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Abstract: Companies depend on the trust and confidence of the general public to thrive. The integrity
of financial reporting practices plays a pivotal role in establishing and sustaining stakeholders’ confi-
dence. This trust serves as a foundational cornerstone in managerial decision-making processes and
in facilitating the active participation of a diverse spectrum of stakeholders within organizational
frameworks. Despite its reputation for ethical and transparent conduct, the field of accounting often
grapples with a perception of mundanity, particularly among student populations. This study uses a
structural equation modeling approach to assess the impact of students’ perceptions of the account-
ing profession on their motivation in academic coursework, using a sample of 92 undergraduate
students of accounting and taxation subjects. Additionally, it seeks to investigate how this motivation
directly influences their perceptions of future career and how it operates indirectly through their
active engagement in accounting and taxation courses. The research findings indicate that students’
perceptions of the accounting profession have a direct and positive effect on the perceptions of future
career of individuals enrolled in both accounting and taxation courses. This influence is further
mediated by the levels of motivation and engagement observed in the academic domain. Moreover,
the results highlight the direct and positive influence of students’ motivation and engagement in
their coursework on their perceptions of future career.

Keywords: accounting; accounting profession; accounting education; structural equation models

1. Introduction

The number of graduates in the field of accounting has been witnessing a decline,
accompanied by a waning enthusiasm amongst the student body to elect accounting as
their primary field of study. Simultaneously, there has been a noticeable decrease in the
engagement of students in the Certified Public Accountant (CPA) examination. In tandem,
the sector continues to grapple with a pervasive scarcity of accounting practitioners, a
predicament attributable to a confluence of factors including, but not limited to, strin-
gent entry prerequisites, negative perceptions surrounding the profession, inequitable
remuneration structures, a lack of diversity within the field, an excessive focus on spe-
cialization, and the prohibitive costs associated with obtaining the requisite education
(Burke and Polimeni 2023).

Over the years, numerous proposals have emerged in attempts to formulate a
comprehensive definition of accounting. In essence, accounting can be broadly de-
scribed as the systematic process encompassing the recording, categorization, and
summarization of various operations and transactions, primarily of a financial nature
(American Institute of Certified Public Accountants 1953). This definition has been refined
to incorporate an expanded purview, now encompassing the systematic recording, cate-
gorization, and summarization of operational and financial transactions, as well as the
essential procedures of identifying, measuring, and communicating economic information.
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These additional elements are essential for facilitating informed judgments and decisions
by the users of this information (American Accounting Association 1966) and represent a
relatively unanimous definition. The International Accounting Standards Board (IASB) has
partially incorporated elements of this definition into the primary underlying objective of
financial reporting, i.e., “the objective of general purpose financial reporting is to provide
financial information about the reporting entity that is useful to existing and potential
investors, lenders and other creditors in making decisions relating to providing resources
to the entity” (International Accounting Standards Board 2018, p. 7).

The necessity for trust in financial reporting greatly emphasizes the importance of
accounting professionals and their associated organizations. Accountants are compelled
to cultivate an image characterized by confidence and respectability in the eyes of the
general public. However, to draw the most accomplished and skilled individuals to the
field, it is imperative to provide them with enticing challenges and rewards. This serves
the dual purpose of attracting top-tier professionals and expanding the reach and influence
of the profession’s work. Ultimately, the overarching goal is to sustain a positive image
and uphold the public’s trust in the accounting profession (Carnegie and Napier 2010).
Nevertheless, a series of notable accounting scandals, including but not limited to the Enron
case in 2001, WorldCom’s scandal in 2002, American International Group’s case in 2005,
and the more recent Wirecard scandal in 2020, along with the repercussions of the banking
crisis, have ignited substantial critique directed at auditors (Dunne et al. 2021). These
incidents endanger the requisite trust in accounting reporting and practitioners, illustrating
that stakeholders such as employees and shareholders, often innocent and unaware of
the fraudulent acts of company executives, are not exempt from the detrimental effects of
corporate collapses (Petra and Spieler 2020).

