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Abstract: This research focuses on the dynamic mix of students at international schools, where native
English speakers and English as an additional language (EAL) students study English together. The
study aims to explore how teaching practices are currently applied to both groups of learners, assess
learning attainment in English lessons, and propose future developments in instructional approaches.
Using a phenomenological qualitative research approach, 23 primary and secondary teachers from an
international school were selected through convenience sampling to participate in three focus groups.
Discussions centered around current teaching methods, methods of measuring learning attainment,
and strategies for further improvement. The study found that peer support and translation emerged
as consistent and effective approaches for teaching both native and EAL students. Assessment
was a prominent theme concerning student attainment, and suggestions for improvement included
differentiation, addressing individual learning needs, and revising enrollment requirements to better
accommodate diverse ability levels. This research contributes to understanding teachers’ perceptions
regarding the integration and treatment of native and EAL students in English lessons and provides
valuable insights for designing inclusive teaching practices and recommending policy developments.

Keywords: international school; English as an additional language; learning attainment; teachers’
perceptions; phenomenological research

1. Introduction

Understanding the advantages and disadvantages experienced by native English
speakers and EAL students in English lessons is crucial for educators to adapt their instruc-
tional practices effectively. Given the ever-changing educational landscape and diverse
learning scenarios, teachers must consider individual circumstances while formulating
educational approaches and policies [1]. Flockton and Cunningham [2] argue that imple-
menting teaching approaches suitable for both sets of learners can be challenging, prompt-
ing further investigation into the differences in learning experiences between them. Bailey
and Sowden [3] suggest that teachers’ knowledge of how to incorporate students’ home
language, vocabulary, and reading skills can be enhanced through continuous professional
development (CPD) courses.

This research aimed to explore how primary and secondary English teachers at an
international school perceive learning attainment among native English and EAL students.
The study sought to identify potential differences in students’ abilities to grasp information
presented in their English lessons. It delved into the factors that might benefit or limit
each group’s approach to learning, retention of information, and comprehension of lesson
content. While academic achievement relies on factors like grit and determination, this
study concentrated on how teachers view the role of language proficiency in the students’
learning experiences [4].
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Native English-speaking students may have an advantage in English lessons due to
their greater familiarity with the language. Bogulski et al. [5] suggest that bilingual language
learning involves different processing mechanisms, influencing how each set of learners
comprehends new information in various learning scenarios. Conversely, EAL students
bring additional qualities to the classroom, such as, according to Gardener’s motivation
theory, motivation, which may contribute to their overall academic achievement [6]. Dos
Santos [7] emphasizes the teacher’s responsibility to apply appropriate methodologies and
theoretical approaches to ensure equal opportunities for all learners in the classroom.

In this context, this study aimed to investigate the learning retention differences
between native English speakers and EAL students, as perceived by teachers at an interna-
tional school. The research sought to analyze the positive and negative effects experienced
by each learner group in English lessons. The main research question was:

How do primary and secondary education English teachers at an international school
experience the learning attainment of native English and EAL students?

The sub-questions include the following:

Which teaching approaches do English teachers adopt for native English and
EAL students?

What kind of evidence do they have regarding the learning attainment of both groups?

What support do they need to enhance the attainment of both groups of students?

What proposals do they have to ensure equal opportunities for both groups when
studying the English language?

The research questions and sub-questions of the study were influenced by the above-
mentioned [6,7] references that highlight important aspects related to English as an addi-
tional language (EAL) students’ learning and teaching practices in a diverse classroom
setting. Specifically, the reference to Gardner’s motivation theory [6] suggests that EAL
students bring unique qualities to the classroom, including motivation. Elaborating on
this theory would involve discussing how Gardner’s theory posits that motivation is a
crucial factor in language learning. The sub-questions related to teaching approaches
and evidence of learning attainment include references to how teachers harness motiva-
tional factors to enhance the learning experience for both native and EAL students. This
theory underscores the need to explore teaching methods that cater to different types of
motivation and the ways in which these approaches affect students’ language acquisition.
The reference to Dos Santos’s work [7] emphasizes the teacher’s responsibility to employ
appropriate methodologies and theoretical approaches to ensure equal opportunities for
all students. This reference’s influence on the research questions is reflected in the sub-
questions that inquire about teaching approaches, evidence of learning attainment, and
proposals for equal opportunities. This includes investigating the strategies teachers use to
provide equal learning opportunities, accommodate varying proficiency levels, and create
an inclusive environment.

By addressing these questions, the study aimed to shed light on teacher perceptions,
helping educators develop more inclusive and effective teaching practices for both native
and EAL students in English lessons.

