
electronics

Article

Applicability of Collaborative Work in the COVID-19 Era:
Use of Breakout Groups in Teaching L2 Translation

Iman Oraif 1,* and Tariq Elyas 2

����������
�������

Citation: Oraif, I.; Elyas, T.

Applicability of Collaborative Work

in the COVID-19 Era: Use of Breakout

Groups in Teaching L2 Translation.

Electronics 2021, 10, 2846. https://

doi.org/10.3390/electronics10222846

Academic Editors:

Carlos Alario-Hoyos,

Mar Pérez-Sanagustín,

Miguel Morales, Oscar Jerez

and Boni García

Received: 26 October 2021

Accepted: 12 November 2021

Published: 19 November 2021

Publisher’s Note: MDPI stays neutral

with regard to jurisdictional claims in

published maps and institutional affil-

iations.

Copyright: © 2021 by the authors.

Licensee MDPI, Basel, Switzerland.

This article is an open access article

distributed under the terms and

conditions of the Creative Commons

Attribution (CC BY) license (https://

creativecommons.org/licenses/by/

4.0/).

1 Department of English Language and Literature, College of Languages and Translation,
Imam Mohammad Ibn Saud Islamic University (IMSIU), Riyadh 3204, Saudi Arabia

2 Department of Foreign Languages and Literature, Faculty of Arts and Humanities,
King Abdulaziz University, Jeddah 21589, Saudi Arabia; telyas@kau.edu.sa

* Correspondence: IMOraif@imamu.edu.sa

Abstract: Social distancing became a must during the pandemic, which not only had implications for
people’s social lives, but also for their learning. Collaborative work was almost impossible, especially
in the classroom, despite a great need for this approach. For example, in their translation classes,
the learners needed to collaborate with their peers, assisting each other in translating texts. Thus,
the use of breakout groups is proposed in this study, although there is no guarantee that learners
will accept this online approach. Consequently, the current research looks at learners’ acceptance of
breakout groups on Blackboard in a translation class. To examine their acceptance, an existing scale
was used, developed by Davis (1989) to measure two factors of technology acceptance: perceived
usefulness and ease of use. A sample of 54 students on a Translation course at Al-Imam Mohammed
Ibn Saud Islamic University in Riyadh, Saudi Arabia, participated in this study. The results show
that the learners found breakout groups on Blackboard to be useful and easy to use.

Keywords: TAM; collaboration; breakout groups; COVID-19; translation; L2 learners; KSA

1. Introduction

Collaboration between learners may be noted throughout the literature as having a
positive impact on learning. This is especially the case on courses that involve a high level
of thinking and problem-solving skills [1] such as translation courses. In these instances,
learners may prefer to collaborate traditionally by meeting face to face, but due to the
pandemic, this was not possible. Instead, all learning was transferred online, with classes
continuing in various online environments, known as virtual learning environments (VLEs),
wherein learners could only collaborate via the virtual world. The most commonly used
VLE in Saudi universities is Blackboard. This is a learning management system (LMS)
with tools for developing a collaborative environment, such as breakout groups. Breakout
groups enable learners to be allocated to different groups, whereupon they continue to
work alone, while collaborating virtually with fellow group members. They cannot see
the activities of other groups, but the teacher can enter each virtual room and check the
learners’ performances. On this basis, the present study explored the extent to which
learners in a translation class find breakout groups on Blackboard useful and easy to use
for working collaboratively in an online environment. An attempt will, therefore, be made
to answer the following questions:

1. To what extent do learners in a translation class find breakout groups on Blackboard
useful for working collaboratively?

2. To what extent do learners in a translation class find breakout groups on Blackboard
easy to use for working collaboratively?
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2. Literature Review
2.1. Online Learning in KSA throughout the Pandemic

