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Abstract: This study aims to test further the RISKometric previously developed by the authors. This
paper is the second of three studies: it compares individuals’ RISKometric results in the first study
with their performance in a risk scenario exercise in this second study; so, providing a reliability
review for the RISKometric. A risk scenario exercise was developed that required participants
to individually undertake a risk management process on a realistic, potentially hazardous event
involving working at heights during simultaneous operations. Two observers assessed their re-
sponses, rating the participants’ competence in each of the seven risk management process elements.
Twenty-six participants individually undertook the risk scenario exercise, known as round one. Anal-
yses found that participants’ individual competence ratings given to them (by observers) when
undertaking the risk scenario exercise were strongly and positively associated with the competence
ratings given to them by their peers and downline colleagues in the RISKometric in an earlier study;
for each of the seven elements in this second study. This finding supports the RISKometric as a
useful tool for rating the competency of individuals in the seven elements of the risk management
process. Work was also undertaken in preparation for a planned future third study whereby eight
participants of the original 26 were selected to individually undertake the risk scenario exercise again
to determine any difference in ratings, e.g., if there was a learning effect. The analysis found no
significant difference over the two rounds.

Keywords: risk; risk management; competence; RISKometric; evaluation

1. Introduction
1.1. Background

People continue to be seriously and fatally injured at work because of workplace
risks not being in a managed and controlled state. This is despite the enormous time and
effort put into formal and informal risk management activities at regulatory, industry and
organisational (including site-based) levels. As noted by Marling et al. [1], identifying
potential deficits in current risk management practice that underpins work health and
safety (WHS) efforts, particularly in high-risk industries, is therefore important.

The study of safety has increasingly focused on establishing safe systems of work
and how people work within the boundaries of those systems. Human variability and our
ability to adapt to a situation are now upheld as assets rather than liabilities to managing
safety. Borys and Leggett [2] described this as a key characteristic of the current safety
“era”. Pillay et al. [3] suggest that people play a vital role in the proper functioning of
modern technological systems because of their ability to adapt. Yet harnessing peoples’
abilities and competence within work environments is exceedingly difficult, for example,
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implicit knowledge extraction from operators, Pillay et al. [3]. The knowledge held by
individuals in work teams can go unrealised when it is stored tacitly or implicitly. Such
knowledge is informal, learnt through on the job experience and hard to codify. Accessing
it is especially critical for high-risk organisations that rely on teams to develop and assess
safety knowledge. Providing opportunities to share and integrate individual member’s
expertise is important (Lewis [4]).

When conducted competently, the risk management process, with its seven interdepen-
dent elements (Standards Australia and Standards New Zealand [5]), requires input from
personnel at the organisation’s strategic, tactical, and operational levels. People in teams
making decisions to manage and control risk are crucial considerations in WHS manage-
ment systems and programmes, (Standards Australia and Standards New Zealand [5]). Yet,
in practice, in our experience, there are many times when risk management is undertaken
individually or by a couple of people rather than in a formal team.

Lyon and Hollcroft [6] caution that this can lead to inadequate risk management
outcomes, including the failure to identify or fully manage/control some hazards. They
also suggest that individuals working alone are less likely to consider the combined whole
system risk, although this is also a potential failure for teams. They argue that organisations
that do not use a well-rounded risk forum team (to capture a broader spectrum of risks)
limit outcomes and can severely impact the ability to manage critical risks (Lyon and
Hollcroft [6]).

As documented by Mathieu et al. [7], many definitions and taxonomies of work teams
have been put forward by researchers. However, Reason and Anderson [8] define a work
team simply as a group of somewhere between two and 12 individuals performing a
common task, albeit with specialist roles. They generally have a well-defined brief and
are temporary in nature, disbanding when the task is finished (Guzzo and Dickson [9]). A
key advantage of using teams in risk management is that the ‘collective mind’ can prevent
a bad decision from being made (Sasou and Reason [10]). Houghton et al. [11] discuss
several biases that can impact the processes that individuals and teams use in managing
risk, such as “small numbers”, the illusion of “control” and “overconfidence” while others
have found that teams reduce decision-making errors or biases (Cooper et al. [12], Feeser
and Willard [13] and McCarthy et al. [14]).

