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Abstract

:

The objective of the present study was to investigate parents’, teachers’ and principals’ views on parental involvement (PI) in Secondary Education Schools in Greece. The research was based on a survey among parents (n = 54), teachers (n = 84) and principals (n = 12) in twelve Secondary Education Schools in Magnesia Region in central East Greece. Different views between each group were exhibited on PI in educational issues, decision making or creating links and communication between the school and the local community. Teachers expressed the view that workload and parental attitudes are factors which discourage parental involvement in their school units. Parents felt that teachers’ professionalism, lack of teachers’ training on parental involvement and parents who hesitate talking to teachers were significant barriers for PI in their school units. School principals agreed with parents and teachers on the barriers established due to teachers’ professionalism and parents’ hesitation in talking to teachers as significant factors which discourage PI in their school units. Contrarily to teachers’ views, school principals expressed their willingness to increase PI in teachers’ and school evaluation. School leaders should explore the possibility of organising meetings with teachers and parents to reduce barriers and misconceptions, paving the way for communication between the school unit and parents, increasing the positive outcomes of PI in school management and students’ success.
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1. Introduction


In recent decades, there has been a wide interest concerning the degree and nature to which parents are involved in their children’s education [1,2,3,4,5]. Parental involvement in Secondary Education has come under immense scrutiny and criticism by both teachers and principals. Although, to some extent, both parties agree that parental involvement in Secondary Education plays an integral role in enhancing students’ performance, they also believe that parental involvement undermines the teaching profession’s autonomy when it concerns taking professional decisions in sophisticated situations [6]. It is for this reason that depending on their experience, training and personality traits, some teachers and Principals may have negative attitudes on parental involvement (PI). Furthermore, teachers believe that parental involvement may result in the deterioration of relationship between parents and learners [7].



Another problem is how parents, teachers and school leaders perceive parental involvement. There is some evidence to suggest that parents, teachers and principals may have a somewhat contrasting view on the essence of parental involvement in Secondary Education and what parental involvement ought to entail [8,9]. Although parents and teachers share similar targets, parents’ and teachers’ role regarding children’s education may vary. For example, both groups may share common goals for students’ education, sociability and personality but parents may be focused on their own children whereas teachers should also consider their classroom/school unit. Furthermore, differences are expected within each group, i.e., cultural diversity, sociability, social background and other personal and demographic parameters may have an effect on what parents and teachers view as parental involvement and their share in the responsibly for school–family collaboration [10,11].



In other words, teachers and parents may exhibit diverse views on what PI is and how it can be encouraged in their school. The perspective of the “Professionals” may be quite different from the perspectives and views of parents when it comes to PI in schools [6] and the complexity of parameters which create barriers to effective parental involvement [12,13,14,15]. In fact, parents and teachers hold positive views on parental involvement, but there are differences among the two parties on the nature and level of involvement [16,17,18], particularly when PI refers to educational issues and school management [15,19,20,21,22]. For example, teachers can be less willing to involve parents in curriculum issues and decision making of their school [6]. Parents, on the other hand, feel that their involvement is limited in issues like financing events and school expenses and that they seldom have the opportunity to participate fully in important educational issues and the decision-making of their children’s school, such as curriculum, school and teachers’ evaluation [8,9,10,11]



Irrespective of any differences in the perception of stakeholders, all groups agree that parental involvement has a positive effect on students’ academic success and behaviour [23]. Depending on several factors, parental involvement can take many forms. Generally, parental involvement consists of three basic aspects, namely: academic socialization, home-based involvement and school-based involvement. Home-based involvement entails parents’ learning activities at home such as talking about school, helping with and checking homework; school-based involvement entails certain activities as implemented by school such as taking part in school activities, attending class meetings and meeting with teachers; academic socialization, on the other hand, entails parents’ faith and expectations about their loved one’s education [3]. Encouraging and supporting parental involvement in their children’s education is considered as a feature of successful school management with positive outcomes for stakeholders like teachers and learners [24,25]. Parental involvement has been linked with children’s academic success; their increased motivation for learning and their attitude towards school in general as well as their emotional well-being and development fosters better classroom behavior and reduction of school dropouts [26,27]. In general, collaboration among parents, teachers and school personnel is related to positive outcomes [28,29]. Findings have supported the view that when parents participate in the decision-making process of their school, they experience greater feelings of ownership and are more committed to supporting the school’s mission, resulting in improved educational outcomes [12,23,28,29,30,31,32]



School principals’ contribution can determine the level and quality of communication between school management and teachers [33,34] and also between parents and school, shaping the nature of teachers’ attitudes and encouraging parental involvement in their school [35]. Principals can maintain an open-door approach with parents organizing and facilitating parent–teacher involvement.