COVID-19 lockdowns caused school closures and the cancelling of commercial passen-
ger flights [2], with tourism industries receiving a harsh hit, contributing to the crippling of
the world economy. According to the World Health Organization [3], more than 37 million
COVID-19 cases and 1 million deaths were reported globally from December 2019 to Oc-
tober 2020. Meanwhile, according to [4], a range of needs have demanded an imperative
reform to education in Saudi Arabia and worldwide. The shift towards a new medium
of teaching, without the physical presence of the teacher or student, has proven to be a
major challenge to this change in educational settings. The physical medium that once
gave presence, used by traditional methods to enact authority and control, is becoming
obsolete [5]. According to few researchers [6], on the concept of online teaching in Saudi
Arabia five years before the pandemic, they claim that the classroom environment has
shifted to something different, something distant, taking away some control from the
teachers and putting it entirely in the hands of the students. It also revealed how Saudi
education had been slowly advancing conceptually. This manifested as incompatibility
with the medium. It has been proven that teachers were struggling to cope with the
changes to online teaching [6] many years before the impact of the COVID-19 pandemic.
This mere transition of Saudi classrooms and the teacher’s role remained supplemented
with suitable changes that reflected present day societal advancements. The existence
of COVID-19 forced a change to unfamiliar grounds [4]. However, it is not COVID-19
that made these new grounds unfamiliar, but the role itself had been stuck in a loop for
generations, neglecting the potential for appropriate changes [7].

The teacher’s role in online teaching both ‘during COVID-19’ and ‘before the pandemic’
is not merely to present the material, but rather to introduce students to creative methods [8],
where the physical interaction is missing. Hence, the role would need to change from
being authoritative to a cooperative, engaging, playful, and fun learning environment. In
a cooperative classroom, teachers are part of an interactive environment that focuses on
aural and visual stimulation [8]. Students become creators, shaping their own experiences
independently and actively contributing to the shape of the classroom’s environment
through visual and aural manipulation, while the teacher would act as a creative guide
who enhances their experiences through feedback [8].

COVID-19 has in fact created a new opportunity for teachers and Saudi education;
in particular, they are presented with the opportunity look at education through an array
of creative lenses. For instance, ref. [9] claims that ‘without the outbreak of the pandemic,
our schools and universities would have not practiced distance learning in such a fluent
way’. The Saudi government has made sure that all its sectors (public and private) need
to work together to prevent the spread of COVID-19. According to [10], the Ministry of
Education (MoE) was in a dilemma. However, this type of ‘online’ education has its own
culture, ideologies, and mechanisms that might be absent among some people [11], which
may prove to a challenge for parents who are facilitating the learning of their stay-home
children. A few researchers claim that online education services began years ago [4], but
the systems were upgraded recently to deal with the COVID-19 pandemic [12]. Therefore,
the Ministry of Education (MoE) has introduced several learning strategies to facilitate the
distanced learning process for the students. They applied mechanisms and solutions of
distance learning—establishing Ien TV channels, Ien on YouTube, the Ien virtual gate, and
other electronic platforms, to accomplish eight million teaching hours, three million items
of digital content, and three and half million virtual classrooms [13].

Many Saudi researchers have praised the work of MoE [13,14] for their upscaling
of educational strategies during the pandemic. With the beginning of the current aca-
demic year, the Ministry of Education was ready to launch the new Madrasati platform and
23 TV channels, with a specific channel for each level, complementing what was set to be
available and beneficial for each student, such as Future Gate, Saudi Virtual School, and
the Virtual Kindergarten. The MoE has applied many educational policies to effectively
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enable students to make the most of these electronic and educational possibilities, assigning
morning hours to the intermediate and secondary school students, and the afternoon hours
to the elementary school students, in order for parents to follow up with their kids and
help them through the process of distanced learning in the evening [14]. In the same
vein, ref. [13] points out the important fact that the MoE is working closely with other
ministries to ensure that each student has the necessary tools and resources to complete
the school year via distanced learning. The aim is to broadcast during school time and
accommodate students who lack internet access or who have no computers to access the
platform [14]. In fact, the MoE has been doing the best job in dealing with education during
the COVID-19 pandemic. Commenting on the ministry’s pledge that students who could
not afford computers would not be left behind, Alfaries stated that ‘there are a number
of initiatives and collaborations between the ministry and other organizations such as
Takaful to help students who cannot afford the basic equipment to access the platform’ [14].
The MoE was successful in providing 6 outstanding educational platforms—from which
3 million students benefitted—with TV channels achieving 61 million views, the Ien na-
tional educational gate having 45 thousand courses and two thousand school digital books,
and the Ien channel on YouTube having 750,000 subscribers, with 5400 recorded lessons
and 4000 live hours [15]. In fact, Barakat [16] stated that ‘distance learning provided many
educational courses as well as recorded lessons which students can accomplish at any
time to increase their educational capabilities; and it is not restricted by the time of the
class’ [16]. Moreover, Barakat stated that ‘distance learning does not support the idea of
direct communication between the teacher and the student which may result in making
the student lazy in his/her learning process because he/she is not under the domination of
the teacher and the school administration’ [16].

