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Abstract: Difficult behaviour in pupils poses a challenge to teachers. Although teachers have been
trained to implement various pedagogical strategies, teachers’ spontaneous actions in classrooms
may affect pupils’ behaviour. Indeed, teachers may face difficulties in making decisions regarding
pupils’ behaviour in the classroom. Therefore, we carried out 12 observations in two schools in
Malaysia to analyse a pattern of teachers’ initiatives to promote positive behaviour and discourage
negative behaviour in classrooms. The study was carried in two urban national secondary schools
located in the capital city of Malaysia, Kuala Lumpur. We observed pupils’ behaviour in response
to strategies used by teachers for carrying out teaching and learning in the first ten minutes of
the lessons. All 12 lessons were video-recorded, then analysed by three coders by looking at the
frequency of the following targeted behaviours (using a checklist): teachers’ action: encouragement,
praise, and guidance; pupils’ behaviour: attentive, uninvolved, initiative, and disruptive; teachers’
response: positive and ignore. The data gathered were analysed using an event-based analysis
technique. The results indicate that teachers were more likely to guide pupils in lessons. There was
less encouragement and praise used in the classroom. A clear pattern from this study is that pupils
were more likely to pay attention when a teacher responded to their action positively. The data also
show that ignoring pupils’ negative behaviour increases such behaviour (uninvolved and disruptive).
The implications of the study suggest that there should be intensive training to increase teachers’
skills in managing pupils’ behaviour in the classroom. A specific module is suggested to be designed
and implemented.
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1. Introduction

Despite the many theories and techniques on classroom management that have been
exposed to teachers, managing pupil behaviour in physical classrooms is still a major
challenge to the majority of teachers worldwide [1]. Teaching and learning processes in
the classroom will be more effective if teachers are skilful in managing pupil behaviour [2].
Teachers face diverse pupil behaviours in physical classrooms daily. The diversity of pupils’
behaviour requires various behavioural management strategies. Any strategies used in
the classroom will affect pupils’ behaviour. Teachers will have the opportunity to see any
changes in pupil behaviour in response to behavioural strategies imposed during lessons.
Teachers’ ability to manage pupil behaviour is a key factor to promote a conducive learning
environment [3]. In Malaysia, a subject academic teacher works as an expert on a specific
curriculum. The subject teacher delivers content knowledge to pupils. In addition to the
academic role, the subject teacher also manages classroom administration, co-curricular
activities, and pupils’ after-school activities. In this study, 12 lessons carried out by subject
teachers were observed.

Sustainability 2022, 14, 7013. https://doi.org/10.3390/su14127013 https://www.mdpi.com/journal/sustainability

https://doi.org/10.3390/su14127013
https://doi.org/10.3390/su14127013
https://creativecommons.org/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://www.mdpi.com/journal/sustainability
https://www.mdpi.com
https://orcid.org/0000-0003-1791-7707
https://orcid.org/0000-0003-3787-5006
https://doi.org/10.3390/su14127013
https://www.mdpi.com/journal/sustainability
https://www.mdpi.com/article/10.3390/su14127013?type=check_update&version=1


Sustainability 2022, 14, 7013 2 of 24

One of the main tasks of teachers is to cultivate positive behaviour in pupils in order
to enable effective learning processes. Many past studies confirmed that effective teaching
strategies are associated with positive behaviour in pupils [4]. Paying attention to the
teaching process and being disciplined and well behaved during lessons are contributing
factors to pupils’ effective learning. In promoting positive behaviour, every pupil needs to
respect the rights of others in the classroom, so that many learning activities can be imple-
mented effectively. Teachers are mandated to implement a variety of effective methods and
strategies to promote positive behaviour in pupils [5]. In some schools (especially in schools
with a high record of disciplinary misconduct cases), managing and controlling pupils’
behaviour require high skills and represent a major challenge for teachers. Teachers have
to diversify their teaching skills in carrying out their daily tasks in schools [6]. Teachers
are expected to deliver their subject content effectively, and at the same time, the teachers
have to carry out various strategies to address pupils’ behavioural problems [7]. Therefore,
pedagogical skills are fundamental to manage and control pupil behaviour in the classroom.
Pedagogical skills involve the ability of teachers to plan, initiate, lead, and develop teaching
by taking into account two main elements, namely, the content knowledge and teaching
skills. Both aspects determine the effectiveness of teaching and learning [8].

