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Abstract

:

Food waste is a major problem, and it is estimated that 1/3 of all food is wasted. The climate crisis has fuelled an interest in looking for solutions as well as increased interest from youth to take action. School plays an important role here. The research goal was to explore that role in developing young people’s engagement with food system change. The challenge of food waste was used as a case to create new solutions, while at the same time to create learning. The YouFoo Club program was used for the study and included 4 schools. It built on Project Based Learning, the Knowledge Triangle, and the concepts of 21st century skills; took advantage of scientific and digital principles; ran for 8 weeks; and concluded on International Food Waste Day. A sample of schools was recruited, the process was structured as a case competition, and the end goal was to present the solutions at the final event. The research shows that it is possible to bring youth into solution making, that the process contributed to learning, and that it fitted well with principles of Education for Sustainable Development. The following were found to be drivers: understanding evidence and knowledge, insight into digital technologies, the possibility of being able to work with mentors and role models, the possibility of participating in external projects, the setting of clear performance-oriented end goals, and the understanding of the importance of developing science communication skills.
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1. Introduction


Food waste and losses have been globally recognized as one of the most serious threats to the resilience of the food system. Food waste is becoming a global issue, and it has been estimated that one-third of all the food produced worldwide for human consumption is wasted every year along the food supply chain, while a large number of people still do not have enough food for an active and healthy life [1]. This corresponds to a loss of over USD 1 trillion according to the World Bank. Food waste is a huge societal problem globally, significantly challenging the current climate action goals [2,3]. According to Scherhaufer et al. [4], an estimated 88 × 106 tons of food is wasted in countries across the European Union each year. This has significant impacts on important environmental indicators such as Global Warming Potential (GWP), Acidification Potential (AP), and Eutrophication Potential (EP). According to Scherhaufer et al. [4], the annual food waste in Europe corresponds to 1.7 × 106 tons of SO2 emissions and 186 × 106 tons of CO2 emissions. According to Beretta et al. [5], it may be estimated that one-quarter of the climate impact of food consumption is caused by food waste.



Public awareness of food waste and support for food waste mitigation measures have been increasing [6], not only by consumers but also among actors in the different sectors of the food system. Food waste mitigation has been studied in various sectors, including food service and hospitality [7,8,9], as well as in retail [10,11,12,13,14]. In particular, the fruit and vegetable value chain has been studied. Food waste in domestic settings is also a growing research field [15,16,17]. Altogether, studies have pointed to the fact that values, attitudes, personal beliefs, and habits play a major role in food waste mitigation and can serve as hindrances to food waste reduction behavior. As a result, population strategies are of great importance. In particular, intervention at an early age and in school settings might provide a key way to invest in the long-term mitigation of food waste. As, in many countries, pupils experience food service at their daily lunches, the school food service is relevant to look at in relation to the teaching of food waste reduction. For instance, [18] have studied food waste at a school and found that up to half of the food was wasted.



As young people are those who will be most seriously affected by adverse climate impact in the future, it comes as no surprise that young people are increasingly engaging in the climate debate and showing interest in contributing to the development of solutions [19,20,21,22,23,24,25,26].



The voices of young people have been permeating the public climate debate for quite some time, seemingly having contributed to making significant changes in how societies think about the grand challenges of our time, as well as how strategies and actions can be initiated [24,25]. Traditionally, societies have relied on the idea that with age and experience comes knowledge, insight, and power. However, the emerging field of youth research has pointed to the fact that this generational balance seems to be shifting in the favor of youth. In particular, the climate crisis has shown that young people not only can come up with new ideas but also want to have a say in the decisions that will influence their future [23,24]. Young people in higher education already contribute ideas and evidence in case competitions, enter internships with companies, and conduct graduate and doctoral research. However, so far, the role of primary education in innovation has not been studied or reported to a large extent. Obviously, primary school plays an important role, as this is where youth spend a great part of their daily lives; as such, the idea that school deserves to be an important part of the local ecosystem regarding both food and knowledge has spread [27,28,29,30]. Recent insights from youth and climate research have contributed to an improved understanding and, in particular, determining the role that schools can play in developing the engagement of young people in food system change. The climate crisis has, at the same time, introduced a need for solutions, and this new solution-oriented approach has spread to the educational system. However, few studies have focused on the roles that youth can play in creating solutions that can help to transform the food system and, in particular, the role that school can play in this learning and transformation process.



Against this backdrop, and with food waste as the object, the purpose of the Young Foodwaste Fighters Club study—in short, the YouFoo Club study—was to explore the reach of using the learning space that exists in school and around youth to create new ideas toward solutions for food waste mitigation. An important part of the research was to explore to what degree such new solutions could contribute to a new type of food system literacy training, as well as to study the importance of such solutions in the overall discussion regarding food system change.




2. Conceptual Foundation


The work is inspired by two main pillars of social phenomena: the increasing engagement of youth in climate action and the increased interest schools have been taking in climate education.



Although the adult generation has pointed out that there is a widespread lack of democratic and political involvement [31] among young people, it is clear that, in recent years, we have seen a dramatic change in the engagement of young people in climate change issues [24,30,32,33]. As food accounts for about one-third of man-made climate impact [34] it can be speculated that there is also increased youth engagement in changing the food system to a more climate-friendly one. Research has shown that involving young people in design processes as co-creators offers various advantages [35,36] and, in the case of food, work has been carried out to develop design and science learning at school as leverage for creating a new type of food literacy that is more focused on systems thinking [26,37]. According to Jerneck [38], in terms of youth participation, a new engagement seems to have developed in the wake of the financial crisis that began in 2008, which has led to an increased interest in future scenarios of social development and job opportunities [38]. The youth climate movement “Fridays for Futures,” which emerged as young people became increasingly worried about issues such as climate change [20,39], is one example of such youth engagement [25,40], which indicates a lack of governmental and institutional commitment to transformative change [41]. The emergence of the new Generation Climate has followed in the wake of the Greta Thunberg movement—a generation that seems to be much more oriented toward finding solutions. As the relationship between food and climate is obvious, some programs have been trying to explore this connection in more detail. According to studies conducted by EIT Food [42] and Food Tank [43], important components of young people’s expectations in the domain of future food systems can be summarized as follows: to be part of the solution; to have better labeling on products; to have better advice on the link between diet and mental health, clearer overall health, and nutrition advice; and information increased access to safe and nutritious food, improved food system resilience, and a healthier and sustainable production and consumption regime. Studies have shown that young consumers tend to practice a more sustainable lifestyle when it comes to food consumption. For instance, data from COOP and the Danish Vegetarian Association have demonstrated that the proportion of consumers that are partially or fully vegetarian is higher in the young consumer segment [44].