2. Review of the Literature

This section delves into the current understanding of native English speakers and
English as an additional language (EAL) students in the classroom, the teaching approaches
employed at international schools, and perspectives on educational attainment and the
relationship between language and educational needs.

2.1. Literature Search Strategy

To gather relevant literature for this study, a comprehensive search strategy was
employed, covering various topics, such as native English and EAL students in English
lessons, international schools, learning attainment, and teacher perceptions. Priority was
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given to peer-reviewed and contemporary journal articles, as they offer a more reliable
and synthesized approach compared to individual studies [8,9]. The authors leveraged
resources from the university library, incorporating articles sourced from various databases,
including Scopus and the ISI Web of Knowledge. They also consulted Google Scholar,
Academia, and ResearchGate to access additional open-access resources. Search filters were
applied to ensure that publications from 2018 onwards were included to capture the most
up-to-date information due to the dynamic nature of educational systems [10–12].

2.2. English as a Foreign Language and EAL Learners

Teaching English as an additional language (EAL) learners presents a range of chal-
lenges and expectations for educators in their teaching practice. Ensuring that teachers
possess up-to-date and applicable skills is crucial for the successful integration of EAL
learners alongside native English speakers in English lessons [13]. The effectiveness of
teaching the English language lies in employing interactive and engaging methods, an idea
supported by Kane et al., who found that learners who engaged in game-based learning
platforms and play-based teaching methods achieved higher learning attainment [14]. How-
ever, it is important to note that not all teaching approaches need to be solely interactive or
play-based to achieve desired learning outcomes. Chalmers argues that tailoring teaching
methods to the individual learner and the specific scenario is of utmost importance for
successful information retention [15].

Several factors must be considered when evaluating the factors influencing students’
ability to attain information effectively. This includes understanding what information is
attainable for a given set of learners and setting appropriate thresholds for learning objec-
tives. Creagh et al. and Kane et al. emphasize the importance of further research to support
educational policy decisions and funding allocations related to learning attainment in EAL
education, including the use of play-based activities [14,16]. On the other hand, other
researchers highlight the significance of learning analytics and consistent communication
during transitions between schools to ensure proper construction, development, progress,
and monitoring of learning attainment in EAL education [13,17].

Teachers must carefully consider the implications and advantages of native English-
speaking students learning alongside EAL learners in the classroom. It is essential for
educators to adapt their teaching practices accordingly to meet the needs of both sets of
learners and achieve equal learning success [18]. While interactive teaching approaches are
beneficial for both sets of learners, as indicated by Babayigit and Shapiro and Kosar and
Bedir, cultural and educational backgrounds play a significant role in affecting learners’
ability to retain information at the same rate [19,20]. Chumak-Horbatsch and Conteh argue
that prior educational experiences and environments also impact learners’ ability to achieve
results at a comparable level to their academic peers [21,22].

Assessing learning attainment within language teaching can be achieved through vari-
ous tasks, including speaking, listening, reading, or writing comprehension assessments.
Listening and reading comprehension assessments offer accessibility and reliability for
educators in gathering data from multiple students. Costley et al. found that both monolin-
gual and EAL students performed similarly in a testing scenario among French students,
highlighting the equality and reliability of assessing mixed-group linguistic learners in
terms of learning attainment [23]. However, other researchers such as Sinclair and Lau and
Hamed and Fadhil indicate that various variables, such as school policies and classroom
environments, significantly impact educational outcomes [24,25].

2.3. Educational Attainment and the Relationship between Language and Educational Needs

Language proficiency plays a critical role in students’ comprehension and under-
standing of lesson concepts and approaches. Analyzing and understanding how learners’
language comprehension affects their ability to attain information can lead to the further
development and evolution of professional practice [26]. Demie’s research concluded that
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the level of attainment among Key Stage 2 primary students increased as their level of
English proficiency improved [26].

The policies and procedures of educational institutions significantly influence overall
educational outcomes for language students, impacting learners directly and influencing
educators’ teaching approaches. Demie emphasized the importance of using educational
statistics effectively and avoiding miscommunication, as inaccuracies in data recording can
undermine educational policies and approaches [26]. Conversely, Zelinsky et al. argue that
the satisfaction and happiness of individuals within their environment have a significant
impact on educational performance and outcomes [27].

Education is an evolving practice that requires thoughtful and decisive decision
making to ensure that the implications of these decisions are justified and secure within the
educational methodology. Demie’s research on EAL attainment in England revealed that
many Eastern European students attained lower levels of achievement compared to their
Western European counterparts due to their limited English language proficiency and socio-
economic status [26]. However, Zahorec et al. and Butterworth highlighted that teacher
proficiency and school policies play a crucial role in student attainment, emphasizing that
schools with clear policies in place to support EAL learners and develop teachers’ practice
in EAL education offer greater opportunities for learning attainment [28,29].

