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Abstract: Background: Equity, equality, diversity, and inclusion are terms covered in the academic
literature focusing on sports, kinesiology, physical education, and physical activity, including in
conjunction with marginalized groups. Universities in many countries use various EDI policy
frameworks and work under the EDI headers “equality, diversity and inclusion”, “equity, diversity
and inclusion”, “diversity, equity and inclusion”, and similar phrases (all referred to as EDI) to
rectify problems students, non-academic staff, and academic staff from marginalized groups, such
as women, Indigenous peoples, visible/racialized minorities, disabled people, and Lesbian, Gay,
Bisexual, Transgender, Queer or Questioning, and Two-Spirit (LGBTQ2S+) experience. Which EDI
data, if any, are generated influences EDI efforts in universities (research, education, and general
workplace climate) of all programs. Method: Our study used a scoping review approach and
employed SCOPUS and the 70 databases of EBSCO-Host, which includes SportDiscus, as sources
aimed to analyze the extent (and how) the academic literature focusing on sports, kinesiology,
physical education, and physical activity engages with EDI. Results: We found only 18 relevant
sources and a low to no coverage of marginalized groups linked to EDI, namely racialized minorities
(12), women (6), LGBTQ2S+ (5), disabled people (2), and Indigenous peoples (0). Conclusions: Our
findings suggest a gap in the academic inquiry and huge opportunities.

Keywords: equity, diversity, and inclusion; equity; equality; diversity; inclusion; sport; sports;
kinesiology; physical activity; physical education

1. Introduction

Many different EDI-related phrases, such as “equity, diversity and inclusion”, “diver-
sity, equity and inclusion”, and others [1–22], and EDI frameworks, such as Athena SWAN
(Scientific Women’s Academic Network) [23], Australia (Science in Australia Gender Equity,
SAGE-Athena SWAN) [24], the USA (See change with STEMM Equity Achievement, SEA-
Change [25] and NSF ADVANCE [26]), and Canada (DIMENSIONS: Equity, diversity, and
inclusion) [27]) are used to engage with equity/equality, diversity, and inclusion problems
students, academic staff, and non-academic staff of marginalized group, such as women,
Indigenous peoples, visible/racialized minorities, disabled people, and Lesbian, Gay, Bisex-
ual, Transgender, Queer or Questioning, and Two-Spirit (LGBTQ2S+), experiences in higher
education, including in programs focusing on sports, kinesiology, physical education, and
physical activity. EDI phrases are also employed by groups focusing on sports, kinesiology,
physical education, and physical activity outside universities settings [28–33]. What EDI
data, if any, is generated within the academic literature focusing on sports, kinesiology,
physical education, and physical activity can influence the implementation and direction of
EDI focusing on sports, kinesiology, physical education, and physical activity in universities
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(research, education, and general workplace climate) and outside. Therefore, we used a
scoping review approach to analyze to what extent (and how) the academic literature that
focuses on sports, kinesiology, physical education, and physical activity engages with EDI.
Our two main research questions were: (1) which EDI frameworks and phrases are present
in the academic literature focusing on sports, kinesiology, physical education, and physical
activity engages? (2) What themes, and which EDI marginalized groups, are present in the
EDI coverage in the sports, kinesiology, physical education, and physical activity focused
academic literature? We discuss our findings through the lens of sports-, kinesiology-, phys-
ical education-, and physical activity-focused academic literature mentioning individual
EDI terms. We also use literature around EDI policy frameworks and concept of ableism
as lenses.

1.1. The Topic of Equity/Equality, Diversity, and Inclusion (EDI)

Many different EDI-related phrases have been generated in recent years, such as
equity, diversity, and inclusion [1]; equality, diversity, and inclusion [1]; diversity, equity,
and inclusion [1]; belonging, dignity, and justice [2,3]; diversity, equity, inclusion, and
belonging [4–6]; employment equity [7]; equity, diversity, dignity, and inclusion [8]; equity,
diversity, inclusion, and accessibility [9–12]; justice, equity, diversity, and inclusion [13–18];
inclusion, diversity, equity, and accessibility [9,11]; inclusion, diversity, equity, and ac-
countability [19–21]; and equity, diversity, inclusion, and decolonization [22]. Furthermore,
many EDI frameworks have been employed with the first being the 2005 Athena SWAN
(Scientific Women’s Academic Network) [23] and others that followed, such as Australia
(Science in Australia Gender Equity, SAGE-Athena SWAN) [24], the USA (See change with
STEMM Equity Achievement, SEA-Change [25] and NSF ADVANCE [26]), and Canada
(DIMENSIONS: Equity, diversity and inclusion) [27].

Work performed under these EDI frameworks and EDI phrases are envisioned to lead
to systemic positive change for students, academic staff, and non-academic staff in universi-
ties as a workplace, in general, but also in the research and education reality [25]. Although
the EDI focus is often on STEM (science, technology, engineering, mathematics) [25,26] and
EDI started with a focus on gender equality [23,24,26], the EDI focus, by now, encompasses
all areas of universities and various marginalized groups, such as women, Indigenous
peoples, visible/racialized minorities, disabled people, and LGBTQ2S+ [27,34–36]. To
quote from the Canadian EDI framework:

“Dimensions: equity, diversity and inclusion Canada invites you to take part in a post-
secondary transformation to increase equity, diversity and inclusion (EDI) and help drive
deeper cultural change within the research ecosystem” [35]. “The Dimensions program
addresses obstacles faced by, but not limited to, women, Indigenous Peoples, persons with
disabilities, members of visible minorities/racialized groups, and members of LGBTQ2+
communities” [35].

However, many problems have been identified, in relation to EDI implementations [1].

1.2. The Individual Concepts of Equity, Equality, Diversity, and Inclusion in Sport

Studies focusing on sports engage with equity and equality, in the context of the
EDI groups of gender [37–42], race [43–47], and LGBTQ2S+ [48–51], including through
an intersectionality lens [52] of these three identities [53]. Coverage exists for the term’s
diversity and inclusion [54–61] and Indigenous peoples [62–68]. Studies noted that women
especially in third world countries continue to experience a lack of equity in sport [69], that
women’s sports are underrepresented in media coverage and that women are underrep-
resented in sports careers such as sports journalism, sports media, and sport leadership
positions [70–72]. The literature covers race equity in sports, especially of athletes of color,
in many ways, such as highlighting the excessive number of penalties [47] or pressuring of
black students into athletics [43]. It is argued that a lack of diversity in sports is concerning
because sport facilitates group cohesion; therefore, underrepresenting certain groups within
sports can lead to further segregation of those groups [73]. There is an emphasis on the
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importance of ethnic diversity within sports, specifically youth sports, as a team sport
provides an environment for children to come together from all different backgrounds
and engage towards a common goal [74]. These experiences are beneficial, as they play
a role in the identity formation of children as they age [75]. Discussions of inclusion in
sports usually refers to social inclusion and emphasizes that sports are a facilitator for
social inclusion and community engagement [76,77]. These implications are significant for
groups that experience a lack of inclusion [78,79], whereby the lack of support initiatives for
females and, specifically, initiatives for gender equity in sports must be addressed [80–82].

1.3. The Individual Concepts of Equity, Equality, Diversity, and Inclusion in Kinesiology

Studies focusing on kinesiology engage with equity and equality, in the context of
the EDI groups of gender [83–86], race [87,88], and LGBTQ2S+ [89], including through
an intersectionality lens [90,91] of these three identities [92,93]. It is suggested to perform
equity audits [94]. Coverage exists for the terms diversity and inclusion [95], as well as for
Indigenous peoples [91]. It is emphasized that “as our nation and society becomes more
racially and ethnically diverse”, this diversity also translates to the “student demographic
on campus”, meaning that the student body is becoming more diverse” [96] (p. 66). There-
fore, it is important that the content of kinesiology education teaches reflects that diversity
and addresses all kinds of people. However, it is argued that kinesiology education is
biased towards whiteness [88]. Furthermore, it is highlighted that, even though students are
becoming more diverse on campus, that diversity does not necessarily reflect the students
in kinesiology programs [97]. It is recommended that kinesiology programs, both graduate
and undergraduate, should make an effort to recruit more diverse students [97]. This need
for diversity is addressed through the need for more ethnically diverse students, as well as
more women in the faculty [98]. It is argued that if kinesiology programs include content
on reducing inequalities and social justice, that will then help to “address societal problems
within our communities” [92] (p. 271).

1.4. The Individual Concepts of Equity, Equality, Diversity, and Inclusion in Physical Education

Studies focusing on physical education engage with equity and equality, in the context
of the EDI groups of gender [99,100], race [101], and LGBTQ2S+ [89,102,103], including
through an intersectionality lens [104,105] of these three identities [106]. The same is true
for the terms diversity and inclusion [107–114], as well as for Indigenous peoples [115–117].
It is argued that a focus on equity is needed in physical education curricula [118], because
the educators learn about physical education through their university experiences [118]. It
is argued that, in order to increase inclusivity within the classroom, the importance of that
must be emphasized in training programs that physical education teachers must complete
before they are eligible to work [119], and teachers have to be confident in generating
inclusion in the classroom once they graduate [119], a confidence they are seen to lack [120].
It is also argued that physical education training programs must address issues regarding
diversity and diversity attitudes [121].

