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Abstract

:

The purpose of this research is to examine how the local community views the local school and higher education from the viewpoint of school leaders. Learning ‘using’ technologies has become a global phenomenon. The Internet is often seen as a value-neutral tool that potentially allows individuals to overcome the constraints of traditional elitist spaces and gain unhindered access to learning. Additionally, the study looks at the peculiarities of rural regions that are sparsely inhabited. The data came from a survey of 1270 Chinese school administrators. According to school leaders, local schools and higher education often score best in major cities and lowest in sparsely populated rural towns, revealing considerable disparities across the four categories of international urban regions. The articles also disclose certain information about sparsely populated rural places, such as a different sort of expectation of the local school, but also its worth, and establish a positive relationship between the school and the community. School staff have likewise expressed low expectations for the local school. These findings relate to continuing conversations in Asian nations about school leadership and education. The national governments and nongovernmental agencies who fund educational endeavors in developing countries have advocated the use of new technologies to reduce the cost of reaching and educating large numbers of children and adults who are currently missing out on education. This paper presents an overview of the educational developments in open, distance, and technology-facilitated learning that aim to reach the educationally deprived populations of the world. It reveals the challenges encountered by children and adults in developing countries as they attempt to access available educational opportunities.
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1. Introduction


There are many different local school settings across the world, each with its own set of circumstances for school leaders to operate in. Successful school leadership has been related to the ability to comprehend and familiarize leadership to the particular environment, this does not [1]; however, imply that school leaders should take a different strategy in each case [2]. As a result, the emphasis of this paper is on school leaders in rural regions, an area of leadership research that has gotten little attention in the international and Chinese contexts in the past. Although this paper refers to technology-enhanced learning developments in developing countries, it by no means assumes that all developing nations have homogenous characteristics, social problems, and issues. These countries differ in their political circumstances, the history of their educational developments, culture, language, religion, gender issues, population size, resources, and the contemporary influx of technology. Each country has developed different forms of open and distance learning alternatives to meet the demand for education. Nonetheless, the key challenges all these nations face in trying to reach the masses and address issues of poverty and educational access make it worthwhile to compare their situations and strategies.



After reviewing the available literature on rural school leadership, Theoharis identified the primary challenges faced by rural school leaders [3]. Even though they are held to the same accountability requirements as their counterparts in bigger cities, rural school leaders typically lack administrative assistance and basic resources when it comes to school accountability and improvement efforts [4]. In addition, because of poverty and families’ socioeconomic standards, these school leaders deal with a broader variety of chores and prospects in the leadership from such locality. Grissom et al. found that principals with less experience and education operate in the most difficult environments—in this instance, a substantial percentage of low-income, non-white, and/or low-income students [5]. Moreover, some parents are worried about their experience towards school learning, particularly those who are less educated which, according to Bahmani et al., may lead to less engagement among schools and parents [6]. Many studies have elaborated that school administrators in rural locations devote more effort to developing strong community partnerships with local community members and groups [7]. Rural school leaders spend less time working with other school leaders due to the considerable distance between schools, the broad variety of tasks, and the habits of working alone, according to studies [8].



According to research on the background of state impact that matters, these leadership ideas are critical. School leaders handle relationships with many groups, both within and outside of the school in a hierarchical and networked fashion as leaders [9]. In China and other neighboring nations, school administrators must strike a balance between national leadership (national curriculum, education regulations), local political leadership (school board members are chosen via political elections), and supervisory leadership (political committees and department heads serving in the city). A continual engagement process based on varied power relationships builds trust and confidence, while also presenting risk and opportunity to school leaders [10]. One conundrum posed by these contextual differences is how to achieve educational equality in all schools, independent of their location, size, socioeconomic status, or other factors. The perspective of the overall purpose of education and building is also addressed in statements about these difficulties [11].



The previous study has revealed, for example, that contemporary globalization tendencies and “new public administration (NPM)” have produced an educational divide between rural and urban regions [12]. The problem of how to incorporate and integrate the local context into the leadership of school leaders was addressed in a recent study on the professional identity of Chinese school leaders [13]. The purpose of this article is to bring attention to the findings of earlier surveys, especially those involving school leaders in rural regions and how such surveys are performed in China.



As seen by the present corpus of Chinese research, some researchers have evaluated national data from a comparative viewpoint to discover the similarities and variances between school leaders in rural regions and other locations. In light of this, this article considers a rising number of researches on rural school leadership, most of which have been done in the United States, Canada, and Australia [14]. China, a sparsely populated nation with a long history of rural elementary schools, is an excellent example. In China, there are around 125 municipalities directly under the central government, with a population of fewer than 10,000 people, with 25 of them having a population of fewer than 5000 people [15]. However, Johnson’s work provides important insights into the participation and impact of youth in various rural and urban settings [16]. These earlier discoveries also addressed important issues of equality and power dynamics between cities and rural areas. One might argue that schools and their leaders play an important role in society in an age when the population of some places is declining and there is inequality between those who choose to live in big cities and those who prefer to stay in the countryside.