2.4. Teaching at International Schools

Teaching at international schools offers a unique and progressive educational environ-
ment where teachers and students have the opportunity to interact with a diverse range
of ethnicities and cultures [30]. The rapid rise of globalization has led to an increase in
immigrating educators, resulting in a greater number of international schools with a wide
variety of nationalities and cultures [30]. This international culture fosters a conducive
atmosphere for teachers, contributing to their job satisfaction and enhancing their teaching
performance, potentially leading to greater attainment results from students [30]. Fac-
tors such as working conditions, workload, teacher cooperation, and student behavior
significantly impact teachers’ job satisfaction within their roles [31].

While international teachers generally enjoy their work, they face challenges, such as
encouraging students to communicate in the commonly agreed language, which is often
English, outside of formal lesson periods [32]. Many English as a foreign language (EFL)
students experience anxiety when speaking in English during classroom discussions or
presentations [32]. To facilitate effective language learning, it is essential for students to
feel comfortable in both classroom and school environments [32]. Encouraging students
to consistently communicate in English throughout the international school environment
helps enhance their English language skills, particularly in listening comprehension and
speaking accuracy [32]. Consistent and immediate feedback on English language usage
significantly improves students’ motivation to learn the language [33].

International schools attract students from diverse backgrounds, either from inter-
national families living in the host country or local families seeking to improve their
children’s English proficiency [34]. The prevalence of English as the dominant language at
international schools creates an environment that fosters competition and pressure among
students, making bilingualism an advantageous attribute [34]. Consequently, classrooms
may consist of students with varying levels of English proficiency, ranging from high-level
English speakers to beginners [34]. Economic considerations also play a role in interna-
tional education, as funding from governmental policies can impact school policies and
approaches [35]. The need for pupil income to support school infrastructure allows for a
wider range of students with diverse language abilities [35].

Parent involvement and expectations differ at paid international schools compared to
state schools, and effective teacher–parent communication is vital for facilitating the learn-
ing process [36]. Teachers need to be trained and prepared to communicate effectively with
parents to ensure a positive educational experience for students [36]. Student motivation
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is enhanced in engaging learning environments with effective teaching instructions and
opportunities for self-engaged learning [37].

Overall, teaching at international schools presents a dynamic and enriching experience
for educators and learners, fostering a diverse and inclusive educational setting [30]. The mul-
ticultural environment allows teachers to develop their pedagogical skills and create positive
learning experiences for students from various linguistic and cultural backgrounds [30].

2.5. Synthesis

The literature consistently suggests that the environment and teaching approaches
have the most significant impact on the ability of both sets of learners to retain infor-
mation effectively in English lessons, despite differences in English language skills [38].
Alzeebaree and Ali Hasan [38] emphasized that EAL students consider high pedagogical
knowledge, classroom efficiency, and effective choice of methodological approach as crucial
characteristics for English teachers to possess.

The majority of the literature supports the significance of both behaviorist and con-
structivist approaches to English lessons at international schools, emphasizing the role
of the learning environment and engaging teaching methods in building students’ prior
knowledge [38]. Inclusive practice is best achieved through an eclectic approach that
incorporates behaviorism, constructivism, and cognitivism, as these have been identified
as the most effective methods to achieve this type of practice [39].

Naibaho [40] concluded that teachers must adopt various roles within the classroom,
such as organizer, assessor, prompter, participant, resource creator, observer, and performer,
to ensure effective teaching and learning. Professional development opportunities for
teachers to use effective pedagogical methods for EAL students are crucial in supporting
these students to achieve the same level of education as their native English peers [41].

The findings in the literature suggest that engaging teacher approaches and creating
suitable learning environments are the primary elements of importance in maximizing
learning attainment potential for both sets of learners [42]. Teaching strategies should be
based on informed practice with evidence of achievement, and whole-school approaches
enforced by strong leadership can further enhance learning outcomes [42]. The variations
in abilities between the two sets of learners also play a significant role in a teacher’s ability
to maximize learning attainment [42]. Educators must ensure that they differentiate their
instruction and they assess their students according to outcomes from a diversity of activity
choices, along with regular opportunities for feedback to cater to different ability levels [43].

Educational policies, whether internal/institutional or external/governmental, have
a profound impact on the environment in which educators and learners work, affecting
the potential for change in educational attainment [44]. The allocation of funding is deter-
mined by educational policies, and the effective use of resources is crucial in maximizing
educational outcomes [44].