In the past, initiatives to improve pparental involvement in Greek schools were erratic and only recently was the significance of parental involvement officially emphasized by the educational authorities in Greece [36]. Greece has a centralized educational system which sets the rules and goals for parental involvement in schools. Parents’ participation in school activities has been formalized with the obligatory establishment of a Parents’ Association in every school unit [37]. After a series of initiatives which aimed to improve collaboration between parents and schools, parental involvement in Greece is still developing and shaped according to the culture, values and perceptions of teachers, principals and parents. For example, the perceptions for the type and level of parental involvement may vary between schools and parents [25]. In spite of variability in the views, attitudes and perceptions, each group values parental involvement, which can have several benefits for students and school in general. Irrespective of the attitude, one thing for certain is that parental involvement has a critical role in the quest for quality education [38]. The recently implemented legislative initiatives for parental involvement in Greece create unprecedented opportunity for parents, Principals and teachers to build school–family partnership and collaboration. Unfortunately, efforts to improve parents-school communication and collaboration may have been hindered by the country’s economic problems, characterized by teachers’ relocations after school closures, employment freezes, rising number of teachers’ retirements, increased size of classrooms and the simultaneous decrease in the number of seasonally employed teachers [33,39,40], reduction in the teaching workforce in Greece [34]. Under such conditions, teachers may be working with increased workload and have limited time for collaborating with parents coupled with limited funding, partly leading to a parallel education system being set up. Nowadays, the majority of students attend private classes or private tuition sessions in the afternoons and weekends. The thriving of private tuition in Greece and the competition for getting good grades in the national University Entrance Exams has shifted the pressure from the school to private tuition. Furthermore, Greek parents may have difficulty in following the current Curriculum-based homework of their children and may prefer and trust private tuition for their children’s education. This situation may reduce the affinity for parental involvement in public schools. Research on the views of teachers, parents and Principals on parental involvement can be employed by school leaders to improve effective parental involvement and identify any potential barriers. The aim of the present work was to investigate parents’, teachers’ and Principals’ views on parental involvement in Secondary Education Schools in Greece.




2. Materials and Methods


Parents, teachers and principals from twelve public Secondary Education School units in the region of Magnesia in Central East Greece participated in the present work.



Principals were approached and informed about the aim of the present research work and the survey was distributed to teachers and principals in each school.



A questionnaire with reported high internal consistency and previously used and validated in a relevant research in Greek schools [41] was used to survey the views of Parents, Teachers and Principals on the issue of Parental involvement. The questionnaire contained 25 items which were used to assess participants’ views on parental involvement, the level of communication between school and parents, the benefits of parental involvement, the current level of parental involvement and the role of leadership. The answers were provided on a five-point scale (ranging from 0 = disagree to 5 = fully agree).



Schools’ Parents Associations were approached and also informed about the aim of the present research work. The survey was distributed to parents during a regular monthly meeting of the Parental Association in each school.



One hundred and fifty (150) completed questionnaires were collected (parents = 54, teachers = 84 and principals = 12). The distributed questionnaires included questions on parents’, teachers’ and Principals’ views on parental involvement.



Data were analyzed and tested for normal distribution with SPSS (version 14.01). When ANOVA indicated a significant difference, a Scheffe comparison among principals, teachers and parents was used.




3. Results


The demographic data of principals and teachers and parents who participated in the survey are presented in Table 1. Principals were grouped according to gender, level of education, age and years of work experience. As evident from the data in Table 1, most principals (nine principals) had teaching experience of 26 to 30 years; only two principals had teaching experience of more than 30 years (31–35 years), whereas only one had fewer than 26 years teaching experience. Ten principals had served for more than four years as school principals whereas only two had served less than four years. In terms of gender, eight principals were male and four females. Eight principals held a postgraduate degree. Ten principals were aged between 51 and 60, one was past 60 years and one was below 51 years.