The composition of work teams has been gaining the interest of organisational psy-
chologists; for example, one area of focus has been the attributes of team members and the
impact of those combinations on process and outcomes (Mathieu et al. [7]), with research
indicating it is of vital importance to performance (Guzzo and Dickson [9]). There appears
to be two schools of thought about the composition of work teams. One view is that teams
should be homogenous, and the other, that they should be heterogeneous, or what van
Knippenberg and Schippers [15] refer to as similarity and diversity in attributes.

Mello and Ruckes [16] differentiate homogenous teams as those that share similar
attributes. In contrast, heterogeneous teams are different in terms of background and
experience in what Harrison et al. [17] confer as two domains: demographic and functional.
van Knippenberg and Schippers [15] and Harrison et al. [17] define several categories
within these domains, but the key characteristics most pertinent to the current study
include professional development, education and organisational tenure (presumably in
terms of duration and occupation). As such, the focus is on the functional domain. van
Knippenberg and Schippers [15] suggest that organisations increasingly foster and use
cross-functional and diverse work teams.

Hoffman and Maier [18] advocate that heterogeneity is a better criterion for assembling
groups. It allows the work team to draw on different backgrounds and experiences and
put forward better decision-making options. van Knippenberg et al. [19] agrees and argues
further that the larger pool of resources that comes with heterogeneity may assist with
dealing with non-routine problems, or what Mello and Ruckes [16] and Carrillo and
Gromb [20] label as dynamic and uncertain situations. Mello and Ruckes [16] also concur
and add that heterogeneous teams have advantages when the decisions’ stakes are high.
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Bantel and Jackson [21] and Madjuka and Baldwin [22] claim that this diversity in work
teams is correlated with higher performance and innovation, or what Jackson et al. [23] call
creativity. Guzzo and Dickson [9] also assert that heterogeneous teams perform better for
cognitive, innovative and challenging tasks.

When using risk management to manage WHS in high-risk industries, where choices
can critically impact safety and cause serious injury and/or loss of life, it could be argued
that having a heterogeneous team is important. It is further hypothesised here that a
collectively-optimised team in the seven elements of the risk management process can
lead to better outcomes in the risk management process (i.e., outcomes that do not lead to
serious injury or loss of life).

1.2. Research Programme

The first of our series of studies (Marling et al. [1]) developed a 360◦ performance
review tool (given the industry-friendly title—RISKometric) to assess individuals’ compe-
tency in each of the risk management process elements. It was the first step in determining
if a team, collectively-optimised in the risk management process elements, could complete a
risk scenario exercise better than less optimised teams. The RISKometric garnered feedback
from individuals, peers, upline, and downline colleagues. Consistent with other studies,
results showed that feedback from peers and downline colleagues was less favourable than
feedback given by upline colleagues and participants on their performance (self). One
explanation for the high ratings of self and upline colleagues was that leniency or halo
effects affected their feedback. Self-ratings, as might be expected, are especially prone
to these effects (Fox et al. [24]; McEvoy and Beatty [25]; Atkins and Wood [26]). Study 1
results also showed that feedback from peers and downline colleagues was significantly
and positively correlated, which supported evidence in the literature regarding reliable
sources of feedback. Prior research has found that the feedback from downline colleagues
and peers is more similar to objective measures of performance because their high level
of interaction in tasks and activities allows them to assess better a person’s competencies
and performance (Bettenhausen and Fedor [27]; Fedor et al. [28]; Wexley and Klimoski [29];
Kane and Lawler [30]; Murphy and Cleveland [31]; Cardy and Dobbins [32]).

This second study, described here, was undertaken to bolster confidence in using
the RISKometric to eventually guide the formation of risk forum teams where, jointly the
group has high competency levels in all the risk management process elements. In this
second study, participants’ individual performances in a realistic risk scenario exercise are
compared to their first study RISKometric ratings (self, peers, and upline and downline
work colleagues).

The study put all participants (n = 26) individually through a realistic risk scenario
exercise (Part A). Then, eight were randomly selected from those participants to be a control
group to individually undertake the risk scenario again to determine if there was a learning
effect on undertaking the risk scenario exercise a second time (Part B). Including the control
group was a prelude to a planned future third study to examine a potential advantage of
conducting the risk scenario exercise as a team compared to an individual.