Regarding the same point, ‘we may need to explore methods incorporate with online
teaching to enhance students’ engagement’ [17]. The authors of this paper believe that there
is still a huge gap between the students and the prospects of remote learning processes. It
is also observed that some parents no longer follow the education of their kids these days
because they underestimate the importance of remote learning.

During the period of the pandemic, universities and educational institutions proved
their effectiveness in the educational process, especially in university education. A study
carried out at King Khalid University aimed to assess academic staff satisfaction with
suspending traditional teaching and shifting to online education, revealing that 55.9% out
of the participants agreed or strongly agreed that the sudden shift to web-based education
was done smoothly, and 57.6% agreed or strongly agreed that giving lectures remotely
was more flexible than delivering face-to-face lectures [18]. Moreover, ref. [15] points out
that the MoE is working, in cooperation with expertise international organizations, to
conduct an extensive validating assessing study for distanced learning in universities and
schools during the period of the pandemic and afterwards. In addition, ref. [4] conducted
a study to explore learners’ levels of engagement in online courses using a designated
school platform within the context of Saudi Arabia. A reliable measure was implemented
in their study, based on the Student Course Engagement Questionnaire (SCEQ), with a
sample of 379 female English as a foreign language (EFL) learners, studying a general
English language course. The results revealed a high level of engagement among EFL
Saudi learners during the COVID-19 pandemic. Ref. [19], in their recent study, explored
the challenges and support methods for d/Dhh students during their distanced education
in Saudi Arabia. A qualitative research study, using semi-structured interviews, was
conducted with 37 parents of d/Dhh students to answer research questions. Three themes
emerged from the parents’ responses, as follows: (1) the challenges faced by d/Dhh
students in distanced education; (2) the specific needs of d/Dhh students in distanced
education; and (3) the supports provided to d/Dhh students in distanced education. They
concluded that d/Dhh students require various forms of ongoing support from both their
families and schools to ensure that they succeed and benefit from their experiences. In
her study, ref. [20] investigated the experiences of English major students at the College of
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Language and Translation (COLT) in King Saud University, Saudi Arabia, with Emergency
Remote Learning and Teaching (ERLT) during the COVID-19 crisis. A total of 150 students
participated in the study. An online survey was carried out in the form of questionnaires
to elicit their responses. The results showed that laptop computers were the dominant
devices students used and preferred. They also revealed that the Zoom platform came
first in students’ preferences, followed by Blackboard. Additionally, the findings showed
that, although participants used smartphones in their ERL, they did not recommend it,
and it came last compared with laptops, tablets, and desktop computers in their order
of preference.

2.2. Breakout Groups and Language Learning

The COVID-19 pandemic is forcing many institutions to consider remote, virtual
instruction for the safety of employees and students [21]. Many online language teaching
users found the plethora of learning technologies available to be overwhelming [22].
Helping English language teachers select appropriate technologies is imperative now, more
than ever. Many educators are divided about the benefits of online teaching and learning,
especially in the current COVID-19 pandemic when such instruction is necessary and often
accompanied by insufficient preparation [23].

Many instructors struggling to get their content online, for the first time ever tasks
are carried out under great pressure, and crucial success factors for online teaching, which
are being overlooked. Teaching online involves much more than creating a library of
learning materials, streaming a lecture, or overloading learners with assignments [24].
Active learning is a broad term that includes a variety of different methods, which teachers
can apply in the classroom [25]. A general breakdown of active learning will reveal
three interrelated subsets, as follows: (a) collaborative learning; (b) cooperative learning;
(c) problem-based learning (PBL) [25]. All of which are methods of instruction that aim to
engage students in the learning process [26].

Meanwhile, breakout groups are employed across a wide range of settings, with most
published reports describing their use in conferences [27], workshops [28]. However, it
was claimed that breakout groups have been widely used on undergraduate programs [26].
Breakout sessions have therefore been a staple of face-to-face class sessions, and more re-
cently have been employed in both asynchronous and synchronous online courses [28–31].
While the use of breakout rooms is widely studied, the intersection between breakout
rooms and e-learning is left almost unexplored [32].