Integrating Climate Education and Education for Sustainable Development (ESD) at school is not a novel concept. Ever since the UN framework for ESD began to spread in the educational system, schools have increasingly begun adapting to the climate agenda. School climate education, the SDGs, and sustainable development have long been at the center of a debate regarding the role that schools should play when it comes to the “grand challenges” of not only society but also mankind. As argued by Klafki, the environmental challenge is a prime example of an overarching, epoch-making key issue that the school must be engaged in; in his work on the “Schlüsselprobleme’’ of mankind, Klafki [45] has argued that not only does the school have a moral responsibility to educate young people about environmental issues, but that these issues also provide good learning if topics are familiar to students and selected from areas that students can relate to. It also means that topics should be both time-typical and universal, and that they do not necessarily have a given answer in advance. Klafki talks about these as epoch-making key problems and includes environmental issues and modern communications technology as examples [45]. In parallel with the increased youth engagement in climate mitigation strategies, schools have increased their engagement in what has been coined as Education for Sustainable Development [46]. In essence, ESD transcends the one-directional delivery of knowledge and is not restricted to only the formal education environment but can be applied to all kinds of learning settings, be it informal or non-formal educational settings such as business organizations, media, community organizations, and civil society associations [47]. Increasingly, schools are now naming the SDGs as an overall transversal principle that should permeate the entire curriculum. Keeping in mind that almost half of the SDGs are related to food in some form, this opens interesting avenues for integrating food into this kind of teaching.




3. Methods


We developed our research case around the idea of the Young Foodwaste Fighters Club (YouFoo Club), as an experimental framework through which we could study how young minds operate at school. The research was developed from previous experiences in the Young Minds Food Lab and culminated at International Food Waste Day on 29 September, 2020. The day was initiated by the FAO and, in Denmark, is celebrated by the Ministry of Food, Agriculture, and Fisheries as an event. One of these was a young people and school event, where pupils from schools presented their solutions to a delegation of the food minister and other high-level politicians, as well as journalists. The overall principle of the YouFoo Club builds on some of the insights that have been created in the development of the Young Minds Foodlab (YouMiLa.dk) and the SESAM programs [23,26,29,37,48].



For the program, a sample of schools was recruited over the spring and summer of 2020, using the concept of project-based learning as the main principle. We structured it as a case competition, where the end goal was to be able to step forward and present their solutions at the final public event in a one-hour time slot to a selected audience. All schools worked with the project for an average of four sessions from mid-August to late September, each being 2–3 h (including breaks).



For the program, we developed close co-operation between the PI, a group of senior mentors, and undergraduate students from the Global Nutrition & Health (GNH) program. These are referred as program junior mentors. The program was built on the conceptual idea of Open School. After refining the plan and recruiting schools for the event, the project supervisor and junior mentors went to visit the schools in person. A central element in the concept was to develop the ideas together as a dialogue and in a co-creational manner. We developed as a starting point an approach in which we formed a list of basic ideas that could be discussed with teachers.



We used, for four schools as listed in Table 1 and initiated the process with an ideation phase. The junior mentors from the University College, worked over 8 weeks refining and going through feedback cycles with the teachers and pupils at the schools. During the ideation and development process, the interns collected data through informal interviews [49] with the teachers involved. All interview parts of the meetings were recorded. The questions for the interviews were focused on the following topics: their impression and attitude toward working with external mentors, their ideas and views on working in a student-driven mode aiming to create “real solutions,” their views on the “practice first, theory next” approach, and their views on working with food as part of SDG and ESD education. The purpose of the challenge-based approach with a final event was to set a project-oriented goal and facilitate a process that could be studied with the participating teachers as the main informants.



The approach focused on the development of specific learning workstations designed for science, included a digital component, and was linked to food waste mitigation. A lead teacher at each school was appointed with the responsibility of running the project at their school in cooperation with and guided by the project coordinator (i.e., the PI), the mentors, and the junior mentors. We used a multiple case study research structure with four different schools. All schools had been selected from a larger pool of schools, and all had some kind of tradition and experience in working with food system issues.




4. Inclusion and Enrollment of Schools


The formal inclusion criteria for the schools were that they would be interested in developing lesson plans around a learning station, that they should have a responsible teacher willing to organize the project environment, that they should be backed up by the headmaster, that they should be willing to participate in the challenge, and, if selected, they would be willing to go and present their findings at the International Food Waste day event on the 29th of September under the heading “Young Minds Techno Solutions to Food Waste Mitigation”. For the preparation phase, which lasted 8 weeks over spring 2020, one junior mentor was assigned to each school. Our junior mentors were all students in the Nutrition & Health BSc program at Copenhagen University College. The junior mentors participated as part of the external assignment and had two months for preparation. Each student carried out an initial meeting to present and align their expectations with the school in the presence of the lead researcher (i.e., the senior mentor). The sample of schools used in the study is shown in Table 1.



We used the following principles as inclusion criteria in the sample of YouFoo schools: they should have an openness and curiousness toward using the Whole School Approach, including that of using mentors and a Science2School approach; they should be willing to explore the richness of project-based learning; and they should have a strategy for developing science education as well as experience in teaching principles such as microbits, micro-sensors, micro-computers, and coding, either as a stand-alone initiative or as part of the formal curriculum related to the new subject—Computational Thinking—which in Denmark has been newly introduced as Technology Understanding.



The Whole School Approach [50,51] —in short WSA—was originally created as a conceptual framework for schools working with health promotion. However, it has recently experienced a revival and has been further developed as a framework that schools can use to work with Education for Sustainable Development. In the case of food issues and food systems literacy training, the WSA has also been applied [52]. WSA—sometimes referred to as an Open School approach—promotes an open and outreaching way of working across the school and beyond the school boundaries with local actors in matters where strategic goals are to be met. It also means that what goes on in the classroom needs to be consistent with school policies—the school ethos. Additionally, it means that the school should see itself as part of the local community and its social and economic ecosystem.



Development of the STEM agenda is an important focal area of Danish schools, comprising an attempt to prepare students for a more science- and knowledge-intensive future. Most schools in Denmark have, over the past decade, made significant efforts to upgrade their STEM teaching and introduced creative learning environments that support the use of construction, engineering, and building approaches by installing Fab Labs and Makerspaces. The idea is based on the development of new didactic approaches to teaching and the development of transversal skills, such as digitalization, critical thinking, collaboration, design-thinking, and projectification—an approach that is already significantly established in the field of innovation and design [53].



Project-based learning (PBL) is a relatively new didactical principle that has been introduced in schools as an alternative to traditional subject-oriented teaching. The idea is to create a project-based environment that resembles the projects that take place in real-life companies, with more disciplinary teams working together outside of traditional subjects. It is guided by insights from project management and planning, in the sense that it is time-bound, goal-oriented, trans-disciplinary, unique, and difficult. Project-based learning is sometimes interchangeable with the concept of problem-based learning. Both principles underline the practice-first theory-last approach—the idea that, in order to understand a topic, things need to be built and theory needs to be applied along the way.



The Mentorship Approach has been used for many years by schools in order to introduce the principle of Vicarious Learning: a modeling principle through which pupils can mirror themselves and in which the Science2School transfer of knowledge can be introduced. We used the form inspired by the Knowledge Triangle, introduced originally by the OECD as a way to formalize more structured cooperation between schools, universities, and the market. As such, we created a group of interested senior mentors that could assist schools in solving the various technical challenges and, at the same time, could function as facilitators for the type of Vicarious Learning that we wanted to promote.




5. Study Design


A case study approach was chosen to explore the case of the YouFoo program due to its ability to capture an in-depth understanding of emerging phenomena related to social practices [54]. The case study designs allowed the researchers to develop and present a rich understanding of the context and mechanisms involved in the learning and solution creation among young people and to get an impression of answers to the ‘how’ and ‘why’ questions. As a result, the qualitative approach of the case study does not claim to be able to put exact numbers on how frequent a phenomenon is but, instead, claims to be able to explain the nature of the phenomenon. In this case, the phenomenon studied was the uptake of food waste literacy by young people through the YouFoo learning activities at school.