This study reports:

• The development of the risk scenario exercise;
• The degree of association between RISKometric and individual risk scenario exercise

ratings (Part A);
• The degree of association between the control group’s risk scenario exercise ratings

(Part B).

1.3. Scenario Planning Tasks

Scenario planning tasks are commonly used in organisations as risk management
tools (Burt et al. [33]). They involve considering (or visualising) an event or condition
in terms of its possible consequences and the responses that could be made to prevent,
mitigate, or benefit from it. Schwartz [34], van der Heijden [35] and de Geus [36] all
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support that learning is a crucial outcome of scenario planning, and Chermack [37] adds
that performance improvement should be another outcome. In particular, tasks facilitate
adaptive organisational learning and organisational anticipation about uncertain events
(van der Heijden et al. [38]). Marsh [39] discusses uncertainty as not knowing the issues,
trends, decisions, and events that will unfold in the future. Chermack [37] suggests that
scenario planning is a method of ordering one’s perceptions about the future based on
decisions that could be made. It is a technique to improve strategic planning and van der
Heijden [35] calls it a strategic conversation for learning. It can assist decision-makers in
seeing things differently, broadening their understanding and consequently enhancing
their planning ability (Burt and Chermack [40]).

The risk scenario exercise developed by the principal author for this second study
met Burt and Chermack’s [40] two principles regarding creating a scenario-planning event.
Firstly, the scenario outlines the permutations of uncertainties and the development of
a resolution to bring the scenario to a successful end. Secondly, the scenario defines the
current situation and the impact of these events on the future. These principles help
participants make sense of “what was”, “what is” and “what could be”, noting that for
the “what could be” component, there could be a number of them based on a series of
outcomes that have not yet manifested. The scenario should account for how the “what
could be” develops. This was left to the participants to develop as part of their work in
the risk scenario exercise in the current context. Burt et al. [32] claim that at this stage, the
participants are required to make their implied knowledge evident to others in developing
the interconnecting uncertainties and given in a dynamic environment to cultivate plausible
outcomes and solutions.

This second study aims to test further the RISKometric that was developed and
discussed as part of the first study (Marling et al. [1]), comparing individual RISKometric
results with individual performances in undertaking a realistic risk scenario exercise.

2. Materials and Methods
2.1. Participants

The original group of 26 participants from the first study (Marling et al. [1]) com-
pleted Part A of the current study. Their ages ranged from 28 to 64 years (M = 49.65 years,
SD = 12.10 years), and there were 22 males and four females. They had a collective experi-
ence of 802 years in risk management (M = 30.84 years, R = 36 years, SD = 12.66), noting that
they had been practising risk management in their vocations for a minimum of eight years.
The participants were from the five tiers of various organisations conducting high-risk
activities, e.g., mining, construction and transport, namely board members/senior execu-
tives (n = 3); senior managers (n = 9); middle managers (n = 4); supervisors/foremen/team
leaders (n = 6), and operators/workers (n = 4).

Of that original group of 26 participants, eight were randomly selected to also partici-
pate in Part B of the current study—which was, to retake the risk scenario exercise after a
period of eight months. They are known here as the control group and the purpose of their
inclusion in the current study was to determine if there was a difference in undertaking the
risk scenario exercise a send time, e.g., an improved rating may indicate there is a learning
effect on an individual basis. Their results are described in the current study, as it is part
of the incremental process of validating the original RISKometric measure (Study 1). Part
A of the current study aims to test whether performance in the RISKometric is associated
with performance in a realistic risk scenario; and Part B acts as a benchmark to compare the
results of a future study involving the remaining participants in a teams-based risk scenario
exercise (i.e., Study 3). Part B, therefore, is used as an estimate of what the team-based
groups may have achieved had they simply repeated the risk scenario exercise individually.
The control group’s (n = 8) ages ranged from 22 to 65 years (M = 54.1 years, SD = 12.7 years),
and there were seven males and one female. They had a collective experience of 283 years in
risk management (M = 35.4 years, R = 38 years, SD = 12.7). The participants were from three
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organisational tiers, namely board members/senior executives (n = 2); senior managers
(n = 3); and supervisors/foremen/team leaders (n = 3).