As a result, there are compelling justifications for paying more attention to community impressions of the local school and higher education, as well as school leaders’ experiences, particularly in rural locations. This article is based on data from a survey of Chinese school administrators that was conducted in June 2020. The purpose of this essay is to examine the local schools and community’s perspectives on further education from the viewpoint of a school leader. Another goal is to look at the peculiarities of rural regions that are sparsely inhabited. The analytical study was guided by the following research questions:




	
What are school officials’ perspectives about continuing education in local schools and communities in each city?



	
Are there any distinguishing features among school leaders in sparsely populated rural locations, and if yes, how can these disparities be explained?








The following is a breakdown of the article’s structure. First, the analytical work is described in more depth. The findings of both qualitative and quantitative data analysis are combined in a comprehensive report. A discussion and some conclusions conclude the article.




2. Research Methodology


2.1. Data Sample and Survey


The Ministry of Education of China provided email addresses for school leaders for the poll. According to the official figures, China presently employs three thousand and six hundred full-time school leaders in the research area. We have thought about how the responsibilities of school leaders would change in the Chinese context. Because they seldom have the chance to address specific questions on community leadership, temporary or appointed school leaders are dismissed. The school’s vice-principal has also been eliminated since, in China, they have no final accountability for matters that concern the school’s leaders (e.g., legal and financial considerations, for instance, budget, and salary determination). However, school officials from both public and private schools are concerned. The lack of significant differences between the different kinds of school ownership was one of the key arguments for combining and marketing them.



The poll was restricted to 3000 principals with this in mind. Following the first email, it became evident that the email address had not been fully updated; as a result, much effort was expended on the hunt for the “missing” school principal. New emails were sent to the heads of these schools. Following that, all school leaders received two reminders.



Notwithstanding these obstacles, the data obtained meets the article’s aim and goals as the 249 school leaders out of 290 local municipalities were represented, which counts the sample size to (n = 1270). The Chinese Ministry of Education defined four sorts of municipalities, and there was a good range amongst them (large city, city, rural areas, and sparsely populated rural areas). Moreover, the strength of the empirical data is that there was a wide range of age, number of years in the profession, school unit size, gender, and school ownership.



Some probable causes in the non-response analysis should be emphasized. The difficulties in acquiring updated e-mail addresses from the National Agency for Education have previously been mentioned. Another aspect is that Chinese school leaders change occupations more frequently than their regional counterparts, resulting in empty posts and the replacement of many school leaders are filled by part-time heads. Another issue is that some emails are caught by municipal spam filters, thus all reminders are addressed to the school directly, and 13 participants were dropped from the research due to missing data.




2.2. Quantitative Data Analysis Method


We start via way of means of summarizing findings drawn from posted quantitative analyses in comparison to the overall performance of city and rural colleges that participated in this survey. The cause of imparting those findings is to emphasize the quantity to which the agricultural principals embraced the function of studying-focused management and the character in their effect at the expert studying in their teachers. These analyses employed descriptive statistics, t-tests, confirmatory evaluation, and structural equation modeling (SEM). Because the information of those quantitative analyses had been offered elsewhere, within the modern-day paper, we summarized the quantitative effects in order to keep the area reserved for the qualitative evaluation. Our purpose within the qualitative segment of this survey was to expand an in-depth, holistic description of how one major replied to the demanding situations of the main trainer studying in a rural Chinese faculty. Yin (2002) asserted that ‘You might use the case examine technique due to the fact you intentionally desired to cowl contextual conditions-believing that they are probably fairly pertinent to your phenomenon of examination. Thus, the case examine technique is regarded as appropriate for the ambitions of this research. Data had been analyzed via way of means of thematic evaluation. After analyzing the interview transcripts numerous times, statistics had been diagnosed in terms of key topics pronounced on this survey: context and management, trainer trust, trainer agency, studying-focused management and trainer expert studying. We searched the statistics-set for patterns, commonalities, and contradictions in terms of how principals enacted their management function to guide trainer studying and faculty development. For the purposes of this example survey, we organized the evaluation of the statistics into phrases of four dimensions of studying-focused management, as described in this examination. We employed statistics triangulation to ‘make a contribution to verification and validation of qualitative evaluation via way of means of checking the consistency of findings generated via way of means of one-of-a-kind statistics series techniques, and checking the consistency of various statistics reassertion withinside the equal technique’. We relied on one-of-a-kind statistics triangulation.




2.3. Data Analysis (Qualitative)


The Chi2 analysis was augmented and enhanced by the qualitative data analysis. With the help of tools for analysis of the data qualitatively, free-text responses were imported and structured (NVivo 12). To organize the analytical process, an analysis framework was devised (see Figure 1). Initially, the purpose of the research was to uncover some passages that demonstrate the opinions of school leaders concerning continuing education in schools and communities. The local administrative system of China splits these categories into four sorts of municipalities (big cities, towns, rural regions, and poorly populated rural areas) (large cities, towns, rural areas, and sparsely populated rural areas). Compare and evaluate quotations and quotes of school leaders in four metropolitan kinds were used to discover if there were variations between school leaders in sparsely populated rural regions, and if so, how to explain these differences. As a result, the analysis of the qualitative data focused on analyzing the variances revealed by the quantitative analyses to answer research question two.