The endeavor to cultivate a positive image of accounting and accountants within
the public sphere is paramount to fostering the trust of all stakeholders involved in the
corporate ecosystem and their confidence in financial reporting. Nevertheless, the account-
ing profession is confronted with persistent challenges, which are further exacerbated by
international economic trends. The increasing global interconnection among nations and
corporations, coupled with the proliferation of international regulations, has created a
fertile ground for the burgeoning significance of accountants in both corporate entities and
public life. However, the embrace and proliferation of globalization, along with the rapid
advancements in information technology (IT) (Mohamed and Lashine 2003), the adoption
of cloud computing, continuous accounting, artificial intelligence, big data in accounting
and reporting (Gulin et al. 2019), and the emergence of blockchain technology capable of
automating many manual tasks (Sinha 2020), have ushered in a multitude of challenges
and opportunities for the accounting profession and its practitioners (Gulin et al. 2019;
Sinha 2020).

Traditionally, accountants have often been stereotyped as being somewhat unanimated,
superficial, passive, and detached (Richardson et al. 2014; Beard 1994; Bougen 1994).
However, despite several scandals affecting the profession, particularly those highly visible
to general public, it is important to note that concurrently, accountants are also recognized
for their integrity and honesty, traits that instill confidence and trust in their handling of
financial matters for clients and employers (Bougen 1994; Richardson et al. 2014).

Contemporary and prospective accounting professionals face an incessant array of
challenges, and these challenges significantly influence the decisions made by undergrad-
uate accounting students regarding their future career paths. While prior research has
identified various factors impacting these decisions, the results have been diverse. No-
tably, factors such as intrinsic motivation and exposure to the accounting profession have
emerged as more pertinent determinants of the career choices made by undergraduate ac-
counting students compared to external influences or extrinsic motivations (Ng et al. 2017).
In contrast, intrinsic factors and prior exposure to accounting during high school have not
demonstrated a significant impact on students’ decisions to pursue a career in accounting.
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Instead, financial considerations, job-related factors, and the perceived benefit–cost ratio
have played more substantial roles in shaping their career choices (Ahmed et al. 1997).

The objective of this study is to evaluate the impact of students’ perceptions of the
accounting profession on their motivation, classroom engagement, and their career as-
pirations in accounting. To undertake this analysis, the research relies on data collected
via a survey administered to undergraduate students enrolled in a Business Management
program at a Portuguese higher education institution. Structural equation modeling is
employed as the analytical tool to examine the interrelationships between the variables
under investigation.

This study is structured into five distinct sections. The Section 2 provides an in-depth
review of the relevant literature and lays the groundwork for hypothesis development.
Following this, Section 3 outlines the methodology employed in the research, detailing
the data collection and analysis procedures. Section 4 is dedicated to presenting the
research findings, while Section 5 delves into discussions and conclusions drawn from the
study’s outcomes.

2. Theoretical Framework and Hypotheses Development

The Social Cognitive Career Theory, as formulated by Lent et al. (1994), encompasses
various facets of individual career development and decision making. It examines vo-
cational choices and academic pursuits, as well as the tenacity and achievement within
one’s chosen career path. This comprehensive framework takes into account personal,
contextual, and behavioral factors that influence career development and decision making
(Flores et al. 2010; Lent et al. 1994; Ng et al. 2017).

These variables can be categorized into two broad categories: intrinsic and extrinsic fac-
tors that impact individuals. For example, extrinsic elements like financial considerations,
job-related factors, and the perceived benefit–cost ratio have been found to exert significant
influence on students’ decisions to pursue a career in accounting (Ahmed et al. 1997). Con-
versely, intrinsic factors and exposure to the accounting profession have been shown to be
relevant factors shaping the career paths of undergraduate students (Ng et al. 2017). Both
factors are commonly conceptualized as dimensions of motivation, positing that students’
career choices are influenced by a dual framework of intrinsic and extrinsic motivations.

Therefore, understanding the impact of students’ perceptions of the accounting pro-
fession on their motivation to engage in relevant coursework is crucial for educators and
policymakers. Positive perceptions of the accounting profession can serve as a signifi-
cant motivator, enhancing student engagement in coursework. Nevertheless, the process
through which students gather information about the profession is complex, encompassing
factors like the public image of the profession, its applicability to real-world scenarios,
the perceived prospects for future success in accounting, the influence of positive role
models within the field, and the congruence of the profession with their personal values
and career ambitions.