The University of Queensland Human Ethics Committee approved the procedures
of this study. The participants came from a group of people with professional ties to the
researcher. They were selected on a stratified basis by the researcher on a convenience basis,
i.e., known to the researcher and presumed willing to assist objectively (Sincero [41]).

2.2. Procedure and Material

The risk scenario exercise is outlined in Figures 1 and 2.
The risk scenario used in the exercise involved a generic hazardous task rather than

one specific to a mine or construction site. In this way, the task was more likely to be
familiar to all participants. Although participants mainly had a mining or construction
background, not all of them had worked in both environments.

The critical hazards in the scenario were working at heights and simultaneous oper-
ations (i.e., the concurrent execution of more than one task). These were selected based
on the findings of studies conducted by Marling [42], which identified them as commonly
occurring mechanisms of injury and fatality.

Figure 1. The risk scenario description.
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Figure 2. The risk scenario description supporting illustration.

As participants’ performance was assessed in terms of the seven elements of the risk
management process (As defined in Marling et al. [42], however, see Table 1 for an example
of criteria for E1 “establishing the context”), the following complexities were added to the
scenario so that competencies could be shown in each element:

• E1 “establishing the context” competency was tested using ownership, roles, and scope
issues to establish appropriate stakeholders and legal and regulatory frameworks.

• E2 “risk identification” competency was tested using downside and upside (opportu-
nities) risks, competing trade and infrastructure requirements, multiple consequences
and other ambiguities such as fitness for work. Additions also included some consid-
eration of financial penalties and compressed timeframes and some unknowns with
weather conditions.

• E3 “risk analysis” competency was measured by including a range of likelihood of
events and the multiple consequences that could result from the hazards.

• E4 “risk evaluation” competency was measured on factors such as comparison of
the estimated levels of risk against the benchmark criteria, consideration of the bal-
ance between potential benefits and adverse outcomes and determining if the risk is
acceptable or tolerable and mitigation and priorities to “so far as reasonably practica-
ble” principles.

• E5 “risk treatment” competency was measured in terms of tolerating, treating, termi-
nating or transferring the risk in combination with the methodology to get the job
done. Due to the multiple ways to undertake the task (e.g., by fixed or extending
ladder, platform ladder, trestle ladder, scaffolding, elevated work platforms), this was
the most extensive set of criteria for consideration. However, all elements in the risk
management process were given an equal rating.

• E6 “communication and consultation” competency was measured to determine who
should be engaged and relevant information sources.

• E7 “monitor and review” competency was measured to check that controls were in
place and establish their efficiency for the given scenario.
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Table 1. Criteria for E1 “establishing the context”.

General Criteria Specific Criteria Objective Evidence (0/P/F) Score (0–5)

Did the participant identify
the affected parties and the
parties that affect the task?

• Was the overall scope of work confirmed
(tasks and start/finish time)?

• Who may directly or indirectly affect or
be affected:

# body corporate
# neighbours, same level and below,

and in pool area
# electricity supplier
# telephone company
# cable TV company
# people undertaking rooftop work
# visitors, e.g., for private visitors for

residents, postman, other
tradesmen, etc.

# any other parties who may directly or
indirectly affect or be affected

Did the participant identify
the appropriate legal
frameworks?

• WHS Act and Regulations
• Electrical Safety Act and Regulations
• Any relevant codes of practice
• Any relevant standards
• Body corporate rules

Did the participant identify
the criteria that risks will be
evaluated against?

• Define what to use, i.e.,
likelihood/exposure/consequence

• Design ranking
• Determine intervention levels, e.g., low,

moderate, high and extreme, and
management action plans

Note: 0 depicts no evidence (scored as 0), P depicts partial evidence (scored between 2 and 4 based on the amount
of evidence), and F depicts full evidence (scored as 5).

A pilot study tested the risk scenario exercise for syntax and format, and some minor
word changes were applied as a result of that pilot study. Eight participants completed
the pilot test, and none had been involved in the previous studies, nor were they in-
volved in any subsequent studies. Their ages ranged from 26 to 66 years (M = 49.50 years,
SD = 12.72 years), and there were six males. There were representatives from each of the
five management levels, namely: board members/senior executives (n = 1); senior man-
agers (n = 3); middle managers (n = 2); supervisors/foremen/team leaders (n = 1), and
operators/workers (n = 1).