The insights provided by this literature review influenced the focus and approach of
this research study, which aimed to challenge and analyze educators’ current understand-
ing of native English speakers and EAL students within international education, while
addressing the research questions [43].

3. Methods

The study followed a constructivist approach to gather and analyze data, aiming
to build recommendations based on the knowledge and insights of educators’ perspec-
tives [45]. Drawing from this constructivist lens, the study was oriented towards com-
prehending teachers’ encounters and viewpoints within their real teaching environment,
in which they collaborate with their students. To achieve this, data collection methods
were chosen to prioritize the encapsulation of their distinct outlooks, enabling them to
candidly articulate their concepts, contemplations, and introspections. Consequently, the
research cultivates an atmosphere wherein participants are motivated to openly share
their experiences and participate in substantial exchanges with their colleagues. The re-
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searchers used interpretive data analysis, conducted a literature review, and employed a
qualitative data collection method through three semi-structured focus group interviews
to understand teacher perceptions [46,47]. The research employed a phenomenological
qualitative design approach to discover the current viewpoints and perspectives of teachers
in present-day education [48]. Informed by this constructivist perspective, this research
was geared towards understanding teachers’ experiences and perspectives in their natural
context, using data collection methods that prioritize capturing their viewpoints and allow
them to express their ideas, thoughts, and reflections openly. As a result, the study fostered
an environment where participants would feel encouraged to share their experiences and
engage in meaningful dialogue with peers.

The research was conducted at an international school in Slovakia that is part of a
group of international schools and included educators of various nationalities, including
native English speakers and EAL learners [49]. The participants were chosen to ensure
a diversity of viewpoints [50]. The sampling method was carefully chosen to construct
a participant group that would best serve the study’s specific goals and objectives. This
involved a deliberate combination of purposive sampling, non-probability sampling, and
convenience sampling [51]. Purposive sampling was employed to ensure the inclusion
of participants who were most relevant and well-matched to the research questions, al-
lowing for a focused exploration of the topic. Non-probability sampling was chosen due
to the fact that participants’ participation was not predetermined or based on random
selection. Convenience sampling was also utilized due to practical considerations, such as
the availability and willingness of teachers to participate within the stipulated time frame.
A total of 23 teachers were selected to participate in the study, comprising 14 females and
9 males. These teachers were drawn from three distinct school departments, specifically
Early Years, Primary, and Secondary teaching departments. The deliberate selection of
teachers across different departments and year groups contributed to providing a com-
prehensive understanding of teaching practices across various educational stages. The
composition of these groups was determined through a thoughtful consideration of various
factors, including “mixing” different teaching departments, the number of years of experi-
ence, and subject expertise. The aim was to create groups that were both heterogeneous
and representative of the diverse teaching contexts within the school. This diversity within
the focus groups allowed for rich discussions that captured a range of perspectives and
experiences [51]. Data collection involved semi-structured interviews across three focus
groups (Appendix A), addressing research questions regarding teaching native English
and EAL students in English lessons [52]. The interviews lasted 75–90 min and focused
on participants’ experiences, effective teaching methods, methods of evidencing learning
attainment, and recommendations for equal opportunities for both sets of learners [53–56].
Participants were previously informed about the research and what their participation
entails (Appendix B).

The data was collected using recording applications on smartphones and tablets,
ensuring reliability and clarity during transcription [57].

The data analysis process involved transcribing the focus group discussions and
encoding key themes identified by the participants [58]. The researchers used Quirkos
software to group the themes based on the four research questions. Figures 1 and 2 illustrate
the coding process.
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Figure 3. Quirkos data transferred to an Excel sheet for more clarity.

The researchers employed emergent, thematic, and line-by-line coding to analyze the
data [59–61]. This granular approach ensured that the data were thoroughly examined
while preventing interpretations from taking a broad or generalized stance. This meticulous
attention to detail in coding allowed for a deeper understanding of participants’ view-
points and experiences. The analysis followed a framework analysis approach, involving
stages like familiarization with the data, theme identification, indexing, charting, mapping,
and final interpretations [62,63]. The interpretive phenomenological analysis approach
(IPA) was used to explore participants’ viewpoints and decision making in teaching native
English and EAL students [64]. IPA was chosen to prioritize the diversity inherent in par-
ticipants’ lived experiences. This method allowed for a flexible exploration of the context
and complexities of these experiences, enabling a deep understanding of the nuances in
their viewpoints. By employing a multi-step coding process that incorporates emergent,
thematic, and line-by-line coding, followed by a structured framework analysis and IPA,
the study aimed to minimize bias, ensure transparency, and uphold the integrity of the
findings. The alignment of the chosen methods with the research questions enhances
the validity of the analysis, facilitating a robust exploration of the topic. Despite the fact
that coding processes have been characterized as inherently subjective, regular meetings
were conducted between the two researchers to discuss coding decisions, resolve any
discrepancies, and ensure alignment in interpreting the data. To validate the consistency
of the coding process, a subset of the data was independently coded by both researchers,
to assess the degree of concurrence in the identified themes. The research aimed to pro-
vide insights and recommendations for educators and educational institutions based on
the findings [45].