The following snippets and quotations have been chosen as indicative instances and comparison cases to improve the quantitative analysis. It is significant to mention that each unknown school leader is one-of-a-kind, thus it only shows on the results page once.




2.4. School Sample


The school sample examined targeted patterns of 31 public number one and secondary colleges positioned in 3 regions of mainland China that embody an extensive variety of city and rural areas (Shanghai, Ningxia and Hailing). The college pattern became a practical comfort pattern. The pattern became practical from the observation that the choice of colleges included variants on numerous key variables consisting of college level and geographic location (i.e., city/rural). The traits of the trainer pattern (see Table 1) were usually consultant of the populace of China’s instructors on gender, rank and experience. Consistent with the literature, rural instructors in this appear much less certified compared with city instructors. The city cohort held better stages of tutorial attainment and expert rank. More specifically, the agricultural cohort was constructed from a decreased percentage of excessive expert rank instructors and a bigger percentage of instructors with at best, an excessive college degree. This additionally defined the lecturers within the case by looking at the college. The qualitative part of this study analyzed the gathering of quantitative records. In this segment of analysis, we recognized numerous colleges within the complete pattern of 38 schools, with 1 that confronted very one-of-a-kind college development challenges. We accumulated qualitative cases to analyze records in those colleges over a length of numerous years. The case analyzed, provided in this paper, specializes in one principal, Principal Liu, from Hong Qi Primary School, a rural college in Southwest China. Principal Liu tested a sample of vulnerable learning-concentrated management that become consistent with the alternative rural principals.



Using different methods to measure and calculate ANOVA:



Statistical analysis was performed using ANOVA and the statics. Analysis of variance (ANOVA) is a statistical technique that is used to check if the means of two or more groups are significantly different from each other. “ANOVA” checks the impact of one or more factors by comparing the experientially means of different data. All results of the quantitative variables’ statistical module were reported either as means and standard deviation or frequency (percentage) (%). ANOVA was applied to assess if there was a significant association between categorical variables data (see Table 2). There was no association between the mean intrusive scale score and other demographic factors and was considered to be statistically significant (p > 0.025). There was also no association between the mean avoidance scale score and any demographic factors (p > 0.025).





3. Results


This part is divided into four affirmations, and school leaders must score their agreement with the facts on a scale of 1 to 6. There are three elements to the findings (views about local schools, views on continuing education, and job opportunities after primary school). The qualitative analyses findings are utilized to further analyze and expand the Chi2 analysis findings, as well as the two research questions that are given (see Figure 2).



3.1. Attitudes towards the Local School and Education


The first research examines school leaders’ perceptions of local schools’ perspectives and educational opportunities in the community. The following graph depicts the distribution of school leaders’ estimates (see Table 3).



As indicated in Table 1, school leaders in sparsely populated rural regions pay less attention to community education than school leaders in the other three kinds of cities. There is a significant association between the kind of municipality and the assessed worth of school leaders, according to Chi2 analysis, X2 (18, N = 1270) = 174.70, p. 001. Cramer V = 35, indicating that the observed value based on column and row correlation is moderate. Education was less valued in remote and sparsely inhabited regions (p < 0.005), according to a post hoc test.



The qualitative study indicates a more in-depth Chi2 analysis of the features of sparsely populated rural regions than the other three categories of cities. More precisely, municipal school officials did not imply that local schools had high expectations, at least in terms of education, or that education was valued in the community. Some school officials expressed the attitudes in the local community as “rural culture”, “small municipality mentality”, “industrial community mentality”, and “poor education culture” in their explanations.



However, poll findings show that local school and continuing education expectations are low and that there may be issues. Parents have high expectations of local schools, even though teaching levels in these places are often poor. In a town with a small population, Qin, a school head, clarified:



“I work in a small municipality in which there is only one F-6 school. Parents have an expectation to be involved and decide about many things in the school, especially if things are not good. Therefore, I have to work a lot to promote good forms of collaboration with them”.



As a result, school officials in sporadically populated rural regions emphasized the significance of local schools in the tiny municipality. Furthermore, if education is not a high priority, some school officials think that schools play an important role in maintaining community cohesion. As a result, expectations for the local schools are different from those for other sorts of municipalities. This is how Ban said it:



“There is a culture in the municipality that the social (mission) of the school is more important than the education itself. Many people also know how it should be”.