They had extensive WHS and risk management experience and had a collective
experience of 238 years in risk management (M = 29.75 years, R = 33 years, SD = 12.74) and
had been practising risk management in their vocations for a minimum of six years.

In response to Burt et al.’s (2006) [33] concerns regarding scenario-planning tasks—that
they generally lack a well-defined set of criteria on which to assess, the researcher designed
an extensive assessment criterion to measure the participants’ performance. The detail of
the criteria is too large to include in this paper; however, Table 1 is a summary of critical
aspects considered for E1 “establishing the context”. Each of the seven risk management
process elements was broken into measurable sub-components as detailed by Marling [1].
Each sub-component was assessed according to whether nil, partial or full evidence of the
competency was sighted. Then, competence in the overall element was rated according to
Marling [42]. This rating scale is the same as that used in the RISKometric in the first study
(Marling et al. [1]).
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The 26 participants were sent an email with the risk scenario description, the sup-
porting illustration and risk scenario exercise instructions. Participants were given the
following instructions:

• Read the risk scenario narrative concerning the supporting diagram;
• Undertake a risk assessment by any means you want—but you must do it without

assistance from another person;
• You can take notes and use other resources to complete the risk assessment;
• You do not have to finish the task in one sitting;
• While undertaking the task, record your thought processes and decisions either using

the camera or your voice recorder on your computer;
• It is important that you verbalise your thoughts and decisions while undertaking

the task;
• Once finished, send the voice/video file to the researcher, and
• The process should not take more than 30 min, based on eight people completing a

pilot risk scenario exercise with an average completion time of 27 min.

Participants were all busy people in their day jobs, and as such, they were requested to
deliver their opinions by video or voice recording using their computers. However, some
submitted a written response only, perhaps because of their technical limitations.

Participants’ results were sent back to the researcher in the following formats:

• Twenty submitted video files (8 with supporting notations);
• Four submitted voice files (2 with supporting notations), and
• Two submitted written responses only.

Participants’ responses were assessed by two observers—the principal author and
an independent risk expert. Each of them had at least 35 years of experience in risk man-
agement, that would have included frequent exposure to scenarios similar to the one
developed for this study across multiple industries. The second observer was used to over-
come any potential bias that might result from the researcher knowing the participants in
their working environments. As previously described, each participant was rated for their
competence in the seven elements of the risk management process. After the observers had
given ratings, they met and agreed upon a joint final rating for each participant’s elements.

Approximately eight months after first completing the risk scenario exercise, the
control group completed it a second time (Part B), using the same testing procedure,
observers and assessment procedure. This time spanned the second study and a future
study (third study), also known as rounds one and two.

2.3. Analysis Strategy

There are many ways to analyse the developed scenario, but this study aims to explore
further the individual results to validate the RISKometric. The participants’ RISKomet-
ric ratings and risk scenario exercise ratings were compared for each of the seven risk
management process elements.

A Spearman rank-order correlation coefficient test was conducted for ratings given for
each of the seven elements to determine the consistency of ratings across the two observers
(i.e., inter-rater reliability).

The raw data for the individual results, including the control group in the first round
for the control group for the first and second rounds, can be found in Marling [42].

Inter-rater correlations were conducted for results from:

• First-round completion of the risk scenario exercise (n = 26 participants), and
• Second-round completion of the risk scenario exercise by the control group (n = 8).

Wilcoxon signed-rank tests were undertaken to determine whether the control group
participants’ performance in the seven elements of the risk management process differed
across rounds one and two. A statistical improvement over time (i.e., eight months interval)
would indicate a learning effect, an outcome that needed to be considered when interpreting
the experimental group’s results over time.
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3. Results
3.1. The First Round of Individual Risk Scenario Exercise Results (n = 26)
3.1.1. Inter-Rater Reliability

Table 2 shows the medians and interquartiles for competency ratings for each of the
risk management process elements as rated by the two observers. Wherever the observers
were used to rate participants’ responses, and their ratings differed, the observers reviewed
the participants’ responses again and rerated them. Where responses remained different,
the observers reviewed their notes together and came to a consensus. In all cases, an
agreement was achieved.

