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Abstract

This article presents a scoping review of antigypsyism in compulsory education, with
particular attention to the Catalan context. Its aim is to map the state of knowledge, identify
the main mechanisms through which structural racism against Roma people is reproduced
in education, and identify existing gaps in the research. Following the PRISMA-ScR guide-
lines, of the 282 records initially identified across five databases, 48 academic studies and
institutional sources meeting the inclusion criteria were analysed. The conceptual frame-
work brings together the definition proposed by the Alliance Against Antigypsyism with
critical pedagogy, critical communicative methodology, critical race theory, and intersection-
ality. The analysis is organised around four levels: discourse, pedagogical practices, school
organisation, and educational outcomes. The findings show that educational antigypsyism
is a structural phenomenon, with both explicit and implicit manifestations, which produces
profound gaps in achievement, graduation, and academic continuity. Its most persistent
expressions are school segregation, low teacher expectations, and curricular invisibility.
In Catalonia, despite an advanced legal framework, specific research remains virtually
non-existent. These findings indicate that educational antigypsyism must be addressed as
embedded structural racism, requiring Catalonia-specific research and policies that move
beyond deficit-based thinking and recognise Roma agency.

Keywords: antigypsyism; Roma; compulsory education; structural racism; ethnic discrimination;
scoping review; Catalonia; school segregation; critical race theory

1. Introduction
1.1. Antigypsyism as an Invisible Form of Structural Racism

Antigypsyism is a specific form of racism directed against the Roma/Gypsy people,
with a long historical trajectory in Europe but only recent academic and institutional
recognition. Conceptually, Rio Ruiz and Garcfa-Sanz (2019) identify as a turning point the
definition proposed by Nicolae (2006), one of the first attempts to establish a comprehensive
conceptualisation that has since been widely adopted across Europe.

At the institutional level, the shift takes place mainly from the 2010s onward, with
three key milestones: the ECRI General Policy Recommendation on combating antigyp-
syism (Council of Europe, European Commission Against Racism and Intolerance (ECRI)
2011), the Reference Paper of the Alliance Against Antigypsyism (2017), and the European
Parliament Resolution of 25 October 2017. These documents recognise for the first time that
antigypsyism is a structural human-rights problem requiring specific political action.

In the Catalan context, Law 19/2020 on equal treatment and non-discrimination
introduces, for the first time, a legal definition of antigypsyism or Romaphobia as “a
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specific form of racism, both social and institutional, against the Roma people, which is
persistent, violent, recurrent, and trivialised” (art. 4.z). This definition, linked to its own
sanctioning regime, places Catalonia in a pioneering position within Spain with regard to
the legal recognition of, and institutional response to, antigypsyism, including in the field
of education.

The following section (see Figure 1) presents a legislative and policy timeline showing
the evolution of the recognition of educational antigypsyism and its visibility—or absence—
across different regulatory frameworks.
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Figure 1. Legislative and policy timeline of educational antigypsyism. Author’s own elaboration.

It should be noted that, despite antigypsyism’s long history, its institutional recognition
is recent and uneven, particularly in the field of education. This trajectory partly explains
the scarcity of academic literature and the gaps identified in the present review.

1.1.1. Knowledge Gaps and Rationale for the Study

Given the lack of consolidated scientific literature on antigypsyism and compulsory
education, particularly in Catalonia and Spain, this review also incorporates grey liter-
ature and work produced by Roma or European activists, organisations, and research
centres (Nicolae 2006; Carrera et al. 2017; Ruiz Torres 2017; Cortés and End 2019; Mirga-
Kruszelnicka and Dunajeva 2020; Rostas et al. 2022; Cortés et al. 2021; Rostas et al. 2022).
Although such materials do not always meet the criteria for indexed publication, they
partly fill the gap created by the academic invisibilisation of the Roma people and provide
categories, historical narratives, and analyses with a demonstrable influence on European
(European Parliament Resolution 2017) and Spanish (Congreso de los Diputados 2023)
regulatory frameworks. Their authorship combines Roma activism and academic training,
and their dissemination and citation in subsequent work confer on them a form of informal
community review.

The inclusion of these sources follows methodological recommendations for research
with invisibilised communities (Hill Collins 1990; Munté et al. 2015; Gémez et al. 2019) and
makes it possible to address dimensions not covered by indexed literature.
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1.1.2. Author’s Positionality

This research is situated within a critical perspective, committed to educational justice
and the human rights of the Roma people, and recognises that assumed neutrality can ren-
der invisible relations of power and forms of institutional racism (hooks 1994, pp. 16, 29-30).
This positionality guides the choice of theoretical framework, the focus on knowledge gaps
concerning Catalonia, and the intention to identify not only the ways antigypsyism is
reproduced, but also the factors and experiences pointing toward its transformation in
education, in dialogue with Roma-centred epistemological approaches to research and
knowledge production (Mirga-Kruszelnicka and Dunajeva 2020; Matache 2026).