6. Ideation of Solutions


We used the idea of ideation as the concept for staging a process through which pupils could develop ideas as part of the project-based learning process from conception to mock-up under the guidance of the teacher and the junior mentor. All ideas were supposed to be aimed at fighting food waste in either a domestic, retail, or food service setting. A set of inclusion criteria for ideas was developed in order to guide development, which is provided in Table 2.



In addition, a template was developed to assist the junior mentors, the teachers, and the pupils in their work. In Table 3, an example of a filled-out template is provided.



At the end of the eight-week YouFoo process, all ideas were collected and lined up in order for the project team to be able to select the best ones. The shortlist of ideas is shown in Table 4. This list was then used to select four that were to be presented at the final event. The selection criteria were based on the following: 1. potential of being able to reduce food waste; 2. a strong digital component; 3. an underlying scientific principle that could be explained; and 4. the novelty of the idea.




7. Data Collection and Facilitation


A Participatory Action Research approach was used as a collaborative strategy of cyclical curriculum innovation and research. The project was aimed at fostering the communication and evaluation abilities of students, as essential components to prepare young people for active climate participation in society [46]. The approach to program development and data collection was based on an action research approach, with emphasis on the insights from Participatory Action Research, but which has been adapted to scientific education by Eilks and Ralle [55] and Eilks, Markic, and Witteck [56]




8. Results


In the following section, our findings are presented based on an analysis of the collected data. Data were categorized under a set of thematic headings that emerged from the data and can be seen as features that can be used in the development of future learning approaches at schools related to food waste mitigation.




9. Mentoring and Outreach Open Up the School


The idea to create, construct, build, and engineer new solutions is obviously dependent on close cooperation with external partners; namely, close cooperation with the local community, university partners, and private enterprises has been repeatedly highlighted as an important theme. It is something that could add to the local food economy, not only in financial terms but also in the social dimension. As one headmaster phrased it:




“Mentoring should not only be about commercial and science careers. I think also “social” entrepreneurship needs mentoring”.





This adds an important dimension to the work with food solutions, as it calls for a reach out to the local community, “livelihood” thinking, and a consideration of career vocation. It underlines the importance of not only working with commercial solutions but also thinking about social innovation types of solutions. The teachers were positive about finding new inspiration and seemed to like that their pupils could interact directly with both the junior and senior mentors. All teachers unanimously reported that the pupils were thrilled about the role modeling aspect; namely, the vicarious learning aspect that this added. Science and community involvement, as well as project organizing, were seen as important values. As one teacher said:




“Working project based suits us well and aligns well with our didactical strategies”.





The YouFoo junior mentors followed a project mode of working with children and informed the process by presenting them with different ideas in project groups. It goes without saying that schools need mentors in order to be able to work in the YouFoo mode:




“School is not a university we need to find the right balance between you and us”.





The concept of the Knowledge Triangle, along with the Open School approach, allowed us to foster Science2School cooperation that was found to be very useful by teachers.




10. Reaching Out to Communities


The idea of reaching out to local communities and taking a Whole School Approach seemed to be a theme across the participating schools. More teachers highlighted the fact that this style of teaching and learning, using the everyday example of food waste as the case, was a good example of the interaction between families and households. The involvement of local retailers was also considered useful. As expressed by one of the participating teachers:




“To involve families and local community is an extra dimension”.





The Science2School cooperation seemed to fit well with the expectations of the schools:




“Out of school collaboration is simply interesting to us”.






11. Makerspaces as a Tool for Solutions


Introducing construction, engineering, and building as a learning activity in the school setting obviously requires some infrastructure. The solution-oriented approach has spread in the school community, and many places, makerspaces, and Fab Labs have been introduced as a way to provide the tools and equipment that can be used to create mock-ups and prototypes. This development has been going on for years, and some teachers were quite critical of this development. They at least advocated for the idea that this infrastructure should be applied much more in daily teaching than what seems to be the case right now:




“Makerspaces has become a buzzword, but it is as simple as installing a lasercutter and a 3D printer. Important thing is what you build around it”.





The development toward having makerspaces is a trend that has permeated the school sector and is very much related to the idea of experiential learning and STEM teaching. The ideas seem to involve leaving the blackboard teaching mode behind and moving toward something new. In this change process, the practice-first, theory-last approach comes in very handy, as mentioned by the teachers. However, along the same line, teachers also had concerns regarding the wider implications of the trend when it comes to the neighboring schools in the community and pointed to the distance between local schools as a problem. Another concern was also that overdoing the experience aspect might have drawbacks. As one teacher expressed it:




“Some times an intracommunal makerspace becomes a bit like a Tivoli tour”.






12. Projects Can Promote a Solution-Oriented Mode


Working in a solution-oriented mode goes well in hand with the project-based approach to learning. This, however, introduces a need for schools to leave the traditional subject-oriented approach behind and focus on project outcomes in order to be able to leave the “One subject—One theme” mode, in favor of a project-oriented mode that aims to stretch across more of the school subjects. The project-based learning mode, as found in the interviews, was a challenge and a novel concept for many teachers.




“One challenge I see is ownership—who owns the station. To have more teachers feel responsible is not straightforward to me”.





The same challenge seems to apply to the sharing of the mock-ups and installations that became the output of the projects. Summarizing the views linking subjects transversally across the school was seen as inspiring but challenging. For instance, teachers raised the following questions: who should feel responsible for the project, and who should act as the project manager in the day-to-day operations? The simple question of what should happen with the installation after the projects also became an issue, having worked toward an end goal that is presentation-oriented:




“Teachers often feel that it need to be “someones” that one will then need to take the overall responsibility”.





On the other hand, despite these challenges, there seemed to be very little doubt in the minds of the teachers that constructing, building, and presenting installations was well-received among the pupils.




13. Construct First, then Theory


Having to work toward an end goal that is learning- and presentation-oriented introduces the need for discussing the order of theory versus practice. Obviously, as the YouFoo approach is construction, engineering, and building-based, it is very well suited to the project-based approach in the sense that learning becomes initiated by problems and goals rather than by theory. That is not to say that theory is not important, but theory comes in as an explainer secondarily in the process. As one of the participants expressed it:




“The idea is to challenge students with real life problems and to start with the problem and use some form of theory to solve it”.





One important feature of the explanation and presentation part of the solution approach is the importance of being able to present something spectacular, as well as that the solution will eventually be presented to an audience. One teacher phrased it in the following manner:




“I think an important feature of the building & construction approach is that it has the potential to become something spectacular—something grandiose”.





As such, we observed some clear signs that the special kind of didactic innovation can be seen to be useful both in a solution-oriented context and in a learning context. The inductive practice-first, theory-last approach was found to work very well in the project-based learning mode we applied:




“Since we are a PBL school then we try to apply a kind of practice first theory next”.






“One way to balance is to ask their solutions and then challenge them afterwards. That’s respect for the PBL model”.