2. Promoting Positive Behaviour in Pupils

An effective teaching strategy is a package of actions in the classroom that contains
structured steps. Many past studies revealed the importance of positive behaviour en-
hancement strategies to promote positive behaviour in pupils. A comparative study of
psycho-social well-being was carried out in Finland, Sweden, Norway, and north-west
Russia [8] involving 1406 pupils aged 13–15 years. The study demonstrated that pupils’
participation in various school activities promotes happiness. This means that happiness
promotes positive behaviour in children. Hence, teachers need to initiate various styles and
strategies to ensure pupils’ happiness in leaning and teaching. A study of socio-relationship
and problem behaviour with 50 teachers in Australia using a survey research design [9]
highlighted the importance of teachers’ strategies to promote positive behaviour. A content
analysis of 1099 evaluation forms and interviews with 27 participants regarding disclosing
abuse in Canada [10] revealed that good interpersonal relationships with pupils enables
teachers to understand the reasons behind children’s problem behaviour. This means that
trust in teachers can be established via good interpersonal relationships. A past study
of 350 secondary school pupils’ perception of troublesome behaviour in Australia [11]
found that the use of praise and receiving good marks are among incentives that will pro-
mote pupils’ satisfaction and happiness. A quantitative study of the relationship between
pupil characteristics, interpersonal behaviour, and achievement among 594 grade 9 pupils
aged 14 years from 13 different secondary schools in Flanders, Belgium [12], revealed that
teachers who are tolerant and less authoritarian make pupils feel happy in school. This
suggests that teachers’ behaviour promotes positive well-being in pupils. Interviews with
10 teachers regarding cooperative learning in Brisbane, Australia [13], found that encourag-
ing pupils’ participation in lesson activities promotes positive social interactions because
they learn to interrogate issues, share/discuss ideas, and construct new understandings.
An opinion survey of 242 secondary school principals in New York state, USA [14], revealed
that effective teaching is associated with teachers’ competencies in pedagogical content
knowledge encompassing lesson planning skills, classroom management skills, lesson
implementation skills, and rapport with pupils. All these studies confirmed that teachers’
abilities to carry out various teaching strategies promote positive behaviour in pupils and
simultaneously encourage positive participation in lesson activities [15].

A literature search revealed that several studies on effective strategies have been
carried out globally. For instance, a study of teachers’ perceptions (n = 244) regarding
coping strategies for classroom misbehaviour in China revealed that talking after class is
perceived to be the most effective strategy [16]. Another paper reported pupils’ perceptions
(n = 2300) towards strategies to motivate learning in Germany, and the results show that rule
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clarity and teacher monitoring are perceived to be effective motivators [17]. Deficiencies in
components of pedagogical knowledge (such as the ability to establish rapport with pupils
and classroom management skills) and the lack of lesson planning skills are contributors to
ineffective teaching in the USA. Interviews with two novice teachers and one mentor in
Japan revealed that the mentoring system facilitates professional development for teachers
who are beginning their careers [18]. A longitudinal study of young people in Hong Kong
(n = 3797) found that Positive Adolescent Training through Holistic Social Programmes
is effective in preventing adolescent problem behaviour [19]. A single case study of
behavioural change in a boy in New Zealand revealed that restorative justice is effective [20].
The major gap identified from the literature search is that even though several strategies are
found to be effective, there is limited empirical research to prove the frequency of strategies
used by teachers for promoting positive behaviour and simultaneously preventing negative
behaviour. Many past studies on positive behaviour enhancement are more likely to
focus on perceived effective strategies rather than teaching practices to promote positive
behaviour. Therefore, the current study was carried out to fill this research gap.

3. Objectives

This study analyses teachers’ and pupils’ behaviours in physical classrooms. Specif-
ically, it identifies strategies used by teachers to promote positive behaviour and how
teachers respond to challenging behaviour exhibited by pupils during teaching and learn-
ing sessions. The study also identifies teachers’ initiatives to encourage learning behaviour
in pupils as well as teachers’ actions to stop disruptive behaviour. The main hypothesis
was that Naomi Wangcarries out positive teaching strategies continuously. On the other
hand, pupils tend to behave negatively if a teacher ignores disruptive behaviour.