Parents were grouped according to their gender, level of education and years participating in the School Parents Association. Out of the 54 parents taking part in the survey, 22 were male and 32 were female. In terms of their years participating in the School Parents Association, 31 parents had an experience of between 0 and 2 years, 22 had an experience of 2–5 years and only one parent had more than five years’ experience.



Out of the 84 teachers taking part in the survey, 40 were males and 44 were females. Only one teacher had working experience of fewer than five years. Principals’, teachers’ and parents’ views on the existence of a school policy encouraging parental involvement, are presented in Table 2. All principals believed that their school had adequate policies for encouraging parental involvement. Of the teachers, 69% believed that their school had policies for encouraging parental involvement, with 31% of them believing that their school lacked such policies. A large percentage of parents (61.1%) stated that their children’s school lacked policies for encouraging parental development, with only 38.9% of them acknowledging the presence of such policies.



Principals’, teachers’ and parents’ views on parental involvement in their school, are presented in Table 3. When ANOVA indicated significant difference, a Scheffe comparison among Principals, teachers and parents was used. Different letters indicate significant differences (p < 0.05) among different groups. All parties agreed to “informing parents on School’ performance” (p = 0.315), and in “participation in monthly meetings” (p = 0.168). There were significant differences in the views of teachers, parents and principals on “involvement in School’s educational issues” (< 0.001), on “involvement in decision making” (< 0.001) and on the “involvement in creating links between the School and local community” (< 0.001).



Principals’, teachers’ and parents’ views on the areas in which parental involvement should be encouraged are presented in Table 4. When ANOVA indicated a significant difference, a Scheffe comparison among principals, teachers and parents was used. The different letters indicate significant differences (p < 0.05) among the different groups. The results were as follows: School’ social events (p = 0.315), sports’ events (NS), enriching School’s curriculum (< 0.001), innovation in teaching methods (NS), teachers’ evaluation (< 0.001), School’s evaluation (< 0.001).



Some differences in the views of each group were also exhibited on the perceptions of principals’, teachers’ and parents’ on the existence of barriers to parental involvement in their school units (Figure 1). Teachers expressed the view that their workload and the parents (who did not trust their school or were indifferent) as factors which discourage parental involvement. Parents felt that teachers’ professionalism, lack of teachers’ training on parental involvement and parents who hesitate to talk to teachers were significant barriers to parental involvement. School principals agreed with parents and teachers on the barriers established due to teachers’ professionalism and parents’ hesitation in talking to teachers as significant factors which discourage parental involvement (Figure 2).




4. Discussion


All the principals who participated in the present work claimed that their school was successfully implementing an active policy on parental involvement. On the other side, teachers and parents felt differently, with 69% of the teachers and only 38.9% of parents confirming Principals’ statements of a satisfactory level of parental involvement in their school (Table 2). These differences may reflect differences in their views on parental involvement. This difference between teachers and parents was observed on the answers to the question about the areas that parental involvement should be encouraged. Parents gave a high priority to their involvement in educational issues and participating in decision making. Contrarily to parents’ views, teachers scored much lower on this type of parental involvement in their school, expressing a view which reflects their resilience for parental involvement in demanding issues such as educational issues and teachers’ evaluation by parents (Table 3). Similar discrepancies in parents’, teachers’ and school leaders’ views have also been observed in other countries, reflecting a gap among each group in terms of their expectations on what parental involvement should entail [2,8,9]. At an international level, parental involvement is an emerging issue. Teachers may be reluctant to engage in parental involvement when it comes to their professional work. Teachers’ workload, school culture, school leadership can also inhibit teachers’ willingness to share their professional autonomy [19,20] and this is what teachers and principals argue when they suggest that parents should not be greatly involved on educational aspects [6,10,21].



In the present work, differences in the views between school and parents were observed regarding the form and magnitude of parental involvement. Each group had varying opinions on whether parental involvement in school management should entail involvement in educational issues, decision making or creating links and communication between the school and the local community. The results are in agreement with previous results reported from Greece [16,17]. Surprisingly, differences were also observed between teachers and Principals. Contrarily to teachers’ views, School Principals and parents expressed their willingness to increase parental involvement in teachers’ assessment and the evaluation of the effectiveness of their school (Table 4).



