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Abstract

Artificial intelligence (Al)-mediated tools have rapidly penetrated student life and become
a valuable resource for seeking help with academic assignments/tasks, psychological prob-
lems, and social interactions. This study aims to investigate the levels and associations
of Al-help-seeking behavior (AI-HSB), anxiety, stress, and depression among university
students in the United Arab Emirates (UAE). In addition, it examines the factors associated
with AI-HSB based on the selected demographic (gender, marital status, age, academic year,
employment status, major, and nationality), as well as anxiety, stress, and depression. This
study employed a descriptive cross-sectional design among 433 university students, who
were recruited via an online Google Form between 1 October 2025 and 10 December 2025.
The study utilized validated Arabic versions of the AI-HSB scale and the anxiety, stress, and
depression scale. Descriptive statistics, Pearson correlation, and predictive analyses were
conducted using SPSS v 25. Results indicated that students reported moderate reliance on
AI-HSB despite moderate to severe levels of psychological distress, with particular empha-
sis on anxiety. The AI-HSB was positively associated with anxiety, stress, and depression
amongst the participants. Furthermore, both depression and the students” academic year
emerged as the only significant predictors of AI-HSB, explaining a modest but meaningful
proportion of variance with an exact percentage of 18.1%. Al tools may partially circum-
vent stigma by offering privacy and anonymity; however, cultural expectations around
interpersonal support, trust, and authority may simultaneously limit students” willingness
to rely on non-human agents for emotional care.

Keywords: anxiety; stress; depression; help-seeking behavior; Ajman university students

1. Introduction

There is no doubt that the rapid developments in knowledge and technology, along
with global crises and pandemics, have placed significant pressure on societies across all
age groups. Psychological distress, such as depression and anxiety disorders, is widespread
and affects people across all countries (Al-Dassean & Murad, 2024). According to estimates
by the World Health Organization (WHO), more than 615 million people worldwide suffer
from depressive and anxiety disorders, costing the global economy about one trillion
dollars each year (WHO, 2017).

University students worldwide may experience psychological distress during their
university journey due to academic pressure, financial concerns, and multiple duties and
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responsibilities (Roy et al., 2025). It refers to a negative emotion characterized by several
symptoms, such as anxiety, stress, and depression, that affect students” mental and physical
well-being (Mirzaei-Alavijeh et al., 2025). The prevalence of anxiety, stress, and depression
among them exceeds 20-30% in multi-country syntheses (Asif et al., 2020). Unfortunately,
many university students still do not seek help to manage their psychological distress from
specific psychological training centers.

Artificial intelligence (Al)-mediated tools such as ChatGPT and Chatbots have rapidly
penetrated student life and become a valuable resource for seeking help with academic
assignments, tasks, and social interactions (Vieriu & Petrea, 2025). University students are
the most frequent users of Al tools, mainly for academic purposes. For example, a recent
study conducted in the United Arab Emirates (UAE) found that approximately 85% of
undergraduates had used the ChatGPT Al tool, particularly among students with a lower
GPA (Sallam et al., 2024). In parallel, UAE undergraduates demonstrated moderate-to-high
eHealth literacy with gender/discipline differences, and those with higher literacy tended
to use Al tools for health information (Alam et al., 2025). For non-academic purposes and
especially in mental health, students may rely on Al tools for help-seeking behavior (HSB)
by asking these tools how to prevent or treat psychological problems instead of asking
a professional or an expert in the field. Thus, this study hypothesized that the higher
feelings of depression, anxiety, or stress among undergraduate university students, the
higher reliance on Al tools (hypothesis one).

Evidence on AI-HSB for mental health support is promising but mixed. These tools hold
promise as adjuncts to traditional counseling, particularly among undergraduate students
experiencing psychological distress. Despite growing acceptance of Al tools, concerns re-
garding data privacy, bias, and lack of human empathy remain (Albikawi et al., 2025; Das
& Gavade, 2024). Multi-institutional surveys indicated high adoption of AI-HSB driven
by psychosocial factors (Sallam et al., 2024). However, there are many concerns regarding
real-world governance and safety, including inconsistent crisis responses, over-reliance, and
misinformation that promote policy activity and guidance emphasizing that AI-HSB is not
a substitute for professional care (Romanishyn et al., 2025). Mental health help-seeking is
shaped by stigma, especially among youth, which includes cultural/familial expectations,
confidentiality concerns, and increased appeal of anonymous on-demand digital supports
(Daniel et al., 2025; Al-Hashemi et al., 2025). Identifying how much students rely on AI-HSB is
essential for addressing major psychological problems such as anxiety, stress, and depression.
However, anxiety, stress, and depression continue to be rampant among undergraduates and
are associated with negative issues (Limone & Toto, 2022). While there has been a tremendous
increase in the use of Al-related academic support services, there is still a concern about how
university students” use of Al-related mental support services may be associated with their
psychological distress symptoms (AlMaskari et al., 2025). This study hypothesized that there
is an association between AI-HSB and psychological problems, including anxiety, stress, and
depression (hypothesis two).