Other features of sparsely inhabited rural regions were discovered by the investigations. These school leaders, for example, underlined that the town had a “strong cohesiveness” and a custom of “everyone knows everyone”. Consequently, as a leader of a school, you are acquainted with a wide range of individuals, including parents, legislators, and members of the local business community, all of whom have particular expectations from the leader of the schools and municipal schools. Certain leaders of the schools portrayed these background variables in a positive light, arguing, for example, that communication channels are becoming shorter, making it easier to find common ground on a variety of subjects. On the contrary, some leaders of other schools pointed out that these demands may be taxing. As shown by Qi, such statements were not observed by other municipalities school leaders:



“The fact that I live and work in the same small community makes me feel greater pressures from the surrounding community. Here, I cannot resign and seek another school leadership job because then, I let the whole village down”.



To recap the first section, school leaders in sparsely populated rural regions pay less attention to community education than school leaders in the other three kinds of cities. Similar results in qualitative study were supported by school administrators, who referred to local communities’ “country culture”, “small-town mentality”, and “industrial society mentality”. Most importantly, the other municipality kinds lacked equivalent vocabulary and explanations. Even though administrators had low expectations for local schools and education in terms of teaching, they underlined that local schools may play an essential role in the community. As a result, expectations are huge.



Although their personalities are considerably diverse and school leaders just use two adjectives to describe them as excellent or terrible, their influence on local schools and education may be enormous.




3.2. Perceptions of Higher Education


Another investigation focused on school administrators’ predictions about whether pupils would move on to higher education. This study also looked at how school officials viewed students who planned to continue their education at the university level (see Table 4). The following graph depicts the dispersion of school principals’ estimates.



The table demonstrates an important nexus between the type of municipality and the school leadership estimate, X2 (18, N = 1270) = 89.82, p < 0.001. In more detail, school leaders in large towns and cities estimate that students are more likely to continue their university studies than school leaders in rural areas and sparsely populated rural areas (p < 0.005). It is important to mention that roughly a third of school administrators could not predict how many pupils went on to higher education. Cramer’s V = 0.16, which indicates a modest effect size, was used to quantify the association in this study. Principals in remote and poorly inhabited regions believed that only a small number of children will progress to upper secondary school (p < 0.005), according to post hoc assessments.



Table 5 reveals that the kind of municipality and the evaluation of school leaders have a statistically significant relationship, X2 (18, N = 1270) = 89.82, p < 0.001. School leaders in big cities, in particular, feel that students in sparsely inhabited rural regions are more motivated to attend college than school officials in sparsely populated rural areas (p < 0.005). In a similar vein to the last question, over 30% of school administrators had no idea how many kids will go on to university.



The overall image produced by the analysis was mostly confirmed by the qualitative data analysis. To begin with, none of the city municipal school officials said that few pupils enter higher secondary school, and university courses are deemed unimportant, or that students find work in their local community shortly after finishing obligatory education. Particularly, this is true, that leaders of schools work in “adversarial” environments. This is not to say that these kinds of attitudes do not exist in these communities; they just do not seem to be exclusive to these two sorts of municipalities.



The qualitative investigation revealed data about the features of the leaders of schools in sporadically rural populated regions that might help people better comprehend the differences between the different kinds of municipalities. Some school officials said that there is a “lack of an education culture” and that there is “scepticism regarding education” generally, especially about university courses. Such instances stand in stark contrast to the views of school leaders in other sorts of municipalities, most notably in the city and big city groups. Parents and the surrounding community, according to school officials, had great expectations for the school to provide children with a solid knowledge basis for their growth, as well as for students to get excellent grades to join the “proper” high school, as well as private schools, particularly in the two city categories. Quinn was a perfect example of what was expected of him:



“(We have) strong parents who have both the financial and the educational status, which can be a challenge. Many times … they can be burdensome if they receive a negative answer when it comes to a holiday request or low grades”.



The research also found that in sparsely populated rural locations, attitudes toward higher education are unfavorable, not only from the local communities’ members’ and parents’ perspectives. On the subject of what distinguishes the schools and the town, one school head, Li, responded:



“The lack of academic traditions in the local community, but also among the school staff. There is also a lack of knowledge based on facts among school staff and parents”.



The quote seems to be significant in various ways. More specifically, the remark implies that cynicism regarding higher education is not limited to the surrounding population; school staff may also contribute to such beliefs. It is worth noting that no quotations with comparable features were identified from other urban school administrators. In contrast to the other three local school leaders, school leaders emphasized the low level of formal education of teachers and staff, as well as the difficulty in obtaining suitable faculty.



Finally, it is worth noting that school administrators actively worked to influence students’ attitudes regarding higher education. An official from school also indicated a wish to stimulate students and teenagers by encouraging them to pursue more education, “I would want to encourage an enhanced interest in studies in general”, Han, for example, argued that “students should be able to appreciate the benefits of additional study”. Xu, a leader from another school, expressed her desire to “see a stronger future for our young people to remain in the municipality—possibilities to study further (without having to migrate)”. Kim in a similar spirit, said, “I want the school to be the basis that helps young people remains in the countryside, or choose to go back”.