1.2. Theoretical and Conceptual Framework
1.2.1. A Critical, Antiracist and Communicative Approach

This article is framed within critical and antiracist pedagogy (Freire 1975) and critical
communicative methodology, approaches that have proven effective in research with
minorities and oppressed groups by positioning them as protagonists, on methodologically
equal footing, with transformative feedback loops (Munté et al. 2015; Gémez et al. 2019). It
also draws on critical race theory and the intersectionality framework, which allow racism
to be analysed as a structural phenomenon and place the experiences of oppressed groups
at the centre, recognising racialised inequalities that operate intersectionally (Crenshaw
1989, 1991; Davis 2004; Hill Collins and Bilge 2016) and that specifically affect Roma people
(Filigrana 2020).

From this framework, antigypsyism is understood as a historical, structural, and
systemic system of discrimination that articulates race, class, and gender—not as a “cultural
problem.” This perspective is key to analysing how the phenomenon operates in schools
and which mechanisms reproduce, or may transform, educational inequalities, framing it
as a specific form of structural racism without denying either the agency of Roma people
or the transformative potential of the education system.

1.2.2. Reference Definition, Dimensions and Implications for Education

The conceptual and analytical frameworks guiding the reading, coding, and interpre-
tation of the reviewed literature are based on a reference definition. The review adopts
the definition proposed by the Alliance Against Antigypsyism (2017), which conceptu-
alises antigypsyism as a specific form of racism with historical, structural, and systemic
dimensions. This definition guides both the selection of studies and the analytical pro-
cess, incorporating elements such as explicit and implicit manifestations, institutional
educational racism, intersectionality, and educational inequalities.

The definition adopted by the Alliance Against Antigypsyism (2017) conceptualises
antigypsyism as a “persistent and historically constructed device” that codifies everyday,
systemic racism toward groups labelled under the “Gypsy” stigma. This definition identi-
fies three key elements: (a) a homogenising and essentialising perception, (b) the attribution
of fixed and dehumanising traits, and (c) structures and practices that produce degradation,
ostracism, and systematic disadvantage in access to life opportunities.

In education, this conceptual framework is especially useful because it links historical
dimensions (more than five centuries of persecution and anti-Roma legislation), structural
dimensions (nation-state, labour market, housing, social services), and systemic dimen-
sions (school, media, justice system). It also allows antigypsyism to be analysed beyond
individual attitudes, as part of the ordinary functioning of institutions and policies. Finally,
it integrates explicit forms (hate speech, denial of services, open segregation) and subtle
forms (low expectations, culturalisation of problems, curricular invisibilisation), as shown
in Figure 2.
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Figure 2. Keys and dimensions of antigypsyism according to the Alliance against Antigypsyism.
Author’s own elaboration.

This historical and structural reading is reinforced by Matache’s (2026) recent Roma-
centred account of anti-Roma racism, which traces its genealogy to the system of racialised
slavery of Moldavia and Wallachia and to centuries of expulsion and violence across Eu-
rope, situating it relationally to other structures of oppression such as patriarchy, classism,
and ableism. Matache favours the term “anti-Roma racism” over “antigypsyism” in order
to avoid reproducing the pejorative connotations embedded in the latter term; this termino-
logical tension is acknowledged here, while the present review retains “antigypsyism” in
line with its predominant use in the European policy and academic literature under review
(Alliance Against Antigypsyism 2017; European Parliament Resolution 2017).

Several studies in the reviewed literature have explicitly adopted this definition as
their analytical core in research on racism against Roma people (Jiménez-Rodrigo and
Sénchez-Muros 2020; Mufioz Vacas 2021), on segregation (Viedma-Guiard and Alvarez de
Andrés 2023), or on educational inequalities (Kyriakidis and Koikas 2023).

From this framework, antigypsyism is understood less as another “form” of racism
and more as an axis of oppression that articulates race, class, and gender in shaping the
social position of the Roma people. This perspective allows for a more precise analysis
of how this system manifests in education. For this reason, the analysis of the reviewed
articles has been organised according to four analytical levels: discourse, pedagogical
practices, school organisation, and educational outcomes, operationalised through the
coding tool presented in Section 2.6.

2. Materials and Methods
2.1. Design and Methodological Approach

The study is framed within the principles of the scoping review, as conceptualised
by Arksey and O’Malley (2005) and subsequently developed by Levac et al. (2010). This
methodological approach is particularly suited to mapping an emerging field of research
characterised by fragmented and heterogeneous literature, such as the study of antigyp-
syism in compulsory education. Arksey and O’Malley’s (2005) framework was chosen
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because it does not require an assessment of methodological quality across the included
studies; that is a critical advantage given the fragmented and largely non-standardised
nature of the literature on antigypsyism in education. Levac et al.’s (2010) subsequent re-
finements were incorporated to strengthen the analytical rigour of the process, particularly
through their emphasis on a clearly articulated research question, a team-based iterative
approach to study selection, and a numerical and thematic reporting of results, principles
reflected in the coding and synthesis procedures described in Section 2.6.

Unlike systematic reviews, which aim to assess the quality of available evidence from a
stable and homogeneous corpus, the present scoping review aims to identify, describe, and
organise existing knowledge, as well as to detect research gaps and guide future lines of
inquiry. Although the review process incorporates rigorous search, selection, and analysis
criteria, its orientation is eminently exploratory and descriptive.