Severity of mental symptoms and self-stigma were found to be the main predictors
of HSB (Nguyen et al., 2025). A systematic review study based on AI-HSB found that Al
applications can predict early detection and treatment of mental disorders (Olawade et al.,
2024), while in another study, they found that the higher the use of mental health applications,
the higher the HSB and psychological distress among the general population (Fritz et al., 2025).
Interestingly, a previous study shows that the younger the age, the more prone he/she is to
Al adoption (Aras et al., 2026). However, it is not clear whether undergraduate university
students rely on Al applications and tools to seek treatment for their psychological symptoms
and distress. Thus, this study hypothesized that demographic factors, as well as anxiety, stress,
and depression, are predictors of AI-HSB (hypothesis three).
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Study Aims

It is widely known that undergraduate students in the UAE have different cultural
norms and social attitudes toward mental health. Thus, this study aims to investigate the
levels of AI-HSB, anxiety, stress, and depression among university students in the UAE. It also
examines the association between AI-HSB, anxiety, stress, and depression among university
students in the UAE. In addition, it explores the predictors of AI-HSB based on several
demographic factors, including gender, marital status, age, academic year, employment
status, major, and nationality, as well as anxiety, stress, and depression.

2. Materials and Methods
2.1. Design
This study used a descriptive cross-sectional design following the STROBE guidelines.

2.2. Participants

The researchers selected university students to represent the study population. Stu-
dents nowadays use Al tools as a valuable resource in their studies. The students at Ajman
University (AU), Ajman, UAE, were selected to represent the study sample. This univer-
sity was chosen because it is easily accessible for researchers and includes nine different
faculties. The inclusion criteria comprised any students enrolled at AU, of any nationality,
pursuing a BSc degree, and using at least one Al-help-seeking tool. The exclusion criteria
included postgraduate students, individuals who had never used Al tools, and those who
did not agree to participate.

2.3. Procedure

To begin with, the researchers created an online Google Form that included a consent
form, demographic information, the AI-HSB tool, and the Depression, Anxiety, Stress
Scale (DASS-21). This Form was circulated after obtaining ethical approval from the ethics
committee at AU (approval no: H-F-H-23-Sep). The researchers depend on G*Power
software version 3.1.9.7 to determine the required sample size, using the independent
sample t-test with two-tailed alpha levels of 0.05, a medium effect size (d = 0.45), and a
statistical power of 0.80. It was found that 154 participants were sufficient. The researchers
invited students to conveniently participate in the study and asked them to circulate it
among their colleagues at the same university via WhatsApp groups and the university’s
email. In addition, we visited every department secretary and requested them to snowball
the form among academic staff, who could then distribute it to their university students.
To prevent duplication or completion of the form by individuals outside AU, students
were requested to enter their ID numbers or their university email addresses. Data col-
lection started on 1 October 2025 and ended on 10 December 2025, gathering a total of
433 undergraduate students.

2.4. Tools
2.4.1. Demographic and General Information

The researchers gathered information on the use of Al tools as well as participants’
demographic data, including gender (male vs. female), marital status (single, married,
divorced /widowed), age by year (18-20, 21-23, >24), academic year (freshman, sophomore,
junior, senior), employment status (yes, no), major (humanities and sciences, business,
medical, information technology, architecture/art, and engineering), and nationality of
undergraduate students (UAE, Middle East, Gulf Area, South and East Asia).
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2.4.2. Al-Help-Seeking Behavior Tool