Consequently, departing from the above reasoning, the following hypothesis was
formulated:

Hypothesis 1 (H1). There is a positive and direct relationship between accounting and taxation
students’ perceptions of the accounting profession and their motivation towards coursework.

Although the binary perspective of motivation may be open to challenge (Reiss 2012),
the concept is commonly accepted in its primary forms: intrinsic and extrinsic motiva-
tion (Byrne and Flood 2005; Stage and Williams 1990; Pintrich et al. 1993). According to
Reiss (2012), intrinsic motivation pertains to a person’s pursuit of a goal driven by their
genuine desire for it, whereas extrinsic motivation involves striving for an instrumental
objective in order to attain an external goal. Hence, when it comes to accounting students,
their motivations can stem from their intrinsic beliefs, personal goals, or inherent interests
(Byrne and Flood 2005), or from a set of considerations geared towards achieving external
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objectives (Donald 1999). For example, students might choose to pursue a career in account-
ing because they find the field genuinely intriguing (intrinsic motivation) (Ng et al. 2017)
or because they perceive that the accounting profession offers a favorable benefit–cost
ratio (extrinsic motivation) (Ahmed et al. 1997). In essence, students’ decisions about
studying accounting are influenced by their perceptions of the profession, encompassing
both financial and reputational aspects, as well as their motivation to engage with this
subject matter. Consequently, the academic journey of undergraduate students is shaped by
their motivation regarding the accounting discipline, and their level of engagement in the
learning process is molded by an array of factors, including their personal past experiences
and their perceptions of the accounting profession.

Students’ engagement is typically defined as the level of effort, time, and energy
they invest in various learning tasks, which encompasses activities like studying and
interacting with peers and instructors regarding course content (Kuh 2009; Pace 1990). It
encompasses several dimensions, including students’ active involvement, dedication, and
focus during classes (Newmann et al. 1992; Singh et al. 2002; Singh 2002). Additionally,
it involves students’ skills, participation in classroom activities, emotional connection to
course materials, classmates, and instructors, and also encompasses a certain degree of
academic performance (Handelsman et al. 2005).

Students’ motivation and their engagement in coursework are pivotal factors influenc-
ing academic success. Learning occurs within a social context, both inside and outside the
classroom (Hrastinski 2009), and is contingent upon students’ perceptions of the account-
ing profession as well as their personal background, self-esteem, and social interactions.
These elements collectively motivate students to excel in their studies and enhance their
satisfaction with the overall learning experience. (Hong and Gardner 2019; Malan 2020).
Hence, recognizing the significance of how increased motivation contributes to heightened
coursework engagement is crucial. This understanding ultimately fosters a more dynamic
and productive learning environment, which is essential for promoting the accounting
profession among undergraduate students.

Given this multifaceted nature of engagement, it is evident that students’ motivation
plays a pivotal role. Highly motivated students are more likely to be deeply engaged in class-
room activities. As such, a positive relationship is anticipated between students’ motivation
to learn accounting and taxation and their level of engagement in classroom activities.

Based on the above framework, the following hypothesis was formulated:

Hypothesis 2 (H2). There is a positive and direct relationship between accounting and taxation
students’ motivation and their engagement in coursework.

Students’ motivation can be nurtured by various factors, including perceptions of
job security, opportunities for advancement, personal beliefs (Ng et al. 2017;
Mustapha and Abu Hassan 2012), expertise, and search for meaning and security
(De Magalhaes and Wilde 2015), all of which significantly influence their career deci-
sions. Furthermore, intrinsic and extrinsic motivation play pivotal roles in students’ pursuit
of professional accounting qualifications (Yudi et al. 2020).

Consequently, a positive relationship between accounting students’ motivation and
their career perceptions is anticipated. Motivated students are more likely to actively seek
opportunities to enhance their skills beyond the confines of the classroom, engaging in
extracurricular activities, internships, and professional development. They will actively
pursue networking opportunities within the accounting community, participate in industry
events, networking sessions, and mentoring programs.