Principals, teachers and parents hold a positive view on parental involvement, agreed on the benefits of establishing a communication between school and parents with frequent meetings and the benefits of collaboration for organizing social or sport school events. Nevertheless, each group expressed different views on the areas that parents should be involved. The enhanced willingness of Principals to encourage parental involvement may reflect their leadership vision in engaging school-family collaboration, implementing at the same time the legislative guidelines on parental involvement. In fact, diversity within in each group and between each group, on the issue of PI have been reported in other countries [2,4,10,11,28,35].



Differences were also exhibited on the perceptions of each group about the existence of barriers for parental improvement in their school units. Barriers to parental involvement can be due to a variety of parameters. For example, teachers and parents may have difficulty in participating in some types of involvement and teachers may prefer to keep a distance towards parents to ensure that they will not step in their job [6]. Similar problems are commonly observed, reflecting the differences in perspectives between the “professionals” and parents [12,13,15,22].



The results of the present work indicate that parents, teachers and Principals agree on the essence of parental involvement in Secondary Education. However, they have varied opinions on the form and degree to which parents should be involved. For example, in response to the question “do you agree on parental involvement in your school in the following issues?”, all stakeholders (parents, teachers and principals), to a large extent, agreed that it is ultimately crucial to inform parents on issues related to school performance. All groups agreed that parents’ participation in monthly meetings was also essential while on the other hand, teachers argued that parents should not have a great influence on all educational aspects.



Parental involvement in school management has been viewed and investigated from many perspectives. Relevant data provide support in the notion that parental involvement is a significant contributing factor in various aspects such as effective school management and students’ academic performance [19,20,21,22]. Parents, teachers and principals in Greece generally hold a positive attitude to parental involvement [16,17] and this was also confirmed in the present work. Nevertheless, the results of the present work indicate some differences in parents’, teachers’ and Principals’ views on what is the current situation and on which areas should parental involvement be enhanced in their school.



The results of the present work indicate that teachers generally had a positive attitude on parental involvement, but their views were reversed on specific types of parental involvement which interfere with their work. For example, teachers portrayed a positive attitude for parental involvement regarding monthly school meetings, were parents among other issues will be informed on the academic performance of their children, about technical or financial issues which require urgent attention, financial support by parents who may be called to cover the cost of central heating—A situation which became a norm in Greek schools during to long period of financial crisis experienced in the Country. Teachers also had a positive attitude in terms of parental involvement in social and sports events. Nevertheless, contrarily to these positive views, teachers were reluctant to encourage parental involvement when it comes to the evaluation of their teaching work and the evaluation of their school. Teachers’ reluctance to be exposed to some type of parental involvement may be based on a lack of teacher training in the demanding process of parental involvement. In Greece and other countries, teachers lack training in their formal professional education for enabling and preparing them to engage and encourage the creation of effective communication and interaction with parents.



Effective communication and parental involvement require teachers’, parents’ and school leaders’ willingness to engage in demanding processes. Teachers may experience a range of stressful and demanding conditions in their profession [42] and parental involvement can be a stressful experience if teachers are not prepared, guided and trained for this [43,44,45].



The results presented are based on the perceptions and views of a small sample of School Principals, teachers and parents. Nevertheless, this study does highlight the importance of examining the perceptions of teachers, parents and school principals on parental involvement in their school units. Encouraging parental participation may not progress if each group has different perceptions of what parental involvement should entail. The value of the present work lies on shedding some light on each group’s views on parental involvement. The results of the present work could be useful for policy makers and school leaders who should further investigate the issue of effective school communication and encourage effective parental involvement and collaboration between school and parents.



School leadership can make a difference with the initiation of policies which could encourage parents to be involved and the formulation of in-service training activities which could improve teachers’ competence and attitudes in parental involvement [6,15,19,20,21,22,35,38] Parental Involvement can be a tool for increasing educational outcomes and performance of schools [1,2,4,23,27]. Towards this can also serve the development of a strategic parental involvement plan to encourage parents becoming more engaged in their children’s education, including parents and teachers communicating and partnering with one another and developing a climate of communication and cooperation between school and family [5,12,42,43,44,46,47].