14. Food Waste as a Learning Case for Sustainability Teaching


The idea of using food as an example of a challenge related to education about sustainable development and sustainable development goals was well-received by teachers. Many of the teachers were already working intensively with the SDGs and were aware of the fact that almost half of the goals were related to food and that, as such, they could provide good cases and examples to be used in learning. In some cases, the work was coordinated with the teaching in home economics, whereas, in other cases, the work was spread across more subjects involving more teachers in order to create a project environment for the development of food waste solutions.




“Over the past years we a kind of an urban foodie fascination emerge—that you start living your life through food”.





It was mentioned several times that food waste was seen as a kind of “down to earth” topic that most students could relate to in their daily lives with their families. As one participant phrased it:




“Projects needs to be of practical significance and sourced from the daily lives of young people”.





In addition, most teachers found that being specifically referred to in the SDG 12.3 added to the relevance. Furthermore, the ease of being able to develop a “science case” around it was highlighted. In Denmark, food waste has become a mainstream issue, which most families are forced to relate to. One teacher stated:




“Kids are already familiar with the food waste agenda from home”.





The close relationship between food and climate issues cannot be over-emphasized. We found, in several instances, that as climate and SDG teaching are very prominent in most schools, it is important to make a direct link between food and the SDGs. As mentioned above, having food waste singled out as an SDG was seen as very important:




“The 17 SDGs needs to be an integral art of the Science teaching we are doing at school”.






15. World-Class Innovation, or just Good Enough for Learning?


The new solution-orientedness and ambition for constructing, engineering, and building creative ideas obviously introduce a question regarding how good the solutions should be. Should they be turn-key solutions, as such, or should they be considered learning opportunities, or considered both? It goes without saying that not all solutions developed in the school would be world-class or cutting-edge; one teacher stated:




“I am a bit critical to the idea that everything should be innovation. Something brand new. It can be too much of a “grandiosity thinking”. Not every child could do something world class. How about just “as good as it gets?”





This can be seen as a clear sign of the fact that the primary goal in the eyes of the teachers is to create learning, where the orientation toward solutions introduces an important component and creates an attractive learning environment.




16. Young People, Participation, and Self-Determination


An important part of the YouFoo approach was to develop learning activities around opportunities in relation to green food system transformation and oriented toward tangible solutions. This creates a special kind of learning space for the pupils in which the focus is on a well-defined end goal that includes an explanation and a tangible output—the solution. In practice, it operated as an informal project environment co-created by pupils, the junior mentors, and, in some cases, ad hoc technical/scientific mentors with the teacher as the supervisor. This learning environment was seen as an important part of the solution-oriented nature of the project. One teacher stated:




“My experience is that if we can have pupils take ownership both in constructing and in explaining and communication then we have as strong case”.





Teachers were obviously very interested in how the impacts of the YouFoo approach could be assessed in a fair manner. As pupils are different and as there is little methodological consensus on how to measure learning impacts, this issue was given quite some attention during the sessions. One teacher suggested that:




“Let’s involve the pupils in a discussion on how to measure outcomes”.





This approach resembled the idea seen in collective impact, where end-users are involved in deciding outcome measures.




17. Talent and Diversity


Diversity among students is an important aspect to relate to. As pupils are different, so are their learning styles. As one teacher phrased it:




“It’s important that the topics and the particular project direction we choose allow for pupils differences”.






“Breaking up in groups where we assign a “talent” to lead the group could be a way”.





Working in the project mode made it visible that the students were very different in the ways that they learn and develop new skills. One teacher raised the question of whether all pupils should be treated equally, or whether they should be treated according to their learning style and personal background. In this aspect, one teacher stated:




“Working with these topics to me makes it imperative to discuss talent”.





Keeping the project-based orientation in mind, it is interesting to consider diversity in a project group at school as an asset rather than a limitation. In other words, the different students in a project group fill out different roles that are complementary to each other. For instance, as a teacher mentioned:




“Our students are quite different some are willing to lead some are more shy. And some just love to perform”.





Most of the teachers found it inspiring and useful to work in a project-based manner and, in particular, they found it useful to work with set goals and a final deadline involving a presentation to an audience. In other words, both the process and outcome were perceived to be important; as one teacher expressed:




“To present the outcomes is good but the process leading to that is what interests me”.






18. Digital, Data-Driven, and Design Approaches


Both schools and teachers appreciated the digital approach that was part of the work, such as the use of smart bar codes for food waste mitigation or sensors for the measurement of temperatures in the mock-up fridge. Most of the school had been involved in teaching using micro-sensors, micro-computers, or coding and programming. Some of them had been doing this in the context of stand-alone projects, while others had been doing this as part of the teaching in the computational thinking/technological understanding context.




“Why don’t we build the sensors ourselves with ultrabit”.





Some of the schools were used to working in the project-based mode, while others had to adapt to this kind of didactic style. However, the teachers were mainly positive about the practice-based approach utilizing building, construction, and engineering concepts. In particular, the design thinking approach to building was seen as a positive asset. Two of the participating teachers phrased it as follows:




“We like to have more teachers involved across the subjects”.






“You know to be able to work cross disciplinary”.






“We already work PBL oriented so something that can be organized as a project could be really nice”.






19. STEM or STEAM?


The solution- and goal-oriented work obviously introduced a need for linkages to the other construction and engineering competencies of the school. One teacher put it in the following way:




“Design and handicraft are creative processes. So is cooking. I see some direct links”.





Some teachers raised the question of which subject to include in the work in developing prototypes and warned against seeing the focus on solutions as only a matter of the integration of STEM subjects. Design and art subjects were brought into the discussion by one teacher, who stated:




“Steam instead of STEM. Being able to explain and to construct is an art and so is food preparation. Design is a creative art like process”.





As can be seen in the quote, the presentation part of the solution should not be underestimated. In other words, having a solution without being able to explain it is only half the job done: it can be seen as an indication of the fact that communication is an art in itself.




20. Discussion


Bringing youth into the process of solution making acts as an important driver for their own academic achievement and learning, thus providing huge potential for students. This can provide an important contribution to the development of Education for Sustainable Development within the domain of food systems literacy. We found that the following potentials were viewed as important drivers for the expansion of our approach: understanding evidence and knowledge, insight into digital technologies, the possibility of being able to work with mentors and role models from out of school, the option of working out of class and in projects, the setting of a clear performance-oriented end goal, and the possibility of young people to develop performance and science communication skills. We also learned that, for such a kind of learning to work, schools and teachers must be skilful in project organization and be committed to working under the ideas of Open School and the Whole School Approach.



The results demonstrated that new attention is being given to young people’s solutions. We found that there was a new type of openness with respect to listening to the opinions, ideas, and solutions of young people in a broad sense and, in particular, when it is related to climate mitigation. Furthermore, an increased interest in using the school as an environment for creating those solutions can be observed, for instance, in a STEM or science teaching context. The results suggest an outline for the mobilization and engagement of young people when it comes to food system issues. Although we see that climate is the overall driving factor that is creating this engagement, increased attention to food issues can be observed at school.



The results also showed that working in construction, engineering, and building modes fit well into the interests that schools have in the context of the new type of STEM teaching, along with the use of makerspaces and Fab Labs. This seems to bring with it a more practice-oriented learning style, where theory and science come in along the way. This does not, to any extent, mean that theory becomes less important, only that it should come in with an in-built delay. This manner of inductive teaching was found to resonate well with the ideas and strategies that schools seem to have in the upgrading of STEM teaching.