1.5. The Individual Concepts of Equity, Equality, Diversity, and Inclusion in Physical Activity

Studies focusing on physical activity discuss equity and equality, in the context of
the EDI groups of gender [42], race [122–125], and LGBTQ2S+ [126], including through
an intersectionality lens [127–130] of these three identities [53]. The same is true for the
terms diversity and inclusion [126], as well as for Indigenous peoples [62]. Regular physical
activity is an important aspect in healthy living [131]; however, many “cities lack built
environments that support physical activity” [132] (p. 1475). This is problematic because
physical activity is a key indicator of health [132] and health equity [133]. Furthermore,
socio-demographics influence whether one engages in physical activity [133]. For exam-
ple, girls follow physical activity guidelines less than boys [133,134], and factors such as
“race/ethnicity, household income, maternal education level, and perceived social sta-
tus” [133] (p. 514) impact ones engagement in physical activities. With that, it is argued
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that a gender-neutral narrative, when addressing physical activity, is needed, and barriers
originating with the social environment of a person have to be tackled [135].

1.6. The Individual Concepts of Equity, Equality, Diversity and Inclusion in Sports, Kinesiology,
Physical Education, and Physical Activity: The Case of Disabled People

The UN Convention on the Rights of Persons with Disabilities flags access to recreation,
leisure, and sport in their daily life, including schools [136], as a problem disabled people
experience. Equity, equality, diversity, and inclusion, as individual terms, are discussed
extensively, in the context of disabled people, within the academic literature focusing
on sports, kinesiology, physical activity, and physical education [137–142]. Debates are
ongoing as to the meaning of diversity [113], different approaches to diversity in physical
education curricula [113], and benefits for disabled students being part of physical edu-
cation classes [143]. National curricula for physical education are seen “as an important
vehicle for social policy targeting the inclusion of disabled young people” [144] (p. 291);
however, at the same time, many problems are reported to still exist in 2021 [144]. These
problems are detrimental to disabled students [144], and it is noted that these problems gen-
erated barriers for physical education to benefit from the increased motivation of disabled
pupils to partake in sports after the London 2012 Paralympics [144]. Many problems have
been linked to how the physical education faculty engages with disabled people: faculty
awareness of disability mandates, limited faculty training, lack of knowledge of federal dis-
ability mandates, negative reactions to disability disclosure, failure to accommodate, train
and support faculty on academic adjustments, assistive technology, and teaching strategies,
as well as the failure to ensure faculty comply with reasonable accommodations [145].
Problems have been not only reported in the context of physical education. It is argued that
“ongoing advocacy, support, networking in raising awareness and promoting inclusion and
equality in both mainstream and deaf/disability organizations are necessary to empower
and increase participation and leadership roles for deaf/hard of hearing girls and women
in sport” [146] (p. 71), and there is a need to increase formal coach education of parasport
coaches [147]. According to the World Health Organization, “much work is needed to
achieve equity in physical activity opportunities, access, and participation for people living
with disability” [148] (p. 91). It is also argued that: there are many barriers to the inclusion
of disabled people in kinesiology [149], non-disabled students have to be more exposed to
disabled people and their social realities in kinesiology teaching [150], diversity and inclu-
sion have to be clearly defined and cared for in kinesiology on all levels from students to
faculty [151], more has to be done to generate more research that “counters deficit thinking
from a social justice perspective” [152] (p. 225), and kinesiology researchers should “chal-
lenge dominant (majoritarian) discourses through critical interrogation of oppression (e.g.,
people of color, women, and individuals with disabilities) and privileges” [152] (p. 225).

The Issue of Ableism

Disabled activists and academics coined the term ableism in the United States and
Britain during the 1960s and 1970s to flag the cultural reality of ability-based expectations,
judgments, norms, and conflicts. Many worked, and work is ongoing on the disabling
and enabling use of ability expectations and ableism [153–176], covering the relationship
between ‘non-disabled people’ and ‘disabled people’, as well as humans–humans rela-
tionships, in general, humans-post/transhumans, humans-cyborg humans, humans-non
sentient machines, humans-animals, and humans-nature relationships, linking ableism to
many social theories and topics. Some ability concepts are: ability security (one is able to live
a decent life with whatever set of abilities one has), ability identity security (to be able to be
at ease with ones abilities), and ability inequity, an unjust or unfair (a) “distribution of access
to and protection from abilities generated through human interventions” or (b) “judgment
of abilities intrinsic to biological structures such as the human body” [156,177]. Ableism
not only intersects with other forms of oppression, such as racism, sexism, ageism, and
classism, but abilities are often used to justify such negative isms [153,154,168,178–182].
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Ableism is also used to call out ability-based discriminations against disabled people
within the kinesiology, sport, physical education, and physical education
literature [91,149,151,183–194], including the intersectionality of ableism with other isms
and prejudices [186]. As to kinesiology, one study found an able-bodied curriculum en-
couraging ableist attitudes among kinesiology students and an invisibility of disabled
people [184]. Another study covering kinesiology education found prejudice, discrimina-
tion, microaggression, and deficit language against people with disabilities and structural
ableism [185]. One article noted that many students might question the isms related to one
group, such as gender, but do not, for example, question other isms they might internalize,
such as racism or ableism [187].

As to physical education, instructional ableism and microaggressions is flagged as a
problem [191], and it is argued that physical education should enable critical engagement
with ableism, which would entail a “different ability curriculum, which destabilises notions
of normativity and challenges the status quo regarding ability” [194] (p. 518) and under-
standing that “the diversity of humanity through a ‘differently-abled’ framework as well
as to critique the construction of disability from a deficit perspective” [193] (p. 1). Ableism
is flagged as a useful analytical perspective in sports pedagogy to reflect on its discrimina-
tory and exclusionary potential [149]. It is argued that there are competing ability-related
narratives, such as the “global trend for (normalized) physical self-optimization on the
one hand, and the struggle to achieve acceptance of (bodily) diversity triggered by the
societal claims for inclusion on the other hand” [149] (p. 152). It is argued that ableism, as
a lens, highlights that “stigmatisation, exclusion and disability cannot be ascribed to the
individual; these are instead first actively generated by the discursive body image” [149]
(p. 158) and reflects that “traditionally, imperfection has had no place in the pedagogy of
PE” [149] (p. 155), as well as that PE teachers “instrumentalize the body” [149] (p. 162)
and “tend to focus on deficits when dealing with persons whose bodies deviate from the
norm” [149] (p. 162), which is seen as “an obstacle for full and equal participation for all
young people in PE at school” [149] (p. 162).

Regarding sports, it is argued that ableism impacts social practice within sports, and
ableism in sports has to be addressed [188,195]. It is argued that experiences and discourses
around sports mostly internalize and take ableism-based identities as a given [183,188,190],
and ableism is one reason for why disability sports have largely been ignored, in the
context of diversity management in sports [196]. It is argued that it is critical to understand
“ableism and how ableistic ideology informs sporting theory, sport science and sport
management” [197] (p. 5).

Many studies cover individual EDI terms that make up the various EDI phrases in the
context of sports, kinesiology, physical education, and physical activity. However, to our
knowledge, no study has, so far, analyzed whether the academic literature also engages
with the existing EDI phrases and frameworks. That is important to know because EDI
phrases and frameworks are linked to specific policy endeavors in the workplace, such
as universities. How these policies are implemented impacts the research and education
activities of and day-to-day operations in the fields of sports, kinesiology, physical educa-
tion, and physical activity. Our study aims to fill the gap and investigate to what extent
(and how) the academic literature focusing on sports, kinesiology, physical education, and
physical activity engages with existing EDI phrases and frameworks. Given that specific
marginalized groups are the focus of the activities performed under the EDI phrases and
frameworks, our study also investigated which marginalized groups are mentioned.

2. Materials and Methods
2.1. Research Design

Scoping studies are useful in identifying the research that exists on a subject [198,199].
Our scoping study focused on the research that engages with EDI, in the context of sports,
kinesiology, physical education, and physical activity. Our study was guided by the very
policy premises of EDI [1].
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Our study employed a modified version of a scoping review outlined by Arksey
and O’Malley [200], as performed in another study [201]. Our research questions were:
(1) Which EDI frameworks and phrases are present in the academic literature focusing on
sports, kinesiology, physical education, and physical activity engages? (2) What themes and
which EDI marginalized groups are present in the EDI coverage in the sports, kinesiology,
physical education, and physical activity focused academic literature?

2.2. Data Sources and Data Collection

We searched, on 22–26 May 2021 (14 December 2021, for strategy 2), the 70 databases
accessible through EBSCO-Host, which includes CINAHL, SportDiscus, and Scopus (which
incorporates the full Medline database collection) for English language data with no time
restrictions, accessing journals that cover relevant content to our research questions. We
searched for scholarly peer-reviewed journal articles in EBSCO-Host, and we searched for
reviews, peer-reviewed articles, conference papers, and editorials in Scopus. We performed
the following search strategies (Table 1).

Table 1. Search strategies.