Ethical Considerations

Prior to commencing the research, ethical considerations were given due attention.
Meetings were arranged with the heads of the primary and secondary schools to discuss the
research process and obtain written consent from the participants [65]. These discussions
also involved identifying suitable times for the focus group interviews and seeking permis-
sion to send confirmation emails and relevant correspondence to the participants prior to
the scheduled discussions. During the interactions with the participants, the research aims,
data collection methods, and their roles were thoroughly explained, and participants were
provided with a participant information sheet and a consent form [65]. After obtaining
consent, the researchers grouped the participants based on their positions in the school,
ensuring a balanced representation of both male and female participants. A Doodle link
was then sent via email to the participants to facilitate the selection of suitable times for
the discussions. Once the schedule was confirmed, a notification email was sent to the
participants. Throughout the research, participants were reminded of their right to with-
draw from the study at any point if they so wished [65]. It was emphasized that personal
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information and data would be treated with confidentiality, and no identifying information
would be included in any published study [65]. All data handling and storage procedures
adhered to the guidelines of the General Data Protection Registration (GDPR) to ensure
data protection [65]. To further protect anonymity, participants were assigned codenames
during the transcription and analysis process, which allowed for candid responses and
contributed to the overall reliability and authenticity of the findings [66].

4. Results

The primary objective of the first research question was to gain insight into the preva-
lent teaching approaches employed by teachers when instructing native English and EAL
students in international education. Figure 4 presents the recurring themes that emerged
consistently during the three focus group discussions. Notably, the practice of translating
in the classroom was identified as the most commonly used approach by teachers to en-
sure accurate information attainment and effective management of both sets of learners.
Additionally, the figure provides a visual representation of the themes that received the
highest number of codes across all focus group discussions, emphasizing the significance
of peer support for both native English and EAL students, which was considered equally
important to the use of translating. Specifically, one participant from the first focus group
highlighted that “. . .one of the things that stood out to me was how the students themselves started
forming study groups. They’d gather during breaks and -sometimes- after school, helping each other
out with understanding concepts and practicing the language. It’s like they took ownership of their
learning process, and it really made a difference. . .”.
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In Figure 5, the most extensively discussed themes revolve around the participants’
perceptions of the positives and negatives associated with teaching both native English
and EAL students in international education. The predominant theme that emerged was
the remarkable support demonstrated by both sets of students, particularly EAL learners,
towards each other within the international school setting. A participant from Focus
Group 2 mentioned that “. . . it’s truly heartening to see how our students, both native speakers
and those learning English, rally around each other”. Another participant from Focus Group 3
highlighted that “This unity and mutual assistance, especially among EAL students are inspiring
to witness”. This support system is evident in their understanding of the challenges of
language learning and their willingness to assist one another within the school environment
whenever possible. “I feel like the class is really supportive with the EAL students and they kind
of see people coming in and think, well I was like that last year, that was me in year three. So, there’s
lots of empathy, there’s lots of support in the class and you become this kind of tight unit”, said a
participant from the first focus group.
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Figure 5. Most commonly discussed themes regarding positive experiences and their frequencies
in coding.