4. Methodology

The current study utilises a case study research design involving classroom observation
techniques. The purpose of conducting case studies is to have a better understanding of
certain social phenomena [21]. Observations of teaching practices took place in two urban
schools, located in the inner-city of the Malaysian capital, Kuala Lumpur. There were
12 lessons that were video-recorded. Detailed analysis was carried out by looking at
the first 10 min of the lesson and paying particular attention to the following targeted
behaviours: teachers’ action: encouragement, praise, and guidance; pupils’ behaviour:
attentive, uninvolved, initiative, and disruptive; teachers’ response: positive and ignore.
We specifically examined the first 10 min of the lesson because in the pedagogical method,
the first 10 min could be considered as set induction. Effective teaching requires attractive
set induction in order to gain pupils’ attention, to arouse pupils’ motivation, to assess their
understanding of prior learning, and to get pupils ready for lesson activities. Set inductions
are needed to create clarity about what is expected to happen and to create a suitable
learning environment to get pupils engaged in the learning [22]. Teachers’ behaviour during
the first 10 min determines the social environment in the physical classroom. Therefore,
teachers need to design set induction to stimulate pupils’ readiness for learning activities.
Stimulus variation keeps pupils attentive in the class and also sustains their positive
attitudes. Teachers require stimulus skills involving using various attention-producing
behaviour patterns in order to sustain the interest and attention of the students.

In this study, we observed teachers’ behaviour (how teachers carried out strategies to
promote positive behaviour), pupils’ behaviour, and teachers’ response to inappropriate
behaviour. In total, 12 teaching and learning sessions were video-recorded. Prior to
recording, all teachers and pupils gave their consent to participate. We explained that their
participation in this study was voluntary and they had the right to withdraw any time
without any consequences. The recorded lessons were then analysed using a behavioural
checklist. The behavioural checklist has three sections, namely, teachers’ strategies to
promote positive behaviour in pupils, pupils’ behaviour, and teachers’ initiatives to stop
inappropriate behaviour.
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The following strategies of teachers were included in the checklist:

• Encouragement of pupils to be involved in lesson activities, such as by asking pupils
to perform some activities and actions to elicit pupils’ attention [23].

• Praising pupils, including the use of motivating words and phrases by a teacher such
as “good”, “you′ve got it right”, “you are very good at that”, “that′s right”, “that′s
good”, “you′re really working hard today”, and “that′s coming along nicely” [24,25].

• Providing guidance involves a teacher’s action to guide pupils in learning the academic
subject and includes asking pupils a question [26,27].

Pupils’ behaviour included in the checklist has two dimensions, positive and negative
behaviour. Positive behaviours observed in pupils were participative/attentive and ini-
tiative behaviour [28]. Participative behaviour can be seen via their positive response to
the teacher’s instructions and questions [29]. Pupils’ initiative behaviour can be observed
through their action in asking teachers a question and helping teachers and friends in exer-
cising a given task. Negative behaviours observed in pupils include uninvolved and dis-
ruptive behaviour. Uninvolved behaviour includes responding negatively to the teacher’s
instruction and questions [30]. Disruptive behaviour can be observed by looking at actions
that are disturbing other pupils, such as discussing irrelevant matters with their friends.
Here, three coders were involved to analyse the frequency of the targeted behaviours [31].

Teachers’ positive responses to inappropriate behaviour include actions such as lis-
tening to pupils, looking at the pupil who interrupted the lesson, engaging other pupils
to listen to him/her, and praising pupils. Ignoring pupils is also one of the common
behaviours in teaching. In this study, to ignore is categorised as a negative action that refers
to ignoring any inappropriate behaviour exhibited by pupils or using negative ways to
attract pupils’ attention, e.g., shouting at pupils, hitting objects or pupils, and calling a
pupil a bad name.