The researchers referred to several previous studies to modify and adapt a new scale to
measure Al-help-seeking behavior among students. The first study measured professional
psychological help and consisted of 10 items (Picco et al., 2016). The second study measured
general help-seeking and contained 11 items (Wilson et al., 2005). The third study measured
orientation to seeking professional help and contained 29 items (Fischer & Turner, 1970).
After extensive revision of these scales, as well as consideration of the theoretical framework
regarding Al help-seeking, a total of 13 items emerged. It assessed how often students
used Al tools to address mental health issues in their lives, including depressed mood,
stress, and anxiety, as well as the extent to which they trust such systems for psychological
distress treatment (i.e., If I were experiencing a serious psychological crisis, would I be sure
that an Al-based help-seeking tool would be useful?). The researchers adopt a four-point
Likert-type scale, ranging from strongly agree to strongly disagree, where higher scores
represent greater dependence on Al for seeking psychological help. Iltems numbers 9 and
10 are rated in reverse order. Cut-off points are as follows: from 1 to 1.99, mild reliance
on AI-HSB; from 2 to 2.99, moderate reliance on AI-HSB; and from 3 to 4, severe reliance
on AI-HSB. However, we translated and back-translated the items from English to Arabic
to ensure that all university students could easily understand them. The psychometric
properties of the Al-help-seeking behavior scale are currently under publication elsewhere.
The Cronbach’s alpha for the AI-HSB scale was 0.86.

2.4.3. Depression, Anxiety, and Stress Scale (DASS)

This is a global scale measuring three major psychological distresses (anxiety, stress,
and depression), which was developed by Lovibond and Lovibond (1995). The brief DASS
version consists of 21 items categorized into three constructs: anxiety, stress, and depression,
with 7 items for each. This scale has been translated into several languages, including
Chinese (Jiang et al., 2024) and Arabic (Al-Dassean & Murad, 2024). Thus, the researchers
used both the Arabic and English versions in this study. However, items were measured
using a four-point Likert scale, ranging from did not apply to me at all to applied to me
very much. The total score ranges from 0 to 63, categorized into five levels (normal, mild,
moderate, severe, and extremely severe). The cutoff scores are represented by the previous
paper (Lovibond & Lovibond, 1995). The DASS demonstrated excellent internal consistency
reliability of 0.87, 0.87, and 0.90 for anxiety, stress, and depression, respectively.

2.5. Statistical Methods

After downloading the Excel sheet from Google Forms, we transferred the data to SPSS
version 25 for analysis. The researchers began checking data for normality and outliers,
followed by running descriptive statistics (i.e., means, standard deviations, frequencies,
and percentages). For correlation coefficients, the researchers used the Pearson correla-
tion coefficient (7). For prediction, the researchers conducted a linear regression analysis
(stepwise method). All statistical tests were set at a significance level of p < 0.05.

2.6. Ethical Approval

Ethical approval was obtained from the ethics committee at AU (No: H-F-H-23-Sep)
in the year 2025. The Google Form began with a clear consent form section asking students
to indicate their approval to participate by selecting yes or no. If participants answered
no, they were automatically exited from the survey. All necessary information and details
were provided to students, explaining the purpose of the study, emphasizing anonymity
and voluntary participation, and clarifying that all data would be used solely for research
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purposes and securely stored in a drive accessible only to the researcher. Moreover, the
study adhered to the Declaration of Helsinki (World Medical Association, 2013) guidelines.

3. Results
3.1. Demographic

The total number of respondents to the survey was 433 university students. Of these,
five students declined to participate, and another five students were rejected during the data
cleaning procedures, leaving the sample size at 423. A total of seven participants were excluded
because they did not use Al tools. The final analytic sample was 416 university students.

The demographic sample showed a noticeable imbalance (Table 1). Almost two-thirds
of our sample were female students (69.2%), and the majority of them reported no current
employment. In early adulthood, the marriage rates were generally low; thus, more than
90% of the participants were single. Regarding age categories, over 60% of the sample fell
within the 18-20-year age range. Approximately half of the participants were freshmen
students (49.3%), followed by sophomore students (23.1%). Students enrolled in humanities
and sciences constituted the largest proportion of respondents (26.4%), followed by medical
students (22.7%). Geographically, our undergraduate students are from diverse nations.
Among them, 33.4% were from the UAE, (29.8%) from Middle Eastern countries, followed
by South and East Asia (i.e., India and Pakistan) with a percentage of (26.4%).

Table 1. Demographic characteristics (n = 433).

