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Abstract: Despite research on anti-bullying interventions, there is no systemic approach or resources
for teachers to address ethnic and race-related bullying in schools. In this article, we selectively
reviewed theories and programs to help teachers identify and address ethnic bullying in their
classrooms. We provide recommendations for workshops (e.g., cultural awareness training, empathy-
building activities, bystander intervention, and stigma-based intervention). These anti-ethnic bullying
workshops should promote understanding of different cultures, strengthen empathy for those who
are different, encourage bystanders to take action, and reduce stigma and stereotypes. Through
the sharing of diverse perspectives, expertise, and experiences, we hope this article can cultivate
interactive dialogues and collaborations between educators and researchers to effectively address
ethnic and race-related bullying.
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1. Introduction

Globalization has facilitated the more frequent movement of people between countries
in the present day, enhancing the process of migration. Approximately 1 out of 30 people
in a global population of 7.7 billion were international migrants in 2019. Furthermore, a
growing number of children and teenagers are members of ethnic minorities attending
school today [1]. Globalization and migration processes have created a more diverse and
multicultural society, with an ever-increasing number of children and adolescents from
ethnic minority backgrounds attending schools around the world [1]. Our communities
have benefited from this diversity, but it has also brought about new challenges, such as
ethnic bullying [2,3]. Students who are members of racial or ethnic minorities may be
bullied, victimized, and excluded by their peers [4].

As cultural and ethnic diversity increases in school settings, ethnic bullying is a
growing concern [5,6]. Ethnic bullying is a type of aggression directed at individuals
based on their ethnic origins [7]. In turn, this can negatively impact a student’s mental
health and academic performance, effects which may last into adulthood [8,9]. As global
migration continues to increase and school environments become more diverse, the urgency
of addressing this issue has been highlighted [3].

Positive school environments have been shown to reduce bullying and victimization
across diverse groups through a greater disciplinary structure, high academic standards,
and teacher support [10]. In addition to respecting differences among students, exposure
to racial and ethnic diversity is associated with a reduction in bullying reports [11,12].
Creating a respectful culture and maintaining a diverse student population can help prevent
bullying in schools. The negative opinions and expectations about ethnic minority students
in schools may negatively impact bullying and school culture. The prevalence of ethnic
bullying decreased in schools with a positive climate and more diverse teachers [13,14].
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Although researchers have developed anti-bullying interventions, there is no specific
strategy in place to address ethnic and race-related bullying at the school level [15,16].
In addition, many anti-bullying programs were not culturally appropriate nor accessible
to schools with a diverse student population [17]. An anti-ethnic bullying program im-
plemented by schools should clearly outline steps to provide teachers with the tools and
resources necessary to identify and prevent ethnic bullying. In this article, we discuss both
classic theories and recent studies on traditional and ethnic bullying. By combining theories
and practices, we can create a comprehensive and dynamic framework for understanding
and combating ethnic bullying. In the following sections, we selectively review the litera-
ture of ethnic bullying and recommended four anti-ethnic bullying programs, including
(1) cultural awareness training, (2) empathy-building activities, (3) bystander intervention
workshops, and (4) stigma-based interventions. We intend to cultivate interactive dialogues
and partnerships between educators and researchers through the discussion of diverse
outlooks, expertise, and experiences.

2. The Risk of Ethnic Bullying in Schools

Ethnic bullying, a form of bias-based bullying, targets an individual’s race, ethnicity, or
cultural background, which can result in more serious and lasting consequences than non-
biased bullying [18]. A variety of detrimental physical, emotional, and mental outcomes
have been linked to this type of bullying [19,20], including depression, suicidal ideation, self-
harm, and substance abuse. Ethnic bullying can also negatively impact a victim’s academic
performance and school-related problems, illustrating the importance of addressing this
issue in educational settings [21–23].