There were three coders involved to analyse the frequency of the targeted behaviours
using the checklist in Table 1. In order to measure the agreement between coders, Cohen’s
kappa value was calculated, and the result revealed that all the behaviours coded were
in agreement between coders. Then, line graphs were developed to visualise teachers’
actions, pupils’ behaviours, and teachers’ responses. These graphs show how teachers’
behaviour stimulates pupils’ behaviour, and how teachers respond to pupil behaviour. An
event-based analysis technique was used to analyse the data gathered. The analyses of
events from the recorded sessions provide statistical data to be analysed descriptively. By
looking at the graphs, we can see a specific pattern of teacher action and pupil behaviour.

Table 1. Checklist used to record behavioural frequencies (f).

Timeline
(Minute)

Teacher’s Behaviour (f )
Pupils’ Behaviour

(f )Strategies Used Responding to
Inappropriate Behaviour

Encourage Praise Guidance Positive Ignore Attentive Uninvolved Initiative Disruptive

1 f f f f f f f f f

2 f f f f f f f f f

3 f f f f f f f f f

4 f f f f f f f f f

5 f f f f f f f f f

6 f f f f f f f f f

7 f f f f f f f f f

8 f f f f f f f f f

9 f f f f f f f f f

10 f f f f f f f f f
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All pupils participated in this study were Form 4 pupils aged 16 years old. Table 2
provides detailed demographic profiles of teachers and pupils involved in this study.

Table 2. Demographic profiles.

Schools Observations Teachers Pupils

Case Study School 1

Observation 1
Age: 38 years old Age: 16 years old

Gender: Female Attendance: 16 pupils

Observation 2
Age: 29 years old Age: 16 years old

Gender: Female Attendance: 15 pupils

Observation 3
Age: 38 years old Age: 16 years old

Gender: Female Attendance: 33 pupils

Observation 4
Age: 39 years old Age: 16 years old

Gender: Female Attendance: 31 pupils

Observation 5
Age: 39 years old Age: 16 years old

Gender: Female Attendance: 31 pupils

Observation 6
Age: 39 years old Age: 16 years old

Gender: Female Attendance: 31 pupils

Case Study School 2

Observation 7
Age: 31 years old Age: 16 years old

Gender: Female Attendance: 27 pupils

Observation 8
Age: 31 years old Age: 16 years old

Gender: Female Attendance: 27 pupils

Observation 9
Age: 32 years old Age: 16 years old

Gender: Male Attendance: 23 pupils

Observation 10
Age: 32 years old Age: 16 years old

Gender: Male Attendance: 22 pupils

Observation 11
Age: 33 years old Age: 16 years old

Gender: Male Attendance: 22 pupils

Observation 12
Age: 32 years old Age: 16 years old

Gender: Male Attendance: 12 pupils

5. Case Study School Profiles

The study was carried in two urban national secondary schools. Case Study School 1
is located in the inner-city of Kuala Lumpur, Malaysia. It is surrounded by several army
and police camps, high-rise buildings, and many food stalls. The school was built in 1987
and it has nearly 2000 pupils, over 100 teachers, and 11 administrative staff. The majority
of teachers and pupils are Malays. It is common in Malaysian schools to have two learning
sessions: a morning session for higher secondary school pupils and afternoon session for
lower secondary school pupils. The school assembly is still practiced in this school. The
official language of instruction in the Malaysian national curriculum is the Malay language.
Therefore, pupils who are not obtaining satisfactory results in Malay need to attend a
transition class for one year. Most of these students are Chinese and Indian who speak
their mother tongues, i.e., Mandarin and Tamil. In this school, each classroom has around
20 to 35 pupils. One class teacher and a mentor are appointed for each class. The vision
of this school is to develop an environment conducive to learning through planned and
effective educational methods. It aims to develop quality education in order to educate
pupils to be successful people.
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Case Study School 2 is also located in the inner-city of Kuala Lumpur, Malaysia. This
school also has two learning sessions for higher secondary levels in the morning and lower
secondary levels in the afternoon. This school has 104 teachers and nearly 2000 pupils from
diverse ethnic backgrounds who are Malay, Chinese, and Indian. It has several transition
classes in this school that are attended by non-Malay pupils who had poor results in Malay-
language subjects. Most of them attended either Chinese or Tamil primary schools. In
Malaysia, the national schools use the Malay language, whereas Mandarin and Tamil are
used in Chinese and Indian schools. The vision of Case Study School 2 is to enhance pupils’
potential (in terms of their emotional stability, spiritual wellness, physical and intellectual
capability) in line with the nation’s aspirations. In achieving the school vision, teachers are
expected to have good pedagogical skills, knowledge, and ability to organise teaching and
learning in an attractive manner.