Strategy Sources Used First Search

Strategy 1 Scopus/EBSCO-Host

ABS (“Athena SWAN” OR “See change with STEMM Equity Achievement” OR
“Dimensions: equity, diversity and inclusion” OR “Science in Australia Gender Equity”
OR “NSF ADVANCE” OR “equity, diversity and inclusion” OR “equality, diversity and
inclusion” OR “diversity, equity and inclusion” OR “diversity, equality and inclusion”)
AND ABS (“Kinesiology” OR “physical education” OR “physical activit*” OR “sport*”)

Strategy 2 Scopus/EBSCO-Host

ABS (“Belonging, Dignity, and Justice” OR “Diversity, Equity, Inclusion and Belonging”
OR “diversity, Dignity, and Inclusion” OR “Equity, Diversity, Inclusion, and Accessibility”
OR “Justice, Equity, Diversity, and Inclusion” OR “Inclusion, Diversity, Equity and
Accessibility” OR “Inclusion, Diversity, Equity and Accountability” OR “Equity, Diversity,
Inclusion, and Decolonization”) AND ABS
(“kinesiology” OR “physical education” OR “physical activit*” OR “sport*”)

Strategy 3a Scopus/EBSCO-Host ABS (“equity” AND “diversity” AND “inclusion”) AND ABS (“kinesiology” OR
“physical education” OR “physical activit*” OR “sport*”)

Strategy 3b Scopus/EBSCO-Host ABS (“equality” AND “diversity” AND “inclusion”) AND ABS (“kinesiology” OR
“physical education” OR “physical activit*” OR “sport*”)

2.3. Data Analysis

To answer the research questions, we first obtained hit counts for our search term
combinations (Table 1), employing a descriptive quantitative analysis approach [202,203].
We obtained the abstracts, as part of downloading the citations obtained through Scopus
and EBSCO-Host, using the Endnote 9 software. We removed duplicates within the Endnote
9 software and exported the remaining abstracts, as a Word file, from the Endnote 9 software.
We then uploaded the Word file with the abstracts into the qualitative analysis software
ATLAS.Ti 9™ for directed qualitative content analysis [202–205] of the data focusing on the
research questions, meaning the abstracts had to cover EDI as a policy framework and not
just engage with individual EDI terms. Both authors coded the abstracts to see which fit
the inclusion criterium, and the full text articles of these abstracts were downloaded and
uploaded into ATLAS.Ti 9™. We used a directed content analysis to add knowledge about
the phenomenon of EDI and areas of kinesiology, physical education, physical activity,
and sports that benefit from further description [202]. As to the coding procedure, beyond
having judged the relevance of the abstracts for downloading the full texts, we followed a
procedure we used before [201], as outlined by others [202,205,206].

2.4. Trustworthiness Measure

As to trustworthiness measures [207–209], the few differences in the analysis of the
qualitative data were discussed and resolved between the authors (peer debriefing) [209].
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Confirmability was achieved by using the audit trail, employing the memo and coding
functions within ATLAS.Ti 9™ software. As for transferability, we provided all the informa-
tion needed, so that others can decide whether to apply our study design to other sources
or change design aspects, such as different keywords.

3. Results

The search strategies generated 26 abstracts, of which 18 were deemed to have relevant
content. The full texts of the 18 relevant abstracts were downloaded and thematically
analyzed (Figure 1).
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We present the themes in the downloaded full text articles in three sections:

(a) The first one being academic/educational setting, but not university, which was
classified as anything that is related to academics (but not specifically to a university)
setting; for example, research conferences that are open to all fields of studies and
careers, K to 12 education, and other academic organizations.

(b) Non-academic settings, which primarily looked at sport facilities and organizations,
recreational facilities and organizations, and general physical activity.

(c) University setting, consisting of discussions around different university institutions
and, specifically, different areas of the faculty of kinesiology.

We separated the findings further by the following four areas: physical education,
sport, physical activity, and kinesiology.

Furthermore, we separate the findings into the four common themes we found: (a) EDI
recommendation/EDI needs, (b) EDI curriculum and teacher/educator/mentor role in
EDI, (c) EDI literacy/EDI narrative, and, lastly, (d) EDI study results.

Finally, we separated the results according to which EDI group they looked at. If a
source did not specifically discuss equity deserving groups, it was labelled as “no group”.

In each of the results sections, we first provide the frequency counts for the presence of
themes we found. We only list where there was at least one hit for the theme. The themes
that had 0 results are not listed in the tables.
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3.1. Academic/Educational Setting

Within the academic/educational setting theme, the following themes returned no
results and, as such, are neither listed in Tables 2 and 3 nor reflected in the sub-headers:

- 0 results on physical education, in terms of EDI study results;
- 0 results on sport, in terms of EDI curriculum and educators and mentor’s role in EDI;
- 0 results on physical activity, in terms of EDI recommendations/EDI needs;
- 0 results on physical activity, in terms of EDI curriculum and educators and mentor’s

role in EDI;
- 0 results on physical activity, in terms of EDI literacy/EDI narrative;
- 0 results on physical activity, in terms of EDI study result;
- 0 results on kinesiology, in terms of ALL the EDI-related themes.

Table 2. Frequency of themes related to EDI and Physical education in an academic/educational setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

Academic/educational
Setting

Physical Education

EDI recommendation/
EDI needs

Women 0
Disabled People 1

LGBTQ2S+ 0
Racialized Minorities 3
Indigenous Peoples 0

No group 8

EDI Curriculum and Educators
and Mentors role in EDI

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 1
Indigenous Peoples 0

No group 8

EDI Literacy/EDI Narrative

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No group 2

Table 3. Frequency of themes related to EDI and sports in an academic/educational setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

Academic/educational
Setting

Sports

EDI recommendation/
EDI needs

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No group 3

EDI literacy/EDI narrative

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No group 1

EDI study result

Women 2
Disabled People 1

LGBTQ2S+ 1
Racialized Minorities 3
Indigenous Peoples 0

No groups 3
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3.1.1. Academic Setting and Physical Education
EDI Recommendation/EDI Needs

There were twelve findings, in a total of five sources, that discussed EDI recommenda-
tions/EDI needs, in the context of physical education in an academic setting. Out of the
twelve findings, one of them discussed persons with disabilities, three of them discussed
ethnic groups, and eight of them did not cover any specific EDI group.

The EDI recommendation related to persons with disability(s) in physical education
settings was that regular contact with non-disabled children in physical education classes
aids in the inclusion of those with disabilities in society [210]. The EDI recommendation
related to ethnic groups discussed that, if students limit their interactions with the same
or similar cultural backgrounds in the physical education class, it is then reflected in the
student’s behavior and interactions in society [210]. This statement essentially emphasizes
that it is important that students do not limit their interactions with other students of
different cultural backgrounds and highlights that, if this type of behavior is happening
within the classroom, it is very likely that it will also occur outside of the classroom [210].
Another recommendation that looked at including ethnic groups was that, in order to make
education more accessible, we should look at multilingual or cultural resources that can en-
gage more communities and, as a result, have more participants engaging in learning [211].
In addition, another recommendation for the inclusion of ethnic groups discussed the
importance of culturally sensitive and inclusive pedagogy in the classroom [210]. Other
recommendations that discussed physical education in an academic setting did not address
a specific group covered by the EDI framework but discussed other EDI recommendations
and the need for EDI in these settings. Firstly, the need for EDI was addressed through the
importance of inclusive education. Specifically, it is noted that inclusive education means
that all learners, no matter who, should have access to mainstream education, and inclusive
education should benefit all learners [211]. A recommendation for inclusive learning stated
that there are many resources available online for learning that can aid education to be more
inclusive [211]. Recommendations for EDI and the need for EDI was also looked at, specifi-
cally in the physical education classroom and curriculum. For example, a recommendation
emphasized the importance of establishing an inclusive classroom environment, where
all students feel like they are included and belong in the classroom [210]. Another major
recommendation was the need for educational curricula to cover EDI topics, so students
could be educated on the importance of diversity, equity, and inclusion [212]. To keep those
creating curricula accountable, a recommendation was put forward that, if curricula fail
to implement EDI frameworks, there should be consequences for such actions [213]. The
need for EDI was also addressed outside of the classroom, specifically in certain research
journals [214]. This study looked at one journal, i.e., The Recreational Sports Journal, and
found that EDI was not discussed in a meaningful way during the time period of their
study; it is very important to address this void and publish more papers that cover EDI
topics [214]. It was recommended in this paper that the editor-in-chief and editorial board
of the journal should generate a call for papers that are focused on EDI issues, as well as
designate research funding to the topic of EDI [214].