5. Conclusions


Parents, teachers and principals who participated in the present work had a positive view on the issue of parental involvement. Nevertheless, the extent to which parents should be involved in school management was met with varied opinions. Differences were also observed between teachers and Principals. Contrary to teachers’ views, school Principals expressed their willingness to increase parental involvement in teachers’ assessment and the evaluation of the effectiveness of their school. School leaders could explore the possibility of organising meetings with teachers and parents to reduce barriers and misconceptions, paving the way for effective communication between the school unit and parents, increasing the positive outcomes of parental involvement in school management and students’ success.
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Figure 1. Percentage of Principals, Teachers and Parents who had the perception of School Principals’ positive contribution in effectively motivating teachers and parents. 
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Figure 2. Principals’, teachers’ and parents’ perceptions Parental Involvement (PI) barriers in their School unit. Teachers were asked to indicate their level of Agreement/disagreement on potential barriers for PI. The Y axis presents the index of different barriers. The base line is an index score = 2 which corresponds to “Neither agree nor disagree”. Scores > 2 indicates participants’ perception on the magnitude of each barrier for PI. 
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Table 1. Demographic data of the school principals and teachers of the sample.
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Demographic data

	
Variables

	
Count

	
%






	

	
Principals

	

	

	




	
Principals

	
Gender

	
Male

	
8

	
66.7




	
Female

	
4

	
33.3




	
Level of Education

	
1st degree

	
4

	
33.3




	
Postgraduate

	
8

	
66.7




	
Age Group (yrs)

	
41–50

	
1

	
8.3




	
51–60

	
10

	
83.3




	
> 60

	
1

	
8.3




	
Teaching Work Experience (yrs)

	
21–25

	
1

	
8.3




	
26–30

	
9

	
75




	
31–35

	
2

	
16.7




	
Years serving as school Principal

	
>4

	
10

	
83.3




	
<4

	
2

	
16.7




	
Teachers

	
Gender

	
Male

	
40

	
47.6




	
Female

	
44

	
52.4




	
Level of Education

	
1st degree

	
57

	
71.3




	
Postgraduate

	
22

	
27.6




	
Age

	
31–40

	
1

	
1.2




	
41–50

	
46

	
54.8




	
51–60

	
35

	
41.7




	
> 60

	
2

	
2.4




	
Work Experience

	
0–5

	
1

	
1.2




	
6–15

	
9

	
10.7




	
16–20

	
33

	
39.3




	
21–25

	
20

	
23.8




	
26–30

	
19

	
22.6




	
31–35

	
2

	
2.4




	
Parents

	
Gender

	
Male

	
22

	
40.7




	
Female

	
32

	
59.3




	
Level of Education

	
High School

	
17

	
31.5




	
1st degree

	
33

	
61.1




	
Postgraduate

	
4

	
7.4




	
Age Group

	
31–40

	
3

	
5.6




	
41–50

	
32

	
59.3




	
51–60

	
19

	
35.2




	
Years in the School Parents Association

	
0–2

	
31

	
57.4




	
2–5

	
22

	
40.7




	
5–7

	
1

	
1.9











[image: Table] 





Table 2. Answers to the question “does your school have policies for encouraging parental involvement?” Principals’, teachers’, and parents’ opinion on whether the school in question had policies for encouraging parental involvement. X2 test was used to assess the significance of differences in views of Principals (n = 12), Teachers (n = 84) and Parents (n = 54).






Table 2. Answers to the question “does your school have policies for encouraging parental involvement?” Principals’, teachers’, and parents’ opinion on whether the school in question had policies for encouraging parental involvement. X2 test was used to assess the significance of differences in views of Principals (n = 12), Teachers (n = 84) and Parents (n = 54).





	
Does Your School

Encourage Parental Involvement

	
Yes

	
No

	
χ2

	
d.f

	
Significance






	
Group

	
Principals

	
100.0%

	

	
20.986

	
2

	
P < 0.001




	
Teachers

	
69.0%

	
31.0%

	

	

	




	
Parents

	
38.9%

	
61.1%
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Table 3. Answers to the question “do you agree on parental involvement in your school in following issues?” Table 3 illustrates the average score of the survey on the question on whether participants agree with their school’s parental involvement in issues such as informing parents on the school’s performance, participation of parents in monthly meetings, involvement in school educational issues, decision making, and in creating links and communication between the school and local community. Views of Principals (n = 12), Teachers (n = 84) and Parents (n = 54). When ANOVA indicated significant difference, a Scheffe comparison among Principals, teachers and parents was used. Different superscripts (letters a or b with an asterisk) indicate significant differences (p < 0.05) among different groups. NS=non significant difference between each group.