The most common example of bias-based peer victimization is racial harassment
and bullying [15,24,25]. When compared with general bullying, ethnic, racial, or bias-
based bullying has a greater impact on mental health, harmful behaviors, and adjustment
issues. According to Carter’s theory of race-based traumatic stress [15,19,20,26], racial
discrimination may cause emotional, psychological, and even physical harm to its targets.
Bullying can have negative health effects when combined with additional stressors, such as
race-based trauma [15,16]. It has been observed that bullying at school is associated with
poorer mental health outcomes in Canadian adolescents, particularly among immigrant
children (as compared with non-immigrant children) [27]. Additionally, white students
were less likely to drop out of school as a result of peer victimization, compared with
African American and Latino students, who were more likely to do so [28]. It has also
been shown that Chinese and other ethnic minority adolescents experiencing bias-based
bullying were more likely to experience depression, suicidal ideation, and injury because of
victimization [29]. In U.S. schools, Black and Latino students experience poor self-esteem,
self-harm, illegal drug use, and depression [15,24,30,31].

In addition to adversely affecting health outcomes, ethnic bullying may also negatively
affect academic and school performance. Several studies have highlighted the negative
consequences experienced by ethnic minority students in relation to their educational expe-
riences and outcomes. In a study conducted by D’hondt and colleagues [21] in Belgium,
ethnic minority students who faced ethnic harassment were more likely to feel a diminished
sense of belonging at school. This feeling of exclusion and alienation can have a significant
impact on their academic engagement, motivation, and overall school performance. In
addition, longitudinal studies conducted in Sweden have demonstrated that prolonged
exposure to ethnic bullying can result in a decrease in self-esteem and lowered academic ex-
pectations among immigrant students [32]. Experiencing discrimination and victimization
on a regular basis can undermine their confidence, diminish their aspirations, and hinder
their progress in the classroom.

Furthermore, the cultural context and knowledge of students plays a significant role in
their experience of ethnic bullying. Research conducted by Rivas-Drake and colleagues [33]
found that Latino students who had a strong connection to either Latino or American
culture reported more positive experiences and a reduced perception of prejudice within



Children 2023, 10, 1632 3 of 11

their schools. On the other hand, students with limited cultural knowledge or identification
with either culture were more likely to perceive high levels of prejudice and to have fewer
positive experiences within the school environment. It is likely that these negative experi-
ences will further exacerbate the impact of ethnic bullying on their academic performance
and overall school experience.

3. Developing Anti-Ethnic Bullying Intervention Programs

Schools have implemented anti-bullying programs to combat the harm caused by
bullying [34]. Traditional bullying was prevented and reduced by roughly 19–20% in most
of these anti-bullying programs. Approximately 15–16 percent of victimization was reduced
by the programs [35]. For example, the Olweus Bullying Prevention Program (OBPP) is
a comprehensive, school-based intervention program that reduces bullying in schools,
prevents the recurrence of bullying problems, and improves peer relations [32,36,37]. The
school environment has been restructured in order to achieve these goals. As described by
Olweus [36,37], the purpose of this restructuring is to reduce the opportunities and rewards
for bullying within the school environment while fostering a sense of community. Four
major principles underlie the OBPP. When teaching students at school (and at home), adults
should (a) maintain a warm and positive relationship; (b) set clear limits on unacceptably
aggressive behavior; (c) enforce rules in a consistent, nonphysical manner; (d) provide
positive role models and authority figures [36–38]. Four levels of intervention have been
developed based on these principles: school, classroom, individual, and community, across
different cultural contexts [38].

While these programs may be attributed to the relatively small number of ethnic
minority students in comparison to their native counterparts, the effectiveness of these anti-
bullying programs does not extend to reducing victimization among students from ethnic
minority communities [15–17,21,39,40]. In the following section, we provide suggestions
and resources regarding theoretical, methodological, and practical aspects of anti-ethnic
bullying program design. These suggestions are not comprehensive, and alternative tools
can be considered based on the requirements of the specific programs and cultures in
schools. A multidisciplinary approach involving mental health professionals, teachers, and
families will be crucial to the success of the intervention.

4. Theoretical Orientation of Anti-Ethnic Bullying Programs

The theoretical framework for designing effective ethnic bullying prevention programs
should take into account social, cognitive, and environmental influences on student behav-
ior. We selected several well-established theories and models, including Social Learning
Theory, Contact Theory, Stigma Theory, and the Proactive Bystander Intervention Model.
Based on these theories, it is possible to understand the complex mechanisms underlying
ethnic bullying, in addition to devising strategies for addressing and preventing such acts.