EDI Curriculum and Teacher/Educators/Mentors Role in EDI

There were nine findings, in a total of three sources, that discussed EDI curricula
and the teachers/educator/mentor role in EDI, in the context of physical education in an
academic setting. Out of the nine findings, one of them discussed ethnic groups and the
other eight covered no specific EDI group. In terms of ethnic groups, it was discussed
that taking the initiative to build EDI curricula brings the opportunity to include more
culturally responsive and cultural enrichment pedagogy [211]. The following findings did
not discuss a specific EDI group but did cover the idea of an EDI curriculum and educators
and mentors role in EDI. It was discussed that educators and mentors must make sure that
everyone feels welcome, supported, and valued in their space, so students can achieve their
goals and grow their talents [211]. Understanding the value that physical education has, in
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terms of building relationships across different groups of people, was addressed [210]. The
idea that educators must reflect on their teaching styles and activities within the physical
education classroom was highlighted [215]; in order to do so, it was said that this requires
a deep understanding of the barriers and societal issues that minority groups face [210].
There was further emphasis on the fact that it is important that educators also teach for
social cohesion and, when doing so, they must be careful to be aware of dominant versus
minority groups and teach accordingly [210]. Overall, the idea that teachers must be aware
of the impact that implementing EDI-based curricula can have for the children outside of
the classroom, as well as the role they play in achieving positive outcomes, has been noted
as crucial.

3.1.2. Academic Setting and Sports
EDI Recommendation/EDI Needs

There were three findings, out of a total of one source, that discussed EDI recom-
mendation/EDI needs, in the context of sports in an academic setting. Out of those three
findings, none of them covered a specific EDI group. The source was a statement that
was put out by the Journal of Sport Rehabilitation for their commitment to diversity, equity,
and inclusion [216]. In the statement, they addressed the importance of diversity, equity,
and inclusion in research and provided some future recommendations and goals for their
own journal [216]. They started off by openly embracing the concept of EDI and said that
they want to maintain a culture that embraces EDI within their journal [216]. They further
went on to say that they want to work actively to promote change through purposeful
EDI initiatives, as well as publish more diverse research that can be translatable to a more
patient diverse population [216].

EDI Literacy/EDI Narrative

The following source discusses reflections that occurred at EDI conferences [217]. This
source did not specifically cover physical education, physical activity, sports, or kinesiology,
but they did take the reflections mentioned in the conferences and mentioned them in
the context of sports; therefore, we categorized these findings in this section. There are
four findings in the one source that discussed EDI literacy and narratives in an academic
setting, specifically research conferences. None of these findings discussed a specific EDI
group. This source first started off by highlighting that one of the barriers to EDI literacy
is connected to the fact that the EDI research that is broadcasted and discussed during
conferences is not easily accessible for the vast majority of people who do not get invited
to conferences; therefore, it is important that we have literature for people to learn about
EDI through credible sources [217]. There was further discussion on the idea that statistics
cannot represent the actual stories that are behind individual answers, and its stories can
show us the intersectionality in a clear way [217]. In addition, it was said, in relation to EDI
literacy, that positive stories can often deflect from the negative stories that make people
uncomfortable; therefore, this can affect the EDI narrative [217]. With that in mind, it was
said that it is important that we provide appreciative inquiry and not critical inquiry when
we are analyzing negative stories relating to EDI [217].

EDI Study Result

There were seven findings, out of a total of two sources, that discussed EDI study
results, in the context of sports in an academic setting. One of the sources covered all EDI
groups, whereas the other source did not cover any EDI groups. The first source was a
content analysis of equity, diversity, and inclusion in the Recreational Sports Journal [214],
performed for the years of 2005 to 2019. The study results revealed that reporting partici-
pants gender was the only variable that showed improvement from the pre-to-post-EDI
commission era [214]. In this content analysis, it was also highlighted that the most to least
discussed issues in EDI research was in order from gender, race and ethnicity, social class,
nationality issue, sexual orientation issue, disability issue, and non-traditional student
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issues [214]. It is important to take note that, out of the EDI groups we are looking at, the
content analysis clearly highlighted that disability issues were the least discussed in EDI
research. It was highlighted in another statement that gender was the most addressed cul-
tural diversity issue, and there is little attention to topics, such as disability, nationality, race
and ethnicity, sexual orientation, or social class [214]. This content analysis also revealed
that, out of the 200 Recreational Sports Journal articles that were analyzed, 18% addressed at
least one equity diversity and/or inclusion issues [214]. Furthermore, it was also revealed
that EDI issues were addressed in less than 20% of the articles in the journal [214]. The
second source looked at the development of a model of diversity, equity, and inclusion for
support volunteers [218]. In this source, it was revealed that sports volunteers experience a
lack of inclusion on many levels and microaggressions [218]. It was specifically discussed
that there is limited research that critically examines the experience of volunteers that
belong to traditionally underrepresented populations [218].

3.2. Non-Academic Setting

Within the non-academic setting theme, the following returned no results and, as such,
are neither listed in Tables 4 and 5 nor reflected in the sub-headers:

- 0 results on physical education, in terms of all the EDI-related themes;
- 0 results on sports, in terms of EDI curriculum and educator/mentor’s role in EDI;
- 0 results on sports, in terms of EDI literacy/EDI narrative;
- 0 results on physical activity, in terms of EDI curriculum and educators/mentor’s role

in EDI;
- 0 results on physical activity, in terms of EDI literacy/EDI narrative;
- 0 results on physical activity, in terms of EDI study results;
- 0 results on kinesiology, in terms of ALL the EDI-related themes.

Table 4. Frequency of themes related to EDI and physical activity in a non-academic setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

Non-academic setting Physical activity EDI recommendation/
EDI needs

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No group 1

Table 5. Frequency of themes related to EDI and sports in a non-academic setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

Non-academic setting Sports

EDI recommendation/
EDI needs

Women 1
Disabled people 0

LGBTQ2S+ 0
Racialized Minorities 3
Indigenous Peoples 0

No group 2

EDI study result

Women 3
Disabled People 0

LGBTQ2S+ 4
Racialized Minorities 2
Indigenous Peoples 0

No groups 0
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3.2.1. Non-Academic Setting and Physical Activity
EDI Recommendation/EDI Needs

There was one finding, through one source, that discussed EDI recommendations/EDI
needs in the context of physical activity in a non-academic setting. This EDI recommen-
dation/EDI need did not cover any specific EDI group. It was discussed that there is an
“urgent need” to address EDI within intramural and recreational sports [214]. This recom-
mendation and expression for the need of EDI also covers the topic of sports; however, we
also added it in the physical activity section because intramural and recreational sports are
commonly a form of leisure time physical activity and usually do not include those who
play sports professionally.

3.2.2. Non-Academic Setting and Sports
EDI Recommendation/EDI Needs

There were five findings, in a total of four sources, that discussed EDI recommenda-
tions/EDI needs in the context of sport in a non-academic setting. Out of those five findings,
one discussed women and ethnic groups, one discussed ethnic groups, and two discussed
no EDI groups. The EDI recommendation and need to promote racial EDI within black
women’s football in Brazil were highlighted [219]. This recommendation emphasized the
importance of EDI, in the context of women, as well as ethnic groups. The EDI recommen-
dation that was specific to ethnic minorities was that, without intentional recognition and
efforts towards addressing racial disparities, we will not see meaningful progress, in terms
of the leadership efforts, for EDI and, in some cases, could even result in more damage, if
we do not address racial disparities [213]. This paper was specific to college sports and
sport leadership; however, the paper applied this statement generally and, therefore, is
categorized under the non-academic section. In terms of general sports in a non-academic
setting, it was said that there is an urgent need to start addressing EDI-related audiences,
issues, and topics within the field of intramural and recreational sports [214]. Furthermore,
it was recommended that national governing bodies should consider implementing men-
torship programs, take steps to limit the influence of social connections on advancement
decisions, reduce barriers to participation, and provide training to reduce the presence of
microaggressions and unconscious bias within sport [218]. Lastly, the need for EDI was
highlighted by saying that an EDI framework within sport organizations is necessary for
success of that sport organization [218].

EDI Study Result

There were eight findings, out of a total of three sources, that presented EDI study
results in the context of support in a non-academic setting. Out of the eight findings, four
discussed LGBTQIA+ topics, two discussed women, one discussed ethnic groups, and one
discussed both women and ethnic groups. One EDI study result discussing LGBTQIA+
was that athletes have a fear of disclosing their sexuality or sexual orientation, in fear of
discrimination from the sports industry [220]. Because of this, players will not disclose their
non-heterosexual orientation, in order to avoid homophobic discrimination from their fans,
agents, the media, and, lastly, their employers [220]. Furthermore, there was discussion on
the question as to whether the equity law, as well as the law on positive action, are enough
to promote the equality of treatment and opportunity, when it comes to the employment of
LGBTQIA+ elite sport professionals, specifically football players [220]. Lastly, it was said
that the acknowledgement of the presence and prevalence of homophobia in football is a
more recent phenomenon [220]. An EDI study result highlighted that female representation
and recognition in sports have yet to catch up to that of their male counterparts [221].
Furthermore, there is limited coverage that is specific to women’s sports; when women
are presented as a topic, they are faced with arbitrary issues, such as femininity and
sexuality [221]. Specific to ethnic groups, a EDI study result highlighted that, even though
many professional athletes are people of color, those who want to be employed as coaches
and managers are still facing discrimination within sport [220]. One of the EDI study results
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that covered both ethnic groups and women was that there is white male advantage in
sports [217].