6. Results

This section presents the 12 classroom observations that were video-recorded in the
two case study schools. The data were then analysed based on three segments: strategies
used by teachers, pupils’ behaviour, and teachers’ response to negative behaviour exhibited
by pupils. Three graphs for each result display the frequency of teachers’ and pupils’
behaviours exhibited in the first 10 min of the lesson. The length of observation is 10 min
only. It is not a consecutive lesson of 30 min. Therefore, we used event-based analysis to
examine teachers’ and pupils’ behaviour concurrently.

6.1. Observations in Case Study School 1

The first observation was organised by Subject Teacher (female, Malay, aged 38 years).
The pupils attending the lesson were seven Malays and two Indians. Table 3 shows the
frequencies of positive behaviour enhancement strategies used by a subject teacher and the
teacher’s response to inappropriate behaviour, and, simultaneously, pupils’ behaviour in
the first 10 min of the lesson.

Table 3. First observation in Case Study School 1.

Timeline
(Minute)

Teacher’s Behaviour
Pupils’ Behaviour

(f )Strategies Used Responding to
Inappropriate Behaviour

Encourage Praise Guidance Positive Ignore Attentive Uninvolved Initiative Disruptive

1 2 0 0 0 2 0 2 1 1

2 2 0 0 1 2 1 0 0 2

3 2 0 0 1 2 2 0 1 0

4 1 0 1 0 2 2 0 1 0

5 1 0 1 0 0 2 0 0 0

6 4 0 1 1 0 1 0 2 1

7 2 0 2 0 0 2 0 1 0

8 4 0 0 0 0 3 0 1 0

9 4 0 0 0 0 3 0 1 0

10 4 0 2 0 0 4 0 3 0

Based on this table, a set of line graphs was developed (see Figure A1). As can
be seen in Figure A1, teachers used several encouragement initiatives to interact with
pupils who exhibited challenging behaviour in the first five minutes of the lesson. There
were no praise words used by teacher in the first ten minutes of the lesson. The graphs
show a variety of responses of pupils in the first five minutes and that pupils started
giving attention after three minutes of the lesson. The graphs show an increase in positive
behaviour among pupils when teachers exercise a lot of positive initiatives and ignore some
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disruptive behaviours in the classroom. These action–response graphs give the impression
that positive teacher actions will enhance pupils’ positive behaviour.

As explained before, there were six sessions observed in Case Study 1. The next
results from the observations are explained narratively, referring to the graphs presented
in Appendix A. Figure A2 shows the frequencies of teachers’ and pupils’ behaviour in
classrooms. The lesson was organised by a female teacher (Malay, aged 29 years), and
the majority of pupils who attended were Malay. As can be seen in Figure A2, there is
clear trend between positive strategies used and positive pupil behaviour. In the first
three minutes of the lesson, the teacher encouraged pupils to pay attention to her teaching
and simultaneously increased pupil attention. The teacher often used encouragement
throughout the first 10 minutes of the lesson and it can be seen that there were high attentive
and initiative behaviours among pupils in this class. Disruptive behaviour occurred rarely
and the teacher used more positive actions to prevent disruptive behaviour instead of
ignoring pupils’ negative behaviour.

The third observation was a lesson held by Subject Teacher (female, Malay, aged 38 years).
Thirty-five pupils attended and the majority of them were Malay (n = 33). Figure A3 shows
that there was a positive relationship between encouragement and pupils’ involvement in
the lesson activities. Praising was never used by the teacher in the first 10 minutes of the
lesson. She used positive ways to attract pupils’ attention at the beginning of the lesson.
Since there was no negative behaviour by the majority of pupils, the teacher carried out the
lesson smoothly. This observation revealed that the teacher’s positive behaviour affected
the pupils’ behaviour positively.