According to the Social Learning Theory [41], individuals learn and model behaviors
by observing others, particularly those they perceive as influential or similar to them. Fam-
ily members could serve as role models in anti-bullying programs. In an intervention pro-
gram titled “Working with Parents in Creating a Please school”, van Niejenhuis et al. [42]
designed a training course with a toolkit for teachers to cooperate with parents to reduce
bullying behaviors. Although the program did not yield a change to teachers’ competence
or students’ victimization, parent-school cooperation had a positive effect on parents’ per-
ception and communication with their child regarding bullying. Similarly, Gomez et al. [43]
invited family members with minority backgrounds (Romanian and Arab Muslim adults)
as role models to schools and worked with children (e.g., participating in learning activities,
sharing cultural stories, et cetera). They found that participation in these activities as role
models helped reduce cultural stereotypes and bullying at school.

Contact Theory [44] proposes that increased interaction and positive contact between
individuals from diverse backgrounds can reduce prejudice and improve intergroup re-
lations. Intergroup contact, cooperation, and communication among students of various
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ethnic backgrounds is incorporated as part of the intervention design, fostering a more
inclusive school environment. For example, Ruck et al. [45] and Killen et al. [46] found
that intergroup contact raised the awareness of stereotypes and reduced interracial peer
exclusion (e.g., lunch, party, dance). Killen et al. [46–48] argued that schools should de-
sign programs to promote intergroup friendships and encourage students to reflect on
interracial peer experiences, which in turn promotes mutual respect. In their Developing
Inclusive Youth program across 48 classrooms and six schools, they used the interactive
web-based course for intergroup contacts across races and ethnicities (e.g., excluding a peer
who is an immigrant at bowling games). Following each video, several prompts such as
feeling, judgment, decision, and reasoning were asked. They found that the intervention
program was effective at changing children’s attitudes and recognizing the wrongfulness
of interracial peer exclusion.

According to Tajfel et al. [49], stigmatized attitudes and behaviors are shaped by
social norms, stereotypes, and individual beliefs. Intervention design should include
stigma-based interventions that aim to reduce ethnic bullying by addressing social norms,
stereotypes, and prejudice. Through activities that challenge biases and promote inclusivity,
the intervention aims to modify the cognitive and social factors that contribute to ethnic
bullying. For example, Earnshaw et al. [17] conducted a systematic review of stigma-based
bullying intervention. They found 21 intervention programs (between 2000–2015) that were
associated stigma-based bullying (e.g., disability, sexual minority, and physical appearance),
but only one program focused on racial/ethnic bullying.

A bystander intervention model [50] emphasizes the importance of bystanders’ in-
volvement in the prevention and resolution of ethnic bullying. During the intervention
design, students are exposed to activities designed to enhance their understanding of their
roles as bystanders and provide them with the necessary tools to intervene effectively in
cases of racial discrimination or ethnic bullying. For example, Moran et al. [51] conducted
a brief bystander intervention for anti-ethnic bullying toward Hispanic students. The pro-
gram included using culturally relevant language, role-playing bullying experiences, and
training in diverse values and norms. The researchers found that students participating
in the anti-bullying intervention reported an increase of knowledge and confidence to
intervene in ethnic bullying. Priest et al. [52] designed a “Speak Out against Racism” pro-
gram to promote effective bystander responses to racial bullying in schools. The program
included school policies, community involvement, curriculum designs, and training for
teachers, parents, and students regarding knowledge and practical skills to reduce racism
at school. They found the program effectively increased the proactive bystander responses
to intervening in racial bullying.

Through the integration of these theoretical perspectives, the intervention design
should attempt to address and prevent ethnic bullying in schools in a comprehensive man-
ner. By promoting positive intergroup relationships, challenging stereotypes, encouraging
inclusion, and empowering students to become proactive bystanders, the potential program
should promote positive intergroup relationships. By combining these elements, the goal
of any intervention programs should aim to create an academic and social environment
that is supportive of students of all backgrounds and free from the damaging effects of
ethnic bullying.