Based on the above framework, the following hypothesis was formulated:

Hypothesis 3 (H3). There is a positive and direct relationship between accounting and taxation
students’ motivation and their perceptions of future career.
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Among the extrinsic factors influencing undergraduate students’ decisions regarding
the pursuit of accounting and taxation studies and their perceptions of future career, ca-
reer exposure emerges as one of the most pivotal. Career exposure pertains to students’
exposure to pertinent information about a particular profession, often imparted during
their academic training at university (Ng et al. 2017), either provided in universities during
their educational training (Ghani et al. 2008; Miller and Wager 1971; DeZoort et al. 1997;
Kavina and Pedras 1986; Erkut and Mokros 1984) or via professional bodies and associa-
tions, such as accounting associations. However, irrespective of whether students gain
career exposure by university instructors and training or through information provided by
professional bodies, it has been observed that students who possess a more comprehen-
sive understanding of the accounting profession are more likely to opt for a career as an
accountant (Hatane et al. 2021).

This trend extends to related fields like audit and taxation, which are frequently pur-
sued by accounting students (Dalton et al. 2014). Consequently, students actively engaged
in their coursework are expected to acquire a deeper knowledge of their prospective ca-
reers, enabling them to discern how their current academic pursuits will impact their future
professional paths.

Based on the above framework presented, the following hypotheses have been formulated:

Hypothesis 4 (H4). There is a positive and direct relationship between accounting and taxation
students’ engagement in coursework and their perceptions of future career.

Hypothesis 5 (H5). There is a positive and direct relationship between accounting and taxation
students’ perceptions about the accounting profession and their perceptions of future career.

Additionally, it was also postulated that students’ perceptions regarding a career in
accounting would exert an influence on their perceptions of future career, through the
mediating effect of motivation within the classroom, and that motivation would similarly
influence students’ perceptions of future career, with this relationship being mediated by
students’ active engagement in classroom activities. Consequently, the following hypothe-
ses were put forth:

Hypothesis 6 (H6). Students’ motivation has a positive mediating effect in the relationship
between accounting and taxation students’ perceptions about the accounting profession and their
perceptions of future career.

Hypothesis 7 (H7). Students’ engagement has a positive mediating effect in the relationship
between accounting and taxation students’ motivation and their perceptions of future career.

Figure 1 presents the conceptual model proposal. The abbreviations represent students’
perceptions of the accounting profession (PRO), students’ motivation (MO), students’
engagement (ENG), and students’ perceptions of future career (PP).
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engagement; PP: perceptions of future career.

3. Methodology
3.1. Data

This study gathered data through an online survey administered to students enrolled
in accounting and tax courses within the Bachelor’s Degree in Management program at
the School of Management, Polytechnic Institute of Castelo Branco-Polytechnic University
(IPCB), Portugal. Specifically, students from three courses, namely Accounting and Finan-
cial Reporting, Corporate Taxation I, and Corporate Taxation II, were invited to participate,
representing a total of 115 students. The survey was made accessible via the Moodle
platform for each respective course, which directed respondents to an external platform
where their responses were recorded.

Data collection occurred at the commencement of the summer semester for the
2022–2023 academic year, encompassing the subjects Reporting and Financial Accounting
and Corporate Tax II. For Corporate Tax I, data collection took place at the outset of the
winter semester for the 2023–2024 academic year. At the end of classes, students were
informed about the survey, and instructions were provided about the response procedure
and the study’s overarching objectives, including specific guidance not to submit more
than one response per questionnaire. Moreover, a detailed version of this information
was also mentioned at the first stage of the survey before starting the survey questions,
which also include the informed consent, to which a positive response enabled the survey
to go forward. The survey remained active for one day, allowing students who were not
present in class to submit their responses. Despite this extended availability, out of a total
of 115 students, 23 students (20%) did not respond to the survey, representing a total of
92 (80%) valid responses for the analysis.

3.2. Measurement Models and Methods

The survey utilized a Likert-type scale with five points, where a rating of 1 corresponds
to “strongly disagree” and a rating of 5 corresponds to “strongly agree”. This study is a
component of a broader research initiative focused on examining the perceptions of students
studying taxation and accounting with regard to the accounting field and perceptions of
future career in accounting and tax consulting.