3.3. University Setting

Within the university setting theme, the following returned no results and, as such,
are neither listed in Tables 6 and 7 nor reflected in the sub-headers:

- 0 results on physical education, in terms of ALL the EDI-related themes;
- 0 results on sports, in terms of EDI curriculum and educator/mentor’s role in EDI;
- 0 results on sports, in terms of EDI literacy/EDI narrative;
- 0 results on sports, in terms of EDI study result;
- 0 results on physical activity, in terms of ALL the EDI-related themes;
- 0 results on kinesiology, in terms of EDI curriculum and Educators/mentors role;
- 0 results on kinesiology, in terms of EDI/EDI narrative.

Table 6. Frequency of themes related to EDI and sports in a university setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

University Setting Sports EDI recommendation/
EDI needs

Women 0
Disabled people 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No group 4

Table 7. Frequency of themes related to EDI and kinesiology in a university setting.

Area of Coverage Degree of Coverage EDI-Related Theme EDI-Related Equity Deserving
Groups Mentioned Result

University Settings Kinesiology EDI recommendation/
EDI needs

Women 0
Disabled People 0

LGBTQ2S+ 0
Racialized Minorities 0
Indigenous Peoples 0

No groups 1

3.3.1. University Setting and Sports
EDI Recommendation/EDI Needs

There were four findings, in a total of two sources, that discussed EDI recommenda-
tion/EDI needs in the context of sport in a university setting. Out of those four findings,
none of them discussed a specific EDI group. One of the findings presented the recommen-
dation that, for the future of college recreational sports programs, those programs have a
responsibility to address the needs of the changing demographic interests, as well as the
diverse students on campus [214]. This source also addressed that, as there is growing
diversity on college campuses, the future of college campuses must prioritize EDI [214].
Furthermore, it was recommended that the National Collegiate Athletic Association should
have penalties in place for institutions that fail to implement EDI initiatives or for those
that do not have any EDI initiatives in place [222]. In addition, recommendations around
EDI frameworks and leadership strategies were also presented specifically by addressing
that culturally responsive leadership strategies are important for achieving EDI in college
sports [222].

3.3.2. University Settings and Kinesiology

The recommendation in this one source addressed that the kinesiology program design
can use student narratives and experiences to make the shift from neutral documents and
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pedagogy to ones that expose and work towards dismantling Eurocentricity within the
field of study [87].

4. Discussion

The objective of this study was to ascertain to what extent (and how) the academic
literature focusing on sports, kinesiology, physical education, and physical activity engages
with the various EDI phrases and frameworks, as well as which of the marginalized groups
covered under EDI are mentioned in the literature covered.

We found only 18 relevant hits with all our search strategies, whereby the EDI frame-
works were not at all found. Only ‘sport*’ generated any hits related to EDI phrases; the
other three fields did not. The majority of our findings were based on the presence of all the
individual EDI terms, but not as phrases; within these sources, the term “sport*” was the
most linked to EDI, with much less physical activity or physical education and even less
kinesiology. On top, we found a very low to no coverage of marginalized groups normally
linked to EDI, namely racialized minorities (12), women (6), LGBTQ2S+ (5), disabled people
(2), and Indigenous peoples (0), within the already low coverage of EDI.

Altogether, our findings suggest a huge gap in the academic inquiry and huge op-
portunities for research on EDI within sports, physical education, physical activity, and
kinesiology by themselves, but also in collaborations with many other fields and groups,
such as disability studies and other identity group studies, social justice studies, education,
media studies, global south focused studies, sustainability studies, socially disadvantaged
groups, practitioners, and policy makers. Given that ableism is employed in the academic
literature covering sports, physical education, physical activity, and kinesiology, we espe-
cially see opportunities for sports, physical education, physical activity, and kinesiology
academic efforts to use the ableism lens to enrich the EDI discourses. For the remainder
of the section, we discuss the problems of our findings, using as lenses: (a) the academic
literature related to physical education, sport, physical activity, and kinesiology, individ-
ually covering the terms equity, equality, inclusion, and diversity; (b) the premise of the
EDI frameworks and phrases, in general, as well as in the context of disabled people; and
(c) ableism experienced by disabled people, but also beyond.

4.1. The EDI Policy Frameworks

Efforts performed under the EDI frameworks and EDI policy terms are envisioned to
lead to systemic positive change for students, academic staff, and non-academic staff in
universities, as a workplace, in general, but also in the research and education reality in
universities [1,23–27,34–36]. To quote from the Canadian EDI framework DIMENSIONS:
Equity, diversity, and inclusion: “Canada invites you to take part in a post-secondary
transformation to increase equity, diversity and inclusion (EDI) and help drive deeper
cultural change within the research ecosystem” [35] and “The Dimensions program ad-
dresses obstacles faced by, but not limited to, women, Indigenous Peoples, persons with
disabilities, members of visible minorities/racialized groups, and members of LGBTQ2+
communities” [35].

Given this sweeping mandate for positive systemic and cultural changes EDI actions
are to engender, much more should have been found in our searches that link sports,
physical education, physical activity, and kinesiology to EDI policy frameworks and phrases
with particular emphasis on the EDI targeted groups. However, our findings are not
surprising, as the EDI frameworks and phrases are rarely visible in other contexts either,
such as disabled people, in general [1]. However, given the very focus of sports, physical
education, physical activity, and kinesiology, namely their narratives around the ability of
the body and social role of sports, physical education, physical activity, and kinesiology,
we suggest they are uniquely situated to contribute and critically analyze EDI discourses,
including the ability premises of EDI discourses. Furthermore, disabled students, graduate
and undergraduate, are uniquely situated to contribute to this analysis, but there are
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problems to achieve that goal for disabled students on the undergraduate and graduate
levels [1,223,224].

4.2. Individual EDI Terms in Sport, Physical Education, Physical Activity, and Kinesiology

In sports, physical education, physical activity, and kinesiology, the individual terms
of equity, equality, diversity, and inclusion are discussed, in the context of the EDI groups
of gender, race, LGBTQ2S+ [37–51,54–61,83–89,101–103,107–113,122–126], and Indigenous
people [62–67,115–117], including using an intersectionality lens [52,53,90–93,104–106,127–130].
Individual EDI terms are also discussed in sports, physical education, physical activity, and
kinesiology, in the context of disabled people [137–142,149], whereby the very meaning
of the individual terms, such as diversity and inclusion, are debated [113,151]. All these
documents suggest that there could, and should, have been much more coverage of the EDI
phrases and frameworks than we found. Our findings are another example of a disconnect
between policy terms, frameworks, and existing academic literature. Our findings also
suggests that the very conceptual thinking around EDI and sports, physical education,
physical activity, and kinesiology might be underdeveloped. Using individual terms, such
as equity, equality, diversity, and inclusion, is much easier than using a framework that
uses them together (equity, diversity, and inclusion; equality, diversity, and inclusion).
Indeed, discussions are ongoing how to fill the individual terms with meaning in the
EDI policy frameworks, and more terms are added to these phrases, such as belonging,
justice, dignity, accessibility, accountability, and decolonization [2–22], suggesting that the
initial EDI phrases did not lead to the desired EDI changes anticipated. These ongoing
discussions suggest an opening for the academic engagement with the EDI arena in the
university setting by sports, physical education, physical activity, and kinesiology. Then
the problems and actions flagged as needed in the academic literature covering sport,
physical education, physical activity, and kinesiology, as well as the individual EDI terms,
are reasons, by themselves, that there could (and should) be more academic engagement
of sport, physical education, physical activity, and kinesiology with the EDI phrases and
frameworks, in order to generate data on how to make them useful. The existing literature
suggests the possibilities of interdisciplinary collaborations on EDI between sports, physi-
cal education, physical activity, and kinesiology, as well as other academic fields, where
problems of marginalized groups, in the context of sports, physical education, physical
activity, and kinesiology, are noted, such as media studies [70–72], departments and pro-
grams that cover the global south [69], teacher education (including physical education
teachers) [113,118–121,144–147,149–151], and fields covering health, environmental design,
and urban design [131–135]. EDI engagement by sports, physical education, physical
activity, and kinesiology could be used to engage with many social problems in the com-
munity linked to sports, physical education, physical activity, and kinesiology, as well as
problems flagged within university settings of sports, physical education, physical activity,
and kinesiology, such as group cohesion [73,74], identity formation [75], need for chang-
ing curricula [88,96,97], need for diversifying students and faculty [97,98], and need for
questioning oppressive discourses and privileges [152].

4.3. The Issue of Ableism

Ableism is a term coined by disabled activists and academics to flag the cultural
reality of ability-based expectations, judgments, norms, and conflicts [153–176]. Ableism
is also used as a conceptual framework, to call out ability-based discriminations against
disabled people within the kinesiology, sports, physical education, and physical education
literature [91,149,151,183–194]. Ableism is seen as one reason for the invisibility of disabled
people and their problems in many subject topics and degrees [196], and it is argued that
it is critical to understand “ableism and how ableistic ideology informs sporting theory,
sport science and sport management” [197] (p. 5), and a “different ability curriculum,
which destabilises notions of normativity and challenges the status quo regarding ability”
is needed [194] (p. 518). As such, the problems indicated in sports, physical education,
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physical activity, and kinesiology, under the concept of ableism, suggest the need for critical
evaluation of EDI frameworks and policies developed under EDI phrases that are applied
to disabled people, which sports, physical education, physical activity, and kinesiology are
well situated to provide. However, ableism is more useful.