The fourth observation was organised by Subject Teacher (female, Malay, aged 39 years).
The pupils who attended this class were Malay (n = 28) and Chinese (n = 3). Figure A4
shows a positive trend between strategies used by the teacher and pupil behaviour. At the
beginning of the lesson, the teacher asked the pupils a few questions to elicit the pupils’
attention. This question–answer process took place for five minutes. Although the pupils
were behaving in numerous ways, most of them responded to the questions. At the same
time, a few pupils disrupted the lessons by talking out of turn. After 5 min, the teacher took
positive action to elicit pupils’ attention by asking them a few more questions. Moreover,
the teacher asked them to provide more explanations regarding the topic for that day.

The fifth observation was attended by 31 pupils. The class was held by Subject
Teacher (female, Malay, aged 39 years). Figure A5 shows that at the beginning of the
lesson, the majority of pupils ignored the presence of the teacher in the classroom. Some
pupils disrupted their friends. Then, the teacher asked several questions to attract pupils’
attention and also to encourage pupils to engage in the lesson. The middle graph shows
that inappropriate behaviour reduced and pupils started paying attention to the lesson.
This situation may have been caused by the teacher’s action. Instead of ignoring disruptive
pupils, she presented a problem to be resolved by all pupils. After eight minutes of
interactions, pupils started to engage in the lesson. Disruptive pupils gradually improved
their behaviour. They started to pay attention and voiced out their opinions to solve the
given problems.

The final observation in Case Study School 1 was led by a female subject teacher
aged 39 years. In the session, pupils were asked to perform several analyses of a situation.
Figure A6 shows that encouragement by the teacher increased the participation of pupils.
Less disruption occurred throughout the lesson as the teacher provided constant guidance
and encouragement for pupils. Pupils worked in a group and they were given different
problems to be solved. In the first 7 min, pupils worked in a group, and less inappropriate
behaviour was observed. However, the last 3 min of the observed lesson shows that pupils
started disrupting others. This situation may be caused by less encouragement used by the
teacher. Moreover, the teacher ignored those disruptive pupils as she was interacting with
other pupils who needed her help.
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6.2. Observations at Case Study School 2

The first observation at Case Study School 2 was organised by a female subject teacher
(Chinese, aged 31 years). There were 22 pupils who attended the lesson (11 Malay, 7 Chinese,
and 4 Indian). Table 4 shows the friencies of strategies used by the teacher and behavioural
response of pupils in the classroom. Based on this data, a line graph was designed (see
Figure A7 in the Appendix B).

Table 4. First observation in Case Study School 2.

Timeline
(Minute)

Teacher’s Behaviour (f )
Pupils’ Behaviour

(f )Strategies Used Responding to
Inappropriate Behaviour

Encourage Praise Guidance Positive Ignore Attentive Uninvolved Initiative Disruptive

1 2 0 0 2 0 2 1 2 1

2 7 0 0 0 0 6 2 3 0

3 6 0 1 1 0 5 2 0 0

4 4 0 1 2 0 3 3 3 0

5 4 0 3 1 0 4 3 0 0

6 6 0 3 0 0 4 2 1 0

7 6 2 5 0 0 6 0 4 0

8 5 1 3 0 0 3 1 0 0

9 5 2 5 0 0 4 0 2 0

10 7 0 5 0 0 4 1 1 0

Table 4 (see also Figure A7) shows responsive behaviour between encouragement,
guidance, and attentive behaviour. The teacher used more encouragement than praising
and guidance throughout the teaching and learning process. Pupils disrupted the lesson
in the first 2 min of the lesson. They asked irrelevant questions; hence, the teacher treated
them positively in the first 6 min of the lesson. The teacher also used positive techniques
to get pupils involved in lesson activities. As a result, the majority of pupils were more
likely to pay attention to the lesson than to disrupt others. However, the graph shows a
fluctuating trend of attentive behaviour.

In the second observation at Case Study School 2, the lesson was organised by female
Chinese subject teacher and 14 pupils from three ethnic groups attended the lesson (three
Malay, seven Chinese, and four Indian). Figure A8 demonstrates that pupils disrupted
the lesson during the first five minutes, and then they started to participate in the lesson
after the teacher had provided more attention (guidance and encouragement). Pupils were
studious and this was a teacher-centred learning session. No praising words were used by
the teacher throughout the observed session.