The analysis conducted in this study aggregates 4 scales to assess four constructs
represented in the structural model, depicting the student’s perceptions about the account-
ing profession, students’ motivation, students’ engagement, and students’ perceptions of
future career.
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The measurement model for PRO and PP variables, each comprising three items, was
developed based on an extensive literature review, following the guidelines set forth by
Nunnaly and Bernstein (1994). The content validly was assessed with the help of a group of
academics from IPCB, who provided their accordance regarding how well the items portray
the measured dimension. The MO and the ENG scales were adapted from previous studies.
The former is a reduced version of the Christophel (1990) scale, represented by 6 items in
this study, and the latter includes 6 items, adapted from (Mazer 2012), both presenting good
psychometric proprieties. Three additional items were included in the survey, assessing
aspects such as nationality, gender, and course, and three more concerning the informed
consent, due to the General Data Protection Regulation (GDPD).

This study is focused on the context of accounting and taxation students enrolled in
the Bachelor’s Degree program at the School of Management within IPCB. It seeks to enable
an in-depth investigation of a particular unit or context, with the objective of extrapolating
findings to a broader set of units or situations (Gerring 2004). The analysis of the structural
model in this study was carried out using a Partial Least Squares Structural Equation
Modeling (PLS-SEM) approach, and SmartPLS 4 software (Ringle et al. 2022) was employed
to compute data. Results were subjected to analysis in accordance with the guidelines
provided by Hair et al. (2022) on handling structural equation models using PLS.

4. Results

This research employed a component-based structural equation modeling (SEM) ap-
proach. The data were processed, and an evaluation of the measurement models was
conducted. Measures of reliability and validity for each scale were extracted and thor-
oughly analyzed.

The reliability of indicators was assessed by examining their outer loadings. There are
various proposals regarding the minimum values for outer loadings that should be retained
as indicators, with suggestions ranging from 0.4 to 0.708 (Hair et al. 2022). According
to these authors, indicators within this range should only be removed if their removal
improves the composite reliability. Other recommendations propose that indicators below
0.55 should be eliminated because values below this threshold are considered less valuable
in defining the variable (Falk and Miller 1992). In this study, a threshold of 0.60 was
established. Table 1 displays that all the indicators’ outer loadings exceeded the defined
threshold. Additionally, it also presents the descriptive statistics: mean, median, standard
deviation, skewness, and kurtosis. Pertaining to the indicators of deviation from normality
(skewness and kurtosis), a pattern of responses is deemed to approximate a normal dis-
tribution when both skewness and kurtosis are proximal to zero. Values within the range
of −1 to 1 for these measures are regarded as indicative of an excellent approximation to
normality (George and Mallery 2020).

Construct reliability, which assesses the internal consistency of a construct, was evalu-
ated in this study using the composite reliability indicator. This choice is considered more
suitable when testing models employing PLS (Hair et al. 2019, 2022). In advanced studies,
values falling between 0.70 and 0.90 are generally deemed acceptable.

Convergent validity measures the extent to which a particular measure positively
correlates with different measures of the same variable, while discriminant validity gauges
whether a measure is genuinely distinct from other constructs within the same model.
Convergent validity was evaluated using the Fornell and Larker (1981) criterion, which
asserts that a measure demonstrates convergent validity if the Average Variance Extracted
(AVE) value of the measure exceeds 0.50.
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Table 1. Items to variables outer loadings and descriptive statistics.

Item Code Item Outer
Loadings Mean Median Standard

Deviation Kurtosis Skewness

Motivation
MO1 Motivated 0.828 3.802 4.000 0.794 0.348 −0.314
MO2 Stimulated 0.695 3.623 4.000 0.770 0.434 −0.232
MO3 Eager to study 0.787 3.566 4.000 0.869 −0.615 −0.162
MO4 Challenged 0.674 3.821 4.000 0.844 0.139 −0.409
MO5 Enthusiastic 0.849 3.519 3.000 0.882 0.104 −0.142
MO6 Excited 0.839 3.604 4.000 0.832 0.099 −0.336

Engagement

ENG1 I listen carefully to the teacher’s
instructions during classes 0.773 4.028 4.000 0.758 −0.502 −0.311

ENG2 I pay full attention to the teacher
during classes 0.832 3.783 4.000 0.813 −0.604 −0.113

ENG3 I share opinions and thoughts
during class discussions 0.635 3.066 3.000 1.168 −0.913 0.194

ENG4 I reflect on how I can use the
course materials in my daily life 0.794 3.679 4.000 0.996 0.247 −0.595