Ableism beyond Disabled People

The cultural reality of ableism is intersectional [178–181]. The intersectionality of
experiencing different forms of isms, including ableism and problematic ability, linked prej-
udices, perceptions, microaggression, discrimination, language, and attitudes toward dis-
abled people and others are highlighted in the education of students and curricula in sports,
physical education, physical activity, and kinesiology [183–186,191,193]. It is argued that
experiences and discourses around sport often favor and internalize ableism [183,187,190].
However, the very cultural reality of ableism goes beyond being part of a list of isms.
Ableism is used to enable other negative isms, such as sexism, racism, classism, and ageism,
that have, at their core, ability judgments [153,154,182]. Masculinity and supercrip identi-
ties, mentioned in [183], are not just internalized identities similar to the ableism identity
mentioned in [183]; abilities are used to justify masculinity by itself, indeed masculinity is
seen as an essential ability and a lack of such is used to question certain social groups [182].
Ableism is flagged as a useful analytical perspective in sports pedagogy to reflect on its dis-
criminatory and exclusionary potential [149]; there are there are competing ability-related
narratives [149]. Ableism could be used by sports, physical education, physical activity, and
kinesiology as a conceptual framework to engage with all EDI covered groups, because all
EDI groups are judged based on abilities (body-derived, culture-derived). We think sports,
physical education, physical activity, and kinesiology are uniquely positioned to engage
with, and enrich, the discussions around the cultural intersectional reality of ability-based
expectations, judgments, norms, and conflicts, in conjunction with EDI frameworks and
policy work. Sports, physical education, physical activity, and kinesiology can make use
of many ability concepts, such as internalized ableism [168], ability privilege [225], ability
security (one is able to live a decent life with whatever set of abilities one has), ability iden-
tity security (to be able to be at ease with ones abilities), and ability inequity, an unjust or
unfair (a) “distribution of access to and protection from abilities generated through human
interventions” or (b) “judgment of abilities intrinsic to biological structures such as the
human body” [156,177] to enrich the EDI discussions. Sports, physical education, physical
activity, and kinesiology can enrich the ability-based EDI discussions, as well, by engaging
with the area of human body ability enhancements obtained through, for example, drugs,
genetic and cybernetic interventions, the linked consequences of ability creeps (expecting
more and more abilities of the human body; physical, mental and cognitive), and ability
obsolescence [226].

4.4. Limitations

The search was limited to two academic databases and English language literature. As
such, the findings are not to be generalized to the whole academic literature, non-academic
literature, or non-English literature. These findings, however, allow conclusions to be made,
within the parameters of the searches.

5. Conclusions and Future Research

The low hits we obtained in our scoping review suggests a gap in academic inquiry
around EDI and sports, physical education, physical activity, and kinesiology. Many re-
search projects could evaluate the existing EDI frameworks and EDI phrases, through the
lens of sports, physical education, physical activity, and kinesiology. One could answer
the following research questions: What do the EDI phrases mean for sports, physical
education, physical activity, and kinesiology? Which phrases are the most suitable for
sports, physical education, physical activity, and kinesiology? Do words have to be added
to the phrases? Why has the academic literature in sports, physical education, physical
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activity, and kinesiology not engaged with the phrases and frameworks yet? What are
the societal consequences of sports, physical education, physical activity, and kinesiol-
ogy not generating academic data and engaging with the EDI frameworks and phrases?
Answers to these questions can be obtained conceptually for sports, physical education,
physical activity, and kinesiology, with surveys and interviews covering EDI-deserving
groups on the level of students, academic staff, and non-academic staff. This research can
engage with workplace climate, education, and research realities. For example, in a 2019
Statistics Canada survey, it is stated that 35% of disabled university professors, instruc-
tors, teachers, or researchers “experienced unfair treatment or discrimination in the past
12 months”, and 47% saw themselves “subjected to at least one type of harassment in the
past 12 months” [227]. Within this survey, the numbers for disabled university professors,
instructors, teachers, or researchers are the highest of all groups listed [227]. The respective
numbers for “no self-reported disability” were 15.4% and 26.0%; “female gender” were
23.0% and 34.0%; “visible minorities” were 23.0% and 28.0%; and “indigenous identity”
were 30.0% and 37.0%” [1] (p. 5). Such a reality must impact the implementation of positive
systemic and cultural EDI changes in universities. One could generate numbers specific for
sports, physical education, physical activity, and kinesiology activities at universities. We
also suggest that sports, physical education, physical activity, and kinesiology activities at
universities are uniquely situated to perform conceptual and empirical work on linking
ableism to EDI in their areas and beyond. We suggest that sports, physical education,
physical activity, and kinesiology all focus on the body, and the body is the primary source
of ability judgments. These judgments are then used to enable some groups/individuals
over others or disable some groups/individuals. We see sports, physical education, phys-
ical activity, and kinesiology to be uniquely situated to engage with the linkage of body
ability judgments and non-body linked abilities, such as competitiveness, productivity, or
the ability to have a good life [228]. We also see that sports, physical education, physical
activity, and kinesiology uniquely positioned to generate and run ability-based surveys
that could enrich EDI discourses.

Author Contributions: Conceptualization, G.W. and K.A.; methodology, G.W. and K.A.; formal
analysis, K.A. and G.W.; investigation, K.A. and G.W.; writing—original draft preparation, K.A. and
G.W.; writing—review and editing, G.W. and K.A.; supervision, G.W.; project administration, G.W.
All authors have read and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Institutional Review Board Statement: Not applicable.

Informed Consent Statement: Not applicable.

Data Availability Statement: Data sharing is not applicable to this article.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Wolbring, G.; Lillywhite, A. Equity/Equality, Diversity, and Inclusion (EDI) in Universities: The Case of Disabled People. Societies

2021, 11, 49. [CrossRef]
2. Mikus, J.; Grant-Smith, D.; Rieger, J. Cultural Probes as a Carefully Curated Research Design Approach to Elicit Older Adult

Lived Experience. In Social Justice Research Methods for Doctoral Research; IGI Global: Hershey, PA, USA, 2022; pp. 182–207.
3. Simpson, A. The Sovereignty of Critique. South Atl. Q. 2020, 119, 685–699. [CrossRef]
4. Van Klink, S. 3 Wellness Initiatives to Improve Your DEIB Recruiting and Retention Efforts. HR News Mag. 2021, 87, 6–7.
5. National Science Foundation. Geoscience Opportunities for Leadership in Diversity (NSF). Available online: https://ezproxy.li

b.ucalgary.ca/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=151210247&site=ehost-live (ac-
cessed on 20 December 2021).

6. Newswire, P.R. GXG Human Capital Practice Launches DEIB Growth Accelerator; a Diversity, Equity, Inclusion, and
Belonging Advisory Service, to Enable Sustainable Change and Growth for Organizations. Available online: https:
//www.prnewswire.com/news-releases/gxg-human-capital-practice-launches-deib-growth-accelerator-a-diversity-equ
ity-inclusion-and-belonging-advisory-service-to-enable-sustainable-change-and-growth-for-organizations-301341292.html
(accessed on 20 December 2021).

http://doi.org/10.3390/soc11020049
http://doi.org/10.1215/00382876-8663591
https://ezproxy.lib.ucalgary.ca/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=151210247&site=ehost-live
https://ezproxy.lib.ucalgary.ca/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=151210247&site=ehost-live
https://www.prnewswire.com/news-releases/gxg-human-capital-practice-launches-deib-growth-accelerator-a-diversity-equity-inclusion-and-belonging-advisory-service-to-enable-sustainable-change-and-growth-for-organizations-301341292.html
https://www.prnewswire.com/news-releases/gxg-human-capital-practice-launches-deib-growth-accelerator-a-diversity-equity-inclusion-and-belonging-advisory-service-to-enable-sustainable-change-and-growth-for-organizations-301341292.html
https://www.prnewswire.com/news-releases/gxg-human-capital-practice-launches-deib-growth-accelerator-a-diversity-equity-inclusion-and-belonging-advisory-service-to-enable-sustainable-change-and-growth-for-organizations-301341292.html


Sports 2022, 10, 55 18 of 25

7. Henry, F.; Dua, E.; Kobayashi, A.; James, C.; Li, P.; Ramos, H.; Smith, M.S. Race, racialization and Indigeneity in Canadian
universities. Race Ethn. Educ. 2017, 20, 300–314. [CrossRef]

8. Miller, P. #MeToo in Surgery: Narratives by Women Surgeons. Narrat. Inq. Bioeth. 2019, 9, 179–183. [CrossRef]
9. Free, D. IDEAL ’19: Advancing Inclusion, Diversity, Equity, and Accessibility in Libraries and Archives, Ohio State University,

Columbus, Ohio, USA. Coll. Res. Libr. News 2019, 80, 130. [CrossRef]
10. Mahlangu, V.P. Rethinking student admission and access in higher education through the lens of capabilities approach. Int. J.