5. Recommendations of Anti-Ethnic Bullying Programs

The tasks and programs for anti-ethnic bullying were generated through a selective
review above. Our aim was to make recommendations based on both traditional anti-
bullying programs and recent research on racial bullying. There is a common interest
among these programs in providing students with the necessary knowledge, skills, and
strategies that will enable them to effectively deal with bullying situations. Additionally,
these programs emphasize the need to create a safe and supportive learning environment
and a culture of respect and acceptance of diversity for all students. By combining these two
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areas of expertise, we can formulate an effective strategy for dealing with and combating
anti-ethnic bullying.

5.1. Cultural Awareness Workshops

Different cultures, customs, and traditions should be introduced to students at school
through workshops that promote appreciation and respect for diversity. Understanding
various cultures and the unique characteristics of each should be expected of students.

This workshop includes five parts: group cultural presentations, individual story-
telling, cultural trivia, cultural food tasting, and a world map activity. Using a combination
of experiential learning [53] and cooperative learning [54], this workshop has been devel-
oped based on a concept known as social identity theory [55], which posits that individuals
derive a sense of belonging from belonging to a social group. During the workshop, stu-
dents participate in hands-on activities, such as food tastings and cultural presentations,
which allow them to actively engage with and learn about diverse cultures [53]. Students
benefit from activities such as group presentations and cultural trivia, which promote team-
work, interdependence, and shared responsibility among them [54]. It aims to establish an
inclusive and diverse environment where students from minority cultures feel accepted and
welcomed, thereby reinforcing a positive social identity and reducing ethnic bullying [56].

Students can be divided into groups for a presentation on a specific culture. Next,
students will share stories, folktales, or personal experiences reflecting their culture. They
will be encouraged to ask questions and listen actively in order to learn about the speaker’s
culture. Afterward, students will answer questions about the speaker’s culture in a trivia
game. This activity promotes friendly competition and teamwork in addition to teaching
new information. A cultural food tasting will follow, where students can sample and
learn about traditional dishes. Each dish will be discussed in relation to its ingredients,
preparation methods, and cultural significance. At the end of the lesson, students will be
provided with a world map and asked to locate and label countries from which classmates,
school personnel, or members of the community originate. Students from minority cultures
can feel peer support, become aware that their ethnic background is accepted and welcomed,
reduce their negative feelings, and establish a sense of belonging. Additionally, students
can develop a newfound understanding and respect for different cultures, which can help
prevent and decrease ethnic bullying in schools.

5.2. Empathy and Perspective Building Activities

A study by McLoughlin and Over [57] demonstrated that encouraging children to
mentalize about perceived outgroup results in increased prosocial behavior towards out-
group members. This study suggests that when children were asked about the thoughts and
feelings of members of immigrant groups or to explain their actions, there was an increase
in their willingness to share with a novel member of the immigrant group who had been
the victim of a minor transgression. This finding led to empathy-building activities. The
section can be held on a weekly basis, divided into multiple sessions. Each weekly event
begins with a session in identifying different feelings and how others may feel. Students
will be divided into pairs or small groups. Each group will be given a list of emotions
(such as happiness, sadness, anger, fear, embarrassment, etc.), and instructed to take turns
acting out an emotion while their group members attempt to guess what emotion they are
portraying. A component of this activity will assist students in developing their emotional
literacy. They will become more aware of other people’s feelings when they recognize and
understand different emotions [58].

The next part of the activity is a perspective-taking task. Students will be divided into
small groups by their teachers, and each group will be assigned a scenario relating to ethnic
bullying. Teachers will instruct groups to discuss the scenario from the perspective of the
target, perpetrator, and bystander. Following the discussion, each group will present their
findings to the entire class. The purpose of this activity is to encourage students to consider
multiple perspectives and foster empathy for those who have been victimized by ethnic
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bullying. Students are encouraged to consider multiple perspectives in scenarios related to
ethnic bullying, fostering empathy toward those involved [59,60].

