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Abstract: (1) Background: University transition is a critical step in career construction due to the
uncertainty and unpredictability of socioeconomic conditions; these conditions compel people to
manage a greater quantity of perceived risks associated with their career projects than in the past,
and to face unexpected situations that could compromise their quality of life in educational and work
contexts. After all, experiencing well-being during the university path can undoubtedly affect the
visions of one’s future work, especially when a transition period is nearby. The present study aimed
to explore the role of subjective risk intelligence in expectations about future work, analyzing the
potential mediational role of academic satisfaction in this relationship. (2) Methods: A longitudinal
study was carried out on 352 Italian university students at the end of the degree course. We used
the following measures: in T1, Subjective risk intelligence scale, College Satisfaction scale; in T2,
three items assessing the expectations about future work. (3) Results: The main findings showed
that subjective risk intelligence has both direct and indirect effects (through the mediation of college
satisfaction) on the expectations about future work. (4) Conclusions: The ability to manage risks, also
through the contribution of domain-specific satisfaction, can lead to positive expectations toward
one’s future work. This could increase the likelihood to perform career-related behaviors in a more
proactive way if people have high risk management skills and high levels of academic satisfaction
with their university path during transition.

Keywords: college satisfaction; career path; risk intelligence; visions about future job; college
students; university wellbeing; career transitions; future expectations about work

1. Introduction

University students who approach the completion of their degree can experience
disparate feelings and attitudes by imagining their working future (from the most positive
to the most negative expectations), seeing the transition phase from university to the
world of work being real. Having positive expectations toward one’s future work can
undoubtedly affect the actions that will then be concretely implemented daily at the end of
the degree program. The aim of this article was to discuss how the well-being experienced
at university level can act as a support for positive visions of future work, considering
some fundamental variables during the transition phases, for example, the ability to cope
with perceived risks and the emotions associated with them. The risk perceptions are
indeed derived (and increased) from a labor market that has been totally and rapidly
changed, and these transformations have deeply influenced the development of career
paths [1]. These changes and transformations had already had a profound impact on
the world of work (for example, by reducing the availability and quality of jobs, and the
well-being of workers), and the most recent studies showed that these effects have now
been amplified even more by the pandemic situation linked to COVID-19, particularly
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affecting the most vulnerable categories [2–4]. For university students, recent studies
have underlined that the pandemic situation negatively affected academic achievement,
increased the risk to the delay in the degree, and the negative expectations about future
work. Therefore “students face an increasingly uncertain environment, where financial
and health shocks (for example, lack of resources to complete their studies or fear of
becoming seriously sick), along with the transition to online learning, may have affected
their academic performance, educational plans, current labor market participation, and
expectations about future employment” [5] (p. 2).

One of the most principal approaches in the field of the construction of contemporary
career paths can be identified in the Life Design paradigm, a perspective based on the
epistemology of social constructionism [6]. It emphasizes the continuous evolution of the
person and society that is increasingly characterized by complexity and great changeability.
Savickas [7], identifying unpredictability as the prominent characteristic of careers and
work in the third millennium, underlined that the individuals should be enabled to respond
adaptively to continuous changes, dealing effectively with instability and risks that char-
acterize the world of work. A successful career transition can be favored by individuals’
psychological resources applied to different contextual conditions related to the transition
and on the full use of their psychological resources [8].

The abilities to cope with the uncertainty and risks associated with the future and
feel high levels of well-being in the educational contexts that people cross during life
paths are the two main variables in our article. Therefore, as the Life Design paradigm
narrates today’s nonlinearity and complexity of career paths, the ability to manage the
risks associated with those paths can have a great impact on how people imagine their
professional future. Satisfaction with the university career undertaken could contribute
to these effects. Academic satisfaction is closely correlated with success and progress
toward one’s academic goals. Responding effectively to educational challenges, adapting
well to university life, producing effort and being motivated, and achieving learning
goals are variables linked to the levels of well-being experienced in college, and this
can also affect the subsequent impact on post-college performance [9–11]. The way in
which people live through university, the degree of positive adaptation, albeit with the
expected difficulties, and the feeling of competence in being an effective student and in
contributing to academic satisfaction will, in turn, lead the students to imagine future
positive or negative scenarios. Imagining positive scenarios, characterized by a satisfactory
job, consistent with the professional interests, and not in too long a time, can affect the
behavioral intention and the subsequent actions [12] that they will implement in active
research of a job; this dynamic will lead students in a university-to-work transition to be
proactive and not passive or discouraged from the current fluid situation of the job market.

