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Abstract

:

The significance of emotions in the classroom has been thoroughly explored, but discussions on educators’ abilities to recognize, regulate, and manage their emotions are still ongoing. This paper aims to look at the concept of emotional intelligence (EI) and how professors in higher education can use it to achieve better results in the form of emotional intelligence competencies (EIC). A total of 312 educators from 25 higher education institutes in the United Arab Emirates (UAE) participated in this study. In sampling the Emotional Intelligence Competencies for this study, we adopted Costa and Faria’s (2015) EQ test, administered to the respondent. The Reuven Bar-On emotional intelligence scale was created and standardized to gather data. Using structural equation modeling, the validity and utility of a proposed model for EI-based teaching competencies and their relationship to critical strengths were evaluated (SEM). The findings show that EIC significantly impacts educator behavior, which in turn improves student success. In order to ensure successful instruction and remarkable performance, the study provides valuable recommendations to higher education institutes about the importance of recruiting new instructors with high skills in EI and providing training sessions for existing educators to improve their EI skills.
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1. Introduction


Higher education in the United Arab Emirates (UAE) has expanded rapidly over the past decade, and the country hopes to become a regional hub for learning. The National Strategy for Higher Education 2030 was unveiled recently. This plan aims to ensure that the next generation of Emiratis can access the best possible scientific and professional training [1]. Educators play a vital role in the strategy as a catalyst for change that will help the UAE achieve its objectives [2,3]. Educators face obstacles in their course work, including accreditations, class management, a hectic classroom setting, insensitive management, and high expectations from students’ parents [4]. Instructors experience mental anguish, discontent, and emotional outbursts or fallout in such settings [5], and some even opt for early retirement as a result [6]. Consequently, being an educator is becoming more challenging and multifaceted than ever [7].



Similarly, [8] revealed that educators are among the professionals with the highest level of job stress, based on studies conducted across different cultures. To boost student achievement, some scholars and authors in the field have recently begun investigating the function of emotions and EI in the classroom [9]. The first study examined the positive effects of EI on the teaching profession [10]. EI is thought to be a predictor of things like job satisfaction and job performance [11,12]. Educators adept at recognizing and appreciating their own emotions are in a better position to express what they require and take the steps necessary to meet their emotional needs, which leads to achieving their professional goals [13]. They are more likely to be sensitive to the feelings of others and offer encouragement in order to inspire those around them to work together productively toward a shared goal. According to the results of these studies, educators who score highly on emotional intelligence have more ability to influence others [8,14]. The teaching profession is in crisis; more and more educators are deemed unprofessional and demoralized [15]. With that in mind, this research aims to illuminate the connection between EI and teacher effectiveness.




2. Theoretical Foundation and Hypotheses Formulation


In recent years, educators have come to value the role of emotions as a critical component of effective lesson planning and delivery [16]. Due to the large number of interpersonal interactions required of them, teachers must be able to control their own emotions and those of their students, parents, and coworkers [17]. Therefore, teaching is considered one of the most stressful careers because teachers’ emotional management affects their students’ learning, well-being, quality of social interactions, and academic achievement [18]. Today’s students have higher social, emotional, and technological literacy, so their educators need to constantly evolve and improve their EI to meet their students’ needs. Exceptionally high levels of professional stress are placed on college and university faculty. Interactions with students will elicit many positive and negative feelings [19,20]. According to [21] research, stress can result in either positive or negative emotions.



Positive emotions in the classroom have increased students’ flexibility and created a more conducive learning environment [14,22]. Most negative feelings stem from students and teachers being at odds, which is also the primary source of stress, exhaustion, and attrition in the teaching profession. Several factors can contribute to such differences of opinion [23]. Teachers can disagree with anyone, including the administration, coworkers, and even the parents of their students [10,24]. Educators who maintain a healthy balance of positive and negative emotions can better help their students achieve their full potential. Therefore, self-regulation is a crucial skill for any educator working in higher learning. Teachers’ emotional regulation emerges from their knowledge, beliefs, attitudes, and emotions, as stated by [25], making it a necessary functional component for effective instruction. Mayer and Salovey first used the term EI to describe a person’s ability to perceive emotions, integrate emotion to facilitate thought, understand emotions, and regulate emotions to promote personal growth [26].



For this purpose, the EI is widely regarded as an essential component in raising educators’ overall effectiveness and to regulate the emotions of the educator. It could improve individuals’ skills, knowledge, attitude, as well as their capacity for self-reflection and self-management. According to [27], an emotionally intelligent teacher can control his negative emotions, maintain a positive outlook, and motivate himself and his students. Several studies on teacher efficacy have examined the link between emotional intelligence and how people deal with conflicts. According to the findings of this study, emotionally intelligent educators can better manage their interactions with students by favouring the cooperation type in addition to the avoidance style [14,28,29,30]. Even though emotions and emotional intelligence (EI) are integral to education, research on their respective roles in the classroom has been scant [31].



Researchers know surprisingly little about the role of emotions in learning to teach, how teachers’ emotional experiences relate to their teaching practices, and how the sociocultural context of teaching interacts with teachers’ emotions [32]. Educators’ feelings and how they deal with them should be looked at in terms of the most essential parts of their jobs, focusing on how well teachers understand themselves [33,34]. EI must be recognized in professional teaching standards, and its significance in developing capable and experienced educators must be understood [35]. One of the more recent pieces of literature on this subject is [13] study, which emphasizes the importance of emotional intelligence (EI) for college professors. It encapsulates the central idea that educators are responsible for assisting their students in learning and, as such, must be aware of the importance of students’ feelings throughout the classroom. To make it work, they will need to rely on their EI. The third and most important factor is one’s emotional quotient (EQ). An excellent educator assists students in developing emotional intelligence by providing them with knowledge, expertise, and effective learning strategies. In the classroom, emotional intelligence (EI) would entail self-awareness and empathy for the students, focusing on creating an environment conducive to learning for all [36]. It is still unclear how teachers become self-aware of their emotional states in the workplace, how they manage those states, and how they use that knowledge to exercise emotional agency [9,12,37].