In terms of food literacy—a special kind of learning that can lead to a better understanding of food—it can be concluded that the YouFoo project made an important contribution to next-generation food literacy training. In this way, food literacy can be promoted at school, while taking both individual and planetary health into consideration. It can be argued that a new generation of food literacy training at school needs to adopt a systems-based thinking approach. We found that the project-based and open/outreach-based approaches helped in creating a sense of understanding facilitating whole-systems thinking. When using the Whole School Approach, it became clear the pupils increased their awareness of the many different stakeholders that are involved in food systems and the associated value chain. This type of new-generation food literacy can be referred to as Food Systems Literacy, as it goes beyond the traditional understanding of food literacy and follows a systemic approach. Students learned that food waste in the school context involves stakeholders such as headteachers, school administrators, parents, and students, as well as researchers and external mentors. In our case, it also became clear to students that the media and policy levels can be very important parts of innovation and solutions.



Interestingly enough, we found that our young minds approach to working with technology and science-assisted food waste innovation in a school context created an informal sandbox atmosphere, facilitating a new type of “free-style” learning and a change in approach that set few boundaries for what could be done. In brief, we found that many professionals engaged in food innovation experience a lot of inertia and resistance when working with innovation in companies, in particular when the solutions can be categorized as “wicked problems”. In these cases, the solutions are often complicated, systemic, and require many stakeholders to agree that these problems stretch over disciplinary borders and include many different stakeholders. We have observed the “no-boundary” way of thinking in our work, regarding the smart bar code food waste technology that was part of our program. In particular, for the smart barcode, we experienced that there is much inertia, resistance, and mistrust toward new technologies in professional settings, whereas, in our sandbox-type of school innovation lab, these phenomena seem to have no effect or do not exist.



In particular, with the final YouFoo event in mind, we learned that there is not much interest in listening to young people from the public and policy sides. We learned that, for such a kind of solution-oriented young minds approach to work, it is important to work outside the home economics class. We were successful in expanding the work beyond the home economics classroom, involving subjects such as math, physics, and biology in the solutions. An important insight is that teachers found it beneficial to work in a project-based manner, in which the traditional style of thinking about traditional subjects was left in favor of a more cross-curricular approach. Obviously, it is important to use such a kind of young minds approach to solutions in a balanced way; in other words, it is necessary to create an approach where the young people’s solutions do not end up as only images on Facebook or a web-page. As such, there is a need for incorporating food systems innovation learning and linking it much better to common practice at schools, namely, sustainability education and SDG teaching.



However, we also learned that schools are busy places and that they need to keep an eye on all provisions in their national curricula. We took this into account by carefully studying these provisions before approaching the schools. In particular, it became apparent that the schools were dependent on a long-term time frame for planning. This needs to be taken into account when researchers wish to carry out fieldwork with schools. We also learned that adding a mentoring and match-making approach is very attractive for schools. Having an enterprise attached to each of the workstations gives pupils an opportunity to talk to business people and learn how they can use science and digital insights in their enterprises. It also gives pupils an opportunity to consider their own future careers. In this respect, the idea of the knowledge triangle serves as a good model for understanding how to work with the topic and how to organize university/school cooperation.



Importantly, we find that exploiting the close connection that exists between climate issues and food and agricultural issues can pave the way for food systems literacy training at school. As has been argued by Corner et al. [33], there is a need to involve young people when it comes to engaging other youth more effectively in the climate change issue [33]. They argued that young people seem to respond positively to messages that frame climate change as a contemporary concern requiring an immediate response and are receptive to the idea of protecting the ‘things they love’ from climate change. They further argued that scientific jargon such as ‘managing climate risks’ and concepts such as the ‘2 degrees limit’ can be unfamiliar and disengaging for young people, and focusing on the social dimension, such as that which can be obtained through project-based learning, offers various advantages.



The idea that young people’s solutions and innovations can actively contribute to sustainable development has been increasingly studied. Trajber et al. [24] and Galler et al. [53] have argued that young people’s everyday experiences in relation to the social and environmental threats presented by climate change are largely overlooked, despite their being the generation that can be expected to be most affected by climate change. However, as pointed out by the EIT Food [42], it should be kept in mind that, despite the clear indications of the active attitude of the youth, it will be nearly 15 years before Generation Climate, along with the Millennials, form the majority of the voting age population. As such, it can be assumed that influencing policy making for food systems transformation with a young mind’s voice through democratic processes is a long-term process. As such, it is obvious that there is a role for creating attention to the food systems change issue in schools, which can be expected to foster School2Family learning and raise awareness in general. The fact that many students do not find science classes interesting or motivating is a challenge for future technology- and knowledge-intensive societies.



The YouFoo approach, along with other educational approaches to increase food waste literacy among young people, can make an important contribution to changing norms, attitudes, and behavior in society in general. Specifically, preparing young people for food waste mitigation thinking can have positive implications both for families, retail, food services, and food manufacturing. For families, it can help to strengthen household food waste reduction efforts while, for the food sector in general, it will lead to a new-generation workforce that can understand food waste reduction and circular food economies in a bright new way, thus adding positive effects to corporate food waste reduction efforts.



The issue of engaging young people in food systems transformation has also been brought up by other researchers, who argue that the food–agricultural system needs maintenance and critical re-thinking. According to the work of Muiderman [28], several themes seemed to stand out when examining youth engagement in these issues. Leavy and Smith [57] and Udoroja [22] have argued that there needs to be more outreach from the agri–food industry through a connected inter-professional collaborative approach and that young people often have prejudices toward the sector associated with food and agriculture due to the hard physical work and low wages. Here, the Open School and Whole School Approaches can be seen as means to create links between schools, young people, and the local food economy. As argued by Leavy and Smith [57] and Udoroja [22], there is a lack of knowledge, information, and education and, in a longer time frame, a lack of access to green jobs and markets, as well as the ability to engage and to be listened to in policy dialogue; these are all hindrances that urgently need to be remedied.



Such a scenario was presented in the Food Wave 2022 report, in which they outlined a wide range of youth-led companies, organizations, and initiatives across 18 European cities, which are all making a change in the food and climate fields [58].







Funding


This research received no external funding.




Institutional Review Board Statement


Ethical review and approval were waived for the study due to the following. The author used a personal professional network maintained as part of the authors research to ask participants about participation in the study. Since this is kept and maintained on LinkedIn there is no need for any particular GDPR approval since accepting invitations on LinkedIn automatically means that the person give permission to be contacted for professional purposes. As regards to the ethics there is neither a need for approval since in all cases these were adults (no minors were participating). Informants participation has been on two levels. One is participation in the development of the ideas and the other has been acting as informants. All participants gave acceptance to participate based on information in a handout.




Informed Consent Statement


The approach used is similar to an informed consent for the following reason. In all cases where interviews were initiated by them confirming the reading of the handout. They confirmed that they have been informed about the purpose of the study and they give at the same time the permission to record the interview and use it as part of the research process.




Data Availability Statement


The data is not publicly archived but can be seen by contacting the author.