1.1. Risk Intelligence and Career

Numerous factors influence academic success, and some authors [13] have ranked
predictors of academic achievement by personality traits or dimensions, motivation, self-
regulation, and psychosocial and relational factors. The interest in the study of nonintel-
lectual factors derives from the fact that they can be improved [14,15], and this represents
an important working area for career counseling activities. Some dimensions have been
extensively studied in their relationship to academic achievement: self-efficacy positively
influences career exploration [16] and academic achievement [17]; academic achievement
is positively correlated with self-esteem [18–22]; Creed, Patton, and Bartrum [23] showed
that optimism is related to high levels of career planning, exploration, decision-making
confidence, and career-related goals; hope correlates positively with career planning [24]
and vocational identity [25,26]. There are still many dimensions related to academic suc-
cess, but an exhaustive list of these was not the goal of this paper. It is important to reflect,
however, on the fact that the ability to make career transitions that allow people to be
successful in the job may depend in part on the use of these resources [8].
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A dimension that has recently become part of the career counseling field is risk intel-
ligence. Craparo and colleagues [27] defined subjective risk intelligence “as the capacity
of a person to effectively assess the pros and cons of a decision in situations in which not
all outcomes are totally expected” [27] (p. 968). As career changes are classified as risky
situations [28], risk intelligence can support people to effectively assess risks and feel adept
at managing the uncertainty that can arise from their choices [27]. The literature on the
role of subjective risk intelligence in career construction has not yet been deepened, as the
construct has been recently conceptualized as an individual dimension. In fact, the concept
of risk intelligence comes from the managerial field and refers to certain kinds of behavior
adopted in business organizations. The most representative conceptualizations of this con-
struct were provided by Evans [29], who defined risk intelligence as the ability to accurately
estimate probabilities; by Apgar [30], who talked about the ability of an individual or an
organization to effectively evaluate risks; and by Funston and Wagner [31], who identified
risk intelligence as the capacity to distinguish between risks that must be avoided for the
sake of survival, and risks that must be taken to gain a competitive advantage.

According to the theorization of Craparo and colleagues [27], individuals with high
levels of subjective risk intelligence can evaluate uncertainty as an opportunity rather than
a danger, they have creative behavior, they can manage stress, and they have high levels
of self-confidence and of ability to make decisions. The construct, therefore, is formed
by these four dimensions: (1) imaginative capability, which refers to the production of
new ideas [32]; (2) problem-solving self-efficacy, with self-confidence and the ability to
make decisions; (3) emotional stress management, which measures the capacity to handle
emotional responses in stressful situations; and (4) positive attitude toward uncertainty,
which refers to the ability to perceive uncertainty as an opportunity rather than a threat.

In a recent study on the relationship between risk intelligence and personal values [33],
it emerged that this construct correlates positively with the values of openness to change,
self-transcendence, and self-enhancement; furthermore, values of openness to change
and self-transcendence can help people manage uncertainty through risk intelligence.
In previous studies, it emerged that risk intelligence positively correlates with adaptive
coping strategies and emotional intelligence [27]. Furthermore, risk intelligence is a psy-
chological resource that can be involved in career transition processes. Risk intelligence is
not an innate talent, and career counseling experiences can help enhance this important
psychological resource.

1.2. Academic Satisfaction

Academic satisfaction can be defined as the enjoyment of one’s experiences related
to the student role [34] and involves the achievement of academic objectives and aspira-
tions [35]. When evaluating academic satisfaction, many authors agree on its multidimen-
sional nature, as it involves multiple aspects of the personal academic experience: the
behavioral level through the results, the academic performance, and the attitudes toward
study; the relational level associated with the quality of the relationship with colleagues
and professors; the level related to the construction of one’s career regarding the perceived
usefulness of the course attended to carry out the desired job (or jobs) [36]. Therefore, the
consistency between the knowledge and the competences acquired and their usefulness for
the future work is a core aspect of the students’ academic satisfaction [37].