Conversations with students about their expectations, attentive listening to what they have to say, growing self-awareness, and other similar activities are some behavioural indicators of emotional intelligence in the classroom. A large part of this can be understood if the previously mentioned behavioural indicators are expressed in terms of emotional intelligence competencies (EIC). Some researchers believe EIC is a significant factor in determining a teacher’s instructional efficacy [15]. EIC is critical not only for academic development but also for students’ psychological and interpersonal development [38]. In addition to helping students, EIC can help educators grow by encouraging them to keep a positive attitude, find meaning in their work, and inspire those around them. It stands to reason that a happy, fulfilled educator would be more effective in the classroom than a dissatisfied one. EI affects teachers’ skills because it affects how they think and act in many different ways. Several authors link emotional intelligence (EI) to various pedagogical skills and characteristics [39]. Table 1 shows the relationships between these concepts.



According to personality research, emerging adulthood is associated with a period of “maturity” characterized by increased conscientiousness and emotional stability [40]. Most longitudinal research in emerging adulthood has focused on the predictive utility of the first one or two years of life regarding trait emotional intelligence (EI). However, researchers have paid scant attention to how the structure evolves over the long term [41]. Furthermore, analyzing the construct’s stability is critical because it can provide insight into how malleable or responsive the construct is to interventions during this period [42] say that common statistical techniques for gauging the stability of a construct over time include rank-order stability and average change.



Critically reviewing the cited literature reveals that EI influences a teacher’s competencies to achieve higher performance levels and improve teaching quality. However, the proposition’s validity requires a numerical demonstration of these observations [55].



This gap in the existing literature inspired the topic of this study. The readers of this study will be introduced to the idea of emotional intelligence (EI) in educators, and they will be shown how EI can be integrated into effective teaching as EIC in higher education instructors. This article introduces readers to the concept of emotional intelligence (EI) in academics.



Therefore, the following hypotheses was formed: There is a positive relationship between emotional intelligence training and educators’ performance. There is superior performance when emotional intelligence competencies are incorporated in higher education institutions.



It leads to developing the initial model (shown in Figure 1) that represents the interplay between the various skill sets. A model depicting the connection between EI and pedagogical abilities has been developed based on the extensive literature review described above.




3. Research Method


To gain a deeper understanding and a holistic picture of the social world, a quantitative approach was utilized in this study to determine the impact of EI in higher education sector in the UAE. Furthermore, this quantitative research produces factual data that can be clearly explained through statistics [56].



A literature review uncovered the EIC, and a theoretical model was developed. Structural equation modelling (SEM) was used to analyze the data and verify the model. Numerous procedures have been described in this section. The EIC for this study was adapted from the EQ test developed by [57] and administered to the respondents in the ways detailed below. We zeroed in on this test because it applies to the UAE setting and has been tried and tested in the education sector. Individuals are evaluated based on their emotional Intelligence (EI), as defined by [58], which is the capacity to appropriately and successfully respond to various emotional signals arising from one’s internal experiences and those in one’s immediate environment. Sub-indicators for emotional sensitivity, emotional maturity, and emotional competency are included in the assessment. In addition, it specifies the various dimensions and outward signs of conduct that can be utilized to foretell an individual’s EI. Emotional intelligence and emotional competency are two distinct but interconnected abilities. In this study, we refer to the competencies found in an EQ test’s maturity and sensitivity sections as EIC.



The EQ test, on the other hand, says that “emotional competency” is a small set of skills that can be measured by actions [33]. Information was gathered using a standardized version of Reuven Bar’s emotional intelligence measure. Users can learn more about their emotional and social capabilities using the emotional intelligence scale. After taking EQ, one can look at a report that breaks down their results by skill area [40]. The following emotional intelligence scale was chosen because of its widespread use as a diagnostic tool.



Other crucial aspects of EI, such as emotional awareness, self-control, and practical application, are also evaluated. In its research methodology, this work takes a reductionist stance. Ref. [59] explains that the deductive method entails developing a theory-based hypothesis (or hypotheses) and then designing an empirical investigation plan to test the hypothesis. One way to account for deductive thinking is through speculation, which can be derived from the theory’s premises. The deductive method aims to conclude from premises or propositions that have already been given. Ref. [12] claims that deductive reasoning has the potential to explain causal linkages between concepts and variables, the potential to quantify concepts quantitatively, and the potential to expand research results to some extent. In the publication, the authors provide two testable hypotheses. Data from the respondents have provided empirical validation of the model. Three hundred and sixty-six professors from twenty-five universities in the United Arab Emirates (UAE) were contacted electronically (five public and twenty private). As a result, 312 responses were collected. Table 2 shows our variable description.



The questionnaire contained a section on self-evaluation and a sub-section on emotional quotient. Respondent educators come from all levels of academia and range in age from 25 to over 70. A modified version of Costa and Faria’s Emotional Quotient Test (EQ) was administered to the teachers in this study (2015). As for the evaluation’s quality, it scores 0.88 on validity, 0.93 on test–retest reliability, and 0.88 on split-half reliability. In addition to the EQ test, educators were asked to rate themselves on various other indicators, such as classroom impact, administrative duties, scholarly output, and student evaluations. A Likert scale from 1 to 5 was employed for this method of self-evaluation, with one being the lowest and five the highest. Using a statistical technique called structural equation modelling (SEM), researchers can check for connections between observable and unobservable (construct or latent) variables. As with multiple regression equations, it examines the structure of relationships expressed in a series of equations to shed light on the interplay of multiple factors. Multiple regression and factor analysis form its analytical backbone. Three primary features define SEM. To begin, there is the task of determining intricately intertwined dependencies. Second, having the capacity to represent ideas that are not immediately apparent in these exchanges. The third step is constructing a model that accounts for all the interconnections. Smart PLS software was used to analyze the data via the partial least squares (PLS) method of SEM for path modeling. When only a small amount of information about the latent variables is known, the variance-based PLS method is preferred over the covariance-based SEM method for assessing descriptive and predictive correlations [60,61,62].