In Figure 6, the most prominently discussed negative themes are depicted, highlighting
the challenges associated with balancing the diverse needs of students within international
classrooms. The struggle to meet the varied requirements of students significantly impacts
their ability to maximize their learning potential. A participant from the second focus group
shared their challenges regarding this issue: “What struck me was how differently each student
approached the tasks. So, I started tailoring small tasks based on their strengths and weaknesses. It
doesn’t always works, but I see that it may impact their performance”. Moreover, the study identified
parental expectations and the additional pressures placed on teachers and students as highly
significant themes contributing to negative experiences within the context of international
education. “. . .and parents’ expectations of how quickly they’ll pick up the language are obviously
varied and again each child is different and they will make that progress in their own time. But that’s
something as another kind of element to it that I guess as teachers we have to be answerable to placate
parents and their expectations”, said a participant from Focus Group 1.
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In addressing the second research question, the researchers aimed to understand the
approaches and systems employed by educators to record evidence of learning attainment
among both native English and EAL learners at international schools. Figure 7 highlights
two key themes that emerged as the most frequently discussed methods for evidencing
learning attainment. These themes include the use of assessments and negotiated ap-
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proaches to differentiation, which educators commonly utilized to track the progress of
both sets of learners within the international school setting.
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Figure 8 demonstrates that the emphasis is placed on both the use of assessment and
data gathering approaches as the most common approaches used to evidence learning
attainment for both sets of learners.
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The insights gained from the first two research questions, which explored current
approaches and methods of evidencing learning attainment, led to the third research
question, which aimed to identify the dominant considerations for improving learning
attainment. Figure 9 reveals that the most commonly discussed theme centered around
the need for additional support and infrastructure to address the diverse learning needs of
students in the classroom. Participants emphasized the importance of providing further
social and learning support to cater to the wide variety of learners at international schools.
The second most commonly discussed theme was related to time constraints, as educators
expressed the need for more support in managing their allocated time in classroom-based
learning to effectively address attainment gaps and differences among learners. The
following two quotes from Focus Groups 1 and 2 are illustrative: “You have different schedules
and also pressure of the curriculum, I think, I don’t know the way around that, but more following
the children’s learning and not worrying if you get to that next unit. But then sometimes you can’t
do that because the basics need time to be taught”. “. . . if EAL students feel that their class is a safe
space, they are not afraid of participating more and this impacts positively their performance”.
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Figure 10 presents a distinct perspective on the most critical aspect to consider for the
development of learning attainment, indicating that the revision of student requirements
was the most frequently discussed theme, closely followed by the need for the further
alignment of the curriculum. This analysis served as a bridge to the fourth research
question, which asked participants to propose future developments in the way international
education approaches both EAL and native English speakers in the classroom.
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In Figure 11, the most common method (12) proposed to enhance attainment in English
lessons between native English and EAL learners was providing more support to teachers.
The next prominent method (8) was additional tuition for students, followed by shared
practice among educators (7).

Figure 12 reveals that the most widely discussed theme concerning research question 4
was the revision of student requirements before enrollment into the school. Participants
suggested this approach with the aim of narrowing the gap in ability levels between EAL
and native English speakers, thus creating more manageable classrooms for educators. The
second most popular theme was the implementation of small groups, and the third most
popular theme was the availability of professional training programs for teachers.
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5. Discussion

The approach followed in this study allowed the researchers to gain a better under-
standing of teachers’ current perspectives regarding and approaches to teaching both native
English and EAL learners within the context of an international school. It also allowed
the researchers to identify and understand the most beneficial methods of developing this
area of education further for future considerations. The first research question explored
the most effective teaching approaches employed by teachers. Participants highlighted the
importance of considering students’ prior knowledge, as it plays a fundamental role in
their overall performance [21,22]. This aligns with constructivist learning theory, where
students actively construct knowledge based on their previous experiences [67].

The positive experiences of teaching both sets of learners at international schools were
closely related to the social support provided by students to one another [19,20]. This
aligns with humanistic learning theories, where student learning is enhanced through
social acceptance and interaction [68]. However, challenges arose when managing the
variety of student ability levels in the classroom, and participants emphasized the need for
additional support, training, and funding to effectively address these differences [69,70].

In terms of evidencing learning attainment, assessment and student data collection
were the most commonly used methods [13,17]. These methods align with the importance
of learning analytics in monitoring and assessing EAL learners within English lessons [13].
Participants also suggested revising student entry requirements to minimize language
differences between learners and reduce pressure on class teachers [24,25].

Regarding proposals for future development, revising student entry requirements was
considered the most important aspect [24,25]. The need for more support in the classroom
to address the students’ wide range of additional needs was also emphasized [35]. Online
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learning resources can support them in their knowledge construction and retention of
information [71]. Participants highlighted the challenge of admitting students at any point
during the academic year, with varying degrees of English language proficiency, and the
impact it has on classroom attainment [35].

Overall, the answers to the four research questions provided insights into the common
and consistent themes related to teaching and evidencing learning attainment between
native English and EAL learners at international schools. These findings contribute to
a better understanding of effective practices and areas for further development in inter-
national education. Specifically, the observation of these consistent themes is a pivotal
outcome and is particularly notable in its alignment with the initial expectations set by
the research design. Given the distinct educational context of international schools, which
often encompass a diverse student body, it was anticipated that the responses would reflect
certain commonalities in terms of effective teaching practices and patterns of learning
attainment among both native English speakers and EAL learners. Furthermore, in line
with the existing literature, it was foreseeable that effective approaches to teaching in
such diverse settings would involve strategies that promote peer support, individualized
approaches, and the recognition of the unique challenges faced by EAL students. Similarly,
the shared themes in terms of evidence and support align with the broader educational
discourse that emphasizes the importance of holistic assessment and tailored assistance to
cater to varying student needs.