In the socio-cognitive framework, academic satisfaction can be influenced by several
domain-specific variables, such as self-efficacy in an academic context, goal-directed activ-
ity, and environmental supports for the academic aims; moreover, it is related to the overall
satisfaction with life [38] and psychological well-being [39]. Academic satisfaction is also
related to career development variables: it is influenced by the perception of congruence
between one’s own professional interests and the specific college course chosen [40,41]; it
is negatively correlated with career choice anxiety and indecision and positively correlated
with career decision self-efficacy [42].
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As for our specific study, we assumed that students’ satisfaction can improve the
students’ expectation of success [43]. To support this assumption, the recent literature
on positive psychology applied to career choices has shown that satisfaction with one’s
educational context is related with optimism, hope, the ability to imagine positive future
scenarios, and the orientation toward the future. Most of the studies in the literature on
these issues have used mainly students’ life satisfaction, rather than a strictly domain-
specific measure. For example, Cabras and Mondo [44] showed that future orientation is
related to students’ life satisfaction. Therefore, other recent studies have highlighted that
the levels of optimism are related to greater levels of academic satisfaction [45], and to stu-
dents’ life satisfaction and psychological well-being in samples of college students [46,47].
Theory and research about the development of career paths underline that domain-specific
satisfaction in a valued context (i.e., for the school and the university attended) is related to
the use and improvement of positive resources and planning skills in career projects; in fact,
the positive experience in the educational context derives from the opportunity to acquire
and improve the skills, the professional interests, and the competencies, which, in turn,
will support future transitions [48]. The academic satisfaction with university courses can
predict the level of future positive variables linked to the work context (e.g., involvement in
work), as it is related to the career competencies and subjective career achievement [1,49,50].
Finally, a hopeful attitude toward the future is related to college students’ mental health,
psychological and physical health, and positive life outcomes at the various educational
levels [51–53].

Given this scenario, academic satisfaction could mediate the effect of risk intelligence
on future expectations, precisely because they are formulated in a period characterized by
great uncertainty.

1.3. Purpose of the Study

Applying the most recent development of the theory of planned behavior [11], sub-
jective risk intelligence—reflecting a belief system about oneself—would lead to positive
attitudinal and affective states, such as academic satisfaction; these positive attitudinal
states, in turn, activate expectations about future work that would presumably lead to
behavioral changes, such as job search. Following this reasoning, we hypothesize that the
dimensions of subjective risk intelligence, which are cognitive and emotional constructs
that support individuals in managing risky and uncertain situations, have an effect on
the expectations about finding a job in a short period of time, which is consistent with the
competences acquired during the degree course, and is satisfying for at least one important
aspect; moreover, we hypothesize that this effect could be mediated by two areas of the
satisfaction for the degree course attended: satisfaction about the degree course chosen
and the satisfaction about the utility of the degree course for future careers. Thus, we
hypothesize that the dimensions of subjective risk intelligence have both a direct and
indirect effect on the expectations to find consistent work, to find work in a short time, and
to find satisfying work; the indirect effects are hypothesized to be mediated by the choice
satisfaction and the utility satisfaction.

2. Materials and Methods
2.1. Research Design

The study was conducted through a longitudinal design: in the first step (T1), the
subjective risk intelligence and the academic satisfaction were detected; after one year from
the T1, the respondents—who had completed their degree course—were asked to respond
to a survey, comprising, among others, three questions exploring expectations about future
work (T2).

2.2. Participants and Procedure

The study involved 352 university students (M = 100; F = 252), aged from 21 to 29 years
(M = 24.09; SD = 4.18), attending the last year of their degree course, who completed both the
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steps, T1 and T2. At T1, 513 students filled in the research protocol; thus, the response rate
between T1 and T2 was 68.62%. The different degree courses attended were as follows: socio-
psychological and educational area = 140 (39.8%); physical and sports activities = 71 (20.2%);
humanistic degree courses = 55 (15.6%); economic, politic, and juridic degree courses = 30
(8.5%); health professions courses = 26 (7.4%); the remaining part (30, 8.5%) was distributed
among tourism, biologic and natural sciences, and engineering. The respondents attended
different universities in the north, center, and south of Italy.

2.3. Procedure

After having expressed their informed consent to the use of data, the participants
completed an online survey, being free to abandon the compilation at any time. The
respondents were required to provide a personal code, composed of the birth year, the first
two letters of the last name, and the first two letters of the first name. This code, matched
with other demographic information, allowed us to check any eventual double compilation.
Providing their email addresses, the respondents allowed the researchers to contact them
again for the T2 administration, which followed the same rules about privacy management.
In T2, too, the participants expressed their informed consent. The survey was approved
by the ethical committee of the universities involved and followed the rules of the Italian
Association of Psychology for the psychological research.