ENG5
I reflect on how the course

materials relate to my
everyday life

0.774 3.623 4.000 0.905 0.113 −0.411

ENG6 I reflect on how the course
materials can benefit my career 0.721 4.094 4.000 0.807 −0.460 −0.503

Perceptions of Future Career

PP1
Accounting classes made me

more optimistic about my future
professional outlook

0.819 3.764 4.000 0.842 0.405 −0.585

PP2
These subject classes contribute to

improve my
professional prospects

0.879 4.038 4.000 0.764 −0.538 −0.322

PP3 These subject classes will help my
future professional career 0.813 4.292 4.000 0.700 −0.874 −0.480

Perceptions of the
Accounting Profession

PRO1 Accountants’ profession
is attractive 0.864 3.481 4.000 1.002 −0.153 −0.404

PRO2 Being an accountant is an
interesting profession 0.919 3.651 4.000 1.073 −0.113 −0.562

PRO3 Accountants have good
job prospects 0.715 3.991 4.000 0.746 −0.451 −0.261

Discriminant validity was assessed using two distinct indicators. The first was the
HTMT criterion (Henseler et al. 2015). The second method involves comparing the square
roots of the AVE values with the correlations between latent variables, as proposed by
Fornell and Larker (1981). According to the latter approach, a measure exhibits discriminant
validity if the square root of each construct’s AVE is greater than its highest correlation
with any other construct, which helps ensure that each measure possesses discriminant
validity (Hair et al. 2022).

Table 2 presents an overview of construct reliability, convergent validity, and discrim-
inant validity, which are assessed through the measurement models’ composite reliability,
Average Variance Extracted (AVE) values, and the square root of the AVE values, respectively.
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Table 2. Construct reliability and validity.

Construct
Reliability Convergent Validity Discriminant Validity

Composite Reliability Average Variance Extracted (AVE) ENG MO P PRO

ENG 0.889 0.574 0.757
MO 0.904 0.612 0.698 0.782
PP 0.876 0.701 0.662 0.684 0.837

PRO 0.874 0.701 0.385 0.514 0.507 0.837

The results presented in Table 2 indicate that all the measurement models exhibit AVE
values and composite reliability scores exceeding the minimum threshold. Specifically, the
AVE values surpass the 0.50 threshold, thereby confirming the attainment of convergent
validity. Additionally, the square root of each variable exceeds the latent variable correlation,
providing confirmation of discriminant validity. Moreover, the composite reliability scores
for all variables are above 0.70, signifying the reliability of the constructs under examination
(Hair et al. 2022; Nunnaly and Bernstein 1994).

Discriminant validity was also evaluated using the HTMT criterion (Henseler et al. 2015).
Table 3 shows the HTMT criterion results.

Table 3. Discriminant validity—HTMT criterion.

Path HTMT Ratio
Confidence Interval

5.0% 95.0%

MO <-> ENG 0.793 0.688 0.885
PP <-> ENG 0.803 0.689 0.903
PP <-> MO 0.820 0.718 0.906

PRO <-> ENG 0.481 0.306 0.648
PRO <-> MO 0.617 0.463 0.765
PRO <-> PP 0.643 0.499 0.778

Bootstrapping 95%, confidence interval based on 10,000 samples, one-tailed test.

The results presented in Table 3 indicate that all HTMT values are notably below the
specified threshold of 0.85. Consequently, the HTMT criterion unequivocally demonstrates
the discriminant validity of the constructs (Henseler et al. 2015; Hair et al. 2022).

The analysis of the structural model was subsequently carried out through SEM,
allowing for the examination of relationships between variables within constructs and
the assessment of the proposed hypotheses. As a result, the relationships posited in the
model were scrutinized. Table 4 provides a concise summary of the hypotheses and their
corresponding effects.

Table 4. Summary of hypotheses and effects.