To summarize the second section, school administrators in densely populated urban regions feel that more pupils go on to high school than school officials in sparsely inhabited rural areas. Furthermore, school officials in major cities and towns feel that students in sparsely populated rural regions continue to study more than students in large cities and towns. In terms of the qualitative analysis and features of sparsely populated rural locations, these school leaders said that these cities “lack education and culture” and that “widespread cynicism about education” exists, particularly in university courses. As previously said, some cities’ educational leaders lack such words and explanations. These values also stand in stark contrast to school leaders in both city groupings, who often stress parents’ and communities’ high expectations for teaching quality and student progress.




3.3. Possibilities for Employment after Elementary School


The third section of the study examines school leaders’ perceptions about the likelihood of obtaining work after graduating from primary school. The outcome is as follows (see Table 6):



The results illustrate the association between the kind of municipality and the perceived value of school leadership X2 (18, N = 1270) = 41.10, p < 0.001. Cramer V = 0.16, on the other hand, indicates that this association is relatively weak. School administrators in remote regions believed that their prospects of obtaining work after school were poor (p < 0.005), according to post-mortem examinations. In addition, the same trend as the previous issue was discovered, with roughly 30% of school leaders unable to assess the likelihood of obtaining work after graduation from elementary school.



Thus, the qualitative research revealed some information about sparsely populated rural towns and dived further into the topics of work chances following obligatory education and the link between additional studies and employment. Some school administrators, for example, have claimed that creating a positive connection between the school and local community actors may assist children to find work once they finish primary school. School leaders in other towns, particularly big cities and metropolitan areas, aim for greater in-depth collaboration between schools and local corporations, such as via internships, study excursions, and other means.



Numerous school leaders also remarked that jobs are becoming scarcer, particularly in sparsely populated rural regions, emphasizing the significance of education and the presence of local institutions. Some school authorities have said that there is no inconsistency between students having an academic education and the continuous expansion of local enterprises, such as those in the forestry or steel sectors, as Wang explains:



“(I wish) that the attitude toward education is increased and that the students are allowed to work in the village. (I wish) also that the inhabitants, in line with increased educational level, develop the business sector in more areas and also in sustainable development”.



To summarize the last section, the Chi2 analysis demonstrates a difference between municipal and school leadership estimations; however, the correlation is lower than in earlier research. Nonetheless, qualitative data analysis might provide some insights into the peculiarities of sparsely inhabited rural places. Many school administrators have noted that, in comparison to other towns, there is a solid link between schools and local community actors, which may assist youngsters in obtaining employment once they graduate from elementary school. Furthermore, school administrators stated that staffing is dropping even in sparsely populated rural regions, emphasizing that young people may need to complete their education to survive in these locations.





4. Discussion


Two research issues were addressed in the above-mentioned analysis. From the standpoint of a school leader, the first inquiry focused on pre-existing impressions about the higher education in the school located in the municipality. The second inquiry was to determine if school leaders in sparsely populated rural locations share particular features, and if yes, how such variances may be described. The findings of the study indicated considerable disparities in perceptions of local schools and continuing education across the four Chinese municipalities constituted under the local government system. According to participating school leaders, local schools and further education are regarded most highly in big cities and least highly in less populated rural communities. Furthermore, the data revealed that these school leaders believed their chances of finding work after high school were better than those of their classmates from other municipalities, even though the association was weak. Another interesting finding is that a significant proportion of school leaders struggled to answer the questions of the survey. This suggests that the leaders of schools in China may only have a hazy understanding of the local situation and how it influences their leadership. This seems to be an issue, not least since effective management is based on the indigenous environment [17].



In terms of the features of school leaders in sparsely populated rural locations and how to interpret these qualities, qualitative research mostly validates the Chi2 analysis’ findings. Although school administrators have low expectations for local schools and teacher education, they believe that local schools may play an essential role in the community. As a result, parents’ expectations and impressions differ from those of other kinds of communities. School authorities said that their personnel had poor expectations of local schools and did not trust supplementary schooling. Some school authorities have claimed that their goal is to persuade students and teenagers to pursue additional education. When it comes to career chances outside of primary school, school administrators in sparsely populated rural regions say that building a positive connection between the school and community members may assist students to obtain jobs once they finish primary school. However, when jobs become rare even in rural regions, some school officials think that more education may be required to maintain the kids in these communities since the surviving firms require well-educated personnel.



The educational level of a person might have an impact on their views and expectations about their local school and higher education.



These results contribute to the development of a knowledge system regarding school leadership in China and throughout the globe. These differences become crucial to explore in light of recent studies demonstrating the necessity of recognizing and developing school leadership anchored in the local environment [18]. Recent research on the identity of Chinese school leaders has underlined the need to incorporate the local context into school leadership [19]. In this regard, the Chinese Ministry of Education has separated the national training plan into three sections: education law, governance, regulation; quality; and school leadership. The updated strategy emphasized school legislation, resource allocation, methodological work, quality, and governance concerns. Without diminishing the relevance of in-depth knowledge in these areas, we feel that it is still necessary to underline that school leadership is context-dependent, even in China, and that for successful leadership and school reform, the local context provides a solid beginning point. In light of the findings of this paper, school administrators in sparsely populated rural regions may find this to be even more critical.