Additionally, PLS-SEM is favoured when theory creation is the primary focus of an exploratory study [62]. Since this research proposes a new theory about teacher abilities, it is appropriate to employ the PLS method. Sample sizes in the inner route model should be at least ten times larger than the most significant number of structural routes leading to a given construct. Standard SEM models consist of two models [14,62]. The first model, known as the measurement model, illustrates the combination of measured variables that yields a construct, while the second model, known as the structural model, demonstrates the interrelationships among constructs. As the measurement model is developed, it must account for the construct’s observable components. The EQ assessment reveals a three-dimensional structure for the EIC’s constituent variables. Emotional intelligence can be broken down into three categories: maturity, stability, and skill [31]. We retrieved the observable components of knowledge, skill, attitude, and performance from the study by [55], who classified the essential competencies for effective teaching as knowledge, skill, and attitude. Content knowledge (CK), practical knowledge (PK), and a dedication to lifelong learning can all be used to gauge a student’s development as they work toward their goals (CL). The ability to analyze and instruct (AIS), communicate (CS), manage a classroom (CM), plan and organize (POS), and network (NS) are all quantifiable skills. Attitude can be measured in several ways, including open and adaptive attitude (OAA), open and optimistic attitude (EOA), and positive attitude (PS) (OA). Performance is evaluated along four dimensions: self-efficacy (SE), administrative duties (ADM), student feedback (SF), and innovation (R&D). As indicated before, the structural model is the first proposed model depicting the connection between EIC and knowledge, skills, and attitude (Figure 1). According to the authors, EIC positively impacts a teacher’s fundamental competencies, which leads to higher output. The data was analyzed using the Smart PLS program.




4. Results and Discussion


Approximately 39% of the educators surveyed fell into the 25–30 age range, 13.2% were between the ages of 31–40 and 29.6% were between 41–50 age range, 13.2% were between the ages of 51–60, and 5% were 60 and above. The study included 43% male participants and 57% female participants. Assistant Professor made up the majority of respondents (63%), followed by associate professors (17%), professors (9%), and lecturers (5%). Table 3 provides more details about the demographic characteristics of our sample.



Educators’ Emotional Intelligence (EI) was broken down into three categories based on their EQ test scores: emotional receptivity, emotional maturity, and emotional competence. Descriptive statistics indicate that instructors have a very high mean EI of 368/440 based on the results of the EQ test. Scores for sensitivity (92/100), emotional maturity (117/140), and emotional competence (165/200) were all very high (extremely high). The results suggest that most respondents had above-average levels of emotional competence, such as self-control, ego-management, and dealing with emotional upheavals. While sensitive and mature, this seemed lacking in comparison.



Teachers still need to be more student-centered, as maturity includes self-awareness and concern for the growth of others (students). They need to focus more on their students’ growth as whole people and modify their methods of instruction accordingly to meet the needs of pupils with different proficiency levels. Sensitive people have empathy, better relationships with others, and the ability to express their feelings clearly [43].



Teachers, then, need to have an excellent emotional meter and be willing to acknowledge students’ feelings and perspectives. Teachers should build rapport with their students so that they feel comfortable coming to them with issues. Instructors should also encourage students to feel and express joy and gratitude. Mature behaviour was also found to be most common in people aged 60 and up, particularly in academics. This is because, as a teacher gains wisdom and experience, he can better evaluate his performance. He may have reached all his career goals, overcome all his obstacles, big and small, and settled into a reasonably solid routine. As the rage of adolescence subsides, he develops a more levelheaded and composed demeanor, making him more malleable and pliable. It also frees his attention to concentrate on his students and contribute to their overall growth [60,63,64].



Furthermore, the highest sensitivity score was seen in this age range, suggesting that more seasoned educators have a deeper grasp of their students and are better able to connect with them. This is because they spread joy and encourage students to participate in class discussions. There was a marked improvement in emotional competence across the board, except for the middle-aged. New challenges, responsibilities, and the desire for familiarity are usually to blame.



Nowadays, professionals must consider their students, jobs, and families. Because they are just starting their academic careers, younger age groups and assistant professors tend to have less emotional control because they have not yet learned how to handle their egos and control their feelings. When the data was broken down by gender, it was found that women performed best in sensitivity but worst in incompetence. The results corroborate to previous studies and hypotheses suggesting that females are more sentimental and less pragmatic than males [65,66]. The upshot is that those female educators have a leg up when connecting with and supporting female students.



Data were analyzed with Smart PLS software using the partial least squares (PLS) method within SEM for path modeling. To begin with, we have the measurement model, which demonstrates how constructs are generated from measurable variables. The structural model, in contrast, reveals the interconnections between these concepts. Composite reliability (CR) and Cronbach’s alpha for reliability, AVE (average variance extracted), and factor loadings for convergent validity and discriminant validity are all ways to assess the measurement’s (or the outer model’s) fitness [67]. Table 4 displays the results of the estimated CR for the reliability test; all values are above the cutoff of 0.8. (Cheah et al., 2018). See Table 4.



Most scales were close to the ideal value of 0.50 when convergent validity was measured using the AVE criterion developed by [68]. Looking at how much weight each variable has in describing the construct is another way to test for convergent validity (Table 5). Every factor loading has a statistically significant value close to or greater than the target value of 0.8. There has been some research on this topic [69,70]. The AVE test and the correlations established by Schoenherr et al. were used to evaluate the AVE’s discriminant validity. The R-squared, path coefficients, f-squared, and Q-square Stone-Geisser tests are all ways to evaluate the validity of an internal or structural model [7,67]. R-squared values are displayed in Table 5. A strong R2 value is 0.65, a moderate value is 0.35, and a weak value is 0.18 [71]. The proper t-statistics were determined with the help of bootstrapping, as well. Once the corresponding T-statistics for these parameters are larger than 1.96 (95% confidence level), we can say that they are statistically significant. Only the emotional intelligence (EI) to performance (performance) and the knowledge (knowledge) to performance (performance) instances had values below 1.96.