2.4. Measures
2.4.1. Subjective Risk Intelligence Scale

The Subjective Risk Intelligence Scale (SRIS, [27]) has been created and validated for
the Italian population and is composed of twenty-one items; the items describe behaviors
or moods, and the respondents answered using a five-point Likert-type scale from 1 (totally
disagree) to 5 (totally agree). The items are grouped in four dimensions: (1) emotional
stress management (sample item: “when I feel fearful about something, I have difficulty
concentrating on everything” Cronbach’s alpha = 0.76) measures the capacity to modulate
emotional responses in stressful situations; (2) attitude toward uncertainty (sample item:
“the uncertainty about possible developments of a situation paralyzes me” Cronbach’s
alpha = 0.84) refers to the ability to perceive uncertainty as an opportunity rather than
a threat, attributing positive significance to it; (3) imaginative capability (sample item:
“to be able to create new procedures, I think for myself instead of following procedures
established by others”; Cronbach’s alpha = 0.81) refers to the generation of novel and
potentially useful ideas [32], emphasizing the attributes of initiative-taking and originality;
this dimension includes an individual’s ability to explore the unknown [54]; (4) problem-
solving self-efficacy (sample item: “I feel able to make decisions even when I don’t have all
the information” Cronbach’s alpha = 0.75) comprises both self-confidence and beliefs in
one’s capacity to handle situations, including the ability to make decisions.

2.4.2. College Satisfaction Scale

The College Satisfaction Scale (C-Sat Scale; [36]) measures the degree of college satis-
faction in a multidimensional perspective; it has been created and validated for the Italian
population and is composed of 20 items grouped in four areas of satisfaction. Consistently
with the purpose of the study, we selected the following scales: the appropriateness of the
student’s choice (choice), which is how satisfied the students feel about their chosen degree
program (sample item: “I am satisfied . . . For choosing this academic path”; Cronbach’s al-
pha = 0.85); the usefulness for the future career (utility), which is how satisfied the students
feel about their degree course in terms of the utility of the competences developed for their
future work, the positive effect on their future career, and improvement in realizing job
aspirations (sample item: “I am satisfied . . . Because my studies will be useful for finding
future employment”; Cronbach’s alpha = 0.91) [9].
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2.4.3. Expectations about Work

The expectations about work were assessed using three ad hoc items, with a 10-point
Likert scale, from 1 (not at all probable) to 10 (extremely probable). The items were: how
likely do you think, after graduation . . . (1) to find a job that is consistent with your studies
(consistent work); (2) to find a job within 3 years of completing your studies (work in a
short time); (3) to find a job that satisfies you for at least one aspect that you consider
important (e.g., economic, type of activities carried out, etc.) (satisfying work).

2.5. Data Analysis

Data analysis was conducted using the following strategy: descriptive statistics and
correlations were calculated through SPSS 25.0. After having verified the correlations
between the variables included in the study, we tested the mediational hypotheses. The
mediational analysis was conducted using JAMOVI 1.6.23 [55], reporting the significance of
the indirect effects obtained through the bootstrapping method with 5000 repetitions, with
a confidence interval (CI) of 95%. We reported the standardized βs, to indicate the intensity
of the effect, and the confidence intervals (CIs) 95%, which indicate the significance of the
effect with a 5% of probability of error (CIs that do not comprise 0 are significant).

3. Results
3.1. Descriptive Statistics and Correlations

We analyzed the relationships between the variables of the study using the Pearson’s
r coefficient. We found significant and strong correlations between the two dimensions of
academic satisfaction (choice and utility) and the three items detecting the expectations
about work; significant but weaker relationships are shown between three out of four
dimensions of subjective risk intelligence and the choice and utility satisfaction; more
specifically, imaginative capability and problem-solving self-efficacy are positively related
to the satisfaction dimensions; attitude toward uncertainty is negatively related to both
satisfaction dimensions; stress management is not related to any of them. Moreover, the
same pattern is shown by the relationships between the dimensions of subjective risk
intelligence and the three items on the expectation about work: imaginative capability and
problem-solving self-efficacy are significantly and positively related to the expectations
about work; attitude toward uncertainty is negatively related to two out of three items on
expectations about work (consistent work and satisfying work); any significant relation-
ship was not found between stress management and the expectations about work. The
descriptive statistics and the Pearson’s coefficients are reported in Table 1.