Table 3. Answers to the question “do you agree on parental involvement in your school in following issues?” Table 3 illustrates the average score of the survey on the question on whether participants agree with their school’s parental involvement in issues such as informing parents on the school’s performance, participation of parents in monthly meetings, involvement in school educational issues, decision making, and in creating links and communication between the school and local community. Views of Principals (n = 12), Teachers (n = 84) and Parents (n = 54). When ANOVA indicated significant difference, a Scheffe comparison among Principals, teachers and parents was used. Different superscripts (letters a or b with an asterisk) indicate significant differences (p < 0.05) among different groups. NS=non significant difference between each group.





	

	

	
Average

	
(+/-) sd

	
ANOVA (p)






	
Informing parents on School performance

	
Principals

	
47

	
0.49

	
NS p = 0.315




	
Teachers

	
44

	
0.52

	




	
Parents

	
45

	
0.77

	




	
Parents’ participation in monthly meetings

	
Principals

	
47

	
0.49

	
NS p = 0.168




	
Teachers

	
43

	
0.57

	




	
Parents

	
42

	
0.91

	




	
Parental involvement

in School educational issues

	
Principals

	
22

	
0.72

	
<0.001




	
Teachers b*

	
15

	
0.67

	




	
Parents a

	
24

	
0.11

	




	
Parental involvement

in school’s decision making

	
Principals a*

	
13

	
0.49

	
<0.001




	
Teachers a

	
13

	
0.59

	




	
Parents b *

	
19

	
0.91

	




	
Parental involvement

in creating links

and communication

between the School

and local community

	
Principals a*

	
28

	
1.21

	
<0.001




	
Teachers ab

	
30

	
0.82

	




	
Parents b*

	
21

	
1.17
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Table 4. Answers to the question “would you agree to encourage parental involvement in your school in following issues?” When ANOVA indicated significant difference between Principals (n = 12), Teachers (n = 84) and Parents (n = 54), post hoc Scheffé’s test was performed. Different superscripts (letters a or b with an asterisk) indicate significant differences (p < 0.05) among different groups. NS = non significant difference between the groups.






Table 4. Answers to the question “would you agree to encourage parental involvement in your school in following issues?” When ANOVA indicated significant difference between Principals (n = 12), Teachers (n = 84) and Parents (n = 54), post hoc Scheffé’s test was performed. Different superscripts (letters a or b with an asterisk) indicate significant differences (p < 0.05) among different groups. NS = non significant difference between the groups.





	

	
Average

	
(+/-) sd

	
ANOVA (p)






	
Parental involvement

in School Social Events

	
Principals

	
46.66

	
0.49

	
0.315




	
Teachers

	
29.16

	
0.79

	




	
Parents

	
27.85

	
0.87

	




	
Parental involvement

in School Sport Events

	
Principals

	
29.16

	
0.79

	
NS




	
Teachers

	
27.61

	
0.14

	




	
Parents

	
24.07

	
0.98

	




	
Parental involvement

in enriching School curriculum

	
Principals

	
28.33 a*

	
0.83

	
<0.001




	
Teachers

	
20.74 b*

	
0.91

	




	
Parents

	
24.44 a,b

	
0.31

	




	
Parental involvement

in innovation

teaching methods

	
Principals

	
25.00

	
0.52

	
NS




	
Teachers

	
23.45

	
0.84

	




	
Parents

	
24.25

	
0.98

	




	
Parental involvement

in teachers’ evaluation

	
Principals

	
18.33 a

	
0.71

	
<0.001




	
Teachers

	
12.85 b

	
0.48

	




	
Parents

	
21.66 a

	
0.72

	




	
Parental involvement

in School’s evaluation

	
Principals

	
19.16 a

	
0.66

	




	
Teachers

	
12.85 b

	
0.48

	




	
Parents

	
22.40 a

	
0.79

	












© 2020 by the authors. Licensee MDPI, Basel, Switzerland. This article is an open access article distributed under the terms and conditions of the Creative Commons Attribution (CC BY) license (http://creativecommons.org/licenses/by/4.0/).
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