At this point in time, very little has been published regarding the use of breakout
groups in a range of educational settings during the COVID-19 pandemic response to
the use of breakout groups [26]. Because of the scarcity of research on breakout rooms
(virtual or face-to-face), as described by [26], it is almost difficult to know how often
students are provided with little or no structure to guide collaboration in real breakout
room environments at this point. Therefore, this study seeks to fill the gap in the research
on the use of breakout groups in Saudi Arabia during the COVID-19 pandemic.

In their study, ref. [33] used an exploratory case study design to gain insight into in-
structors’ experiences with web-based synchronous communication using two-way audio
and direct messaging. They conducted semi-structured interviews with eight instructors.
They concluded that the use of text-based messaging and two-way audio raised issues in
relation to the need to divide one’s attention and in promoting student–student interaction
during the breakout groups. Breakout groups have become very well known in Zoom soft-
ware, used by many educators around the world. According to a couple of researchers [34],
‘educators have utilized a range of online synchronous meeting tools (SMTs) to facilitate
student learning’. One of the popular, immersive, and easy-to-use SMTs these days is
Zoom, as it includes several features, such as annotation tools, polls, breakout rooms,
and video and screen sharing. It has proved that using Zoom in an educational setting
can facilitate communicative language learning through the use of authentic language
instruction in interactive synchronous classes. However, other researchers have called
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upon future goals for blended learning, post the COVID-19 pandemic. Conversely, ref. [35]
advocate for a more blended synchronous learning, claiming it has the potential to increase
students’ co-presence and improve upon the flexibility and accessibility of course offerings,
if it is designed well.

In breakout research, a study has established an ‘interactive, no-prep’ approach, using
breakout rooms within a videoconferencing system and requiring prior learner preparation.
The authors found that, during the breakout groups, the learners produced perfectly
effective study designs to answer the research question(s). Their results revealed that, as
learners, they were well engaged in facilitated open discussion, and their learning outcomes
were even [36].

3. Methodology

To gather data to address the research questions in this study, a survey was conducted
with an existing case. The data were collected during March 2021 from a translation class
in the English Department at Al-Imam Mohammed bin Saud University in Riyadh, KSA.
The translation course was at the second level and focused on technical translation, before
which, the learners were obliged to complete a prerequisite course in ‘Cultural Translation’.
The second language (L2) English learners involved used breakout groups for the final
two classes of term, in order to collaborate in translating a text specified by their instructor.
Two different Departmental sections were sampled. Ultimately, 54 students agreed to
participate, out of the total population of 463 students who were studying translation at the
time. The participants comprised a homogeneous sample of female students at university
level six, studying Translation in the English Department, aged between 20 and 22 years.
These study participants represented 11% of the whole population, which is considered to
be a representative sample. The participants were exclusively female, due to the restrictions
that are inherent to KSA.

Comprehensive sampling was applied in this current study, whereby all students in
the translation class were included. A consent form was also signed by all the participants
before completing the questionnaire. At the end of the second class, the instructor herself
sent a link to the participants via the Blackboard chat window, so that they could access
and complete the questionnaire.

The participants were all taught by the same teacher and covered the same material
during both classes. The students met their teacher twice a week for three hours. On the
Translation course, different types of texts were studied and translated throughout the
12 weeks of teaching, for example, political, medical, financial, and law texts. Breakout
groups were created for the classes. Here, the learners practiced translating texts such
as tenancy agreements. In the first class, these law texts were translated from Arabic
(the source text) to English (the target text). Meanwhile, in the second class, the students
translated from English (the source text) to Arabic (the target text).

The researcher observed the classroom procedure with the instructor’s permission
and without interrupting or distracting her class. During the breakout groups, the instruc-
tor randomly allocated the students to different groups, with each group consisting of
5–7 students. These groups worked on translating the text for half an hour at the end of
the lesson, after which they sent their work to the instructor. The groups then reviewed
their translations with the instructor at the beginning of the next translation lesson, as a
whole class discussion. Examples of collaboration between the students were recorded by
the researcher without interrupting or disturbing the participants, and only after gaining
permission from the instructor (Figures 1 and 2).
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Figure 1. Sample of students’ interaction in one of the groups.

Figure 2. Sample of students’ interaction in one of the groups.