This scoping review was not registered prospectively. The review protocol, including
the research questions, inclusion/exclusion criteria, and search strategy, is nevertheless
reported in full in accordance with the PRISMA-ScR guidelines (Tricco et al. 2018).

Consistent with the critical positionality outlined in the Introduction (Section 1.1.2),
the author’s engagement with educational justice and antiracist commitment informed
methodological choices throughout the review, including the inclusion of grey literature
(Section 1.1.1) and the design of the coding tool (Section 2.6), in line with recommended
practice for research with invisibilised communities (Hill Collins 1990; Munté et al. 2015;
Gomez et al. 2019).

2.2. Research Questions

The review is structured around three research questions (RQ), which guide both the
analytical process and the presentation of results:

e RQI. How is antigypsyism conceptualised in the academic literature, and what are its
main dimensions and manifestations in education?

e RQ2. What evidence exists on the presence and scope of antigypsyism in compulsory
education in Europe and in Spain, with particular attention to the Catalan context?

e RQ3. What are the educational impacts of antigypsyism, and what policies or inter-
ventions have been documented to address it in compulsory education, particularly
in Catalonia?

2.3. Search Strategy

The literature search was conducted between October 2022 and 18 January 2026 in the
Web of Science, Scopus, ERIC, SciELO, and Google Scholar databases, selected for their
relevance to the social sciences, education, and racism and minority studies. For Google
Scholar, the search was limited to the first 30 results, based on relevance criteria.

Search terms were used in Catalan, Spanish, and English, relating to antigypsyism,
the Roma people, Roma children, education, racism, segregation, and discrimination,
combined using Boolean operators. The full search strategy, including the Boolean strings
and keywords used in databases, is provided in Table S2. Search strings were designed
to capture both the specific concept of antigypsyism and broader formulations of racism
against the Roma population in educational contexts. The term “gitanos/gypsies” was
included exclusively for bibliographic-retrieval purposes, in recognition of its pejorative
connotations in certain contexts, particularly outside the Iberian Peninsula.

In addition, a manual search was conducted through the reference lists of the in-
cluded studies in order to identify potentially relevant work not retrieved through the
automated searches.
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Identification

Eligibility

2.4. Selection Process and Workflow

The process of identifying, screening, assessing eligibility for, and including studies
followed the PRISMA-ScR recommendations (Tricco et al. 2018), adapted to the exploratory
nature of the review.

At the identification stage, the literature search retrieved a total of 282 records. After
reference management and the removal of duplicates (N = 8), a set of 274 unique articles
was obtained.

At the screening stage, the 274 records were assessed by reading titles and abstracts,
excluding 207 articles that did not meet the defined inclusion criteria, mainly because
they did not focus on compulsory education, did not address the Roma people, or did not
incorporate a perspective related to racism or antigypsyism.

At the eligibility stage, the 67 pre-selected articles were assessed in full text. Follow-
ing this assessment, a further 19 studies were excluded for not meeting the established
inclusion criteria.

Finally, 48 scientific articles were included in the review, constituting the main corpus
of analysis. The full characteristics of these 48 studies are presented in Table S1.

The complete flow diagram of the selection process is presented in Figure 3.

Articles identified through database
search (WoS, Scopus, ERIC,
SciELO, Google Scholar)
n = 282
v
Articles after removing duplicates _ Duplicates removed
n =274 v n=8
v
Articles excluded
Articles screened by title and abstract _ Did not meet inclusion criteria
n =274 o by title and/or abstract
n = 207

v

Articles excluded
Articles pre-selected for

full-text reading
n =67

After full-text reading did not

v

meet inclusion criteria
n=19

v

Articles included in the final review
n =48

Figure 3. PRISMA-ScR flow diagram of the selection process. Author’s own elaboration.

2.5. Inclusion and Exclusion Criteria

The inclusion criteria were as follows: (a) studies focused on compulsory education;
(b) empirical or theoretical analyses related to the Roma people; (c) explicit or implicit
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presence of dimensions linked to racism or antigypsyism; (d) peer-reviewed academic
publications; (e) texts available in Catalan, Spanish, or English.

Studies focused exclusively on other levels of education, work of a purely demographic
or historical nature with no link to education, and publications without full-text access
were excluded.

In addition to the main corpus of 48 scientific articles, 8 further academic works
(books and specialised reports) identified through manual search were incorporated. These
works were used for conceptual and contextual purposes, particularly in developing the
theoretical framework, and are not part of the PRISMA-ScR diagram or the systematic
analysis of the main corpus.

2.6. Data Extraction, Analysis and Synthesis

For each included article, basic bibliographic data, context, objectives, methodology,
findings relevant to the research questions, and key concepts were recorded. The synthesis
was organised thematically around the three research questions, identifying patterns,
divergences, and knowledge gaps, particularly in relation to Catalonia.

To analyse the role of the concept of “antigypsyism” in each study, four categories
were established, as it follows in Table 1:

Table 1. Typology of the use of the antigypsyism concept in the selected literature.