Acknowledgments


Thanks to KlimaZirkus consultancy, AAU Digital Foodscape Labs, all Young Mind Foodlab students and to Mukti Ram Chapagain. Thanks to KP University College and the GNH program for support. Thanks to all teachers and headmasters at the participating schools and to GNH students Patrick Peterdi, Paulina Buza, Faithy Bureros Børresen, Meagan Klein and Miroslava Ivanova for their engagement in the field work. Finally thanks to Department of Geosciences and Natural Resource Management at University of Copenhagen for hosting the final event, to the Think Tank One Third and the Ministry for Food, Agriculture and Fisheries for making the final event possible. A special thanks to teachers Kirsten Vestergaard Hansen, Lis Zacho and Trine Marie Larsen and to Coding Pirates Frederiksberg for supporting the event.




Conflicts of Interest


The author declares no conflict of interest.




References


	



Skaf, L.; Franzese, P.; Capone, R.; Buonocore, E. Unfolding hidden environmental impacts of food waste: An assessment for fifteen countries of the world. J. Clean. Prod. 2021, 310, 127523. [Google Scholar] [CrossRef]

	



Parfitt, J.; Barthel, M.; Macnaughton, S. Food waste within food supply chains: Quantification and potential for change to 2050. Phil. Trans. R. Soc. B 2010, 365, 3065–3081. [Google Scholar] [CrossRef]

	



Stenmarck, Å.; Jensen, C.; Quested, T.; Moates, G. Estimates of European food waste levels. Rep. Fusions Proj. 2016. [Google Scholar]

	



Scherhaufer, S.; Moates, G.; Hartikainen, H.; Waldron, K.; Obersteiner, G. Environmental impacts of food waste in Europe. Waste Manag. 2018, 77, 98–113. [Google Scholar] [CrossRef]

	



Beretta, C.; Stucki, M.; Hellweg, S. Environmental impacts and hotspots of food losses: Value chain analysis of Swiss food consumption. Environ. Sci. Technol. 2017, 51, 11165–11173. [Google Scholar] [CrossRef]

	



Fan, L.; Ellison, B.; Wilson, N.L.W. What Food waste solutions do people support? J. Clean. Prod. 2021, 330, 129907. [Google Scholar] [CrossRef]

	



Coşkun, A.; Filimonau, V. ‘I waste food but this is not my fault!’: Exploring the drivers of plate waste in foodservices of Turkey through the prism of neutralisation theory. J. Clean. Prod. 2021, 329, 129695. [Google Scholar] [CrossRef]

	



van Herpen, E.; De Hooge, I.E.; de Visser-Amundson, A.; Kleijnen, M.P. Take it or leave it: How an opt-out strategy for doggy bags affects consumer food waste behavior and restaurant evaluations. J. Clean. Prod. 2021, 325, 129199. [Google Scholar] [CrossRef]

	



Wang, L.-E.; Filimonau, V.; Li, Y. Exploring the patterns of food waste generation by tourists in a popular destination. J. Clean. Prod. 2021, 279, 123890. [Google Scholar] [CrossRef]

	



Magalhães, V.S.; Ferreira, L.M.D.; Silva, C. Using a methodological approach to model causes of food loss and waste in fruit and vegetable supply chains. J. Clean. Prod. 2021, 283, 124574. [Google Scholar] [CrossRef]

	



Abadi, B.; Mahdavian, S.; Fattahi, F. The waste management of fruit and vegetable in wholesale markets: Intention and behavior analysis using path analysis. J. Clean. Prod. 2021, 279, 123802. [Google Scholar] [CrossRef]

	



Aydin, A.E.; Yildirim, P. Understanding food waste behavior: The role of morals, habits and knowledge. J. Clean. Prod. 2020, 280, 124250. [Google Scholar] [CrossRef]

	



de Souza, M.; Pereira, G.M.; Jabbour, A.B.L.D.S.; Jabbour, C.J.C.; Trento, L.R.; Borchardt, M.; Zvirtes, L. A digitally enabled circular economy for mitigating food waste: Understanding innovative marketing strategies in the context of an emerging economy. Technol. Forecast. Soc. Chang. 2021, 173, 121062. [Google Scholar] [CrossRef]

	



Gustavo, J.U., Jr.; Trento, L.R.; de Souza, M.; Pereira, G.M.; de Sousa Jabbour, A.B.L.; Ndubisi, N.O.; Jabbour, C.J.C.; Borchardt, M.; Zvirtes, L. Green marketing in supermarkets: Conventional and digitized marketing alternatives to reduce waste. J. Clean. Prod. 2021, 296, 126531. [Google Scholar] [CrossRef]

	



Withanage, S.V.; Dias, G.M.; Habib, K. Review of household food waste quantification methods: Focus on composition analysis. J. Clean. Prod. 2020, 279, 123722. [Google Scholar] [CrossRef]

	



Borg, K.; Boulet, M.; Karunasena, G.; Pearson, D. Segmenting households based on food waste behaviours and waste audit outcomes: Introducing Over Providers, Under Planners and Considerate Planners. J. Clean. Prod. 2022, 351, 131589. [Google Scholar] [CrossRef]

	



Bai, L.; Cao, S.; Gong, S.; Huang, L. Motivations and obstructions of minimizing suboptimal food waste in Chinese households. J. Clean. Prod. 2022, 342, 130951. [Google Scholar] [CrossRef]

	



García-Herrero, L.; Costello, C.; De Menna, F.; Schreiber, L.; Vittuari, M. Eating away at sustainability. Food consumption and waste patterns in a US school canteen. J. Clean. Prod. 2020, 279, 123571. [Google Scholar] [CrossRef]

	



Walsh, J.P.; Maloney, G.N. Collaboration Structure, Communication Media, and Problems in Scientific Work Teams. J. Comput.-Mediat. Commun. 2007, 12, 712–732. [Google Scholar] [CrossRef]

	



Strazdins, L.; Skeat, H. Weathering the Future: Climate Change, Children and Young People, and Decision Making; Australian National University: Canberra, Australia, 2011. [Google Scholar]

	



Yip, J.C.; Foss, E.; Guha, M.L. Co-Designing with Adolescents. In Proceedings of the Designing Interactive Technology for Teens Workshop at NordiCHI, Copenhagen, Denmark, 14–17 October 2012. [Google Scholar]

	



Udoroja, D. What is the Role of Youth in Agriculture? Heifer International: Little Rock, AR, USA, 2021. [Google Scholar]

	



Mikkelsen, B.E.; Bosire, C.M. Food, Sustainability&Science Literacy in One Package? Opportunities And Challenges In Using Aquaponics among Young People at School. In Aquaponics Food Production Systems Combined Aquaculture and Hydroponic Production Technologies for the Future; Goddek, S., Joyce, A., Kotzen, B., Burnell, G., Eds.; Springer Nature: Berlin/Heidelberg, Germany, 2018; Available online: https://www.springer.com/gp/book/9783030159429 (accessed on 1 March 2022).