The next activity will be the empathy mapping activity. Each group will be provided
with poster paper and markers by the teachers. The teacher will instruct students to create
an empathy map for a person experiencing ethnic bullying, addressing the following
questions: (i) What do they think? (ii) What do they feel? (iii) What do they say? (iv) What
do they do? Teachers will encourage groups to think about the emotional, physical, and
social consequences of ethnic bullying. Students will be asked to present their empathy
maps to the whole class after they have completed the empathy maps. Through this activity,
students will gain a better understanding of the impact of ethnic bullying on individuals,
as well as foster empathy. Empathy maps can help students understand the emotional,
physical, and social consequences of ethnic bullying, fostering empathy for those who are
affected. This activity was developed based on the concept and techniques of empathy
mapping, which helps teams develop a deep, shared understanding and empathy for
others [61].

Finally, there will be a reflection and action planning session [62]. Each teacher will
distribute sticky notes to students and instruct them to write one thing they learned from
the workshop, as well as one action they will take in order to promote empathy and prevent
ethnic bullying in their school. All students will be invited to share their reflections and
action plans with the class. As a reminder of the students’ commitments, teachers will
collect the sticky notes and distribute them in a prominent location.

5.3. Bystander Intervention Training

According to Moran et al. [51], an ethnically mixed group may benefit from a brief im-
plementation of a bystander bullying intervention. This intervention is based on Bandura’s
Social Learning Theory [41], which suggests that children imitate influential individuals’
behaviors to shape their own behavior. In their six-weekly program, researchers found a
significant decrease in ethnic bullying victimization. As another example, Priest et al.’s
“Speak Out Against Racism” (SOAR) initiative aims to educate primary school students
about bystander responses to racism and discrimination. Students in this program learn
about racism, its effects, and how to intervene when it occurs. After conducting a mixed-
methods evaluation, researchers found that students gained a better understanding of
racism, were able to recognize racial discrimination, and were more likely to intervene.

In line with the research, we recommend a school-wide program that focuses on
proactive bystander intervention. This program will be divided into two sections: role
plays and reflections. In this program, teachers will present a definition of ethnic bullying
and discuss its impact on individuals and communities. Case studies and real-life examples
of ethnic bullying will be encouraged by students. Teachers will encourage students to
reflect on their own experiences and discuss them in pairs or small groups.

Role-plays and Scenarios: Oyekoya et al. [63] recommended that interventions reflect
the perspective of the student who bullies and the student who is bullied, as well as
that of the bystander, in order to demonstrate desirable intervention behaviors. Through
role-playing, the students are expected to explore different perspectives and learn how
to respond to bullying situations [63]. Role-playing is an effective method for teaching
bystander intervention skills, as it provides individuals with the opportunity to practice
intervening in a safe environment [64]. In the second part of the activity, teachers will
present participants with multiple scenarios related to ethnic bullying and bystander
intervention opportunities. Participants will be divided into small groups and assigned
a scenario. They will analyze the situation and then participate in a role-playing exercise
to demonstrate their selected strategy. Following each role-play, a group discussion will
provide feedback, identify alternative strategies, and share insights.
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5.4. Stigma-Based Intervention

A stigma-based intervention targets bullying perpetrated against individuals based on
race, ethnicity, sexual orientation, or disability. The approach targets the social precursors
of stigmatized behavior and shared social norms and individual beliefs that contribute to
the maintenance of stigma-based attitudes [17]. However, in a systematic review, twenty-
two stigma-based bullying interventions were evaluated, but only one focused on ethnic
minorities [17,65,66]. For example, Aboud and colleagues [65] have demonstrated that
interventions informed by intergroup contacts [44] led to positive changes in attitudes,
particularly among youth from racial and ethnic minorities. McCown [66] also stated that
stigma can be reduced when these conditions are met among members from different
backgrounds within the group. Therefore, a stigma reduction workshop can aim to reduce
ethnic bullying by interacting with peers from different racial groups.

Understanding stigma and challenging bias: As a first step, teachers will provide a
brief overview of stigmas, stereotypes, prejudices, and discrimination. Ethnic bullying can
be described in real-life examples with its consequences. During the discussion period,
students will be encouraged to discuss how stigma and ethnic bullying harm individuals
and schools alike. As a next step, students will participate in a small group activity
designed to challenge stereotypes and biases related to ethnicity that may appear in schools.
Based on the contact hypothesis [44,67], interactive workshops can provide students with
opportunities to participate in discussions and activities that challenge stereotypical beliefs,
prejudices, and discriminatory attitudes. Each group will present their findings and engage
in a discussion about strategies for countering biases and stereotypes.