Category Summary Description References/Articles
Omission Absence of the concept despite addressing topics that require it N=6
Central Antigypsyism is the conceptual core and reference framework for the analysis N=17
Instrumental The concept is used as a tool to analyse other phenomena N=19
Marginal Superficial, symbolic or aesthetic use, unrelated to the analytical core N=6

Author’s own elaboration.

To operationalise these elements, a coding table was developed with four levels of anal-
ysis (discourse, pedagogical practices, organisation, and educational outcomes), allowing
indicators and textual evidence relating to both explicit and subtle manifestations of anti-
gypsyism to be recorded (See Table 2). Coding was applied systematically across all texts,
with the aim of identifying mechanisms of reproduction as well as experiences or proposals
for transformation. The table below presents textual examples illustrating the application
of the indicators during the analytical process, without claiming to be exhaustive.

To improve the reliability of the analytical process, coding was carried out iteratively
and reflexively, reviewing and adjusting the coding framework as new patterns relevant to
the research questions emerged. This process made it possible to refine the indicators and
ensured consistent application of the analytical criteria across all included texts.

To ensure consistency, all documents were analysed using the same coding struc-
ture and the same conceptual criteria, based on the adopted operational definition of
antigypsyism. Analytical and interpretive decisions were documented throughout the
process to ensure transparency and traceability. The presence or absence of each indicator
(“Yes/No”) was determined through a full reading of each text and the strict application of
the established criteria.

The analysis combined a deductive approach—based on the operational definition
of antigypsyism and the adopted theoretical framework—with an inductive approach
to incorporate emerging dimensions. The four-level coding table, with explicit and sub-
tle indicators, facilitated the systematic extraction of evidence, distinguishing between
manifestations of antigypsyism and experiences aimed at overcoming it.

https://doi.org/10.3390/ genealogy10040127


https://doi.org/10.3390/genealogy10040127

Genealogy 2026, 10, 127 8of18
Table 2. Analytical coding table.
Category Specific Indicators Presence (Yes/No)  Textual Evidence/Example .T.ype
(Explicit/Subtle)
euphemisms, The Roma genocide is cited
generalisations, cultural as the “forgotten genocide,”
attribution of problems, criticising its lack of
Discourse level “colour-blindness,” Yes recognition and absence Subtle
condescending narratives, from school curricula
invisibilisation, despite recent European
symbolic violence acknowledgement (A2)
absence of Roma role Cites studies and
models, disciplinary testimonies describing low
Pedagogical-practices inequality, differential expectations and less -
Yes . Explicit
level treatment, low support for Roma pupils,
expectations, economic contributing to school
exclusion from activities failure (B1)
Defines segregation as the
internal segregation, lack physical separation of
of protocols, insufficient Roma pupils into special
Organisational level training, Yes schools, classes, and Explicit
under-representation in programmes that limit
participation socialisation and
educational rights (A3)
Mothers describe a shift
achievement gap, from hope to despair as
Educational- abse:ntee1sm, early school thoohng progresses, -
leaving, unequal access to Yes particularly regarding their Subtle

outcomes level

extracurricular activities

children; the educational
experience reinforces their
sense of exclusion (C1)

higher education or

Source: Author’s own elaboration.

The category system was initially developed from the theoretical framework and
refined iteratively during the full reading of the studies. To ensure analytical consistency,
all articles were coded using the same structure and the same conceptual criteria, and all
decisions were documented to ensure the transparency and traceability of the process.

During the preparation of this manuscript, the author used Claude (Anthropic, San
Francisco, CA, USA) to assist with formatting and verifying bibliographic references,
checking citation consistency, reconstructing and translating the figures, and supporting
grammar and language consistency checks during the revision. The access was via claude.ai,
used at various points between December 2025 and September 2026; as with most cloud-
based Al assistants, the underlying model version is updated periodically by the provider
and was not fixed by the author. The author reviewed, verified and takes full responsibility
for the accuracy and content of all references, citations and figures.

3. Results and Discussion

3.1. RQ1—Conceptualisation, Dimensions and Manifestations of Antigypsyism
3.1.1. Historical Dimensions of Antigypsyism: Origins and Continuities

The reviewed literature documents that antigypsyism has a history spanning more
than five centuries in Europe (Hellgren and Gabrielli 2021), and several authors situate it as
constitutive of the formation of modern nation-states, built upon devices for the persecution
and control of the Roma people (Garcés 2016). Between the fifteenth and eighteenth
centuries, systematic policies of expulsion, criminalisation, and forced assimilation were
recorded, which Miguez Salina et al. (2024) frame within more than 600 years of anti-Roma
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legislation. Genetic research confirms a shared origin in the Indian subcontinent and a long
history of coexistence and interaction with European populations, challenging essentialist
readings of the Roma people (Giménez et al. 2019). Several contributions conceptualise
antigypsyism as a device of genocide and epistemicide underpinning modernity and
Enlightenment-era policies of integration and assimilation, including episodes such as
the Baro Istardipé or the Roma genocide (Samudaripen)', which the literature notes are
scarcely present in collective memory or in school curricula (Garcés 2016; Rio Ruiz and
Garcia-Sanz 2019; Peridfiez-Bolafio 2021). The review finds that the historical dimension of
antigypsyism is addressed by only 6 of the 48 reviewed studies (N = 6), indicating that this
dimension is under-represented in the literature and constitutes a gap identified in relation
to RQL1.