Educ. Manag. 2020, 34, 175–185. [CrossRef]
11. Zallio, M.; Clarkson, P.J. Inclusion, diversity, equity and accessibility in the built environment: A study of architectural design

practice. Build. Environ. 2021, 206, 108352. [CrossRef]
12. Mullin, A.E.; Coe, I.R.; Gooden, E.A.; Tunde-Byass, M.; Wiley, R.E. Inclusion, diversity, equity, and accessibility: From organiza-

tional responsibility to leadership competency. Healthc. Manag. Forum 2021, 34, 311–315. [CrossRef]
13. Sotto-Santiago, S.; Mac, J.; Duncan, F.; Smith, J. “I Didn’t Know What to Say”: Responding to Racism, Discrimination, and

Microaggressions with the OWTFD Approach. MedEdPORTAL J. Teach. Learn. Resour. 2020, 16, 1097. [CrossRef]
14. Hayford, M. Performing arts in the service of others: The common good players and experiential learning in social justice

theatre. In Diverse Pedagogical Approaches to Experiential Learning: Multidisciplinary Case Studies, Reflections, and Strategies; Palgrave
McMillan: New York, NY, USA, 2020; pp. 207–221. [CrossRef]

15. Schnabel, R.B.; Benjamin, E.J. Diversity 4.0 in the cardiovascular health-care workforce. Nat. Rev. Cardiol. 2020, 17, 751–753.
[CrossRef] [PubMed]

16. Afolabi, T. Theatre as Service . . . My Experience during the Global Pandemic in Canada. CTR 2021, 188, 39–42. [CrossRef]
17. Davies, S.W.; Putnam, H.M.; Ainsworth, T.; Baum, J.K.; Bove, C.B.; Crosby, S.C.; Cote, I.M.; Duplouy, A.; Fulweiler, R.W.;

Griffin, A.J.; et al. Promoting inclusive metrics of success and impact to dismantle a discriminatory reward system in science.
PLoS Biol. 2021, 19, e3001282. [CrossRef]

18. Wells, J.C. Does intra-disciplinary historic preservation scholarship address the exigent issues of practice? Exploring the character
and impact of preservation knowledge production in relation to critical heritage studies, equity, and social justice. Int. J. Herit.
Stud. 2021, 27, 449–469. [CrossRef]

19. Sager, T. Responsibilities of theorists: The case of communicative planning theory. Prog. Plan. 2009, 72, 1–51. [CrossRef]
20. Goez, H.; Lai, H.; Rodger, J.; Brett-MacLean, P.; Hillier, T. The DISCuSS model: Creating connections between community

and curriculum—A new lens for curricular development in support of social accountability. Med. Teach. 2020, 42, 1058–1064.
[CrossRef] [PubMed]

21. Holt, M.; Lerback, J.C.; St. Pierre, G.A.E. A Vision for a Diverse and Equitable Environment through the Lens of Inclusive Earth; Abstracts
with Programs; Geological Society of America: Boulder, CO, USA, 2020; Volume 52. [CrossRef]

22. Congress Advisory Committee on Equity Diversity Inclusion and Decolonization (AC-EDID) Canada. Igniting Change: Fi-
nal Report and Recommendations. Available online: http://www.ideas-idees.ca/about/CAC-EDID-report (accessed on 20
December 2021).

23. Advance, H.E. Athena Swan Charter Encouraging and Recognising Commitment to Advancing Gender Equality. Available
online: https://www.advance-he.ac.uk/equality-charters/athena-swan-charter (accessed on 20 December 2021).

24. Science in Australia Gender Equity. Science in Australia Gender Equity. Available online: https://www.sciencegenderequity.org.
au/ (accessed on 20 December 2021).

25. AAAS. See Change with STEMM Equity Achievement. Available online: https://seachange.aaas.org/ (accessed on 20 Decem-
ber 2021).

26. National Science Foundation. ADVANCE at a Glance. Available online: https://www.nsf.gov/crssprgm/advance/ (accessed on
20 December 2021).

27. Government of Canada. Equity, Diversity and Inclusion Dimensions Charter. Available online: http://www.nserc-crsng.gc.ca/
NSERC-CRSNG/EDI-EDI/Dimensions-Charter_Dimensions-Charte_eng.asp (accessed on 20 December 2021).

28. Canadian Kinesiology Alliance. Inclusion Statrement. Available online: https://www.cka.ca/en/cka-inclusion (accessed on 20
December 2021).

29. American Council on Exercise. Equity, Diversity and Inclusion in the Fitness Industry. Available online: https://www.acefitness
.org/education-and-resources/professional/expert-articles/7918/equity-diversity-and-inclusion-in-the-fitness-industry/ (ac-
cessed on 20 December 2021).

30. Physical and Health Education Canada. Strategic Plan 2021–2024. Available online: https://phecanada.ca/sites/default/files/c
ontent/docs/phe-strategic%20-plan-2021-2024-final-24feb2021.pdf (accessed on 20 December 2021).

31. Youth Sport Trust. Equality, Diversity and Inclusion. Available online: https://www.youthsporttrust.org/about/equality-diversi
ty-and-inclusion (accessed on 20 December 2021).

32. US Ski and Snowboard. Diversity, Equity & Inclusion Action Plan. Available online: https://usskiandsnowboard.org/sites/defa
ult/files/files-resources/files/2021/DEI%20Action%20Plan%20July%2014%2C%202021_0.pdf (accessed on 20 December 2021).

33. Team USA. USA Diving Diversity, Equity and Inclusion. Available online: https://www.teamusa.org/usa-diving/diversity-equ
ity-and-inclusion (accessed on 20 December 2021).

34. Office of Equity Diversity and Inclusion. Office of Equity, Diversity and Inclusion. Available online: https://www.ucalgary.ca/
equity-diversity-inclusion (accessed on 20 December 2021).

http://doi.org/10.1080/13613324.2016.1260226
http://doi.org/10.1353/nib.2019.0060
http://doi.org/10.5860/crln.80.3.130
http://doi.org/10.1108/IJEM-04-2019-0135
http://doi.org/10.1016/j.buildenv.2021.108352
http://doi.org/10.1177/08404704211038232
http://doi.org/10.15766/mep_2374-8265.10971
http://doi.org/10.1007/978-3-030-42691-0_14
http://doi.org/10.1038/s41569-020-00462-8
http://www.ncbi.nlm.nih.gov/pubmed/33051612
http://doi.org/10.3138/ctr.188.009
http://doi.org/10.1371/journal.pbio.3001282
http://doi.org/10.1080/13527258.2020.1799059
http://doi.org/10.1016/j.progress.2009.03.002
http://doi.org/10.1080/0142159X.2020.1779919
http://www.ncbi.nlm.nih.gov/pubmed/32608298
http://doi.org/10.1130/abs/2020AM-355496
http://www.ideas-idees.ca/about/CAC-EDID-report
https://www.advance-he.ac.uk/equality-charters/athena-swan-charter
https://www.sciencegenderequity.org.au/
https://www.sciencegenderequity.org.au/
https://seachange.aaas.org/
https://www.nsf.gov/crssprgm/advance/
http://www.nserc-crsng.gc.ca/NSERC-CRSNG/EDI-EDI/Dimensions-Charter_Dimensions-Charte_eng.asp
http://www.nserc-crsng.gc.ca/NSERC-CRSNG/EDI-EDI/Dimensions-Charter_Dimensions-Charte_eng.asp
https://www.cka.ca/en/cka-inclusion
https://www.acefitness.org/education-and-resources/professional/expert-articles/7918/equity-diversity-and-inclusion-in-the-fitness-industry/
https://www.acefitness.org/education-and-resources/professional/expert-articles/7918/equity-diversity-and-inclusion-in-the-fitness-industry/
https://phecanada.ca/sites/default/files/content/docs/phe-strategic%20-plan-2021-2024-final-24feb2021.pdf
https://phecanada.ca/sites/default/files/content/docs/phe-strategic%20-plan-2021-2024-final-24feb2021.pdf
https://www.youthsporttrust.org/about/equality-diversity-and-inclusion
https://www.youthsporttrust.org/about/equality-diversity-and-inclusion
https://usskiandsnowboard.org/sites/default/files/files-resources/files/2021/DEI%20Action%20Plan%20July%2014%2C%202021_0.pdf
https://usskiandsnowboard.org/sites/default/files/files-resources/files/2021/DEI%20Action%20Plan%20July%2014%2C%202021_0.pdf
https://www.teamusa.org/usa-diving/diversity-equity-and-inclusion
https://www.teamusa.org/usa-diving/diversity-equity-and-inclusion
https://www.ucalgary.ca/equity-diversity-inclusion
https://www.ucalgary.ca/equity-diversity-inclusion


Sports 2022, 10, 55 19 of 25

35. Government of Canada. Equity, Diversity and Inclusion: Dimensions. Available online: https://www.nserc-crsng.gc.ca/NSERC-
CRSNG/EDI-EDI/Dimensions_Dimensions_eng.asp (accessed on 20 December 2021).

36. Government of Canada. Best Practices in Equity, Diversity and Inclusion in Research: A Guide for Applicants to New Frontiers in
Research Fund Competitions. Available online: https://www.sshrc-crsh.gc.ca/funding-financement/nfrf-fnfr/edi-eng.aspx
(accessed on 20 December 2021).