According to Pettigrew and Tropp [67], intergroup contact can lead to reduced preju-
dice when conditions such as equal status and cooperation are met. Students from different
ethnicities will participate in a collaborative problem-solving activity. Teachers will divide
participants into diverse groups (5–6 students per group), ensuring that each group in-
cludes students from a variety of ethnic backgrounds. In addition, each group will receive
a group number for easy identification, and the problem-solving task will immediately
follow. Groups will receive handouts containing problem-solving scenarios. Teachers will
explain the task to the groups: they must collaboratively develop solutions to the scenarios
presented in their handouts. Cultural perspectives and experiences should be incorporated
into problem-solving, and teachers will instruct students to discuss scenarios, share cul-
tural perspectives, and find a solution together. All group members will be encouraged to
communicate openly, listen actively, and respect each other. Teachers will move between
groups, offering support and guidance as required.

Parents & Community Involvement Campaign: Sanders and Epstein’s [68] study on
the National Network of Partnership Schools demonstrated that parental and community
involvement is essential for promoting positive school outcomes, including reducing
stigma and ethnic bullying. The purpose of this activity is to challenge misperceptions
regarding the prevalence and acceptability of certain behaviors, such as ethnic bullying,
and to promote positive, inclusive behaviors [68]. Students can feel more connected
and committed to inclusivity if they are involved in the creation of campaign materials.
It is expected that students will reflect on their experiences and formulate their own
strategies to promote diversity and inclusivity in the classroom. Positive intergroup contact,
intercultural understanding, and inclusivity can be promoted in schools to reduce and
prevent ethnic bullying.

6. Conclusions

In a multicultural society, schools play a critical role in promoting tolerance, un-
derstanding, and mutual respect. In this article, we review different frameworks that
incorporate theories, programs, and practical materials to cultivate students’ empathy,
compassion, and a sense of responsibility. These frameworks should enable students to
proactively counter bullying while reducing discrimination and stigma. We also intend
to provide schools and teachers with the resources they need to implement an effective
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anti-ethnic bullying program. They can prevent ethnic bullying through empathy, diversity
promotion, and targeted interventions. Indeed, many schools have already established
such programs. For example, Mt. Olive School District in New Jersey (where the second
author resides) implemented the Equity Task Force in 2020. A wide range of topics were
reported in the initiative, including creating an inclusive curriculum, reviewing disciplinary
policies, fostering relationship building through social-emotional learning, and diversifying
recruitments of teachers and staff [69,70]. In 2023, Dr. Sumit Bangia and her colleagues
in the school district also introduced a student-led Equity & Inclusion Student Council to
ensure all students have a voice and promote an inclusive learning environment. How-
ever, anti-ethnic bullying programs cannot solely rely on the participation of teachers and
schools. Salmivalli et al. [71] argue that curriculum-based, class-level work is insufficient to
prevent bullying behaviors in schools. Educating students about ethnic bullying requires
collaboration between teachers, parents, administrators, and community members. It is
possible to establish an inclusive and healthy school environment by revising curriculums
to include multicultural content, providing staff training on how to handle ethnic bully-
ing, and providing parents with guidebooks on how to promote respect and tolerance at
home [15,16]. Anti-ethnic bullying can be raised by organizing programs and workshops
that teach effective interventions and prevention strategies.

In conclusion, we hope that this article will provide a selective review of ethnic/racial-
related bullying in schools and serve as a starting point for further research and collabo-
ration. We would also like to emphasize that the primary purpose of this article is not to
provide an exhaustive review of the literature. As an alternative, we advocate for specific
programs that address both traditional bullying and racial bullying in schools and pro-
vide educators with the necessary resources to effectively implement anti-ethnic bullying
programs. Future research should examine the effectiveness of the recommended tasks
in specific contexts. A systematic review or meta-analysis of existing interventions could
provide additional evidence of their effectiveness. Finally, we hope that the article will
serve as an informative tool for guiding policy decisions and for creating more effective
strategies for preventing and addressing ethnic bullying.
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