It is clear from this that neither EI nor knowledge has any bearing on performance. More than possessing extensive knowledge is required for success as a teacher. This supports our original claim that knowledge without practical abilities and mindsets will not make a teacher more effective. The variance inflation factors (VIF) for all the constructs are under the three-point limit recommended by the social science literature, so multicollinearity is not a major problem [72]. The route coefficients determine the impact of one variable on another. The SEM model results for attitude competencies reveal that EI has a substantial but insignificant impact (0.882). Although we discovered no statistically significant link between EI and performance, we did find a total effect (including indirect links) of 0.322. Acquiring new information affects one’s ability to do things (0.923). Attitude-related qualities are the most critical factors in successful performance (0.638). Skills have a modest effect on performance, as indicated by the path coefficient of 0.409. When the role of knowledge in improving performance is isolated, it is found to be relatively minor (0.129). A statistically significant relationship exists between increased knowledge and performance (0.590). This may suggest that all teachers have roughly the same level of knowledge due to the standard requirements for becoming teachers. More effort must be made to ensure that information is transmitted effectively. Knowledge alone does not make a good teacher; successful knowledge transmission demands additional skills and attitudes, which an individual’s EQ strongly influences. Hypothesis 1 of the paper is supported by the data. Performance can be affected by emotional intelligence. Emotional intelligence is essential, but it needs to boost productivity by itself. Skills and knowledge base influence educators’ emotional intelligence (EI) and motivation to succeed.



Culture plays a role in how people internalize and articulate their feelings [73]. Communicating feelings nonverbally is one example of expressive control that one’s cultural background could influence. Educators who spend extended periods working and living abroad often develop a new way of expressing their feelings [74]. To better integrate into their host culture, ex-pat educators’ emotional patterns take on the traits of their local peers rather than those of their home country’s peers. Their cultural backgrounds may shape people’s self-perceptions of their emotional intelligence and outward displays of emotion. Self-reported emotional Intelligence (EI) may, for instance, be influenced by social norms regarding what kinds of emotions are deemed appropriate [59,75]. An extraordinarily expressive and extroverted person would rate themselves lower in expressive control if raised in a culture that valued emotional repression and a calm demeanor. Since their personality traits align so well with display guidelines and cultural norms, extroverted people in a nation that places a premium on emotional expression can consider themselves to have excellent expressive control [76,77,78].




5. Conclusions


The research indicates that emotional intelligence (EQ) is connected to almost every aspect of working in the academic field. A successful educator must possess various necessary qualities, including knowledge, skills, and a positive attitude; however, more than these qualities are required to ensure success. Nevertheless, something else still plays a part in determining the level of efficacy with which these abilities are displayed. The sum of all of these factors determines efficacy. The EI competencies help bridge this gap by impacting a teacher’s knowledge, abilities, and perspective, which, in the end, results in an effective educator. The approach provides empirical backing for the idea that EI is critical in education and that educators should have adequate EIC to improve student outcomes. This idea is that EI is critical in education and that educators should have adequate EIC. This notion is that EI is essential in education and that educators should have sufficient access to it. There is an overwhelming majority of academic support for providing teachers with training to assist in the growth of their EI. To put it another way, a teacher with a higher EIC will be more effective at communicating his knowledge, determining the needs of his students, demonstrating love to them, and gaining their trust. Additionally, he or she will be better at gaining the students’ confidence. They can propel their own development to new levels if they work on strengthening their connections with other people. This suggests that he could benefit from EI not only in his interactions with students but also in his growth as a person, and it is not just limited to his interactions with students.



Therefore, educational institutions should invest in training programs that focus on emotional intelligence to cultivate emotionally intelligent educators. This will allow the institutions to serve their students better. Because teachers are a school’s most valuable resource, the administration should make encouraging their ongoing professional development one of their top priorities. This is because teachers are the school’s most valuable resource. EI is not a nice-to-have but rather an essential part of a teacher’s job, so they should give it the same amount of care and attention as they do to their subject matter and instructional methods. Since emotional intelligence is not a nice thing but rather an essential part of a teacher’s job, it is difficult to draw broad conclusions about emotional intelligence from this study due to its limitations, specifically the tiny sample size. Further research must be conducted, with the primary emphasis being on this topic. In addition, the research process is hampered by the deductivist school of philosophical thought. It is necessary that every one of the premises produced by the inductive research be accurate and that the words be specified appropriately for the conclusions reached through the process of deductive reasoning to be valid. When conducting research in the future, it will be necessary to examine several distinct philosophies from various perspectives side by side to reach a consensus regarding the approach that will be most successful.







Author Contributions


Conceptualization, O.K., T.M. and R.B.-A.; methodology, O.K., T.M. and R.B.-A. software, O.K. and T.M.; validation, O.K., T.M. and R.B; formal analysis, O.K., T.M. and R.B.-A.; investigation, O.K., T.M., R.B.-A. and S.A.; resources, O.K., T.M., R.B.-A. and S.A; data curation, O.K., T.M. and R.B.-A.; writing—original draft preparation, O.K., T.M., R.B.-A. and S.A.; writing—review and editing, O.K., T.M., R.B.-A. and S.A.; visualization, O.K., T.M., R.B.-A. and S.A.; supervision, O.K.; project administration, O.K. All authors have read and agreed to the published version of the manuscript.




Funding


This research received no external funding.




Institutional Review Board Statement


Not applicable.




Informed Consent Statement


Not applicable.




Data Availability Statement


Not applicable.




Conflicts of Interest


The authors declare no conflict of interest.