The Survey

The survey used in this current study was adapted from [37], who stated that there
are many variables that can affect people’s acceptance of technology. However, previous
research suggests that the most common variables include the extent to which people find
an application helpful for performing their job more effectively (perceived usefulness) [37]
and the extent to which people find an application easy to use (perceived ease of use) [37].
In this regard, Davis defined these two variables as follows: ‘[Perceived usefulness is] the
degree to which a person believes that using a particular system would enhance his or
her job performance’; while perceived ease of use refers to ‘the degree to which a person
believes that using a particular system would be free of effort’ [37]. The original scale
developed by Davis consisted of a 7-point Likert scale based on the results from his pilot
study conducted with 120 participants, and it was adopted in the current research as it
was found to be easily understood by the participants (Extremely Unlikely, Quite Unlikely,
Slightly Unlikely, Neither Likely nor Unlikely, Slightly Likely, Quite Likely, and Extremely
Likely) [37].

The theoretical foundation of perceived usefulness was driven by [38–42]. Conversely,
the importance of ease of use is supported by Bandura’s research on self-efficacy [40]. In
Davis’ study, the perceived usefulness scale attained a Cronbach’s alpha reliability of 0.97
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for both the electronic mail and XEDIT systems, while the perceived ease of use achieved
a reliability of 0.86 [37]. This scale has been adopted in many studies to examine the
applicability of information technology (IT) in relation to ease of use and usefulness [41,42].
However, few studies have been conducted on the adoption of this model to test L2 learners’
acceptance of implementing IT in the classroom. More specifically, the use of breakout
groups to help teach translation has been under researched.

4. Data Analysis

In this chapter, statistical data analysis is conducted, as follows: the main charac-
teristics of the sample are presented in Section 4.1 to describe the participants’ personal
information (i.e., gender, age, and university level). Reliability and validity analysis is then
conducted in Section 4.2 to evaluate the reliability and validity of the study dimensions:
usefulness and ease of use. Meanwhile, Section 4.3 is devoted to confirmatory factor analy-
sis, with the aim of testing how well the measured variables represent their dimensions.
Finally, the results obtained to answer the research questions are presented.

4.1. Sample Characteristics

This section presents the main sample characteristics. The following tables offer a
picture of the participants’ personal information (i.e., gender, age, university level).

The following, Table 1, illustrates that the whole sample is female.

Table 1. Frequency table for gender.

Frequency Percentage

Female 54 100.0

Male 0 0.0

Total 54 100.0

The following, Table 2, illustrates that the percentage of sampled participants aged
between 18 and 20 years was 1.9%; 79.6% of the sampled participants were aged between
20 and 22 years; 16.7% were aged between 22 and 24 years; 1.9% were aged over 24 years.
Figure 3 below illustrates percentages for age for the participants.

Table 2. Frequency table for age.

Frequency Percentage

18–20 years 1 1.9

20–22 years 43 79.6

22–24 years 9 16.7

Over 24 years 1 1.9

Total 54 100.0

The following, Table 3, illustrates that the percentage of participants in the sample
at university level 6 was 98.1%, and the percentage of sampled participants at university
level 7 was 1.9%. This level is the final level before graduation. Figure 4 below illustrates
Percentages for university level.

Table 3. Percentages for university level.

Frequency Percentage

Level 6 53 98.1

Level 7 1 1.9

Total 54 100.0



Electronics 2021, 10, 2846 8 of 15

Figure 3. Percentages for age.

Figure 4. Percentages for university level.

The following, Table 4, illustrates that all the participants in the sample were studying
translation, more specifically, at the College of Language and Translation at Al-Imam University.
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Table 4. Frequency table for courses.

Frequency Percentage

Translation 54 100.0

Other courses 0 0.0

Total 54 100.0

4.2. Reliability and Validity

In the original study conducted by Davis [37], Cronbach’s alpha was calculated to
measure reliability, the results indicated 0.98 for the perceived usefulness scale and 0.94 for
the perceived ease of use scale. A pilot study was also conducted in the current study, and
only 9 out of the 20 participants involved in the pilot study responded. These participants
shared the same characteristics as those sampled for the main study, in terms of gender,
age, and year of university study, but they did not participate in the main study. As
they had not previously participated in the breakout groups, a video was sent to them to
explain how breakout groups operate, and the researcher also demonstrated how breakout
groups would be used in the translation class. Cronbach’s alpha (α) was calculated for
each dimension, with results determined in values ranging between 0 and 1, and range of
between 0.7 and 1 was determined to be acceptable. Thus, the original reliability measure
from Davis was used in the current study [37].

The following, Table 5, illustrates that the data were evaluated as reliable, having
satisfied the reliability test, as all Cronbach’s alpha values exceeded the acceptable value.
The Cronbach’s alpha value for perceived usefulness was 0.783 (more than 0.7) and the
Cronbach’s alpha value for perceived ease of use was 0.875 (greater than 0.7).