3.1.2. Persistence in the Contemporary Period

The reviewed literature shows that, despite formal advances in human rights and
equality, antigypsyism persists in forms adapted to the current context. Fernandez Ortega
(2021) and Fejzula (2019) note that certain discourses and policies presented as inclusive
or intercultural may sustain racial hierarchies and mechanisms of control over the Roma
people. These authors argue that “the ideology of integration” and certain human-rights
frameworks can depoliticise antigypsyism and turn Roma people into objects of diagnosis or
intervention, prolonging assimilationist logics. In fields such as education, social services,
or health, the literature identifies manifestations of subtle institutional antigypsyism—
segregation, low expectations, culturalisation of problems, invisibilisation of positive role
models—as mechanisms present in the reproduction of inequalities. The review finds
that these mechanisms have been scarcely studied in the Catalan context, representing a
relevant gap for RQ1.

3.1.3. Antigypsyism as Structural Racism

Part of the reviewed literature conceptualises antigypsyism as an ideology constitutive
of European modernity that positions the Roma people as subject to an internal coloniality
and object of a system of domination with historical roots, beyond individual prejudice
(Garcés 2016; Fejzula 2019; Ferndndez Ortega 2021). From this perspective, antigypsyism
would operate through institutions, norms, and policies that, despite presenting themselves
as neutral, generate discriminatory effects in areas such as education, housing, health,
employment, or justice. Fejzula (2019) argues that this system articulates with other axes
of oppression—social class and gender—shaping what she terms a European “antigypsy”
regime that identifies the Roma people as a threat to the sovereignty of whiteness.

3.1.4. Mechanisms of Institutional Reproduction

The literature analysed identifies a series of institutional mechanisms through which
antigypsyism is reproduced: the rule of law, security policies, certain interpretations of
human rights, and integration, inclusion, or interculturality policies (Fejzula 2019). Among
the most documented mechanisms are residential and school segregation (Vuckovié¢ Juros
2022; Ates and Unal 2022); the attribution of inequalities to “cultural factors” (Magano and
Mendes 2021); the use of euphemisms such as “vulnerable pupils” (Martinez-Lozano et al.
2023; Allen et al. 2024); and the absence of specific data and protocols (Abad Merino et al.
2024). In education, the literature notes that these mechanisms are expressed in pedagogical,
organisational, and outcome-related practices that perpetuate inequalities (Allen et al. 2024;
Lambrev et al. 2020; Munté Pascual et al. 2020). The review finds that these mechanisms
have been scarcely studied in the Catalan context, representing a central gap identified in
relation to RQ1.
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3.1.5. Gender, Intersectionality and Antigypsyism

The scientific literature adopting an intersectional approach (Hill Collins and Bilge
2016; Sordé 2006) documents specific forms of discrimination affecting Roma women: triple
exclusion (Dominguez et al. 2004), symbolic and material violence, colonial gender roles,
and the imaginary of hypersexualisation (Garcés 2016), as well as inequalities in education,
employment, and sexual and reproductive rights (Jiménez-Rodrigo and Sanchez-Muros
2020). Hellgren and Gabrielli (2021) further highlight the intersection between racialisa-
tion and aporophobia, which positions the Roma people as a racialised “underclass.” In
education, Bretones Peregrina and Soto Marata (2023) and Valero et al. (2020) document
culturalist explanations of school difficulties that can lead to the normalisation of racist or
gender-based violence under the label of “Gypsy culture.” The literature also documents
indicators of specific impact on Roma women, such as below-average life expectancy (FRA
2023) and experiences of unequal treatment by education and social-service professionals.

At the same time, some studies identify dimensions of agency and resilience, particu-
larly among Roma mothers who maintain positive expectations regarding education as a
pathway to social mobility (Ates and Unal 2022). Periafiez-Bolafio (2021) proposes, from
a decolonial perspective, educational models that incorporate Roma history and episte-
mologies. Amador (2016) provides evidence that certain educational interventions can help
reverse inequalities when they operate with high expectations and positive role models.

3.1.6. Stereotype Construction and Explicit/Implicit Manifestations

The reviewed literature identifies the historical and persistent construction of an
imaginary of “Gypsyness” that combines negative stereotypes (laziness, criminality, lack of
civilisation) with apparently positive or romanticised representations (exoticism, freedom,
passion), noting that both forms dehumanise and establish boundaries between groups
(Miguez Salina et al. 2024).

Explicit antigypsyism includes direct forms of discrimination documented across all
four analytical levels: insults, ethnic harassment, open rejection of Roma families, and
discriminatory tracking decisions (N = 42). At the organisational level, the visible segre-
gation of schools or classrooms with a predominantly Roma student body appears in the
literature as an expression of institutional racism, frequently justified through pedagogical
arguments (Cortés 2021; Fernandez Ortega 2021).