Table 1. Descriptive statistics and correlations between the dimensions of the study (Pearson’s r).

M SD 1 2 3 4 5 6 7 8 9

1. Stress management 2.42 0.95

2. Attitude toward uncertainty 2.78 0.92 0.52 ***

3. Imaginative capability 3.56 0.69 −0.08 −0.08

4. Problem-solving self-efficacy 3.55 0.68 −0.09 −0.01 0.71 ***

5. Choice satisfaction 3.47 3.63 −0.01 −0.21 ** 0.23 *** 0.26 ***

6. Utility satisfaction 3.21 3.59 0.004 −0.14 ** 0.27 *** 0.25 *** 0.73 ***

7. Consistent work 7.06 2.33 0.03 −0.20 ** 0.19 *** 0.16 ** 0.46 *** 0.49 ***

8. Work in a short time 7.28 2.38 0.06 −0.02 0.20 *** 0.19 *** 0.30 *** 0.32 *** 0.53 ***

9. Satisfying work 7.21 2.11 0.09 −0.14 * 0.29 *** 0.27 *** 0.47 *** 0.40 *** 0.64 *** 0.56 ***

* p < 0.05; ** p > 0.01; *** p < 0.001

3.2. Mediation Analysis

The mediational hypothesis was tested using the bootstrapping method to verify the
significance of the indirect effects. Stress management and attitude toward uncertainty
have both a direct and indirect effect—mediated by choice satisfaction—on consistent
work and satisfying work; imaginative capability has a direct effect on satisfying work;
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problem-solving self-efficacy does not have any direct effect on the expectations about
work. Moreover, utility satisfaction plays a mediational role in the relationship between
stress management and attitude toward uncertainty with consistent work; the relationships
between attitude toward uncertainty and problem-solving self-efficacy with work in a
short time are fully mediated by choice satisfaction; both choice and utility satisfaction fully
mediate the relationship between problem-solving self-efficacy and consistent work; the
relationship between problem-solving self-efficacy and satisfying work is fully mediated by
choice satisfaction, too. Finally, choice satisfaction fully mediates the relationship between
imaginative capability and consistent work. Figure 1 presents the mediation model.
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Figure 1. The mediation model.

Table 2 presents the results of the mediations, reporting the standardized βs. The
results showed that stress management has a direct relationship on consistent work
(DE = 0.133, p = 0.017, CI = 0.02, 0.194) and satisfying work (DE = 0.183, p = 0.001,
CI = 0.054, 0.214); moreover, the paths from stress management to choice satisfaction
(β = 0.17) and utility satisfaction (β = 0.13) are significant, as well as the path from choice
satisfaction to consistent work (IE = 0.035, p = 0.018, CI = 0.005, 0.050) and the path from
utility satisfaction to consistent work (IE = 0.047, p = 0.035, CI = 0.003, 0.072). Thus, the
relationship between stress management with consistent work is partially mediated by
both the mediators, choice and utility satisfaction, whereas the relationship with satisfying
work is partially mediated by choice satisfaction (IE = 0.058, p = 0.008, CI = 0.011, 0.074).
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Table 2. Effects of the dimensions of subjective risk intelligence on expectations about work through choice and utility satisfaction (standardized β).

Paths Indirect Effect (IE) Direct Effect (DE) Total Effect
β C.I. 95% β C.I. 95% β C.I. 95%

Stress management–Choice satisfaction–Consistent work 0.035 0.005, 0.050 0.133 0.020, 0.194 0.195 0.064, 0.255
Attitude uncertainty–Choice satisfaction–Consistent work −0.059 −0.047, −0.011 −0.186 −0.147, −0.036 −0.289 −0.205, −0.087

Imaginative capability–Choice satisfaction–Consistent work 0.012 −0.008, 0.019 0.046 −0.039, 0.082 0.110 −0.015, 0.121
Problem-solving self-efficacy–Choice satisfaction–Consistent work 0.047 0.006, 0.046 0.026 −0.061, 0.090 0.097 −0.025, 0.014