Table 5. Reliability analysis.

No. of Items Cronbach’s Alpha

Usefulness 5 0.783

Ease of use 6 0.875

Conversely, in order to evaluate validity, Pearson’s correlation coefficients were calcu-
lated for each item with its dimension (see Table 6, below).

The above, Table 6, illustrates that the validity of the study was supported. The corre-
lation coefficients of the following items, within the dimension of ‘perceived usefulness’,
were greater than 0.5: work more quickly, increases productivity, effectiveness, makes job
easier, and useful. The correlation coefficients of the following items, within the dimension,
‘perceived ease of use’, were greater than 0.5: easy to learn, controllable, clear and easy to
understand, flexible, easy to become skillful, and easy to use.

Table 6. Validity analysis.

Correlation Significance

Usefulness

Work more quickly 0.806 ** 0.000

Increases productivity 0.680 ** 0.000

Effectiveness 0.593 ** 0.000

Makes job easier 0.765 ** 0.000

Useful 0.803 ** 0.000
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Table 6. Cont.

Correlation Significance

Ease of use

Easy to learn 0.816 ** 0.000

Controllable 0.768 ** 0.000

Clear and easy to understand 0.682 ** 0.000

Flexible 0.788 ** 0.000

Easy to become skillful 0.873 ** 0.000

Easy to use 0.817 ** 0.000
** Correlation is significant at the 0.01 level (two-tailed).

4.3. Answering the Research Questions

The following, Table 7, presents the participants’ opinions in relation to perceived
usefulness and ease of use.

Table 7. Descriptive statistics for perceived usefulness.

Items Mean Median Min Max SD % Response Rank

1. Using breakout groups on Blackboard in
my translation class would enable me to

accomplish tasks more quickly.
6.13 6 3 7 0.97 87.6% Quite likely 2

2. Using breakout groups on Blackboard in
my translation class would increase

my productivity.
6.11 6 3 7 0.95 87.3% Quite likely 3

3. Using breakout groups on Blackboard
would enhance my effectiveness in

performing tasks.
6.11 6 4 7 0.90 87.3% Quite likely 4

4. Using breakout groups on Blackboard
would make it easier to perform my tasks. 6.11 6 3 7 1.02 87.3% Quite likely 5

5. I would find breakout groups useful in
my translation class. 6.30 7 3 7 0.98 89.9% Extremely likely 1

Usefulness 6.15 6 3 7 0.71 87.9% Quite likely

4.3.1. Research Question One

To what extent do learners in a translation class find breakout groups on Blackboard
useful for working collaboratively?

The above, Table 7, illustrates that the fifth item in usefulness had the highest mean
value (6.3 out of 7).

The following, Table 8, presents the participants’ opinions with regard to the items
relating to perceived usefulness—work more quickly, increases productivity, effectiveness,
makes job easier, and useful.

The following table presents the main descriptive statistics (means, standard de-
viations) for the following items, relating to perceived usefulness: work more quickly,
increases productivity, effectiveness, makes job easier, and useful. In order to answer the
first research question, a one-sample t-test or a Wilcoxon signed rank test were used. The
one-sample t-test contained four main assumptions, as follows: the dependent variable
must be normally distributed, the dependent variable must be continuous, the observations
must be independent, and the dependent variable must not contain outliers. If any of these
assumptions were violated, the Wilcoxon signed rank test was used as an alternative to the
one-sample t-test.
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Table 8. Frequency table for perceived usefulness.