Hypotheses Coefficient Path (c) Direct Effect Indirect
Effect

Percentile Bootstrap 95%
Confidence Interval t

Statistics
Significance

(p < 0.05)?Lower Band Upper Band

H1 PRO -> MO 0.514 0.385 0.639 6.584 Yes
H2 MO -> ENG 0.698 0.624 0.786 14.082 Yes
H3 MO -> PP 0.337 0.152 0.504 3.137 Yes
H4 ENG -> PP 0.349 0.200 0.505 3.770 Yes
H5 PRO ->PP 0.199 0.053 0.346 2.234 Yes
H6 PRO -> MO -> PP 0.173 0.076 0.278 2.794 Yes
H7 MO -> ENG -> PP 0.244 0.143 0.366 3.590 Yes

Bootstrapping 95%, confidence interval based on 10,000 samples, one-tailed test.
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The results (Table 4) present the direct effects and the specific indirect effects. To assess
the meditating effects (indirect effects), the Preacher and Hayes (2008) procedure was used,
which is common in empirical studies (Castro and Roldán 2013; Sampaio et al. 2021), and
Hair et al. (2022) guidelines were followed.

The obtained results confirmed the proposed hypotheses. The results showed a posi-
tive and significant direct effect of students’ perceptions about the accounting profession
on students’ motivation (H1: c = 0.514, t-value = 6.584), students’ motivation on students’
engagement (H2: c = 0.698, t-value = 14.082), students’ motivation on perceptions of future
career (H3: c = 0.337, t-value = 3.137), students’ engagement on perceptions of future career
(H4: c = 0.349, t-value = 3.770), and students’ perceptions about the accounting profession
on students’ perceptions of future career (H5: c = 0.199, t-value = 2.234). Regarding the
indirect effects, the results indicate that students’ motivation has a positive indirect effect
on the relation between students’ perceptions about the accounting profession and their
perceptions of future career (H6: c = 0.173, t-value = 2.794) and that students’ engagement
has a positive indirect effect on the relationship between students’ motivation and their
perceptions of future career (H7: c = 0.244, t-value = 3.590). These results confirm the
presence of a complementary mediation, i.e., both direct and indirect effects are significant,
pointing to the same direction (positive) (Hair et al. 2022).

The explanatory power of the proposed model was expressed through the coeffi-
cient of determination R2. This indicator represents the variance in dependent variables
explained by the independent variables within the model and represents a predictive
accuracy measure. R2 values of 0.67, 0.33, or 0.19 are described as substantial, moderate,
or weak, respectively (Chin 1998). The results (Figure 2) show that 24.6% (0.264*100) of
variance in the endogenous variable MO is explained by the exogenous variable PRO. The
R2=0.488 of variable ENG means that 48.8% of the variable variance is explained by the
combined effects of variables PRO and MO. Moreover, the R2 = 0.563 of variable PP means
that 56.3% of this variable variance is explained by the combined effects of the exogenous
variables PRO, MO, and ENG. Overall, the results show a moderate explanatory power
among all variables.
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The predictive power of the proposed model was tested using the Q2
predict indicator.

The results showed that the all variables present a Q2
predict > 0, and the majority yield

smaller prediction errors compared to the linear regression model (Shmueli et al. 2019),
which indicates that the model presents a medium predictive power.
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The effect size f2 was also assessed to evaluate the change in the R2 when a specified
independent variable is omitted from the model. This indicates whether the removed
variable produces a relevant impact in the endogenous variables (Hair et al. 2022). The
results show that removing the ENG variable from the model produces an effect size of
0.143 in the R2 of variable PP, removing the MO variable produces an effect size of 0.951 in
the R2 of variable ENG and of 0.115 in the R2 of variable PP, and removing the PRO variable
produces an effect size of 0.358 in the R2 of variable MO and of 0.067 in the R2 of variable
PP. Effect size results of 0.35, 0.15, and 0.02, represent large, medium, and small effects,
respectively (Cohen 1988). Figure 2 presents the structural model, the direct effects, and the
obtained R2 results.

5. Discussion and Conclusions

The obtained results provided strong support for the proposed hypotheses. Specifically,
students’ perceptions of the accounting profession were found to have a significant and
positive effect on their motivation in classes. This finding is consistent with previous
research in the field, particularly studies focused on accounting students and their views on
the accounting profession (Ng et al. 2017). It also aligns with earlier research indicating that
students’ motivation can be influenced by their perceptions of the accounting profession,
particularly in terms of how it offers a favorable benefit–cost ratio (Ahmed et al. 1997)
or how positive perceptions of accounting can enhance students’ academic performance
(Ferreira and Santoso 2008). In light of these results, it is evident that the way students
perceive the accounting profession has a notable impact on their motivation towards
accounting and taxation classes. Furthermore, the confirmed positive mediating effect
of motivation on the relationship between perceptions of the profession and students’
perceptions of future career underscores the significance of students’ perceptions of the
profession in shaping their career outlook. However, despite the observed direct effect
between students’ perceptions of the accounting profession and perceptions of future
career, the attained complementary mediation indicates that a substantial part of the effect
of perceptions about profession on perceptions of future career is channeled by the indirect
effect on students’ motivation. This aspect is confirmed by previous research about the issue,
particularly the study emphasizing the effect of external stimuli on students’ motivation
towards classwork and perceptions of future career (Ng et al. 2017).