37. United States Government Printing Office. Intercollegiate Sports (Part 2). Hearing on Title IX Impact on Women’s Participation in
Intercollegiate Athletics and Gender Equity before the Subcommittee on Commerce, Consumer Protection, and Competitiveness
of the Committee on Energy and Commerce. House of Representatives, One Hundred Second Congress, Second Session. Available
online: https://eric.ed.gov/?id=ED359091 (accessed on 20 December 2021).

38. Soler, S.; Prat, M.; Puig, N.; Flintoff, A. Implementing Gender Equity Policies in a University Sport Organization: Competing
Discourses from Enthusiasm to Resistance. Quest 2017, 69, 276–289. [CrossRef]

39. Li-Ching, W.; Yu-Hsien, T.; Keng-Yu, C.; Cheng-Ting, W.; Yi-Chia, L. The Shadow Report for the “Convention on the Elimination
of All Forms of Discrimination against Women (CEDAW)” with Topics on Gender Diversity Education, Sex Education, and
Female Participation in Exercise and Sports. Chin. Educ. Soc. 2014, 47, 66–84. [CrossRef]

40. Karr-Kidwell, P.J.; Sorenson, K. The Gender Equity Movement in Women’s Sports: A Literature Review and Recommendations.
Available online: https://eric.ed.gov/?id=ED362471 (accessed on 20 December 2021).

41. Congress of the U.S Washington D.C. House Committee on Energy Commerce. Intercollegiate Sports. Hearing on Title IX Impact
on Women’s Participation in Intercollegiate Athletics and Gender Equity before the Subcommittee on Commerce, Consumer
Protection, and Competitiveness of the Committee on Energy and Commerce. House of Representatives, One Hundred Third
Congress, First Session. Available online: https://books.google.ca/books/about/Intercollegiate_Sports.html?id=Rcw0AAAAI
AAJ&redir_esc=y (accessed on 20 December 2021).

42. Pollock, E.R.; Young, M.D.; Lubans, D.R.; Coffey, J.E.; Hansen, V.; Morgan, P.J. Understanding the impact of a teacher education
course on attitudes towards gender equity in physical activity and sport: An exploratory mixed methods evaluation. Teach. Teach.
Educ. 2021, 105, 103421. [CrossRef]

43. Cooper, J.N. Excellence beyond athletics: Best practices for enhancing black male student athletes’ educational experiences and
outcomes. Equity Excell. Educ. 2016, 49, 267–283. [CrossRef]

44. Hobson, M.R.; Whigham, S. Reflections on Redressing Racial Inequalities, When Teaching Race in the Sociology of Sport and
Physical Education. In Doing Equity and Diversity for Success in Higher Education; Springer: Berlin/Heidelberg, Germany, 2021;
pp. 241–248.

45. Nesseler, C.; Gomez-Gonzalez, C.; Gasparetto, T. Head coach tenure in college women’s soccer. Do race, gender, and career
background matter? Sport Soc. 2021, 24, 972–989. [CrossRef]

46. Hylton, K. Race equality and sport networks: Social capital links. In Sport and Social Capital; Routledge Milton Park: Oxfordshire,
UK, 2008; pp. 277–304.

47. Westman, R.J. Investigating Equity: An Evaluation of the Relationship of the NCAA’s APR Metric on Similarly Resourced Historically
Black and Predominantly White NCAA Division-I Colleges and Universities; Seton Hall University: South Orange, NJ, USA, 2018.

48. Trussell, D.E.; Kovac, L.; Apgar, J. LGBTQ parents’ experiences of community youth sport: Change your forms, change your
(hetero) norms. Sport Manag. Rev. 2018, 21, 51–62. [CrossRef]

49. Melton, E.N.; MacCharles, J.D. Examining sport marketing through a rainbow lens. Sport Manag. Rev. 2021, 24, 421–438.
[CrossRef]

50. Krane, V.; Waldron, J.J. A renewed call to queer sport psychology. J. Appl. Sport Psychol. 2021, 33, 469–490. [CrossRef]
51. Strang, M. Straight Kits F/or Queer Bodies? An Inter-Textual Study of the Spatialization and Normalization of a Lesbian, Gay,

Bisexual, Transgender and Queer (LGBTQ) Soccer League Sport Space. Available online: https://tspace.library.utoronto.ca/han
dle/1807/29629 (accessed on 20 December 2021).

52. Cunningham, G.B.; Wicker, P.; Walker, N.A. Gender and Racial Bias in Sport Organizations. Front. Sociol. 2021, 6, 122. [CrossRef]
53. Smith, M.D.; Lucas, C.B.; Tibbetts, E.; Carter, L. Mandating intersectionality in sport psychology: Centering LGBTQ women of

color athletes. In Feminist Applied Sport Psychology; Routledge: London, UK, 2019; pp. 97–105.
54. Sauder, M.H.; DeLuca, J.R.; Mudrick, M.; Taylor, E. Conceptualization of diversity and inclusion: Tensions and contradictions in

the sport management classroom. J. Hosp. Leis. Sport Tour. Educ. 2021, 29, 100325. [CrossRef]
55. Hallinan, C.J. The Presentation of Human Biological Diversity in Sport and Exercise Science Textbooks: The Example of “Race”. J.

Sport Behav. 1994, 17, 3.
56. Adair, D. Conformity, diversity, and difference in antipodean physical culture: The indelible influence of immigration, ethnicity,

and race during the formative years of organized sport in Australia, c. 1788–1918. Immigr. Minorities 1998, 17, 14–48. [CrossRef]
57. Adair, D.; Taylor, T.; Darcy, S. Managing ethnocultural and ‘racial’ diversity in sport: Obstacles and opportunities. Sport Manag.

Rev. 2010, 13, 307–312. [CrossRef]
58. Cunningham, G.; Hussain, U. The case for LGBT diversity and inclusion in sport business. Sport Entertain. Rev. 2020, 5, 1–15.
59. Shaw, S.; Cunningham, G.B. The rainbow connection: A scoping review and introduction of a scholarly exchange on LGBTQ+

experiences in sport management. Sport Manag. Rev. 2021, 24, 365–388. [CrossRef]
60. Cunningham, G.B. Creating and sustaining gender diversity in sport organizations. Sex Roles 2008, 58, 136–145.
61. Elling, A.; Hovden, J.; Knoppers, A. Gender Diversity in European Sport Governance; Routledge: London, UK, 2018.

https://www.nserc-crsng.gc.ca/NSERC-CRSNG/EDI-EDI/Dimensions_Dimensions_eng.asp
https://www.nserc-crsng.gc.ca/NSERC-CRSNG/EDI-EDI/Dimensions_Dimensions_eng.asp
https://www.sshrc-crsh.gc.ca/funding-financement/nfrf-fnfr/edi-eng.aspx
https://eric.ed.gov/?id=ED359091
http://doi.org/10.1080/00336297.2016.1226186
http://doi.org/10.2753/CED1061-1932470407
https://eric.ed.gov/?id=ED362471
https://books.google.ca/books/about/Intercollegiate_Sports.html?id=Rcw0AAAAIAAJ&redir_esc=y
https://books.google.ca/books/about/Intercollegiate_Sports.html?id=Rcw0AAAAIAAJ&redir_esc=y
http://doi.org/10.1016/j.tate.2021.103421
http://doi.org/10.1080/10665684.2016.1194097
http://doi.org/10.1080/17430437.2019.1710133
http://doi.org/10.1016/j.smr.2017.03.003
http://doi.org/10.1080/14413523.2021.1880742
http://doi.org/10.1080/10413200.2020.1764665
https://tspace.library.utoronto.ca/handle/1807/29629
https://tspace.library.utoronto.ca/handle/1807/29629
http://doi.org/10.3389/fsoc.2021.684066
http://doi.org/10.1016/j.jhlste.2021.100325
http://doi.org/10.1080/02619288.1998.9974927
http://doi.org/10.1016/j.smr.2010.06.002
http://doi.org/10.1080/14413523.2021.1880746


Sports 2022, 10, 55 20 of 25

62. Nelson, A. Sport, physical activity and urban Indigenous young people. Aust. Aborig. Stud. 2009, 2, 101–111.
63. Evans, J.; Georgakis, S.; Wilson, R. Indigenous Games and Sports in the Australian National Curriculum: Educational Benefits

and Opportunities? Ab-Orig. J. Indig. Stud. First Nations First Peoples’ Cult. 2018, 1, 195–213.
64. Shehu, J. Sport for all in postcolony: Is there a place for indigenous games in physical education curriculum and research in

Africa. Afr. Educ. Rev. 2004, 1, 21–33. [CrossRef]
65. Hapeta, J.; Stewart-Withers, R.; Palmer, F. Sport for Social Change with Aotearoa New Zealand Youth: Navigating the Theory–

Practice Nexus through Indigenous Principles. J. Sport Manag. 2019, 33, 481–492. [CrossRef]
66. Hodge, K.; Sharp, L.-A.; Heke, J.I. Sport Psychology Consulting with Indigenous Athletes: The Case of New Zealand Māori. J.
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