A key finding in terms of context is that parents’ expectations and respect for local schools are low, which connects with their expectations and regard for local schools, though it has nothing to do with educational training and/or school reforms. According to Johnsen, & Bele (2013), the parents who are not well educated are frequently more apprehensive about their school and educational experiences, which may influence parent-school cooperation [20]. The features of school leadership in sparsely populated rural locations established in the prior study are revealed in these official findings. The results of the study are also in line with prior research on rural school leadership, which revealed that these school leaders spend more time cultivating strong community links [21]. In this instance, school officials repeatedly said that they put a great deal of effort into creating connections with parents. Simultaneously, they must contend with the reality that parents in these places want to be involved in and make choices on school issues that have little to do with pedagogy or school growth. In light of this, these school leaders must strive toward a change in parental engagement and expectations that encompass children’s learning and development, as well as other areas in which they are expected to participate [22].



It is also necessary to put the findings of this research into context, based on prior discussions on education’s overall purpose and mission in the Asian countries [23]. As a result, the differences shown across the various kinds of municipalities give valuable information for future debates, such as equivalency and the right to decent education, irrespective of the nation’s geography, school’s locality, financial situations, and similar things. There may be difficulties with fairness and whether all students in the Chinese education system have equal opportunity if parents (and school employees) in sparsely populated rural regions have low expectations for local schools and continued education. However, as many school leaders have pointed out, there is no essential inconsistency between continuing education and the right to stay in the nation; on the contrary, extra education may be necessary after school graduation.



As a result, concerns regarding the kind of information that children and teenagers desire and seek in these areas are part of a bigger discussion. In light of current NPM and globalization trends, which have a detrimental influence on rural regions, it is time for the debate on education’s motive and aims, as well as the notion of consciousness. In this type of conversation, it is important to emphasize not just practical-aesthetic teaching topics, but also other difficult-to-measure and evaluate teaching subjects, such as philosophy and history. We feel that based on past research, not only the value of education but also the importance of nurture should be assessed [24]. This conversation, in our view, might pave the way for leaders of more dynamic, community-based schools. Parents and school leaders may have important discussions about the responsibilities and functions of local schools, as well as how extra education might assist in providing a valuable platform for the community’s children and youth.



After that, it is important to point out some of the study’s shortcomings. In terms of methodology and analysis, it is important to emphasize that the article’s findings are “exclusively” based on the experiences of Chinese school directors and should thus be viewed with caution. As a result, in future case studies, to acquire a wider and (potentially) more complicated image of local schools and higher education, it is vital to include parents and other community people, particularly in sparsely populated rural regions. Furthermore, the importance of city categorization should be highlighted. It should be highlighted that the applicable categorization, for example, is fairly wide, which might lead to certain subtleties in the study being disregarded. This categorization seems to be more accurate than other classifications in the Chinese context, based on the presentation and comprehension of the idea of “rural” regions and/or areas in the international context.




5. Conclusions


The findings of this research show that sentiments about local schools and community continuing education varied statistically significantly between cities and towns. According to participating school leaders, local schools and further education are regarded most highly in big cities and least highly in less populated rural communities. Regarding other aspects of sparsely populated rural regions, school leaders underlined that, even though educational prospects for local schools and education were low, local schools, and education were still important, and that the local school may nevertheless play an important role in the community as a whole. Even if parents’ expectations and prospects differ little, this remains true. School workers also indicated skepticism regarding extra schooling and stated low hopes for local institutions. Officials from the school have also indicated that they want to inspire students and youngsters by encouraging them to pursue higher education. They also said that a positive connection has been built between the school and community members, which may assist children in finding employment once they graduate from elementary school. Nonetheless, school officials noted that even in rural regions, employment is becoming scarce. Further education, according to some school officials, is a must for youth to remain in such areas since surviving businesses require well-educated workers. These results contribute to current educational research institutes in China and internationally, as well as a larger understanding of the general purposes of education, nurturing, and power interactions between cities and towns together with the countryside.
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Figure 1. Comparison of urban, rural, Hong Qi principals on the four constructs. 
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Figure 2. Scheme of analysis. 
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Table 1. The characteristics of teacher sample and population.
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Teacher Characteristics

	
Study Sample

	
China Population






	

	
Urban (%)

	
Rural (%)

	
Urban (%)

	
Rural (%)




	
Teacher gender

	

	

	

	




	
Female

	
68.9

	
49

	
67

	
55.1




	
Male

	
30

	
50

	
32

	
44.85




	
Teaching experience

	

	

	

	




	
<6 years

	
23.5

	
41

	
23

	
34




	
7–15 years

	
31.5

	
34.54

	
41

	
38




	
>15 years

	
45

	
23.4

	
34.5

	
26




	
Highest education level

	

	

	

	




	
High school diploma

	
1

	
14.8

	
2.2

	
4.8




	
Bachelor degree

	
80.1

	
84.5

	
95

	
94




	
Graduate degree

	
17

	
0.85

	
3

	
0.9
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Table 2. ANOVA factor and analysis.