Implicit antigypsyism is documented across the entire set of analysed studies (N = 48),
expressed through euphemisms, omissions, and apparently neutral practices that generate
educational inequalities. At the discourse level, the literature records the use of labels such
as “at-risk pupils” or “vulnerable groups” and the culturalist attribution of difficulties. At
the pedagogical level, the absence of Roma role models, low expectations, and curricular
simplification are identified. At the organisational level, the literature notes the lack of
specific protocols, insufficient teacher training on antigypsyism, and limited participation
by Roma families. In terms of educational outcomes, studies document high absenteeism,
early school leaving, achievement gaps, and unequal access to post-compulsory education.

3.1.7. Operational Definition for Education

The review finds that 29 of the 48 reviewed studies identify education as a particularly
significant field for the manifestation of antigypsyism. European and Spanish studies agree
that this phenomenon is expressed simultaneously across the four analytical levels: dis-
course (deficit-based and culturalist narratives), pedagogical practices (curricular absence,
low expectations, discriminatory tracking), school organisation (segregation, concentration,
lack of protocols), and educational outcomes (persistent gaps in achievement, graduation,
and academic continuation) (Magano and Mendes 2021; Munté Pascual et al. 2020).
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Based on the analysis of the literature, the review proposes an operational definition of
antigypsyism in education to address RQ1: a specific form of structural and systemic racism
against the Roma/Gypsy people, with deep historical roots in Europe, which manifests
explicitly and implicitly across multiple levels (individual, institutional, and structural),
generates exclusion across multiple domains (education, health, housing, employment,
justice), interacts intersectionally with other axes of oppression (gender, class, ability), and
has documented effects in education, expressed in school segregation, low expectations,
curricular invisibility, and gaps in achievement and graduation rates.

3.2. RQ2—Presence of Antigypsyism in Compulsory Education

Having established the conceptual definition and dimensions of antigypsyism in
education, this section synthesises the available evidence on its presence, addressing RQ2.
Of the 48 reviewed articles, only 17 use antigypsyism as a central analytical axis; in the
remainder it appears in an instrumental (19), marginal (6), or absent (6) form, even in
studies addressing inequalities linked to this phenomenon in the specialised literature. This
pattern is especially pronounced in Spanish and Catalan research.

The report of the Sindica de Greuges (2025) notes that, despite six years of the National
Pact against School Segregation being in force, around 250 schools still show a high degree
of concentration of pupils in situations of vulnerability. Despite an overall reduction in
segregation of 25%, the situation has stagnated in the most affected schools. The report in-
corporates, for the first time, an explicitly antiracist perspective and recognises segregation
as a structural problem, although it does not specifically make the Roma population visible
nor identify antigypsyism as a particular form of racism.

European and Spanish Evidence

In terms of discourse, research documents deficit-based narratives (Rodriguez Maeso
2014; Torotcoi and Pecak 2019; Vojak 2019), cultural blaming, and euphemisms such as
“at-risk pupils” or “vulnerable groups” (Fejzula 2019; Rio Ruiz 2018; Allen et al. 2024),
which the literature links to the denial of institutional racism (Bhabha et al. 2017). Under
the rhetoric of inclusion or interculturality, Fejzula (2019) and Ferndndez Ortega (2021) note
that these discourses can operate as vectors of cultural assimilation.

At the level of pedagogical practices, the literature documents a systematic absence
of Roma history and culture from the curriculum (Rostas 2017; Torotcoi and Pecak 2019),
including the invisibilisation of the Samudaripen and the Baré Istardipé (Vojak 2019;
Peridniez-Bolafio 2021). In addition, low expectations are documented in 22 of the 48 studies,
along with discriminatory tracking and referral toward less prestigious pathways (Lambrev
et al. 2020; Allen et al. 2024) or toward special education (Bhabha et al. 2017; Kyriakidis
and Koikas 2023), as well as implicit practices involving less attention or less demanding
materials (Jiménez-Rodrigo and Sanchez-Muros 2020).

At the organisational level, school segregation is the most documented manifestation:
over-representation in certain schools (Magano and Mendes 2021), low-level groups or seg-
regated classrooms (Torotcoi and Pecak 2019), the absence of anti-discrimination protocols
(Orosz et al. 2018; Abad Merino et al. 2024), and insufficient teacher training on antigyp-
syism (Macris 2015; Gonzélez-Garcia and Flecha Sanmamed 2021). Cortés (2021) and
Fernandez Ortega (2021) note that segregation is frequently justified through apparently
neutral criteria that function as implicit mechanisms for reproducing inequalities.

Regarding educational outcomes, the literature documents significant gaps: only
36% of young Roma people complete compulsory secondary education, compared to 98%
of the general population (FRA 2025), and school failure reaches 64%, compared to 13%
for the general population (Fundacién Secretariado Gitano 2013). Munté Pascual et al.
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(2020) and Martinez-Lozano et al. (2023) attribute these gaps to structural antigypsyism
rather than cultural factors. Torotcoi and Pecak (2019) note that this structural racism
permeates the education system and is only partially counteracted by family and Roma-
organisation support.

3.3. RQ3—Educational Impacts, Policies and Transformative Experiences

The literature identifies school segregation as the most documented structural mani-
festation of educational antigypsyism. The review has not located studies directly docu-
menting its manifestations in primary and secondary education in Catalonia; the available
analyses of this context derive mainly from institutional reports.