	



Trajber, R.; Walker, C.; Marchezini, V.; Kraftl, P.; Olivato, D.; Hadfield-Hill, S.; Zara, C.; Fernandes Monteiro, S. Promoting climate change transformation with young people in Brazil: Participatory action research through a looping approach. Action Res. 2019, 17, 87–107. [Google Scholar] [CrossRef]

	



Sabherwal, A.; Ballew, M.T.; Linden, S.; Gustafson, A.; Goldberg, M.H.; Maibach, E.W.; Kotcher, J.E.; Swim, J.K.; Rosenthal, S.A.; Leiserowitz, A. The Greta Thunberg Effect: Familiarity with Greta Thunberg predicts intentions to engage in climate activism in the United States. J. Appl. Soc. Psychology. 2021, 51, 321–333. [Google Scholar] [CrossRef]

	



Mikkelsen, B.E.; Chapagain, M.R. Green food systems transformation: The role of young peoples’ engagement and digital literacy. Int. Food Des. J. 2022; Accepted. [Google Scholar]

	



Ojala, M. Hope and climate change: The importance of hope for environmental engagement among young people. Environ. Educ. Res. 2012, 18, 625–642. [Google Scholar] [CrossRef]

	



Muiderman, K. Engaging Youth in Food Systems; Netherlands Food Partnership (NFP): Utrecht, The Netherlands, 2016. [Google Scholar]

	



Mikkelsen, B.E. Social Dynamics&Patterns of Engagement in Citizen Science: How to Engage Citizens and Young People at School in the Development of a Social Learning Space of Food Sense&Science in Boxtown Aalborg. Presented at the Meeting on Citizen Science in the Classroom: A Workshop for Enhancing Synergies between Citizen Science and Formal Education, the COST Action on Citizen Science, Leysin, Switzerland, 15–17 March 2018. Available online: https://www.researchgate.net/publication/339721146_Social_dynamics_patterns_of_engagement_in_Citizen_Science_How_to_engage_citizens_and_young_people_at_school_in_the_development_of_a_social_learning_space_of_Food_Sense_Science_in_Boxtown_Aalborg (accessed on 1 March 2022).

	



O’Brien, K.; Selboe, E.; Hayward, B.M. Exploring youth activism on climate change: Dutiful, disruptive, and dangerous dissent. Ecol. Soc. 2016, 23, 42. [Google Scholar] [CrossRef]

	



Bruselius-Jensen, M.; Pitti, I.; Kay, E.; Tisdall, M. Young People’s Participation: Revisiting Youth and Inequalities in Europe; Policy Press: Bristol, UK, 2021. [Google Scholar]

	



Corner, A.; Markowitz, E.; Pidgeon, N. Public engagement with climate change: The role of human values. Wiley. Wires Clim. Chang. 2014, 5, 411–422. [Google Scholar] [CrossRef]

	



Corner, A.; Roberts, O.; Chiari, S.; Völler, S.; Mayrhuber, E.S.; Mandl, S.; Monson, K. How do young people engage with climate change? The role of knowledge, values, message framing, and trusted communicators. WIREs Clim. Chang. 2015, 6, 523–534. [Google Scholar] [CrossRef]

	



Crippa, M.; Solazzo, E.; Guizzardi, D.; Monforti-Ferrario, F.; Tubiello, F.N.; Leip, A. Food systems are responsible for a third of global anthropogenic GHG emissions. Nat. Food 2021, 2, 189–209. [Google Scholar] [CrossRef]

	



Walsh, C.S. Creativity as capital in the literacy classroom: Youth as multimodal designers. Literacy 2007, 41, 79–85. [Google Scholar] [CrossRef]

	



Marin, L.M.; Halpern, D. Pedagogy for developing critical thinking in adolescents: Explicit instruction produces greatest gains. Think. Ski. reate. 2021, 6, 1–13. [Google Scholar] [CrossRef]

	



Mikkelsen, B.E. How to do Science in the Classroom with Climate and Urban Food Systems Transformation in Mind. In Proceedings of the Citizen Science for Climate Education and Action Workshop, Leysin American School, Leysin, Switzerland, 11–13 March 2020; Available online: https://www.researchgate.net/publication/340449139_How_to_do_science_in_the_classroom_with_climate_and_urban_food_systems_transformation_in_mind (accessed on 1 March 2022).

	



Jerneck, A. Searching for a Mobilizing Narrative on Climate Change. J. Environ. Dev. 2013, 23, 15–40. [Google Scholar] [CrossRef]

	



Harris, A.; Wyn, J.; Younes, S. Beyond Apathetic or Activist Youth: ‘Ordinary’ Young People and Contemporary Forms of Participation; Nordic Journal of Youth Research; Sage Publications: New York, NY, USA, 2010; Volume 18. [Google Scholar]

	



Bergmann, Z.; Ossewaarde, R. Youth climate activists meet environmental governance: Ageist depictions of the FFF movement and Greta Thunberg in German newspaper coverage. J. Multicult. Discourses 2020, 15, 267–290. [Google Scholar] [CrossRef]

	



Maynard, M. Generation Change. Geographical 2019, 90, 18–25. [Google Scholar]

	



EIT Food. Our Food, Our Food System: What Generation Z Wants from a Healthy Food System. EIT Food. Available online: https://www.eitfood.eu/media/news-pdf/Our_Food%2C_Our_Food_System_-_EIT_Food_report_.pdf (accessed on 1 June 2021).

	



Food Tank. The Think Tank for Food. Available online: https://foodtank.com/ (accessed on 1 June 2022).

	



Dansk Vegetarisk Forening. Årsrapport 2020. Available online: https://vegetarisk.dk/wp-content/uploads/2020/12/dvfaarsrapport2020.pdf (accessed on 1 March 2022).

	



Klafki, W. Formation Theory and Didactics; Aarhus University: Aarhus, Denmark, 2001. [Google Scholar]

	



Feierabend, T.; Eilks, I. Innovating science teaching by Participatory Action Research—Reflections from an interdisciplinary project on curriculum development in the field of climate change. Cent. Educ. Policy Stud. J. 2011, 1, 93–112. [Google Scholar] [CrossRef]

	



Leicht, A.; Heiss, J.; Byun, W.J. Issues and Trends in Education for Sustainable Development; UNESCO Publishing: Paris, France, 2018; Available online: https://europa.eu/capacity4dev/file/69206/download?token=r_65VVK_ (accessed on 1 March 2022).

	



Mikkelsen, B.E.; Nguyen, M.; Haugård, M.H.; Kruhøffer, J. The role of a venueised approach to encouraging citizen support for an urban food strategy—Case insights from the Aalborg Gastronarium. [O papel de uma abordagem localizada para fomentar o apoio de cidadãos para uma estratégia alimentar urbana–insights do caso Aalborg Gastronarium]. In Proceedings of the III AgrUrb conference on Agriculture in Urbanising Soceties, Porto Alegre, Brazil, 17–21 September 2018. [Google Scholar]

	



McClure, R. Common Data Collection Strategies Effective in Qualitative Studies using Action Research in Technical/Operational Training Programs. Available online: https://www.academia.edu/718757/Common_data_collection_strategies_effective_in_qualitative_studies_using_action_research_in_technical_operational_training_programs?from=cover_page (accessed on 1 March 2002).

	



Cefai, C.; Caravita, S.; Simões, C. A Systemic, Whole-School Approach to Mental Health and Well-Being in Schools in the EU. European Commission. Directorate-General for Education, Youth, Sport and Culture, Publications Office. Available online: https://op.europa.eu/en/publication-detail/-/publication/bc0d1b05-227b-11ec-bd8e-01aa75ed71a1/language-en (accessed on 12 December 2021).