Table 2. ANOVA factor and analysis.





	
ANOVA: Single Factor

	

	

	

	




	
SUMMARY

	

	

	

	

	




	
Groups

	
Count

	
Sum

	
Average

	
Variance

	

	




	
Column 1

	
8

	
297

	
37.125

	
699.5136

	

	




	
Column 2

	
8

	
298.09

	
37.26125

	
653.6254

	

	




	
Column 3

	
8

	
297.7

	
37.2125

	
981.9898

	

	




	
Column 4

	
8

	
297.65

	
37.20625

	
872.706

	

	




	
ANOVA

	

	

	

	

	

	




	
Source of Variation

	
SS

	
df

	
MS

	
F

	
p-value

	
F-crit




	
Between Groups

	
0.076525

	
3

	
0.025508

	
3.18 × 10−5

	
1

	
2.946685




	
Within Groups

	
22,454.84

	
28

	
801.9587

	

	

	




	
Total

	
22,454.92

	
31
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Table 3. The importance of education in the local society is valued differently by principals.
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Kind of Municipality




	
Response Scale

	
Large City

	
City

	
Rural Area

	
Sparsely Populated Area

	
Total






	
Unknown

	
Count

	
21

	
19

	
43

	
2

	
85




	

	
% of Total

	
1.7%

	
1.5%

	
3.4%

	
0.2%

	
6.7%




	
Not at all

	
Count

	
6

	
13

	
16

	
5

	
40




	

	
% of Total

	
0.5%

	
1.0%

	
1.3%

	
0.4%

	
3.1%




	
2

	
Count

	
19

	
30

	
85

	
20

	
154




	

	
% of Total

	
1.5%

	
2.4%

	
6.7%

	
1.6%

	
12.1%




	
3

	
Count

	
44

	
66

	
113

	
20

	
243




	

	
% of Total

	
3.5%

	
5.2%

	
8.9%

	
1.6%

	
19.1%




	
4

	
Count

	
50

	
78

	
127

	
6

	
261




	

	
% of Total

	
3.9%

	
6.1%

	
10.0%

	
0.5%

	
20.6%




	
5

	
Count

	
65

	
96

	
104

	
4

	
269




	

	
% of Total

	
5.1%

	
7.6%

	
8.2%

	
0.3%

	
21.2%




	
To a great extend

	
Count

	
102

	
78

	
36

	
2

	
218




	

	
% of Total

	
8.0%

	
6.1%

	
2.8%

	
0.2%

	
17.2%




	
Total

	
Count

	
307

	
380

	
524

	
59

	
1270




	

	
% of Total

	
24.2%

	
29.9%

	
41.3%

	
4.6%

	
100.0%
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Table 4. Estimation by the school principal on students’ continuation to the level of higher secondary level.
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Kinds of Municipality




	
Response Scale

	
Large City

	
City

	
Rural Area

	
Sparsely Populated Area

	
Total






	
Unknown

	
Count

	
101

	
112

	
149

	
12

	
374




	

	
% of Total

	
8.0%

	
8.8%

	
11.7%

	
0.9%

	
29.4%




	
Not at all

	
Count

	
101

	
104

	
105

	
7

	
317




	

	
% of Total

	
8.0%

	
8.2%

	
8.3%

	
0.6%

	
25.0%




	
2

	
Count

	
40

	
77

	
132

	
14

	
263




	

	
% of Total

	
3.1%

	
6.1%

	
10.4%

	
1.1%

	
20.7%




	
3

	
Count

	
16

	
18

	
50

	
5

	
89




	

	
% of Total

	
1.3%

	
1.4%

	
3.9%

	
0.4%

	
7.0%




	
4

	
Count

	
21

	
30

	
45

	
11

	
107




	

	
% of Total

	
1.7%

	
2.4%

	
3.5%

	
0.9%

	
8.4%




	
5

	
Count

	
15

	
24

	
36

	
9

	
84




	

	
% of Total

	
1.2%

	
1.9%

	
2.8%

	
0.7%

	
6.6%




	
To a great extend

	
Count

	
13

	
15

	
7

	
1

	
36




	

	
% of Total

	
1.0%

	
1.2%

	
0.6%

	
0.1%

	
2.8%




	
Total

	
Count

	
307

	
380

	
524

	
59

	
1270




	

	
% of Total

	
24.2%

	
29.9%

	
41.3%

	
4.6%

	
100.0%




	
ANOVA: Single Factor




	
SUMMARY

	

	

	

	

	




	
Groups

	
Count

	
Sum

	
Average

	
Variance

	

	




	
Column 1

	
15

	
513.485

	
34.23233

	
6397.377

	

	




	
Column 2

	
15

	
648.599

	
43.23993

	
9651.767

	

	




	
Column 3

	
15

	
899.825

	
59.98833

	
18,208.3

	

	




	
Column 4

	
15

	
106.093

	
7.072867

	
228.8301

	

	




	
Column 5

	
15

	
2167.999

	
144.5333

	
106,923.8

	