3.3.1. Policies, Strategies and Institutional Responses

The reviewed literature reveals a significant gap in terms of specific policies, rigorous
diagnoses, and scientific production directly linking antigypsyism and education (N = 6).
Cortés (2021) notes that, despite the existence of the State Pact against Antigypsyism, the
institutional response has been limited in terms of multi-level coordination and sanctioning
mechanisms, and that some measures have reproduced forms of isolation. Rostas (2017)
proposes strategies to strengthen social support for educational-equality policies, includ-
ing anti-segregation measures and the use of the media to legitimise inclusive schooling.
Dragos (2021) identifies teacher training and education policy as necessary areas of inter-
vention to address deficit-based discourses and segregation. Torotcoi and Pecak (2019)
propose specific interventions—mentoring, identity reinforcement, anti-bias training—for
inclusion in National Roma Inclusion Strategies. At the European level, Carrera et al.
(2017) propose reformulating the institutional framework to integrate the fight against
antigypsyism, and Kyriakidis and Koikas (2023) note that legal actions have limited impact
unless accompanied by specific socioeconomic and educational policies.

The review finds that none of the 48 analysed articles studies current responses to
educational antigypsyism in Catalonia or evaluates their impact, pointing to a gap in
systematic diagnosis and evaluation.

Among the reviewed literature, only five studies focus specifically on the Catalan case,
of which only three provide data or analysis relating to manifestations of antigypsyism or
to specific interventions. Other national studies include partial references to Catalonia.

Gonzélez-Garcia and Flecha Sanmamed (2021), starting from the gap in university
access (1% among the Roma population compared to 35% of the general population),
analyse how accumulated segregation and discrimination limit access to, and continuation
in, higher education. The study describes the role of the University Access Group (GAU),
based on Successful Educational Actions (SEA) and community support, and concludes
that the intervention has improved educational inclusion, academic self-esteem, and social
opportunities for participants.

Martinez-Lozano et al. (2023) document how COVID-19 amplified pre-existing
inequalities—greater risk of absenteeism, digital disconnection, learning and mental-health
setbacks—in contexts of vulnerability with a history of exclusion. The study highlights the
role of trust networks with Roma families and of prior transformative projects in sustaining
school engagement. The authors do not use the concept of antigypsyism, placing this study
in the “omission” category according to the typology applied in this review.

Fernandez Ortega (2021) analyses mechanisms such as covert segregation (diversified
classes), cultural blaming, low expectations, and internalised racism, linking them to the
constant devaluation of Roma history and culture.

Valero et al. (2020) and Munté Pascual et al. (2020) document experiences of school
segregation, particularly among Roma girls, and the presence of professional stereotypes
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that shape socio-educational interventions. These studies record that only 17% of the Roma
population over 16 has completed compulsory secondary education, compared to 80% of
the general population, and highlight interventions under the Catalan Comprehensive
Roma People Plan that have achieved reductions in absenteeism (from 46% to 0.94% at one
school) and increased access to university through specific courses.

Giménez et al. (2019) document that only 1% of the Roma population accesses higher
education, while only 30% completes compulsory schooling, compared to 60% of the
general population, linking this gap to forms of segregation that extend beyond the school
setting to housing, health, and employment.

Bretones Peregrina and Soto Marata (2023) describe the Socio-Educational Promotion
Service for the Roma People in Barcelona, managed by the Education Consortium and
the Pere Closa Foundation (Fundaci6 Pere Closa 2024), as an initiative that brings Roma
professionals into schools. The authors note that the available results do not allow this
intervention to be attributed a generalised impact on antigypsyism within the Catalan
education system. The review further finds that the Department of Education does not
publish detailed criteria or public evaluation indicators for the programme, which hinders
assessment of its scope and impact.

3.3.2. Transformative Experiences and Factors

Alongside the mechanisms of reproduction identified above, the review also docu-
ments transformative experiences and factors capable of counteracting educational anti-
gypsyism, drawn from 4 of the 48 reviewed studies and organised across three levels:
compulsory education, transition to university, and public policy.

Compulsory education (1). Flecha and Soler (2013) present a longitudinal study at
a school with a high proportion of Roma pupils, documenting the impact of Successful
Educational Actions based on dialogic learning (interactive groups, dialogic literary gather-
ings, family participation, joint committees). The study’s findings show improvements in
academic achievement and in the school-family relationship.

Transition to university (2, 3). Gonzélez-Garcia and Flecha Sanmamed (2021) anal-
yse the GAU in Catalonia—access courses for people over 25 and 45—as a response to
trajectories marked by segregation and discrimination. The GAU combines intensive
academic support, community support, and university role models from the Roma com-
munity, and the study concludes that it partially contributes to reversing educational and
social exclusion. Torotcoi and Pecak (2019), in a study of Roma university students in
Central and Eastern Europe, document that access to and continuation in university are
related to support networks (family, key personnel, scholarships) and to exposure to Roma
role models.

Public policy (4). Carrera et al. (2017) identify good practices across several European
countries that combine Roma inclusion with the fight against antigypsyism, including
human-rights and anti-discrimination training for professionals, complaint mechanisms
and access to justice, and policies against hate in the media and social networks.