6. Conclusions, Limitations, and Future Research

This study demonstrated the benefits of providing participants with the opportu-
nity to express their perceptions through targeted questions, facilitating insightful and
thought-provoking discussions among teachers. However, there were limitations to the
study, including the small sample size and data collected from a single educational in-
stitution. More participants from diverse backgrounds and multiple institutions would
have enhanced the data’s reliability and validity. Additionally, extending the duration of
discussions would have provided a greater amount of data for analysis.

The first research question revealed that effective teaching approaches included trans-
lation, visualization, and group work. Translation methods were used with peer-to-peer or
technology-enhanced support to aid learners’ understanding. Visual images and multime-
dia resources were also vital for EAL learners’ comprehension and vocabulary development.
Group work with peer support was effective in achieving lesson objectives.

The second research question highlighted peer support, differentiation, and the use
of technology as the highest-rated themes for teaching approaches used for both sets of
learners. Collaboration among peers was significant in supporting learners’ progress, while
differentiation was crucial in meeting both sets of learners’ attainment needs. Technology
played a role in facilitating differentiated instruction, requiring ongoing teacher training
and student familiarization.

Teachers’ negative experiences were primarily related to managing the wide range of
students’ ability levels, parental expectations, and pressures. To address these challenges,
schools should offer more resources and support, promote open communication between
parents and teachers, and set clear learning goals.

The third research question explored the methods of properly evidencing learning
attainment through assessment. Formative and summative assessments were identified
as key methods for measuring learning progress. Teachers need evidence-based good
practices and training to select suitable assessment activities.

The fourth research question sought proposals to improve attainment results. Partici-
pants suggested revising entry requirements, providing more support to teachers, offering
additional EAL lessons, revising the curriculum, and providing further training.

Future research should build upon these findings in various contexts and school units
over longer periods to monitor and improve student attainment within English lessons.
The study’s implications suggest the need for policy and practice changes to promote equity
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in education and the inclusion of initiatives in teacher professional development to address
the unique needs of EAL students. Consistent discussions within international schools can
aid in understanding teachers’ viewpoints on current policies and approaches.

The findings underline the significance of recognizing and addressing the needs of
EAL learners. Curriculum policies can be informed by these results to integrate inclusive
practices that create equitable learning opportunities for all students. This might involve
developing curriculum materials that accommodate varying proficiency levels and incorpo-
rating activities that foster cross-cultural understanding. The emphasis on diverse forms of
evidence for learning attainment suggests a shift towards holistic assessment approaches.
Curriculum reforms could incorporate recommendations from the study to encourage a
balanced assessment framework that evaluates not only cognitive achievements but also
the development of language skills, critical thinking, and collaborative abilities.
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Appendix A

Overview

This research project is being conducted at the University of Essex Online. This study
aims to explore the following research questions:

1. Which teaching approaches do the included teachers provide for native English and
EAL students?

2. What evidence do the included teachers have regarding the learning attainment of
both groups of learners?

3. What do the included teachers need to be able to improve the attainment of both
groups of students?

4. What proposals do the included teachers have to ensure that both groups of students
have equal opportunities when studying the English language?

I would like to know your opinion about the way in which native English and EAL
students attain information within English lessons at international schools, including
highlighting the advantages and disadvantages each group of learners The data presented
in this study are available on request from the corresponding author. The data are not
publicly available due to identity protection/confidentiality reasons experiences.

Agreements for the participants during the discussion:

• My role as interviewer will be to guide the discussion and provide further clarification
on questions when required.

• Please do not interrupt participants or comment until they have finished their statement.
• Please take your time to respond to the discussion.
• You may take a break if required.
• There are no right or wrong answers.
• Please ensure mobile phones are switched off during the discussion.
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Introduction

Researcher to explain the use of the recording devices, confidentiality, and the use of
data that will be gathered.

Participant introductions—name, and how our teaching journey brought us to this
international position.

Part 1—Which teaching approaches do the included teachers provide for native En-
glish and EAL students?

How would the participants describe their teaching experiences, with regard to
the positives and negatives of teaching both native English and EAL students
within lessons taught in the English language?

1. Which teaching approaches do the included teachers provide for native English and
EAL students and how effective are these approaches?

Prompting questions for interviewer:—What is your experience like of teaching
both native English and EAL learners together within lessons taught in the
English language?

2. Which teaching approaches do you provide for both native English and EAL students
in the classroom to ensure learning attainment is achieved as equally as possible?