	




	
ANOVA

	

	

	

	

	

	




	
Source of Variation

	
SS

	
df

	
MS

	
F

	
p-value

	
F crit




	
Between Groups

	
163,021.8

	
4

	
40,755.45

	
1.441038

	
0.229622

	
2.502656




	
Within Groups

	
1,979,741

	
70

	
28,282.02

	

	

	




	
Total

	
2,142,763

	
74
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Table 5. Estimation by the school principal on students’ continuation to university study.
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Type of Municipality




	
Response Scale

	
Large City

	
City

	
Rural Area

	
Sparsely Populated Area

	
Total






	
Do not know

	
Count

	
107

	
129

	
180

	
14

	
430




	

	
% of Total

	
8.4%

	
10.2%

	
14.2%

	
1.1%

	
33.9%




	
Not at all

	
Count

	
69

	
59

	
38

	
1

	
167




	

	
% of Total

	
5.4%

	
4.6%

	
3.0%

	
0.1%

	
13.1%




	
2

	
Count

	
47

	
68

	
90

	
7

	
212




	

	
% of Total

	
3.7%

	
5.4%

	
7.1%

	
0.6%

	
16.7%




	
3

	
Count

	
23

	
43

	
77

	
8

	
151




	

	
% of Total

	
1.8%

	
3.4%

	
6.1%

	
0.6%

	
11.9%




	
4

	
Count

	
21

	
32

	
69

	
8

	
130




	

	
% of Total

	
1.7%

	
2.5%

	
5.4%

	
0.6%

	
10.2%




	
5

	
Count

	
17

	
30

	
49

	
14

	
110




	

	
% of Total

	
1.3%

	
2.4%

	
3.9%

	
1.1%

	
8.7%




	
To a great extend

	
Count

	
23

	
19

	
21

	
7

	
70




	

	
% of Total

	
1.8%

	
1.5%

	
1.7%

	
0.6%

	
5.5%




	
Total

	
Count

	
307

	
380

	
524

	
59

	
1270




	

	
% of Total

	
24.2%

	
29.9%

	
41.3%

	
4.6%

	
100.0%
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Table 6. Estimation by principals regarding the likelihood of finding work after elementary school education.






Table 6. Estimation by principals regarding the likelihood of finding work after elementary school education.





	
Kind of Municipality




	
Response Scale

	
Large City

	
City

	
Rural Area

	
Sparsely Populated Area

	
Total






	
Unknown

	
Count

	
119

	
117

	
155

	
10

	
401




	

	
% of Total

	
9.4%

	
9.2%

	
12.2%

	
0.8%

	
31.6%




	
Not at all

	
Count

	
102

	
138

	
152

	
18

	
410




	

	
% of Total

	
8.0%

	
10.9%

	
12.0%

	
1.4%

	
32.3%




	
2

	
Count

	
43

	
65

	
86

	
13

	
207




	

	
% of Total

	
3.4%

	
5.1%

	
6.8%

	
1.0%

	
16.3%




	
3

	
Count

	
16

	
23

	
52

	
8

	
99




	

	
% of Total

	
1.3%

	
1.8%

	
4.1%

	
0.6%

	
7.8%




	
4

	
Count

	
10

	
11

	
35

	
4

	
60




	

	
% of Total

	
0.8%

	
0.9%

	
2.8%

	
0.3%

	
47%




	
5

	
Count

	
7

	
13

	
29

	
4

	
53




	

	
% of Total

	
0.6%

	
1.0%

	
2.3%

	
0.3%

	
4.2%




	
To a great extend

	
Count

	
10

	
13

	
15

	
2

	
40




	

	
% of Total

	
0.8%

	
1.0%

	
1.2%

	
0.2%

	
3.1%




	
Total

	
Count

	
307

	
380

	
524

	
59

	
1270




	

	
% of Total

	
24.2%

	
29.9%

	
41.3%

	
4.6%

	
100.0%

















	
	
Publisher’s Note: MDPI stays neutral with regard to jurisdictional claims in published maps and institutional affiliations.











© 2022 by the authors. Licensee MDPI, Basel, Switzerland. This article is an open access article distributed under the terms and conditions of the Creative Commons Attribution (CC BY) license (https://creativecommons.org/licenses/by/4.0/).






nav.xhtml


  sustainability-14-03725


  
    		
      sustainability-14-03725
    


  




  





media/file3.png
Inductive content
Analysis

Large City

Y,

City

Rural Areas

Sparsely Populated Rural
Areas






media/file1.png
I

w

N

=

Leadership Teacher Trust Teacher agency Teacher Learning

M Full sample of Principals W Urban Principals  ®Rural principals  ® Hong QiSchool Principal





media/file0.jpg
o

Leadership.

= Full sample of Principals

Teacher Trust

= Urban Principals

Teacher agency

= Rural principals

Teacher Learning.

= Hong Qischool Principal





media/file2.jpg
Inductive content
Analysis

Rural Areas

Sparsely Populated Rural
Areas