In the third observation at Case Study School 2 (see Figure A9), 23 pupils from three
ethnic groups (17 Malay, 4 Chinese, and 2 Indian) attended. The lesson was organised
by Subject Teacher (male, Malay, aged 32 years). In this lesson, the teacher provided
continuous encouragement and guidance. Pupils were seen to show cooperative and
attentive behaviour throughout the lesson. He used a positive technique to address the
inappropriate behaviour that occurred during the first four minutes of the lesson. The
figure shows that pupils focused on the lesson. The teacher delivered the lesson with
enthusiasm, he joked with the pupils, and they seemed happy. This observation suggests
the importance of having a good teaching technique, including the use of jokes and humour.

The fourth observation at Case Study School 2 was led by a female Chinese subject
teacher. The pupils attending the lesson were 11 Malay, 7 Chinese, and 4 Indian. Figure A10
shows a positive trend between the use of encouragement, guidance, and attentive be-
haviour. Although disruptions occurred during the first five minutes of the lesson, constant
encouragement and guidance seem to have an impact on pupil behaviour. This was a
teacher-centred lesson in which the majority of pupils focused on the teacher’s explanation.
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The fifth observation was organised by an Indian subject teacher (male, aged 33 years).
The pupils who attended the lesson were Malay (n = 9), Chinese (n = 12), and Indian (n = 1).
All of them were from a moderate academic achievement class. Figure A11 showed that
encouragement by teachers actually increased pupils’ positive behaviour. As a result of
ignoring the teacher, some pupils disrupted the lesson. However, the teacher managed
to control the situation by using a positive approach. He advised those pupils to pay
attention to the lesson. Although this was a teacher-centred lesson, the pupils seemed to
enjoy listening to the teacher. This might be due to the nature of the subject and also that a
lot of real stories were delivered in this lesson. It seemed effective to encourage the pupils’
motivation in learning academic subjects.

In the final observation, 12 Malay pupils attended. It was carried out by Malay
Subject Teacher (male, aged 32 years). Figure A12 shows that constant encouragement and
guidance positively affect pupil behaviour. There was no disruptive behaviour observed in
this session. Pupils participated well in this lesson. The teacher used more encouragement
and guidance rather than praise throughout lesson.

7. Discussion

Based on 12 observations conducted in two schools, there is a reciprocal responsive
behaviour between teacher initiative and student behaviour. Positive teacher behaviour
was found to have a positive effect on student behaviour. The findings of this study
indicate that the actions of teachers in the classroom affect the learning atmosphere in
the classroom. This includes teachers’ initiative and creativity to carry out teaching and
learning activities [32]. Indeed, integrated technological lessons seem to be very effective
to encourage pupils’ participation [33]. The findings of this study support previous studies
where it was found that positive actions of teachers help the construction of a conducive
classroom climate, either in an e-classroom or physical classroom [34]. Previous empirical
research about this topic in Malaysia suggested that parental engagement should extend
from home-based activities to school-based activities [35]. In other words, there is a gap
in understanding how parents and teachers should work together in order to develop a
positive learning environment in schools. One circular mentioned that parents should
be informed if their child skips classes or breaches any school regulations [36]. Findings
from this study also show that praising students is not a norm among teachers in Malaysia.
Very few teacher actions took the form of praising students in all 12 of these observations.
This is different from the practice of teaching in Europe. The act of praising students in
both online learning environments and the physical classroom are common practices in
developed countries [37]. Such actions are important to practice because empirical research
evidence shows that students’ motivation and self-confidence increase in line with actions
to praise their good behaviour [38]. The findings from this study provide insight into the
need for an on-the-job training programme to enhance positive-oriented teaching practices
in Malaysia. The use of praise in teaching is vital as it promotes pupils’ good behaviour.
Self-evaluation on the use of praise in carrying out lessons is important as a behaviour
management tool [39]. Common global praise can be used to encourage positive behaviour
in pupils, such as “awesome work” or “this class is fantastic”. Although praise is not linked
to a specific behaviour or completion of a task, the use of such phrases sends a message
that the teacher acknowledges the good actions of pupils. The most appropriate use of
global praise may be linked to a specific target behaviour, but a teacher needs to clearly
describe to pupils the expectation of behaviour.