Stress management–Utility satisfaction–Consistent work 0.047 0.003, 0.072 0.133 0.02, 0.194 0.195 0.064, 0.255
Attitude uncertainty–Utility satisfaction–Consistent work −0.069 −0.056, −0.012 −0.186 −0.147, −0.036 −0.289 −0.205, −0.087

Imaginative capability–Utility satisfaction–Consistent work 0.056 0.001, 0.051 0.046 −0.039, 0.082 0.110 −0.015, 0.121
Problem-solving self-efficacy–Utility satisfaction–Consistent work 0.054 0.027, 0.059 0.026 −0.061, 0.090 0.097 −0.025, 0.014

Stress management–Choice satisfaction–Work in a short time 0.025 0.012, 0.040 0.070 −0.042, 0.157 0.116 −0.003, 0.198
Attitude uncertainty–Choice satisfaction–Work in a short time −0.042 −0.039, −0.004 0.004 −0.061, 0.066 −0.071 −0.099, 0.025

Imaginative capability–Choice satisfaction–Work in a short time 0.008 −0.006, 0.014 0.087 −0.027, 0.111 0.121 −0.012, 0.131
Problem-solving self-efficacy–Choice satisfaction– Work in a short time 0.033 0.022, 0.038 0.056 −0.054, 0.0118 0.115 −0.018, 0.152

Stress management–Utility satisfaction–Work in a short time 0.023 −0.001, 0.040 0.070 −0.042, 0.157 0.116 −0.003, 0.198
Attitude uncertainty–Utility satisfaction–Work in a short time −0.034 −0.032, −0.003 0.004 −0.061, 0.066 −0.071 −0.099, 0.025

Imaginative capability–Utility satisfaction–Work in a short time 0.028 −0.001, 0.028 0.087 −0.027, 0.111 0.121 −0.012, 0.131
Problem-solving self-efficacy–Utility satisfaction– Work in a short time 0.027 −0.002, 0.032 0.056 −0.054, 0.0118 0.115 −0.018, 0.152

Stress management–Choice satisfaction–Satisfying work 0.058 0.011, 0.074 0.183 0.054, 0.214 0.243 0.096, 0.265
Attitude uncertainty–Choice satisfaction–Satisfying work −0.100 −0.067, −0.023 −0.140 −0.114, −0.012 −0.247 −0.165, −0.061

Imaginative capability–Choice satisfaction–Satisfying work 0.020 −0.012, 0.029 0.130 0.085, 0.111 0.163 0.011, 0.131
Problem-solving self-efficacy–Choice satisfaction– Satisfying work 0.079 0.014, 0.068 0.101 −0.017, 0.120 0.179 0.022, 0.165

Stress management–Utility satisfaction–Satisfying work 0.013 −0.003, 0.022 0.183 0.054, 0.214 0.243 0.096, 0.265
Attitude uncertainty–Utility satisfaction–Satisfying work −0.019 −0.018, 0.001 −0.140 −0.114, −0.012 −0.247 −0.165, −0.061

Imaginative capability–Utility satisfaction–Satisfying work 0.015 −0.002, 0.015 0.130 0.085, 0.111 0.163 0.011, 0.131
Problem-solving self-efficacy–Utility satisfaction– Satisfying work 0.015 −0.003, 0.018 0.101 −0.017, 0.120 0.179 0.022, 0.165
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Attitude toward uncertainty has a direct relationship on consistent work (DE = −0.186,
p = 0.001, CI = −0.147, −0.036) and satisfying work (DE = −0.140, p = 0.015, CI = −0.114,
−0.012); moreover, the paths from attitude toward uncertainty to choice satisfaction
(β = −0.29) and utility satisfaction (β = −0.19) are significant, as well as the path from
choice satisfaction to consistent work (IE = −0.059, p = 0.001, CI = −0.047, −0.011) and the
path from utility satisfaction to consistent work (IE = −0.069, p = 0.003, CI = −0.056, −0.012).
Thus, the relationship between attitude toward uncertainty and consistent work is partially
mediated by both the mediators, choice and utility satisfaction, whereas the relationship
between attitude toward uncertainty with work in a short time is fully mediated by both
the mediators, choice (IE = −0.042, p = 0.014, CI = −0.039, −0.004) and utility (IE = −0.034,
p = 0.02, CI = −0.032, −0.003) satisfaction. Then, the relationship with satisfying work is
fully mediated by choice satisfaction (IE = −0.100, p < 0.001, CI = −0.067, −0.023).