Variables Description Frequency Percentage %
Do you agree to participate Yes 428 98.8%
in this study? No 5 1.2%
Yes 416 98.4%
?
Do you use any Al tools? No - 1.6%
Gender Male 128 30.8%
Female 288 69.2%
Single 389 93.5%
marital status Married 21 5%
Widowed /divorced 6 1.5%
18-20 254 61.1%
Age by year 21-23 99 23.8%
>24 63 15.1%
Freshman 205 49.3%
Academic vear Sophomore 96 23.1%
Y Junior 72 17.3%
Senior 43 10.3%
Yes 95 22.8%
Employment status No 301 77 9,
Humanities and sciences fields 110 26.4%
Business fields 90 21.6%
Maior Medical fields 94 22.6%
J Information technology fields 91 21.9%
Architecture and art fields 18 4.3%
Engineering fields 13 3.1%
United Arab Emirates 139 33.4%
Nationalit Middle East 124 29.8%
Y Gulf Area 43 10.3%
South and East Asia 110 26.4%

https://doi.org/10.3390/educsci16040506


https://doi.org/10.3390/educsci16040506

Educ. Sci. 2026, 16, 506

6of 12

Frequency

Aty

Anyiety

3.2. Levels of AI Help-Seeking, Anxiety, Stress, and Depression

Results in Table 2 indicated that university students rely on AI-HSB at a moderate level,
and the mean score was (2.20 £ 0.55). Surprisingly, anxiety levels among university students
were at a severe level, whereas depression and stress levels were at moderate levels.

A more in-depth examination based on cut-off points revealed that extremely severe
anxiety was the most prevalent category among university students, affecting 190 partici-
pants (45.7%), followed by the category of severe anxiety reported by 74 students (17.8%).
That implies 264 (63.5%) university students had severe and extremely severe anxiety.
Regarding the prevalence of depression levels, moderate levels were identified among
145 participants (34.9%), while the combined categories of severe and extremely severe
depression were described by 122 students (29.4%). In terms of the prevalence of stress
levels, the total number of university students who suffered from severe and extremely
severe stress combined was 150 (36%); 100 students (24.0%) were classified as suffering
from severe stress, and 50 students (12.0%) were categorized as having extremely severe
stress levels. Figure 1 illustrates the prevalence of anxiety, stress, and depression among
university students according to the respective cut-off points.

Table 2. Perceived levels of the selected variables (n = 416).

Variables Mean Standard Deviation Overall Levels
Al-help-seeking behavior 2.20 0.55 Moderate
Depression 16.87 9.63 Moderate
Anxiety 19.08 8.96 Severe
Stress 22.34 8.77 Moderate
Depression Stress

150 10+

Frequency
=

s

=}

=]

100 200 300 400 500 100 200 300 400 500
Depression Stress

Figure 1. Prevalence of anxiety, stress, and depression levels among undergraduates.

3.3. Correlation Coefficient Between Main Variables

Results revealed in Table 3 that AI-HSB was positively associated with anxiety, stress,
and depression. Anxiety was significantly associated with both stress and depression.
Finally, stress was positively associated with depression among university students.

Table 3. Correlation coefficients between AI-HSB and other variables (n = 416).

# Variables 1 2 3 4

1 Al-help-seeking behavior ~  ---—-- 0.32** 0.29 ** 0.40 **
2 Anxiety - 0.78 ** 0.68 **
3 Stress - 0.71 **
4 Depression S

Note: ** p <0.01.
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3.4. Predictors of AI-Help-Seeking Behavior

The study determined that the AI-HSB was the dependent variable, while all demo-
graphic factors, as well as psychological distress (anxiety, stress, and depression), were
considered as independent variables. Linear regression analysis (stepwise method) was
applied, and Table 4 presents the results.

Table 4. Predictors of Al help-seeking behavior (n = 416).

Model R R? R-Squared Change  Unstandardized Coefficients t Sig.
B Std. Error
1 0.409 0.167 0.167 1.884 0.047 4044  <0.001*
0.045 0.005 9.25 <0.001 **
1.762 0.066 26.79 <0.001 **
2 0.425° 0.181 0.013 0.046 0.005 9.49 <0.001 **
0.060 0.023 2.61 0.009 **

Note: ? Predictors: (constant), depression. b Predictors: (constant), depression, academic year. ** p < 0.01.

Results showed that the total explained variance was 18.1%, accounted for by two
predictors, which are depression and academic year. Depression accounted for 16.7% of the
variance in AI-HSB, while academic year accounted for only 1.3%. Other variables did not
show significant effects.