Prompting questions for interviewer:—What approaches have you used for both
sets of learners within the classroom? How have these approaches been effective
or ineffective?

3. Have you had any feedback from the students in your classroom with regard to how
they feel about working alongside both sets of learners?

Prompting questions for interviewer:—Was the feedback positive? Was the
feedback negative? Do you think this arrangement could be improved at all?

Part 2—What evidence do the included teachers have regarding the learning attain-
ment of both groups of learners?

4. What approaches or systems are used to record student learning attainment?

Prompting questions for interviewer:—Do you use multiple methods to record
learning attainment? Are the approaches to recording learning attainment of both
sets of learners different or the same?

Part 3—What do the include teachers need to be able to improve the attainment of
both groups of students?

5. What methods or approaches do you think need to be improved or developed inside
and outside of the classroom in order to improve the attainment of both sets of
learners?

Prompting questions for interviewer:—Do you think the current approaches used
are effective regarding both sets of learners’ learning attainment?

6. Do you believe that the learning attainment differences between the two sets of
learners are hindered when working together within English-led taught lessons?

Prompting questions for interviewer:—Do you think there is a big difference be-
tween the ability to satisfy each set of learners’ learning attainment requirements
when they are taught together? Do you think one set of learners requires more
attention than the other?

Part 4—What proposals do the included teachers have to ensure that both groups of
students have equal opportunities when studying the English language?

7. How could future approaches be developed to ensure that both sets of learners have
equal opportunities when studying the English language?
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Prompting questions for interviewer:—Do you think the current approaches
allow for equal opportunities? Do you think there are any areas in which there
are big gaps regarding the opportunities available to each set of learners? How
and why do you think this is?

Part 5—Further comments or areas of notable consideration? (open questioning).

8. Are there any further areas of consideration which you believe we have not covered
in this discussion and are worth mentioning with regard to both native English and
EAL students’ learning attainment in English lessons?

Prompting questions for interviewer:—Is there anything you believe is worth
mentioning that has not yet been covered?

The discussions that we have undertaken have been recorded and will be further
transcribed, forming a large part of the data analysis section of this study. Please be assured
that all information that you have provided throughout this study will be safely secured
and data protection will be adhered to. The perspectives and recommendations that you
have highlighted during our discussions will help to further improve our understanding
of the way in which native English and EAL students attain information within English
lessons at international schools, including highlighting the advantages and disadvantages
each group of learners experiences.

Schedule and Additional Information

The discussions will take place in the xxxx Meeting Room from 16:00–17:30 due to
the comfortability, privacy, quietness, and inclusive seating arrangement that it provides.

Audio will be recorded using multiple devices, including the voice recorder applica-
tion on two iPhones and an iPad, alongside a microphone and the digital audio record-
ing software Logic Pro on an Apple MacBook. The reason for recording the conversa-
tions on multiple devices is to ensure that if one application fails, then there will be back
up recordings.

All software and audio recording equipment has been revised and practiced prior to
the discussion, to ensure its suitability and reliability.

Snacks and drinks will be provided by the researcher.
Each focus group should aim to fill 90 min of their time, aiming to complete the

discussions within 60–70 min, with a break if necessary.

Appendix B

Participant Information Sheet

I, XXX, invite you to participate in a research study undertaken at the University of
Essex, United Kingdom.

Title of the Study

Teachers’ perceptions on learning attainment in English lessons between native English
speakers and English as an additional language (EAL) students at an international school.

Overview

I would like to know your opinion of the way in which native English and EAL
students attain information within English lessons at international schools, including
highlighting the advantages and disadvantages each group of learners experiences.

This study aims to explore the following research questions:

1. Which teaching approaches do the included teachers provide for native English and
EAL students?

2. What evidence do the included teachers have regarding the learning attainment of
both groups of learners?

3. What do the included teachers need to be able to improve the attainment of both
groups of students?
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4. What proposals do the included teachers have to ensure that both groups of students
have equal opportunities when studying the English language?

Research Activity

The data from this research will be collected through semi-structured interviews in
the form of three focus groups of five or six teachers. The focus group interviews will be
audio recorded and transcribed in order to allow further opportunities for the researcher
to analyze the data after the interviews have been undertaken. No video recording will
be used.

Key Information for Participants

Your participation is voluntary within this data collection process.
You have the right to refuse participation and withdraw at any time without consequence.
There are no risks or benefits to you regarding your participation in this study.
This research study is entirely independent of xxxx International School.
This will not affect your position at the school or any of your roles and responsibilities

associated with xxxx.
Personal information and data will be strictly confidential.
You are entitled to access the information you have provided at any time.

Contact Information

Email:
Research Supervisor:
Email:
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