Imaginative capability shows only a direct relationship on satisfying work (DE = 0.15,
p = 0.002, CI = 0.012–0.052); moreover, utility satisfaction fully mediates the relationship
with this dimension and consistent work (IE = 0.056, p, CI = 0.001, 0.051).

Finally, the relationship between the three items on the expectations about work and
problem-solving self-efficacy is fully mediated by choice satisfaction (consistent work:
IE = 0.047, p = 0.011, CI = 0.006, 0.046; work in a short time: IE = 0.033, p = 0.039, CI = 0.022,
0.038; satisfying work: IE = 0.079, p, CI = 0.014, 0.068); utility satisfaction further mediates
for consistent work (IE = 0.054, p = 0.045, CI = 0.027, 0.059).

4. Discussion

The results of the study show that the four dimensions of subjective risk intelligence
are related to the expectations about future work, both directly and indirectly, through
the mediation of two aspects of academic satisfaction—satisfaction for the degree course
chosen and for its perceived usefulness for the future professional career. More specifically,
we discuss the single patterns.

First, students able to manage emotional stress are more likely expected to find
a job that is satisfying and consistent with their knowledge and competences. These
expectations are favored by the perception of satisfaction about the choice and the utility
of the degree course. The ability to manage emotions, maximizing positive ones and
minimizing negative ones, can affect domain-specific levels of well-being. This is true if
we consider well-being in the hedonic perspective, which include positive and negative
effects as main components [56]; moreover, these results are in line with both Seligman’s
PERMA model [57], which considers the role of positive emotions among the five main
elements of well-being, and the socio-cognitive model of well-being, in which the levels
of positive and negative emotions influence the experience of well-being [58]. Being
competent in managing one’s emotions, despite the perception of risks, and in a critical
phase of transition, can increase the levels of students’ well-being, which, in turn, can lead
to the vision of a future that is positive regarding the expectations about the future.

Secondly, the propensity toward uncertainty has surprisingly shown a negative re-
lationship, both in the direct and indirect effects, with the three expectations about work.
The satisfaction about choice mediates the relationship with all the three expectations, to
find a job in a short time, consistent with the degree course and satisfying; the satisfaction
about utility mediates the relationship with the expectation to find a consistent job and
in a short time. There are no results in the literature review conducted that can support
this finding. The aspect that solicits our reflection is that the positive attitude toward
uncertainty perhaps leads people to not perceive as totally satisfactory a path that defines
themselves in a “stable” way as they desire an uncertain, but more stimulating, future. One
of the hypotheses that we could test in the future is whether this aspect of risk intelligence
could be linked to a sort of recklessness that also pushes the individuals to mull over the
choices made and to be dissatisfied with the things that are learned. Could people who
prefer uncertainty be more likely to think that the alternatives they left behind during
their career decisions could be better than the choice they made? This could therefore
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lead to thinking of a more uncertain and unstable future, almost because of a kind of
cognitive coherence.

Third, imaginative capability and initiative-taking, through the support of satisfaction
about the usefulness of the degree course, help students in finding a job that is consistent
with their professional interests. The result concerning the significant effect of the imagina-
tive capacity on satisfaction with professional usefulness in view of a future job seems to
be coherent, assuming the imaginative capacity as an orientation to the future rather than a
reflection on the past. Moreover, according to our point of view, the relationship between
imaginative capability and the production of positive future scenarios is very consistent
with previous literature. If we consider Snyder’s definition of hope, it emphasizes that
hope is the ability to produce multiple paths to achieve the desired goals [59]. As Marques
et al. stated, “the production of several pathways is important when encountering impedi-
ments ( . . . ) pathways thinking refer to a person’s perceived ability to generate workable
routes to desired goals” [52] (p. 140–141). This process led people to motivate themselves
using those paths and mental goals, and in this way, hope is capable of influencing human
behavior.