	



EU Commission. Input Paper: A Whole School Approach to Learning for Environmental Sustainability; European Commission: Brussels, Belgium, 2021; Available online: https://education.ec.europa.eu/sites/default/files/2022-02/input-paper-whole-school-approach-sustainability.pdf (accessed on 1 March 2022).

	



Mikkelsen, B.E. A whole school approach to healthy eating at school case findings from New Nordic Food at School week. In Proceedings of the Better Schools through Health: The 3rd European Conference on Health Promoting Schools, Vilnius, Lithuania, 15–17 June 2009. [Google Scholar]

	



Galler, M.; Gonera, A.; Varela, P. Children as food designers: The potential of co-creation to make the healthy choice the preferred one. Int. J. Food Des. 2020, 5, 125–131. [Google Scholar] [CrossRef]

	



Yin, R.K. Applications of Case Study Research; Sage Publications: New York, NY, USA, 2019. [Google Scholar]

	



Ralle, B.; Eilks, I. Research in Chemical Education—What Does This Mean? Shaker: Aachen, Germany, 2002; pp. 87–98. [Google Scholar]

	



Eilks, I.; Markic, S.; Witteck, T. Collaborative innovation of the science classroom by Participatory Action Research–Theory and practice in a project of implementing cooperative learning methods in chemistry education. In Facilitating Effective Student Learning through Teacher Research and Innovation; University of Ljubljana: Ljubljana, Slovenia, 2010; pp. 77–101. [Google Scholar]

	



Leavy, J.; Smith, S. Future Farmers: Youth Aspirations, Expectations and Life Choices. Future Agriculture. Discussion Paper 013. Available online: https://www.ids.ac.uk/download.php?file=files/dmfile/FAC_Discussion_Paper_013FutureFarmers.pdf (accessed on 1 March 2022).

	



Food Wave. Empowering Urban Youth for Food and Climate Action: A Research on 18 European Cities; Empowering Urban Youth for Food and Climate Action: Milan, Italy, 2022. [Google Scholar]








[image: Table] 





Table 1. Participating schools. The table shows an overview of the four schools that participated in the YouFoo programme as well as their characteristics and the context in which the programme was fitted into.
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	School Name
	Project Context
	In- or After-School





	Kokkedal
	Math and science teachers. Open activity for 8th graders, 5th and 3rd graders, and 2nd graders—science club.
	An after-school club activity



	Lindevang
	The school has food literacy as one of its priorities and runs a school educational garden. It specializes in programming, microbit teaching, and coding. It hosts the Coding Pirates after-school club on its premises.
	An after-school club activity



	Nærheden
	The Foodlab is a fully equipped semi-industrial kitchen and is part of the newly built Læringshuset (“the Learning House”). The school is built entirely for project-based learning (PBL).
	In-school activity



	Dansborg
	“La Villa” is an old school janitor building adjacent to the school. It has been turned into “Studio 17,” and functions as a science club, both in school and after school hours.
	In-school activity
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Table 2. Inclusion criteria for ideas. The list was used to guide the schools, teachers, and pupils to develop food waste solution ideas.






Table 2. Inclusion criteria for ideas. The list was used to guide the schools, teachers, and pupils to develop food waste solution ideas.





	The idea should be within food waste mitigation in domestic, food service, or retail settings.

The idea should be developed in groups of 2–3 students that should develop the idea, build it, and act as “explainers”.

The groups should be supervised by a teacher and should have access to technical assistance from the junior, external, and/or senior mentor.

A scientific element or principle should be included—the “explaining”.

If possible, include one or more digital elements (e.g., sensor data displayed on a large screen).

All stations should be organized in the form of a table with electrical outlets provided.

Some kind of “eyecatcher” (mock-up, model, roll-up, big screen, or other) should be included.
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Table 3. Example lesson plan. Each school was asked to fill out, in cooperation with the junior mentor, the following template describing their food waste mitigation idea.






Table 3. Example lesson plan. Each school was asked to fill out, in cooperation with the junior mentor, the following template describing their food waste mitigation idea.









	Title
	Introduction to Food Waste and its importance. Fermentation in the context of food preservation



	Equipment
	Standard laptop + a projector for the slides and/or a standard school black or white board



	Areas of learning
	Environmental Science

Biology

Chemistry

Food Science

Home Economics



	Method
	Facilitation of active learning and students engagement in developing solutions

Q&A at the end of the lesson, involvement of students; Project Based Learning



	Teaching/learning goals
	
	
Exercise the ability to present essential information and summarize large amounts of text;



	
Feel out the classroom and adjust according to the interest levels of students;



	
Understand the problem of food waste and its ecological footprint;



	
Gain a basic understanding of the process of fermentation, its application, and importance.



	
Gain an understanding of applications of how digital sensor technology can be used to follow the fermentation








	General outline
	Introduction to Young Food Waste Fighters Club

Present main topics and define main terminology—food waste, greenhouse gas emissions, ecological/carbon footprint, lactic acid fermentation, bacterial colonies, shelf life, food preservation, sustainability, etc.

Conduct a presentation with many visual elements—pictures, graphs, tables, etc.

Review statistics and isolate the most contrasting numbers to create a greater emphasis on the problem

Present the types of fermentation and explain lactic acid fermentation as the one closely linked to the project at hand

Shelf life and the role of fermentation in food preservation

Role of fermented food in health and food preservation (natural disasters and pandemics)

Videos are welcome as a more comprehensive way of showing the information

Q&A time
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Table 4. Shortlist of ideas and concepts. The table shows a list of the ten ideas that were generated in the first round of the ideation process.
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	#
	Concept/Idea





	1
	A canteen food waste audit, which aims to measure quantitative data as it relates to food waste, identify “hot” waste items, and uses qualitative interviews to explore why food is being wasted and information about motivations;



	2
	A community pantry focuses on the waste stream that originates at home. The idea of the pantry is to engage parents and children in discussions about food waste outside of school by asking them to search at home and contribute items that would otherwise go to waste to a shared pantry at the school. This idea works hand in hand with a food-sharing app, so students involved in this project will work with the app to also upload the food to the app for others in the community;



	3
	Identification of “hot” food waste items—preferably from the school’s canteen audit—and turn them into something else using the idea of Waste2Value. Using these items, they are asked to create a campaign for food waste that can later be used to educate other students;



	4
	Using the Plant Jammer app to plan for recipe-building ugly fruits or vegetables and for foraged plant food;



	5
	The smart batch code embedded barcode built into a household fridge;



	6
	The smart batch code embedded barcode developed into an app for domestic use;



	7
	Collecting food waste data with a smart scale in the school canteen;



	8
	Fermentation in the form of kimchi: the students work with the fermentation of plant foods to give them a longer lifespan and reduce waste;



	9
	The Smart Nose: a light “family” version of a device developed by AmiNIC unit that functions as an artificial nose, which can reveal signs of food starting the degradation process at an early stage;



	10
	The UFO concept: the Unidentified Fridge Objects (UFO) is an attempt to fit a chilling cabinet or fridge with micro-sensors that are able to measure temperatures in different locations in the fridge and to develop an algorithm that is able to optimize the placement of different types of food in order to maximize their shelf life.
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