Extremely
Unlikely

Quite
Unlikely

Slightly
Unlikely

Neither
Likely nor
Unlikely

Slightly
Likely

Quite
Likely

Extremely
Likely

Usefulness

1. Using breakout groups on Blackboard in my translation
class would enable me to accomplish tasks more quickly.

F 0 0 2 1 7 22 22

P 0.0 0.0 3.7 1.9 13.0 40.7 40.7

2. Using breakout groups on Blackboard in my translation
class would increase my productivity.

F 0 0 1 3 6 23 21

P 0.0 0.0 1.9 5.6 11.1 42.6 38.9

3. Using breakout groups on Blackboard would enhance my
effectiveness in my tasks.

F 0 0 0 4 7 22 21

P 0.0 0.0 0.0 7.4 13 40.7 38.9

4. Using breakout groups on Blackboard would make it easier
to perform my tasks.

F 0 0 2 2 7 20 23

P 0.0 0.0 3.7 3.7 13.0 37.0 42.6

5. I would find breakout groups useful in my translation class.
F 0 0 2 1 5 17 29

P 0.0 0.0 3.7 1.9 9.3 31.5 53.7

The following, Table 9, presents the results of the first assumption (the normality
assumption). In this table, the normality assumption for perceived usefulness was eval-
uated using Kolmogorov–Smirnov tests. From these results, it may be noted that the
normality assumption for usefulness was violated, as the value of significance was less
than 0.05. Thus, the Wilcoxon signed rank test was used as a non-parametric alternative to
the one-sample t-test.

Table 9. Normality tests.

Statistic Significance

Usefulness 0.147 0.000

The following Table 10 demonstrates that perceived usefulness was a significant factor,
as the value of significance was less than 0.05. The learners in the translation class found
that breakout groups on Blackboard were useful for working collaboratively.

Table 10. Wilcoxon signed rank tests.

Mean Std Dev Statistic Significance

Usefulness 6.15 0.71 1483.0 0.000

4.3.2. Research Question Two

To what extent do learners in a translation class find breakout groups on Blackboard
easy to use for working collaboratively?

The following, Tables 11 and 12, presents the main descriptive statistics (means,
standard deviations) for the following items relating to perceived ease of use: easy to learn,
controllable, clear and easy to understand, flexible, easy to become skillful, and easy to use.

Table 11. Descriptive statistics for perceived ease of use.

Items Mean Median Min Max SD % Response Rank

1. Learning how to perform the task using
breakout groups would be easy for me. 6.02 6 2 7 1.17 86.0% Quite likely 3

2. I would find it easy to achieve what I
want through breakout groups. 5.85 6 1 7 1.31 83.6% Quite likely 6

3. My interaction using breakout groups
would be clear and easy to understand. 5.93 6 1 7 1.20 84.7% Quite likely 5
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Table 11. Cont.

Items Mean Median Min Max SD % Response Rank

4. I would find breakout groups flexible in
the way that they enabled me to interact

with my classmates.
6.26 6.30 3 7 0.99 89.4% Extremely likely 1

5. It would be easy for me to become
skillful at using breakout groups. 6.02 6 2 7 1.17 86.0% Quite likely 4

6. I would find breakout groups easy
to use. 6.20 6 3 7 0.96 88.6% Extremely likely 2

Ease of use. 6.05 6 3 7 0.90 86.4% Quite likely

Table 12. Table of frequency for perceived ease of use.

Extremely
Unlikely

Quite
Unlikely

Slightly
Unlikely

Neither
Likely nor
Unlikely

Slightly
Likely

Quite
Likely

Extremely
Likely

1. Learning how to perform tasks using breakout groups
would be easy for me.

F 0 1 2 2 8 18 23

P 0.0 1.9 3.7 3.7 14.8 33.3 42.6

2. I would find it easy to achieve what I want through
breakout groups.

F 1 0 2 5 8 17 21

P 1.9 0.0 3.7 9.3 14.8 31.5 38.9

3. My interaction using breakout groups would be clear and
easy to understand.

F 1 0 1 4 7 22 19

P 1.9 0.0 1.9 7.4 13.0 40.7 35.2

4. I would find the breakout groups flexible in the way that
they enabled me to interact with my classmates.

F 0 0 2 2 3 20 27

B 0.0 0.0 3.7 3.7 5.6 37.0 50.0

5. It would be easy for me to become skillful at using
breakout groups.

F 0 1 2 2 8 18 23

B 0.0 1.9 3.7 3.7 14.8 33.3 42.6

6. I would find breakout groups easy to use.
F 0 0 1 2 8 17 26

P 0.0 0.0 1.9 3.7 14.8 31.5 48.1

The above table illustrates that the fourth item (flexible) had the highest mean value
(6.26 out of 7).

The following table presents the participants’ opinions with regard to the following
items, relating to perceived ease of use: easy to learn, controllable, clear and easy to
understand, flexible, easy to become skillful, and easy to use.

In order to answer the second research question, one-sample t-test or Wilcoxon signed
rank test was used. The one-sample t-test contains four main assumptions, as follows:
the dependent variable must be normally distributed, the dependent variable must be
continuous, the observations must be independent, and the dependent variable should not
contain outliers. If these assumptions were violated, a Wilcoxon signed rank test would be
used as an alternative to the one-sample t-test.