Finally, problem-solving self-efficacy helps students that are satisfied about the choice
of their degree course to find a job in a short time, which is consistent with their interests and
satisfying; the perception of the usefulness of the degree course, then, helps self-confident
students in finding a job consistent with their interests. This result seems in line with the
large amount of research produced in the field of socio-cognitive career theory [60], which
conceptualizes the educational and professional contexts as areas closely interrelated and
which has frequently shown the link between self-efficacy and domain-specific satisfaction
(school, university, and work satisfaction and expectations of results [9,38,39,61]). Even
when self-efficacy is applied generically to problem-solving, our results confirm the links
mentioned above: greater level of self-efficacy affect positively the satisfaction for the
present and the future career paths, helping people to imagine positive work scenarios.
Bandura [62] already indicated the capacity of symbolization, anticipation, self-reflection,
and self-regulation of the human mind, and probably, the more effective students feel in
problem-solving, the more they can narrate themselves as competent in the actions that
they will implement as the most appropriate in searching for a future job after university
and the probable related problems that need to be solved. As our results show, this takes
place through the mediation of domain-specific satisfaction.

5. Conclusions

This study showed how, during the university-to-work transition, risk intelligence and
academic satisfaction are core variables in building future positive expectations regarding
future work. This effect was analyzed within the paradigm of Life Design and the theory
of planned behavior, considering the importance of well-being in the current perspectives
of positive psychology. The construction of career paths and their development in the 21st
century requires the ability to cope with risks and complex situations, and these skills can
foster the perception of academic satisfaction, which, in turn, can increase the ability to
build a future full of hope and optimism, sources of motivation for proactive behaviors
related to job search and successful transitions.

The pandemic situation has undoubtedly increased the requests for psychological
support, often without adequate specific training on dealing with crisis situations and
without adequate economic and financial resources to cope with them [63]. Universities
should therefore focus on strengthening counseling and psychological support services
for careers and, at the same time, should focus on training their human resources; the Life
Design approach offers a theoretical and methodological framework to plan and imple-
ment such trainings (for example, by increasing the skills in supporting risk management
and career adaptability). These skills are extremely useful, especially when the career
counsellor has to support the students’ difficulties as outcomes of the pandemic situation,
i.e., the vulnerability of people in building dignified, satisfying, and successful career paths.
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University career counselors and professionals can use the results of this research to act in a
preventive perspective on strengthening the ability to manage risks, a fundamental skill in
today’s socio-economic situation. Enhancing this ability and, at the same time, increasing
the satisfaction that students experience for the chosen college path, can help them to
face the current world of work and prevent the possible negative effects of discomfort
that can be experienced during the transitions. Psychoeducational training aimed at the
improvement of the dimensions related to risk intelligence could be useful to support
the students in developing the skills involved in facing effectively the critical stages of
their careers. Creating “permanent” career guidance projects over the years could help to
monitor and consolidate student satisfaction with the chosen path and its usefulness for
future work, in a preventive way. Creating positive and supportive contexts can mitigate
the effects of uncertainty and increase people’s ability to imagine a positive future while
building their career path. Future research within the Life Design paradigm could be fo-
cused on building and validating training courses on risk intelligence in the wake of those
already existing on career adaptability. Finally, evaluating the dimensions of our study,
career guidance professionals can identify the points of strength or weakness of students
in this field (especially when they are approaching the degree) and implement specific
interventions to support a successful career transition, for example, helping students to
manage the risk and to avoid the decrease in levels of well-being considering the difficulties
to be faced and the fears related to the future job.

Future research could aim to clarify the negative effect that has been shown for
the positive attitude toward uncertainty with respect to academic satisfaction and the
construction of positive and well-defined scenarios related to future work. Future studies
could use, for example, additional variables related to personality traits or the configuration
of professional values (for example, those related to the challenges of the orientation and
search for risk and unpredictability of work). Moreover, a specific research line could be
dedicated to the construction and validation of the psychoeducational training to improve
risk intelligence.

Our study and its results must also be analyzed in light of some limitations. The
first is on a theoretical level, as there are not enough studies on the relationship between
risk intelligence and domain-specific satisfaction measures. A further limitation is the use
of self-report tools and the convenience sampling method with all associated biases that
may have influenced our results; due to the longitudinal design of the research, a small
number of participants were involved in the two stages. Finally, a longer longitudinal study
would allow the evaluation of the actual outcomes both in the behaviors that students
put into practice in the job search and in the working field found, such as evaluating job
satisfaction or job engagement. This would have allowed us to arrive at more solid results,
corroborating the hypotheses we formulated in a more precise way.
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