4. Discussion

The current study investigated AI-HSB and its relationship with anxiety, stress, and
depression among university students in the UAE. Several findings emerged: First, stu-
dents reported only moderate reliance on AI-HSB despite moderate to severe levels of
psychological distress, with particular emphasis on anxiety. Secondly, AI-HSB was pos-
itively correlated with anxiety, stress, and depression amongst the participants. Finally,
both depression and the students” academic year emerged as the only significant predictors
of AI-HSB, explaining a modest but meaningful proportion of variance. These findings pro-
vide nuanced insight into how students engage with Al when dealing with psychological
distress, which will be discussed in the following sections.

One of the most unexpected findings in the current study is the exceptionally high
prevalence of anxiety amongst the participants, with nearly two-thirds reporting severe
or extremely severe anxiety levels. This corresponds to previous evidence that suggests a
growing regional and global trend that anxiety has become the most prominent form of psy-
chological distress among university students, particularly in the post-pandemic era (Roy
etal., 2025; Alfuqaha et al., 2025). Academic uncertainty, financial concerns, competitive
learning environments, and ongoing global instability, especially in the surrounding region,
may disproportionately affect these younger undergraduates who constituted the majority
of the current sample. However, students reported only moderate usage in AI-HSB whilst
coping with this increased level of distress. This suggests that Al tools, although used
aplenty by undergraduate and graduate students alike, have not yet become a primary tool
for mental health support. This finding is consistent with research indicating that students
may perceive Al mental health tools as useful for information or reassurance but insufficient
for addressing deeper emotional needs (AlMaskari et al., 2025). With the current group of
participants, cultural factors should also be addressed when discussing this finding. Most
participants were from the GCC region, the surrounding Middle East region, parts of South
and East Asia, such as India, and Africa, such as Sudan. These geographical locations are
predominantly followers of Islam, which could affect the participants” willingness and
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trust towards Al when it comes to personal and mental health issues (Andrade et al., 2022).
Concerns related to emotional authenticity, accuracy, privacy, and fear of over-reliance
may also limit students” willingness to depend on Al for psychological support, as well as
readiness for learning and development (Carter et al., 2025; Alfuqaha et al., 2023).

The positive associations between AI-HSB and anxiety, stress, and depression indicate
that students experiencing increased psychological distress are more likely to turn to Al
tools. This pattern supports the hypothesis that AI-HSB may function as a compensatory or
exploratory coping mechanism when distress increases (Zhai et al., 2024). Mental health is
still emerging in the region and still carries quite a bit of stigma, especially when it comes
to males. Turning to Al would be a solution to this, since the university students can simply
use their phones and not have to express their own concerns or let anyone know that they
are seeking help. This would save face for the individual and family within the cultural
context. Similar associations of use of Al and digital technologies have shown that as
increased symptom severity presents itself, greater engagement with online or automated
support systems is used (Albikawi et al., 2025). The direction of this relationship cannot
be established due to the cross-sectional design. It remains unclear whether the increase
in psychological distress actually motivates AI-HSB or whether reliance on Al tools may;,
in some cases, reinforce psychological distress through maladaptive reassurance-seeking
or inaccurate feedback. The fact that students use Al for everyday needs and throughout
their studies, where students heavily rely on Al, could overimpose their need to use Al for
mental health concerns as well (Huang et al., 2024). However, the results showed moderate
correlation between AI-HSB and psychological distress, suggesting that it is meaningfully
embedded within students” broader help-seeking behavior rather than being neutral or
incidental behavior. Again, the cultural sensitivity towards mental health issues within the
region could also lead to the students” heavier reliance on Al in this context (Klimova &
Pikhart, 2025). However, the risk factors and underlying causes of anxiety, depression, and
stress among university students, mainly in the Middle East, are related to decreased levels
of resilience and hardiness (Aladwan et al., 2024; Aqtam et al., 2025). While in the UAE and
the Gulf region, family expectations and migration-related stressors are considered the risk
factors of anxiety, depression, and stress (Salgado et al., 2024).

As shown in the stepwise linear regression analysis, depression emerged as the
strongest predictor of AI-HSB, accounting for the majority of the explained variance in
the final model. This is consistent with established help-seeking frameworks that have
well-documented depressive symptoms, such as low motivation, social withdrawal, hope-
lessness, and reduced energy, which are barriers to traditional, face-to-face mental health
support (Limone & Toto, 2022). In this context, these Al tools may be perceived by the uni-
versity students as low-effort, non-judgmental, and, more importantly, keeping anonymity
to reduce perceived stigma in the socio-cultural context. Because of these perceived benefits,
Al tools become particularly appealing to students experiencing depressive symptoms
who believe they cannot speak or act out publicly or within the family unit (Lai et al.,
2025). Similar patterns have been reported in studies examining digital and Al-based
mental health support services, where higher depressive symptomatology has been as-
sociated with increased engagement with these mediums (Cruz-Gonzalez et al., 2025;
Feng et al., 2025).