References


	



Owais, A.; Alabidi, S.; Hatamleh, Z.; Hussein, E. Technical and Vocational Education and Training in the UAE. Int. J. Emerg. Technol. Learn. 2020, 15, 264–288. [Google Scholar] [CrossRef]

	



Alabidi, S.; Owais, A.; Alabidi, F.; Taani, O. Exploring the Role of Reflective Diaries as a Formative Assessment Strategy in Promoting Self-Regulated Learning Among ESL Students. Pract. Assess. Res. Eval. 2022, 27, 19. [Google Scholar]

	



Shomotova, A.; Karabchuk, T. Development of the Higher Education in the UAE: Challenges and Current Achievements. In The Past, Present, and Future of Higher Education in the Arabian Gulf Region; Routledge: New York, NY, USA, 2022; pp. 159–184. [Google Scholar]

	



Zhoc, K.C.; Chung, T.S.; King, R.B. Emotional Intelligence (EI) and self-directed learning: Examining their relation and contribution to better student learning outcomes in higher education. Br. Educ. Res. J. 2018, 44, 982–1004. [Google Scholar] [CrossRef]

	



Halimi, F.; AlShammari, I.; Navarro, C. Emotional intelligence and academic achievement in higher education. J. Appl. Res. High. Educ. 2020, 68, 875. [Google Scholar] [CrossRef]

	



Gilar-Corbi, R.; Pozo-Rico, T.; Sánchez, B.; Castejón, J.L. Can emotional competence be taught in higher education? A randomized experimental study of an emotional intelligence training program using a multimethodological approach. Front. Psychol. 2018, 9, 1039. [Google Scholar] [CrossRef]

	



Bani-Melhem, S.; Abukhait, R.; Shamsudin, F.M.; Al-Hawari, M.A. How and when does job challenge promote the innovative behaviour of public sector employees? Int. J. Innov. Manag. 2021, 25, 2150069. [Google Scholar] [CrossRef]

	



Khassawneh, O.; Abaker, M.O.S.M. Human Resource Management in the United Arab Emirates: Towards a Better Understanding. In HRM in the Global South; Palgrave Macmillan: Cham, Switzerland, 2022; pp. 103–128. [Google Scholar]

	



Chen, J.; Guo, W. Emotional intelligence can make a difference: The impact of principals’ emotional intelligence on teaching strategy mediated by instructional leadership. Educ. Manag. Adm. Leadersh. 2020, 48, 82–105. [Google Scholar] [CrossRef]

	



Wu, Y.; Lian, K.; Hong, P.; Liu, S.; Lin, R.M.; Lian, R. Teachers’ emotional intelligence and self-efficacy: Mediating role of teaching performance. Soc. Behav. Personal. Int. J. 2019, 47, 1–10. [Google Scholar] [CrossRef]

	



Bani-Melhem, S.; Zeffane, R.; Albaity, M. Determinants of employees’ innovative behavior. Int. J. Contemp. Hosp. Manag. 2018, 30, 1601–1620. [Google Scholar] [CrossRef]

	



Yin, H. The effect of teachers’ emotional labour on teaching satisfaction: Moderation of emotional Intelligence. Teach. Teach. 2015, 21, 789–810. [Google Scholar] [CrossRef]

	



Dolev, N.; Leshem, S. Developing emotional intelligence competence among teachers. Teach. Dev. 2017, 21, 21–39. [Google Scholar] [CrossRef]

	



Bani-Melhem, S.; Abukhait, R.M.; Mohd Shamsudin, F. Does job stress affect innovative behaviors? Evidence from Dubai five-star hotels. J. Hum. Resour. Hosp. Tour. 2020, 19, 344–367. [Google Scholar] [CrossRef]

	



Tevdovska, E.S. The impact of emotional intelligence in the context of language learning and teaching. Seeu Rev. 2017, 12, 125–134. [Google Scholar] [CrossRef]

	



Ali, N.; Ali, O.; Jones, J. High Emotional Intelligence Is Related to High Level of Online Teaching Self-Efficacy among Academic Nurse Educators. Int. J. High. Educ. 2017, 6, 122–130. [Google Scholar] [CrossRef]

	



Owais, A.; Al-Abidi, S.; Taani, O. Teaching English Manner Adverbs to Arabic-Speaking EFL Learners Reflecting on Arabic Prepositions [Be Shaklen]. J. Lang. Linguist. Stud. 2022, 18, 1051–1067. [Google Scholar]

	



Zurita-Ortega, F.; Olmedo-Moreno, E.M.; Chacón-Cuberos, R.; Expósito López, J.; Martínez-Martínez, A. Relationship between leadership and emotional intelligence in teachers in universities and other educational centres: A structural equation model. Int. J. Environ. Res. Public Health 2020, 17, 293. [Google Scholar] [CrossRef]

	



Khassawneh, O. An Evaluation of the Relationship Between Human Resource Practices and Service Quality: An Empirical Investigation in the Canadian Hotel Industry. Ph.D. Thesis, University of Gloucestershire, Gloucester, England, 2018. [Google Scholar]

	



Aritzeta, A.; Balluerka, N.; Gorostiaga, A.; Alonso-Arbiol, I.; Haranburu, M.; Gartzia, L. Classroom emotional intelligence and its relationship with school performance. Eur. J. Educ. Psychol. 2016, 9, 1–8. [Google Scholar] [CrossRef]

	



Lee, Y.H.; Chelladurai, P. Affectivity, emotional labor, emotional exhaustion, and emotional intelligence in coaching. J. Appl. Sport Psychol. 2016, 28, 170–184. [Google Scholar] [CrossRef]

	



Blaik Hourani, R.; Litz, D.; Parkman, S. Emotional intelligence and school leaders: Evidence from Abu Dhabi. Educ. Manag. Adm. Leadersh. 2021, 49, 493–517. [Google Scholar] [CrossRef]

	



Mohammad, T.; Khassawneh, O. The impact of humor on work efficiency at workplace: An empirical examination in tourism and hospitality sector in The United Arab Emirates. J. Bus. Strategy Financ. Manag. 2022, 4, 91–110. [Google Scholar] [CrossRef]

	



Mohamad, M.; Jais, J. Emotional intelligence and job performance: A study among Malaysian teachers. Procedia Econ. Financ. 2016, 35, 674–682. [Google Scholar] [CrossRef]

	