The following Table 13 presents the results for the first assumption (the normality
assumption). In this table, the normality assumption for the ‘ease of use’ dimension was
evaluated using Kolmogorov–Smirnov tests. From these results, it may be noted that the
normality assumption was violated for ease of use, as the value of significance was less
than 0.05. Thus, the Wilcoxon signed rank test was used as a non-parametric alternative to
the one-sample t-test.

Table 13. Normality tests.

Statistic Significance

Ease of use 0.220 0.000

The following Table 14 illustrates that perceived ease of use was a significant factor
since the value of significance was less than 0.05. The learners in the translation class found
that breakout groups on Blackboard were useful and easy to use for working collaboratively.
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Table 14. Wilcoxon signed rank tests.

Mean Std Dev Statistic Significance

Ease of use 6.05 0.90 1475.0 0.000

5. Discussion

The results revealed the learners’ opinions of using breakout groups on Blackboard.
Two factors in the survey were considered: usefulness and ease of use. The learners
subsequently expressed positive views of breakout groups.

Regarding the first factor, concerning usefulness, several items received positive
responses, such as ‘Using breakout groups on Blackboard in my translation class would
enable me to accomplish tasks more quickly’. This advantage could be very helpful,
specifically because the learners would be able to enjoy privacy in their groups without
feeling embarrassed about making mistakes. They would also negotiate solutions to any
problems that they faced in translation. This aspect of active learning has been covered by [25].

Based on that was agreed on by the participants, for example, ‘I would find breakout
groups useful in my translation class’, it was gathered that they could finish their work
more quickly, as they would be assisting and making suggestions to each other. Moreover,
the participants ‘Strongly agreed’ on the following item: ‘Using breakout groups on
Blackboard in my translation class would increase my productivity’. In particular, the
learners could share their audio content and written text on the screen, whereupon they
would all comment on each other’s work, thereby leading to better learning and better
work being produced within the limited time spent in class. In some ways, this is similar
to the study conducted by [33], where it was found that text and audio messaging helped
the learners in their learning.

In relation to the second factor mentioned above, namely ease of use, the participants
were also positive in their responses, agreeing on most of the items. The most highly
ranked item, with which most of the participants agreed, was ‘I would find breakout
groups flexible in the way that they enabled me to interact with my classmates’. This
indicated that interaction was the most important outcome of using breakout groups. This
is because it highlights scaffolding and collaborative learning as being important for active
learning [25].

Another important factor of using breakout groups in teaching is their simplicity in
implementation. The participants ‘Strongly agreed’ on this survey item, stating, ‘I would
find breakout groups easy to use’. For example, all the learners had to do was interact
with each other and save their interactions to send to their teacher later, as described by
the course instructor. The item ranked third in the survey, which also received highly
positive responses, was the following: ‘Learning how to perform the task using breakout
groups would be easy for me’. If the technology itself is easy to use, then it will promote
concentration on the task and the ability to perform it properly within the required time.

All other items were positively agreed with by the participants and the highest-
ranking items have been discussed here. It was found that maximizing the potential of any
technology that is used will lead to a better teaching and learning experience, as it will add
variety to the process, more specifically in an EFL environment.

6. Conclusions

Based on the data presented and the ensuing discussion in this study, it may be con-
cluded that educators need to invest more thought and self-development to advance their
teaching, which would also mean that some expectations might need to be readjusted.
Despite the many obstacles identified in e-learning, however, the educators sampled for
this study highlighted its opportunities as well as its challenges. One especially pragmatic
solution proposed was increased flexibility, which would enable students to learn indepen-
dently. Additionally, e-learning has triggered reflection among educators with regard to
their teaching, which could lead to improved practice [43,44].
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7. Limitations and Implications for Practice

In the current study, the following limitations were noted:

1. The participants were exclusively female, due to the context of the study and social
restrictions of the country.

2. The data were collected over a period of two weeks only, as the teacher used the
breakout groups.

3. The data were only collected from translation classes.
4. Furthermore, according to the results, the following implications may be drawn for

actual practice.
5. Breakout groups could be included in online translation classes to help learners to

collaborate in groups.
6. Attempts could be made to use this feature on other online courses that might require

collaboration, like L2 writing classes, where the learners need each other’s help under
the teacher’s guidance.

7. Breakout groups should be included in a male section to examine their suitability,
using the same scale.
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