Table 2. Medians and interquartiles competence ratings given by two observers for the seven elements
of the risk management process (all participants).

Element Median Quartile Array 1
(Q1)

Quartile Array 3
(Q3)

Observer
O1

O2
O1

O2
O1

O2

E1—“establishing the context” 2.00
2.00

1.00
1.00

3.00
3.00

E2—“risk identification”
3.00

3.00
2.00

2.00
4.00

4.00

E3—“risk analysis” 2.00
1.00

1.00
0.25

2.75
2.00

E4—“risk evaluation”
0.00

1.00
0.00

0.00
2.00

2.00

E5—“risk treatment”
2.00

2.00
1.00

1.00
2.75

3.00

E6—“communication and consultation”
1.00

1.00
0.00

0.00
2.75

0.00

E7—“monitor and review”
0.00

0.00
0.00

0.00
1.00

1.00
Note: O1 and O2 represent the two observer raters; numerals represent medians and interquartile ratings.

The Spearman rank-order correlation coefficient test showed that a strong positive
relationship existed between the median ratings (collapsed across the seven elements) given
by observers’ (rs = 0.955, p = 0.001) and that the correlation was statistically significant at
the 0.01 level (2-tailed).

3.1.2. Comparison of the First-Round Individual Risk Scenario Exercise Results with
Study 1 Results (n = 26)

Table 3 shows the medians (and interquartiles) for competency ratings given to partici-
pants in the risk scenario exercise and their earlier RISKometric results; for each of the seven
elements of the risk management process. Table 3 also includes the three ratings given by
participants’ colleagues and the participant’s self-rating (as reported in the RISKometric,
Marling et al., 2020 [1]) and the agreed-upon rating provided by the two observers in the
risk scenario exercise.

For all seven elements, ratings given by peers and downline colleagues (in the RISKo-
metric) are similar to the agreed-upon ratings given by observers in the risk scenario
exercise. Across all elements, ratings provided by self and upline colleagues are elevated
compared to other ratings (as partly described in Marling et al. [1]).

For each element, the agreed-upon risk scenario exercise rating was found to be
strongly and positively correlated with the ratings given by peers and downline colleagues
in the RISKometric (as described in more detail below). This outcome builds on the key
result from Marling et al. [1]—that showed a similar result.

The risk identification and analysis elements also found that the agreed-upon risk sce-
nario exercise rating was significantly and positively related to the upline colleague ratings.
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Table 3. Correlation coefficient, medians and interquartiles RISKometric (self, upline, peer and
downline) and risk scenario exercise competence ratings for the seven elements of the risk manage-
ment process.

Element Correlation
Coefficient (r) Median Quartile

Array 1 (Q1)
Quartile

Array 3 (Q3)

Context

Self 0.074 3.00 2.25 4.00
Upline 0.391 3.00 3.00 4.00
Peers 0.864 ** 2.00 1.00 3.00
Downline 0.953 ** 2.00 2.00 3.00
Exercise 1 2.00 1.00 3.00

Risk identification

Self 0.225 3.00 3.00 4.00
Upline 0.508 4.00 3.00 4.00
Peers 0.891 ** 2.00 2.00 3.00
Downline 0.908 ** 3.00 2.00 4.00
Exercise 1 3.00 2.00 4.00

Risk analysis

Self 0.110 3.00 2.25 4.00
Upline 0.626 ** 4.00 2.00 4.00
Peers 0.922 ** 1.00 1.00 2.00
Downline 0.943 ** 1.50 1.00 2.75
Exercise 1 1.00 1.00 2.00

Risk evaluation

Self 0.189 3.00 2.00 4.00
Upline 0.329 3.00 2.50 4.00
Peers 0.763 ** 1.00 1.00 2.00
Downline 0.987 ** 1.50 1.00 2.00
Exercise 1 1.00 0.00 2.00
Risk treatment

Self 0.003 3.00 3.00 4.00
Upline 0.286 3.00 2.00 4.00
Peers 0.804 ** 2.00 1.00 2.00
Downline 0.867 ** 2.00 1.00 3.00
Exercise 1 2.00 1.00 3.00
Communication and consultation