Teachers in all supervised classes were more likely to provide guidance and assistance
than to praise students. Among the guidance behaviours performed by teachers was
moving to the desks of students with difficultly understanding the lesson and providing
quick help, such as showing them pages of textbooks and also some aspects of their
work that need to be corrected immediately [40]. Teacher movement in the classroom
is important because it is a technique to ensure students pay immediate attention to the
topics being taught. Past studies have shown that such actions are effective in helping
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students pay attention immediately [41]. The current result is in line with a past study
where a direct link was found between guidance and positive behaviour enhancement [42]
among pupils in Hong Kong, and a quantitative study of the relationship between positive
action and positive reaction among students in Sweden [43]. Although guidance appears
to have a positive impact on the classroom environment [44], another study revealed that
many teachers face challenges in integrating guidance and addressing pupils’ aggressive
behaviour. In Malaysia, the Ministry of Education issued an official circular in 1985 to form
the guidance committee as a way to promote positive behaviour among pupils in school.
The ministry distributed many circulars to all national schools between 1980 and 2010, and
75 of these circulars can be considered as relating to pupils’ behavioural issues.

Findings from this study also show that the wise actions of teachers to manage student
behaviour in the first 10 min of class are important. Teachers need to make use of that time
because the time allotted for one teaching session is around 30 to 40 min. Control in the first
10 min will definitely affect the rest of the lesson. Findings from this study also show that
students will take the initiative to prepare themselves for learning if the teacher responds
to them positively. This proves that students are sensitive to the actions of the teacher in
the classroom. These findings support many past studies that prove that students will
act proactively when there is a stimulus that gives them direct awareness [45]. It should
be noted that the removal of an unpleasant stimulus may weaken undesirable behaviour.
Therefore, the removal of something that a pupil desires is considered to be punishment
rather than negative reinforcement [46].

8. Conclusions

In conclusion, observations from these 12 teaching sessions indicate several key findings:

• Getting pupils attention in the first 10 min of lesson stimulates attentive behaviour;
• The use of praise was not common among teachers in the observed sessions;
• There is a reciprocal relationship between teacher actions and pupil behaviour;
• Positive actions in the classroom have a direct impact on positive responses in the

classroom; and
• Teachers ignoring students was sometimes deemed necessary to convey the message

that disruptive behaviour was unrecognized.

Positive immediate action towards disruptive behaviour needs to be well planned so
that the teacher’s attention is given to students who are attentive rather than disruptive.
The overall findings of this study also highlight the importance of specific training for
teachers to improve behaviour management skills in classroom teaching and learning
sessions. This requires a specific module to ensure that all teachers have better pedagogical
skills to promote positive behaviour and prevent negative behaviour. A school-wide
positive behaviour support model that is largely used in many developed countries is
recommended to be adapted in Malaysian teacher training institutes. At the same time,
retraining in-service teachers is also important because student behaviour is complex and
dynamic [47]. Many external factors that influence student behaviour simultaneously
require a variety of more effective approaches to foster positive student behaviour. Overall,
the event-based analysis technique used in this research provided descriptive numerical
evidence regarding several concurrent behaviours in one segment (a time frame). Therefore,
this technique can be used to improve pedagogical practice trainings. However, to obtain
detailed data on several concurrent behaviours in one segment, the use of video technology
is necessary [48].
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Figure A1. Observed session 1 (Case Study School 1).
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Figure A2. Observed session 2 (Case Study School 1).
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Figure A3. Observed session 3 (Case Study School 1).
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Figure A4. Observed session 4 (Case Study School 1).
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Figure A5. Observed session 5 (Case Study School 1).
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Figure A6. Observed session 6 (Case Study School 1).
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Figure A7. Observed session 1 (Case Study School 2).
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Figure A8. Observed session 2 (Case Study School 2).
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Figure A9. Observed session 3 (Case Study School 2).
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Figure A10. Observed session 4 (Case Study School 2).
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Figure A11. Observed session 5 (Case Study School 2).
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