Although anxiety and stress were significantly correlated with AI-HSB at the bivariate
level, they were not significant predictors in the regression model. This suggests that
shared variance among psychological distress variables may weaken their independent
predictive effects. One explanation is that anxiety and stress tend to elicit more immediate
and externalized coping strategies, such as reassurance-seeking from peers, professors,
and family members, avoidance behaviors, or problem-focused coping styles, whereas
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depression is more strongly associated with solitary, ruminative, and passive coping styles
(Aljaffer et al., 2025; Stere et al., 2025). These coping styles may, in fact, align more closely
with using Al-mediated support tools, which require minimal interpersonal interaction
and complete anonymity (Volpato et al., 2025). A previous study suggests that depression
is more strongly linked to indirect or passive help-seeking methods than anxiety (Limone
& Toto, 2022).

The participants” academic year also emerged as a significant, though weak, predictor
of AI-HSB in the regression model. This suggests that students’ reliance on Al tools
for mental health support may increase modestly as they progress through university.
Senior (4th year) students often experience increased academic demands, career-related
uncertainty, and increased stress, which may lead to increased openness to alternative
forms of support (Roy et al., 2025; Almulla et al., 2025). Interestingly, no increase in students
attending the university’s counseling center has been documented with regard to higher-
level students, which could mean that even though there is a student counseling center
on campus, students may still want to keep anonymity by using Al on their phones or
computers when it comes to mental health support. Additionally, prolonged exposure
to Al across academic years may enhance familiarity, perceived usefulness, and trust,
thus decreasing psychological and attitudinal barriers towards Al-help seeking (Sallam
et al., 2024; Nurtanto et al., 2025). However, the relatively small proportion of variance
explained by academic year indicates that academic progression alone plays a limited role
in shaping AI-HSB. Instead, the regressing findings reinforce the central importance of
emotional factors, particularly depressive symptoms, influencing students’ engagement
with Al mental health support. It could be that both of these factors play a role in the
students’” engagement with Al mental health support, as it has been well-documented
that university students have an increased level of depression when compared to the
general population globally (Basha et al., 2025). Regarding other demographic factors in
our study, none of them predicted AI-HSB, while previous studies found that women and
younger individuals had higher levels of Al adoption (Russo et al., 2025). This may be
related to a larger proportion of female undergraduate students and a similar age group in
our sample.

Limitations

This study has limitations. First: Depending on the cross-sectional design may restrict
the ability to investigate the causal relationship between AI-HSB and psychological distress
variables; thus, experimental studies among university students are recommended. Second:
Relying on self-reported measures and the imbalance between demographic variables in the
sample may raise the level of bias; hence, qualitative studies and balanced demographics
are recommended to enhance the robustness of future findings. Third: Using a single
institute and a convenience sample method can limit generalization. Future studies should
consider these recommendations in AI-HSB to expand the full understanding of this newly
discovered topic. Fourth: Other important variables were not included in this study, such as
digital literacy, attitudes towards seeking professional help, social support, and awareness
of campus services. Future studies should consider these variables with AI-HSB.

5. Conclusions

The UAE context is critical for interpreting these findings. As mentioned above, mental
health stigma remains a significant barrier, within the UAE and the surrounding regions,
to formal mental health help-seeking behaviors, particularly amongst youth (Al-Hashemi
et al., 2025). Al tools may partially circumvent stigma by offering privacy and anonymity;
however, cultural expectations around interpersonal support, trust, and authority may
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simultaneously limit students” willingness to rely on non-human agents for emotional care.
This tension may explain why AI-HSB remains moderate despite high psychological distress
levels. This is especially true of males within the region, where there is essentially a male-
dominated society in which males are seen, consciously or unconsciously, as breadwinners,
strong, and lacking weakness. Future studies are recommended to tackle the quality of
life with Al, prior knowledge of mental health, perception of Al's usefulness for emotional
versus academic issues, and the influence of peer groups. Our practical implications include
creating guidelines on the use of Al for mental health among universities and integrating
these findings into their awareness campaigns.
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