Sanchez, R.E. Emotional intelligence and teaching performance of tertiary faculty members. Ann. Stud. Sci. Humanit. 2016, 1, 61–73. [Google Scholar]

	



Bölle, S. Cultural Influences on Emotional Intelligence. Ph.D. Thesis, University of Westminster, London, UK, 2021. [Google Scholar]

	



Asrar-ul-Haq, M.; Anwar, S.; Hassan, M. Impact of emotional Intelligence on teacher’s performance in higher education institutions of Pakistan. Future Bus. J. 2017, 3, 87–97. [Google Scholar] [CrossRef]

	



Poulou, M.S. Social and emotional learning and teacher–student relationships: Preschool teachers’ and students’ perceptions. Early Child. Educ. J. 2017, 45, 427–435. [Google Scholar] [CrossRef]

	



Wahyudi, W. The Influence of Emotional Intelligence, Competence and Work Environment on Teacher Performance of SMP Kemala Bhayangkari Jakarta. Sci. J. Reflect. Econ. Account. Manag. Bus. 2018, 1, 211–220. [Google Scholar] [CrossRef]

	



Van Waeyenberg, T.; Peccei, R.; Decramer, A. Performance management and teacher performance: The role of affective organizational commitment and exhaustion. Int. J. Hum. Resour. Manag. 2022, 33, 623–646. [Google Scholar] [CrossRef]

	



Mohammad, T.F. Human resource management practices and organisational performance of the healthcare sector: An empirical study in Jordan. Ph.D. Thesis, University of Gloucestershire, Gloucester, England, 2019. [Google Scholar]

	



Ahammed, S.; Abdullah, A.S.; Hassane, S.H. The role of emotional intelligence in the academic success of United Arab Emirates university students. Int. Educ. 2011, 41, 7. [Google Scholar]

	



Khassawneh, O.; Mohammad, T. Manager sense of envy and employee overqualification: The moderating role of job outcomes. Adm. Sci. 2022, 8, 11. [Google Scholar]

	



Al-Mahmoud, A.A. Emotional Intelligence in Leaders: A Case study of its effect on Team performance in the construction industry of Dubai, UAE. Ph.D. Thesis, The British University in Dubai (BUiD), Dubai, United Arab Emirates, 2009. [Google Scholar]

	



Patti, J.; Holzer, A.A.; Brackett, M.A.; Stern, R. Twenty-first-century professional development for educators: A coaching approach grounded in emotional intelligence. Coach. Int. J. Theory Res. Pract. 2015, 8, 96–119. [Google Scholar] [CrossRef]

	



Rosenstein, A.; Stark, D. Emotional intelligence: A critical tool to understand and improve behaviors that impact patient care. J. Psychol. Clin. Psychiatry 2015, 2, 1–4. [Google Scholar] [CrossRef]

	



Bani-Melhem, S.; Quratulain, S.; Al-Hawari, M.A. Does employee resilience exacerbate the effects of abusive supervision? A study of frontline employees’ self-esteem, turnover intention, and innovative behaviors. J. Hosp. Mark. Manag. 2021, 30, 611–629. [Google Scholar] [CrossRef]

	



Abiodullah, M.; Aslam, M. Emotional Intelligence as a Predictor of Teacher Engagement in Classroom. Bull. Educ. Res. 2020, 42, 127–140. [Google Scholar]

	



Mura, L.; Zsigmond, T.; Machová, R. The effects of emotional intelligence and ethics of SME employees on knowledge sharing in Central-European countries. Oeconomia Copernic. 2021, 12, 907–934. [Google Scholar] [CrossRef]

	



Kyriazopoulou, M.; Pappa, S. Emotional Intelligence in Greek teacher education: Findings from a short intervention. Curr. Psychol. 2021, 4, 1–11. [Google Scholar] [CrossRef]

	



Shukla, S.; Adhikari, B.; Ray, M. Emotional Intelligence and Job Satisfaction: An Empirical Investigation. Amity Glob. HRM Rev. 2016, 6, 54–61. [Google Scholar]

	



Kotaman, H.; Demirali, E.; Karacabey, F. Techers’ Emotional Intelligence and Burnout. Psycho-Educ. Res. Rev. 2022, 11, 1–13. [Google Scholar]

	



Azeem, M.; Mataruna-Dos-Santos, L.J.; Moalla, R.B.A.; Kaleem, M.M. Confirmatory model of the workplace creativity in higher education. Int. J. Recent Technol. Eng. 2019, 8, 425–426. [Google Scholar] [CrossRef]

	



Modupe, H.; Ositoye, A. Emotional intelligence and self–esteem as predictors for success in teaching practice exercise. Acad. Leadersh. Online J. 2010, 8, 15. [Google Scholar]

	



Hamid, P.A.; Suriansyah, A.; Ngadimun, N. The relationship between interpersonal and emotional intelligence on teacher performance. J. K6 Educ. Manag. 2019, 2, 71–77. [Google Scholar]

	



Corcoran, R.P.; Tormey, R. Does emotional intelligence predict student teachers’ performance? Teach. Teach. Educ. 2013, 35, 34–42. [Google Scholar] [CrossRef]

	



Kotsou, I.; Mikolajczak, M.; Heeren, A.; Grégoire, J.; Leys, C. Improving emotional intelligence: A systematic review of existing work and future challenges. Emot. Rev. 2019, 11, 151–165. [Google Scholar] [CrossRef]

	



Mohzan, M.A.M.; Hassan, N.; Abd Halil, N. The influence of emotional intelligence on academic achievement. Procedia-Soc. Behav. Sci. 2013, 90, 303–312. [Google Scholar] [CrossRef]

	



Wang, L. Exploring the relationship among teacher emotional intelligence, work engagement, teacher self-efficacy, and student academic achievement: A moderated mediation model. Front. Psychol. 2021, 12, 810559. [Google Scholar] [CrossRef] [PubMed]

	



Hen, M.; Sharabi-Nov, A. Teaching the teachers: Emotional intelligence training for teachers. Teach. Educ. 2014, 25, 375–390. [Google Scholar] [CrossRef]