Self −0.211 3.00 2.00 4.00
Upline 0.266 4.00 2.50 4.00
Peers 0.676 ** 1.00 1.00 2.00
Downline 0.846 ** 1.00 1.00 2.00
Exercise 1 1.00 0.00 2.00

Monitoring and reviewing

Self −0.247 3.00 2.00 4.00
Upline 0.315 3.00 2.00 4.00
Peers 0.690 ** 1.00 1.00 2.00
Downline 0.751 ** 1.00 1.00 1.75
Exercise 1 0.00 0.00 1.00

Note. ** is p < 0.01. Note: self, upline, peer and downline represent the rating in the RISKometric, exercise
represents the agreed scores by the two observers, both as reported in Marling et al. [1].

3.2. Risk Scenario Exercise Results, Round One and Two, Control Group (n = 8)
3.2.1. Inter-Rater Reliability—The Control Group—Round Two

Table 4 shows the medians (and interquartiles) for competency ratings for rounds
one and two for the control group, for each element as rated by the two observers. The
raw data in Marling [42] shows that observers rated each participant (across the seven
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elements) within one point of each other; except for one rating, that being a participant
for the sixth element, ‘communication and consultation’ where the ratings differed by
two points, a three and a one. The Spearman rank-order correlation coefficient test showed
that a strong positive relationship existed between the median ratings (collapsed across
the seven elements) given by observers’ (rs = 0.936, p = 0.002) and that the correlation is
statistically significant at the 0.01 level (2-tailed).

Table 4. Medians and interquartiles of competency of the control group for each of the elements of
the risk management process as rated by the two observers in round two.

Element Median Quartile Array 1
(Q1)

Quartile Array 3
(Q3)

Observer
O1

O2
O1

O2
O1

O2

E1—“establishing the context” 2.00
2.00

1.00
1.00

3.00
2.00

E2—“risk identification”
3.00

2.00
2.00

2.00
3.25

3.00

E3—“risk analysis” 1.00
1.00

0.00
0.00

1.00
1.25

E4—“risk evaluation”
0.00

0.00
0.00

0.00
0.00

0.25

E5—“risk treatment”
1.50

2.00
1.00

2.00
2.25

3.00

E6—“communication and consultation”
0.00

0.50
0.00

0.00
1.00

1.00

E7—“monitor and review”
0.00

0.00
0.00

0.00
0.00

0.25
Note: O1 and O2 represent the two observer raters; numerals represent medians and interquartile ratings.

3.2.2. Comparison of the Control Group’s Risk Scenario Exercise Results across
Rounds One and Two (n = 8)

Table 5 shows the median (and interquartiles) for the agreed-upon competency ratings
given for control group participants for rounds one and two; for the seven elements of the
risk management process.

Table 5. Medians and interquartiles agreed upon competency ratings for rounds one and two for the
control group for the seven elements of the risk management process.

Element Median Quartile Array 1
(Q1)

Quartile Array 3
(Q3)

Round
R1

R2
R1

R2
R1

R2

E1—“establishing the context” 1.50
2.00

1.00
1.00

3.00
2.00

E2—“risk identification”
3.00

2.00
2.00

2.00
3.25

3.00

E3—“risk analysis” 1.00
1.00

0.75
0.00

1.00
1.00

E4—“risk evaluation”
0.50

0.00
0.00

0.00
1.00

0.25

E5—“risk treatment”
1.50

2.00
1.00

1.75
2.25

3.00

E6—“communication and consultation”
0.00

0.00
0.00

0.00
0.50

1.00

E7—“monitor and review”
0.00

0.00
0.00

0.00
0.25

0.25
Note: R1 and R2 represent the two different rounds; numerals represent medians and interquartile ratings.

The raw difference data in Marling [42] shows that all ratings between rounds were
within one point of each other except for four, where one participant had a decrease in
two points in element four, one participant had a reduction in two in elements two and six
and one participant had an increase in two in element five.
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Wilcoxon signed-rank tests were conducted to determine if median agreed upon
competency ratings differed across rounds for any of the seven elements. Results showed
that ratings did not significantly differ across rounds.