Furthermore, the study revealed a positive relationship between students’ motivation
and their engagement in classes, which aligns with the proposed inherent connection
between these two dimensions. Motivation encompasses a person’s pursuit of a goal,
which can involve both intrinsic and extrinsic elements, often serving as an instrumental
objective to achieve an external goal (Reiss 2012). Consequently, motivated students are
inclined to invest their efforts, time, and energy into learning tasks, studying, and engaging
with colleagues, classmates, and teachers regarding course content and activities (Kuh 2009;
Pace 1990), tasks that define the meaning of engagement.

Additionally, the results demonstrated a positive relationship between motivation and
perceptions of future career, in line with previous research findings (Ng et al. 2017), as well
as between students’ engagement and perceptions of future career. Highly engaged stu-
dents in class activities are likely to anticipate positive outcomes in their future careers. This
finding is consistent with prior research suggesting that undergraduate students initiate
their identity and employability development by aligning themselves with a particular sub-
ject or course (Lundberg and Krogstie 2020) and underscores the mediating role of students’
engagement in the relationship between motivation and perceptions of future career.

This study yields several significant insights into the factors that influence students’
perceptions of future career. Previous research has revealed that both accounting and
non-accounting students often hold conflicting views about accounting and accountancy,
characterized by a combination of high status and low esteem (Fisher and Murphy 1995),
perceptions sometimes formed and reinforced during introductory accounting courses
(Mladenovic 2000). These stereotypes and the ones usually observed in the general public,
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with accountants viewed as lifeless, shallow, passive, and aloof (Beard 1994; Bougen 1994;
Richardson et al. 2014), as well as the threats and challenges accounting profession faces,
such as information and technology development (Mohamed and Lashine 2003), cloud
computing and continuous accounting, artificial intelligence, and big data in accounting
reporting (Gulin et al. 2019), as well as blockchain technology (Sinha 2020), present oppor-
tunities to challenge and reshape these established stereotypes. Hence, during the ongoing
crisis in the accounting profession, marked by declining enrollment in accounting programs
and decreased participation in CPA exams (Burke and Polimeni 2023), presenting the study
of accounting and taxation, the accounting profession, and accountants in a more attractive
way to undergraduate students has the potential to enhance trust among the general public,
clients, and professionals in the accounting field and its professional associations.

From a theoretical perspective, this research sheds light on how students’ perceptions
indirectly influence, through motivation, and motivation through engagement, their per-
ceptions of future career. This issue provides further knowledge to previous evidence about
these interrelations. It also emphasizes the importance of improving students’ motivation
with accounting and taxation classes to enhance their perceptions of future career and
avoid negative stereotypes on professionals and professional associations. From a practical
standpoint, this study provides additional information for teachers, professionals, and
professional associations on the relevance of creating innovative and attractive polices
towards undergraduate students to attract the best ones to the profession. Furthermore,
the obtained results demonstrate the interrelationships between the models’ variables and
how they affect each other, providing insights about similar professions with similar paths
such as engineers, academics, or IT professionals.

This study does have some limitations that are worth noting. The most notable
limitations pertain to the relatively small number of responses and the potential challenges
in generalizing the findings. Regarding the number of responses, it is important to mention
that despite the relatively small sample size, the responses obtained are deemed sufficient
to provide a high degree of confidence in the study’s results (Hair et al. 2022). Moreover,
while the study results may raise concerns about generalizability, the chosen methods seem
to be the most appropriate tool for addressing the research objectives in this study. These
limitations also open up avenues for future research. Subsequent studies could aim to
expand the analysis to include data from other higher education institutions, providing a
larger dataset, carrying out a comparative study with higher education institutions from
another country, and potentially enhancing the generalizability of the results.
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