3.3.3. Identified Gaps

The review identifies several structural gaps in the analysed literature. Fernandez
Ortega (2021) and Cortés (2021) note the persistent invisibility of Roma people in school
curricula and the lack of systematic knowledge about antigypsyism and propose incorpo-
rating Roma history, contributions, and experiences as educational content. The literature
also points to the need for reforms in initial and in-service teacher training, particularly in
contexts with high segregation rates (Lambrev et al. 2020; Ferndndez Ortega 2021; Dragos
2021; Smedile and Ramirez-Garcia 2024). Carrera et al. (2017), Magano and Mendes (2021),
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and Kyriakidis and Koikas (2023) document a gap between legal frameworks and actual
outcomes, pointing to the need to combine legal guarantees with specific socioeconomic
policies and educational interventions. Fernandez Ortega (2021) and Allen et al. (2024)
identify a tendency in the academic agenda to treat the Roma people as an object of study
rather than as agents of knowledge and propose co-designing research with the active
participation of the Roma community.

4. Conclusions

To the author’s knowledge, this scoping review offers the first systematic mapping of
antigypsyism in compulsory education with specific attention to the Catalan context. The
analysis of 48 studies, combined with institutional sources and official data, makes it possi-
ble to identify the state of knowledge, the main documented mechanisms of reproduction
of inequalities, and existing research gaps.

The findings show that educational antigypsyism is documented in the literature as
a phenomenon with explicit and implicit manifestations across the four analytical levels:
discourse, pedagogical practices, school organisation, and educational outcomes. School
segregation, low teacher expectations, and curricular invisibilisation are its most recurrent
expressions in the reviewed literature. The studies further note that these manifestations
cannot be explained solely by individual or cultural factors but respond to structural and
intersectional mechanisms (Munté Pascual et al. 2020; Allen et al. 2024).

The review finds a significant academic gap: of the 48 studies analysed, only 5 specifi-
cally address the Catalan context, and none offers a systematic diagnosis of the phenomenon
or a rigorous evaluation of existing policies. This absence coexists with an advanced Cata-
lan legal framework, with full competences in education and specific policies such as
the Comprehensive Roma People Plan or the Pact against Segregation, whose impact on
educational antigypsyism has not been specifically evaluated in the academic literature.

The review also identifies three cross-cutting patterns present across multiple contexts:
the euphemisation of racism through terms such as “vulnerability” or “cultural diversity”;
the role of segregation—both between and within schools—as a mechanism for reproduc-
ing inequalities; and the gap between institutional recognition of antigypsyism and the
persistence of negative educational indicators, noted by Carrera et al. (2017), Magano and
Mendes (2021), and Kyriakidis and Koikas (2023).

At the same time, the reviewed literature documents transformative experiences showing
improvements in educational outcomes when interventions based on dialogic learning, family
participation, and community role models are applied (Flecha and Soler 2013; Gonzélez-
Garcia and Flecha Sanmamed 2021). These experiences suggest that evidence-based and
community-participation approaches can help reduce the documented inequalities.

The review identifies the following research gaps for future studies: the production of
disaggregated data on the Roma population within the Catalan education system; evalua-
tion of the impact of existing policies on educational inequalities linked to antigypsyism; the
incorporation of Roma history and contributions into the curriculum; initial and in-service
teacher training on antigypsyism and intersectionality; and the co-design of research with
the active participation of the Roma community, as proposed by Ferndndez Ortega (2021)
and Allen et al. (2024).

The review acknowledges important methodological limitations: the scarcity of litera-
ture specific to Catalonia, which requires extrapolating from Spanish and European studies
with possible limits on transferability; the heterogeneity of methodologies and contexts,
which hinders direct comparisons; the possibility of having omitted studies in local or
poorly indexed journals; the linguistic restriction to Catalan, Spanish, and English; the
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Note

1

absence of a formal quality assessment of the studies, inherent to the scoping-review design;
and the fact that the analysis was carried out by a single researcher without a second coder.

Despite these limitations, the review provides an operational conceptual framework
and a mapping of the state of knowledge that can guide future research and decision-
making in education policy relating to the Roma people in Catalonia.

Supplementary Materials: The following supporting information can be downloaded at: https:
/ /www.mdpi.com/article/10.3390/ genealogy10040127/s1, Table S1: Characteristics of the 48 studies
included in the scoping review (Barragan Lopez 2021; Belak et al. 2024; Bocsi et al. 2023; Janko
Spreizer 2022; Marqués Gongalves 2020; Marqués Gongalves and Willem 2020; Merhaut et al. 2022;
Munté-Pascual et al. 2025; Nin et al. 2023; Salazar Manzano 2024; Slepickové and Bobédkova 2020;
Walach 2020); Table S2: Full electronic search strategy (Web of Science).
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The Bar¢ Istardipé means “the Great Round-up” in Cal6, the language of the Roma people of the Iberian Peninsula, and took

place on the night of 29-30 July 1749 in Spanish territory; it represents the first documented attempt at genocide against the

Roma people. Samudaripen is the Romani name for the Nazi genocide against the Roma people during the 1930s and up to 1945,

perpetrated by the German fascist government and its allies.
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