4. Discussion

The primary aim of this study was to provide preliminary evidence for the adequacy
of the RISKometric tool to assess individuals’ competency in the seven elements of the risk
management process. Individuals’ results in a risk scenario exercise involving working
at heights and simultaneous operations were compared with their earlier RISKometric
results. The observers’ averaged ratings from the former scale were strongly and positively
correlated with those of the ratings given by peers and downline colleagues who evaluated
the participants in the RISKometric. This outcome was consistent across all seven elements
of the risk management process.

In real terms, this finding provides initial evidence supporting the RISKometric as
a tool to predict performance in a simulated risk management exercise. Additionally,
in so doing, it could be considered a useful tool to define competency levels in each of
the risk management process elements and be used to assemble risk management teams
that are collectively optimised in those elements leading to better outcomes from the risk
management process. Further testing with larger samples and in-field risk assessments is
required to validate further the usefulness of the RISKometric.

The current study provided extra information about the RISKometric. It showed
that ratings given by peers and downline colleagues, but not that of upline colleagues
and self, were correlated with task performance. Other studies conducted on 360◦ as-
sessment tools have similarly shown feedback from peers and downline colleagues to
assess a person’s competencies and performance more realistically (Bettenhausen and
Fedor [27]; Fedor et al. [28]; Wexley and Klimoski [29]; Kane and Lawler [30]; Murphy and
Cleveland [31]; Cardy and Dobbins [32]).

A secondary aim related to the broader investigation involving the first study (Mar-
ling et al. [1]), this study and a future study (third study) was to determine whether risk
scenario competency ratings for the control group differed over time. Participants in the
control group completed the risk scenario exercise on two occasions, separated by an eight-
month interval. Outcomes showed that competency ratings were not significantly different
across the two rounds and, therefore, did not appear to benefit from any learning effect. The
future study aims to determine if a team, collectively-optimised in the risk management
process elements, could complete the risk scenario exercise better than less optimised teams.
To do so, the current experimental group will be divided into three teams with varying
levels of competence and redo the risk scenario exercise (after an eight-month interval)
in their groups. Each group’s performance and the control group’s performance will be
compared. It is hypothesised that the collectively-optimised group will perform better than
other groups; based on the group’s composition rather than a potential learning effect.

The RISKometric is a tool to assess the competence of workers on the seven elements
of the risk management process, using feedback from peers and upline and downline
colleagues. Ensuring its validity began in its early stages of development. Before developing
the RISKometric, as reported in Marling et al. [43], the authors used the Delphi technique
with 23 risk experts to create, over two iterations, plain English definitions (PEIs) for each
of the seven elements of the risk management process. It is also important to note that these
were further validated by 24 operators/workers as being suitable for use at the operational
end of the business. It is a tool that could be used to develop teams that are collectively
optimised in competence in the seven elements of the risk management process. It is
anticipated that this tool, supported by the set of PEIs, could also be used in organisations
to promote better awareness of the meaning of the risk management process elements.

There are three potential limitations of this study. First, as noted in Section 3.1, the
participants did not comprise a fully representative random sample. Second, as indicated in
Section 3.2, one scenario was used for the risk assessment, so potentially different scenarios
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could produce slightly different results. Third, not all participants followed the request to
supply their opinions on recorded voice or video format; two were written submissions
only, resulting in a mixed-media format for analysis, but primarily addressed by using
two observers.

5. Conclusions

Risk management is an essential proactive approach to achieving safe outcomes and
as such, measuring people’s competence in the seven elements of risk management is
vitally important. To date, few measures exist to do that, and this work is the first step in
providing such a measure.

This research provides a method for evaluating individual performance in a risk
assessment scenario against perceived performance by upline, peers, downline and self.
The outcome was that the observers’ averaged ratings from the former scale were strongly
and positively correlated with those of the ratings given by peers and downline colleagues
who evaluated the participants in the RISKometric. This outcome was consistent across all
seven elements of the risk management process.

The next step is to conduct a third study that compares the results of individuals in this
control group with those of individuals performing the same task in a group where all mem-
bers are cumulatively competent across the seven elements. This future study (third study)
aims to test the adequacy of the RISKometric further to assess individuals’ competency in
the seven elements of the risk management process at a collective or group level.
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