	



Kurniawan, A.; Syakur, A. The Correlation of Emotional Intelligence and Spiritual of Intelligence to Effectiveness Principals of Leadership. Int. J. Psychol. Brain Sci. 2017, 2, 1–9. [Google Scholar] [CrossRef]

	



Sony, M.; Mekoth, N. The relationship between emotional intelligence, frontline employee adaptability, job satisfaction and job performance. J. Retail. Consum. Serv. 2016, 30, 20–32. [Google Scholar] [CrossRef]

	



Nawi, N.H.M.; Redzuan, M.; Hashmi, S.I.; Din, A.; Nawi, N.H.M. Big-Five personality traits and its effect on emotional intelligence among public school personnel in Malaysia. Southeast Asia Psychol. J. 2015, 3, 5431. [Google Scholar]

	



Li, C. A positive psychology perspective on Chinese EFL students’ trait emotional intelligence, foreign language enjoyment and EFL learning achievement. J. Multiling. Multicult. Dev. 2020, 41, 246–263. [Google Scholar] [CrossRef]

	



Mpofu, E.; Bracken, B.A.; van de Vijver, F.J.; Saklofske, D.H. Teaching about Intelligence, concept formation, and emotional Intelligence. Int. Teach. Psychol. 2017, 18, 281–295. [Google Scholar]

	



Bloomfield, J.; Fisher, M.J. Quantitative research design. J. Australas. Rehabil. Nurses Assoc. 2019, 22, 27–30. [Google Scholar] [CrossRef]

	



Costa, A.; Faria, L. The impact of emotional intelligence on academic achievement: A longitudinal study in Portuguese secondary school. Learn. Individ. Differ. 2015, 37, 38–47. [Google Scholar] [CrossRef]

	



Ringle, C.; Da Silva, D.; Bido, D. Structural equation modeling with the SmartPLS. Struct. Equ. Model. Smartpls. Braz. J. Mark. 2015, 13, 2. [Google Scholar]

	



Abukhait, R.M.; Bani-Melhem, S.; Zeffane, R. Empowerment, knowledge sharing and innovative behaviours: Exploring gender differences. Int. J. Innov. Manag. 2019, 23, 1950006. [Google Scholar] [CrossRef]

	



Khassawneh, O.; Mohammad, T.; Ben-Abdallah, R. The Impact of Leadership on Boosting Employee Creativity: The Role of Knowledge Sharing as a Mediator. Adm. Sci. 2022, 12, 175. [Google Scholar] [CrossRef]

	



Purwanto, A.; Asbari, M.; Santoso, T.I. Education Management Research Data Analysis: Comparison of Results between Lisrel, Tetrad, GSCA, Amos, SmartPLS, WarpPLS, and SPSS For Small Samples. Nidhomul Haq J. Manaj. Pendidik. Islam 2021, 1, 17. [Google Scholar] [CrossRef]

	



Purwanto, A.; Asbari, M.; Santoso, T.I.; Sunarsi, D.; Ilham, D. Education Research Quantitative Analysis for Little Respondents: Comparing of Lisrel, Tetrad, GSCA, Amos, SmartPLS, WarpPLS, and SPSS. J. Studi Guru Dan Pembelajaran 2021, 4, 2. [Google Scholar]

	



Mohammad, T.; Darwish, T.K.; Singh, S.; Khassawneh, O. Human resource management and organisational performance: The mediating role of social exchange. Eur. Manag. Rev. 2021, 18, 125–136. [Google Scholar] [CrossRef]

	



Zeffane, R.; Melhem, S.J.B. Trust, job satisfaction, perceived organizational performance and turnover intention: A public-private sector comparison in the United Arab Emirates. Empl. Relat. 2017, 39, 1148–1167. [Google Scholar] [CrossRef]

	



Fischer, A.H.; Kret, M.E.; Broekens, J. Gender differences in emotion perception and self-reported emotional Intelligence: A test of the emotion sensitivity hypothesis. PLoS ONE 2018, 13, e0190712. [Google Scholar] [CrossRef]

	



Abukhait, R.; Bani-Melhem, S.; Mohd Shamsudin, F. Do employee resilience, focus on opportunity, and work-related curiosity predict innovative work behaviour? The mediating role of career adaptability. In Managing Knowledge, Absorptive Capacity and Innovation; World Scientific Publishing Europe Ltd.: Hackensack, NJ, USA, 2020; pp. 31–60. [Google Scholar]

	



Barrett, S.; Midgley, A.; Lovell, R. PlayerLoad ™: Reliability, convergent validity, and influence of unit position during treadmill running. Int. J. Sport. Physiol. Perform. 2014, 9, 945–952. [Google Scholar] [CrossRef]

	



Schoenherr, D.; Paulick, J.; Worrack, S.; Strauss, B.M.; Rubel, J.A.; Schwartz, B.; Altmann, U. Quantification of nonverbal synchrony using linear time series analysis methods: Lack of convergent validity and evidence for facets of synchrony. Behav. Res. Methods 2019, 51, 361–383. [Google Scholar] [CrossRef] [PubMed]

	



Eltweri, A.; Faccia, A.; Khassawneh, O. Applications of Big Data within Finance: Fraud Detection and Risk Management within the Real Estate Industry. In 2021 3rd International Conference on E-Business and E-Commerce Engineering; EBEE: Basel, Switzerland, 2021; pp. 67–73. [Google Scholar]

	



Cheah, J.H.; Sarstedt, M.; Ringle, C.M.; Ramayah, T.; Ting, H. Convergent validity assessment of formatively measured constructs in PLS-SEM: On using single-item versus multi-item measures in redundancy analyses. Int. J. Contemp. Hosp. Manag. 2018, 30, 11. [Google Scholar] [CrossRef]

	



Lee, M.Y. The Pattern of R-Square in Linear Regression Model with First-Order Autoregressive Error Process and Bayesian property: Computer Simulation. J. Account. Financ. Manag. Strategy 2014, 9, 1. [Google Scholar]

	



Thompson, C.G.; Kim, R.S.; Aloe, A.M.; Becker, B.J. Extracting the variance inflation factor and other multicollinearity diagnostics from typical regression results. Basic Appl. Soc. Psychol. 2017, 39, 81–90. [Google Scholar] [CrossRef]

	



Al-Abidi, S.; Salman, M.; Taani, O. A Mother’s Perspective: Factors Influencing the Well-Being/Wellness of Muslim American Children in the Northeastern United States. Doc. Preview 2020, 36, 2–32. [Google Scholar]

	



Abukhait, R.; Shamsudin, F.M.; Bani-Melhem, S.; Al-Hawari, M.A. Obsessive–compulsive personality and creative performance: The moderating effect of manager coaching behavior. Rev. Manag. Sci. 2022, 19, 1–22. [Google Scholar] [CrossRef]

	



Khassawneh, O.; Mohammad, T. The Influence of Work Diversity on Organizational Performance in the Hospitality Sector in the UAE: The Moderating Role of HR Practices. Adm. Sci. 2022, 12, 175. [Google Scholar] [CrossRef]

	



Arif, I.; Umer, A.; Kazmi, S.W.; Khalique, M. Exploring the Relationship among University Teachers’ Emotional Intelligence, Emotional Labor Strategies, and Teaching Satisfaction. Abasyn Univ. J. Soc. Sci. 2019, 12, 1. [Google Scholar] [CrossRef]

	



Dewaele, J.M.; Gkonou, C.; Mercer, S. Do ESL/EFL teachers’ emotional intelligence, teaching experience, proficiency and gender affect their classroom practice? In Emotions in Second Language Teaching; Springer: Cham, Switzerland, 2018; pp. 125–141. [Google Scholar]

	



Joshi, M.; Bisht, D. Empirical study of emotional intelligence among higher-education teachers and role of certifications on emotional intelligence levels. Prabandhan Indian J. Manag. 2019, 12, 40–48. [Google Scholar] [CrossRef]








[image: Behavsci 12 00511 g001 550] 





Figure 1. The Proposed Model. Source: The authors. 
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Table 1. Teaching Characteristics Influenced by EI.
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	Teaching Characteristics Influenced
	Authors





	motivation, attribution, efficacy, beliefs, and objectives come from within.
	[36,13]



	maintain healthy relationships
	[28,4,43]



	understand students
	[5]



	striving to achieve favourable targets, flexibility

to adopt
	[10]



	more concerned, involved, and adaptable to the needs of students,
	[44,45]



	motivation
	[46]



	devise proactive strategies for coping with stress and

work pressure, job satisfaction, and motivation
	[29]



	positive environment, optimal learning and

healthy development
	[47]



	facilitates knowledge delivery and exchange
	[48]



	participative and eager environment
	[49]



	empathy and caring disposition
	[50]



	environment of trust
	[51]



	the environment of overall growth
	[20]



	creates a learning classroom environment
	[52]



	strategies for resolving conflicts with teachers, classmates, and parents
	[53]



	ability to lead, make decisions, interact with others, collaborate, think creatively, and gain parents’ confidence in the classroom.
	[54]
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Table 2. Variable description.






Table 2. Variable description.





	EI
	Emotional intelligence refers to a person’s awareness of, and mastery over, their emotional state. This allows them to effectively manage their emotions in social and professional settings, lowering stress levels, improving communication, increasing empathy, overcoming challenges, and defusing conflict.



	Attitude
	The emotional state that affects one’s behavior. One’s feelings towards one’s work, employer, or teammates can affect one’s evaluation of those entities. Similarly, one’s mood might affect their actions at work. Researchers have found that close friends and family have the most significant emotional Intelligence.



	Knowledge
	Information is created by EI, where a person accesses and makes meaning of their feelings, and knowledge can be developed.



	Performance
	Teachers’ emotional well-being affects their dedication, innovation, decision-making, output, and tenure. Mood monitoring and management, therefore, are as crucial as mind management.



	Skills
	Better health and a positive outlook on life are also linked to EI. A person’s ability to identify and control emotions is greatly enhanced by high EI, which profoundly affects their relationships with others. They will better communicate with others and understand their requirements, emotions, and responses.
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Table 3. Demographic representation of Survey.
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Demographic






	
Gender

	
Male

	
43%




	
Female

	
57%




	
Age

	
25–30 years

	
39%




	
31–40 years

	
13.2%




	
41–50 years

	
29.6%




	
51–60 years

	
13.2%




	
Above 60 years

	
5%




	
Occupation

	
Assistant Professor

	
63%




	
Associate Professor

	
17%




	
Professor

	
9%




	
Lecturer

	
5%
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Table 4. Results of Reliability and Validity Analysis.
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	Variable
	AV
	CR
	Items
	R_sq
	CV-

Communality
	CV-

Redundancy





	Attitude
	0.547
	0.789
	4
	0.742
	0.089
	0.392



	EI
	0.535
	0.792
	4
	
	0.112
	



	Performance
	0.688
	0.912
	4
	
	0.56
	



	Knowledge
	0.567
	0.854
	5
	0.96
	0.37
	0.552



	Skills
	0.5
	0.86
	4
	0.962
	0.339
	0.467







Source: The authors.
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Table 5. Results of Convergent Validity Analysis (Factor loading).
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Constructs

	
Factors

	
Loadings






	
EI

	
E11

	
0.591




	
E12

	
0.771




	
E13

	
0.902




	
E14

	
0.818




	
Performance

	
P1

	
0.870




	
P2

	
0.82




	
P3

	
0.389




	
P4

	
0.590




	
Knowledge

	
K1

	
0.977




	
K2

	
0.975




	
K3

	
0.317




	
K4

	
0.542




	
K5

	
0.469




	
Skills

	
S1

	
0.918




	
S2

	
0.532




	
S3

	
0.466




	
S4

	
0.485




	
Attitude

	
A1

	
0.800




	
A2

	
0.701




	
A3

	
0.869




	
A4

	
0.893








Source: The authors.
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