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Abstract

:

In Malaysia, sixth form is a post-secondary education that is comparable to pre-university programs such as A-level and Foundation qualifications. Enrolment in sixth forms has dwindled over the past ten years due to assumptions that the curriculum is difficult and because it is offered in regular secondary schools. Thus, the sixth form transformation program was introduced in 2015 with the purpose to rebrand sixth form education to a new setting comparable to other pre-university education, with a focus on improving the school climate and increasing teacher self-efficacy. Therefore, this study was conducted to identify the level and relationship of the school climate on teacher self-efficacy. This survey was carried out using a questionnaire instrument, involving 695 sixth form teachers currently in Selangor. The findings showed that the level of school climate and teacher self-efficacy in all sixth form centers were at a high level. There was also a strong positive relationship between the school climate and sixth form teachers’ self-efficacy. Social and academic dimensions contributed significantly to the teacher self-efficacy of 38%. Hence, further studies looking at aspects that suggestively contribute to the school climate should be given due attention to ensure that transformation planning can be implemented as intended.
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1. Introduction


Educational transformation is a necessity in order to make changes in an education system to improve the quality and competitiveness of education at the international level. This is because education is one of the most important activities of any country [1]. In ensuring the success of educational transformation, all important aspects of educational development planning should be looked at, especially in strengthening the physical, academic, and social aspects of a school.



The Malaysian Education Blueprint (MEB) 2013–2025 announced a sixth form transformation to rebrand post-secondary education as a new environment comparable to pre-university education. The four main focus areas are administration, teaching and learning modes, curriculum, and infra- and infostructure [2]. These four focus areas are comprehensive and are an important aspect of supporting a conducive learning environment. Therefore, the effective implementation of every aspect involved should be emphasized to ensure a positive school climate.



One of the sixth form centers’ efforts is to focus on infra- and infostructure to create a conducive pre-university learning environment [2]. This effort is important not only for providing a quality learning environment for sixth form students but also for providing a good work environment for teachers. This is because every person in the school, including teachers, is always influenced by and exposed to the school environment. According to Bronfenbrenner’s ecological systems theory [3], the context of an individual environment is multifaceted, with all facets interacting with one other in shaping an individual’s development. According to Yegoh [4], the aspects of the work environment that shape the characteristics of a school create the feeling and attitude of the school climate. As such, aspects of the school climate are seen as important malleable elements in influencing and impacting the development of teachers in schools in carrying out challenging daily tasks in today’s era of educational transformation [5,6].



Background


A school climate is defined as a pattern of shared perceptions of the characteristics and atmosphere, including its norms, values, and expectations of an organization with its members [7,8,9,10,11]. In addition, a school climate is also defined as the quality and character of school life [12]. Thus, each school has its own characteristics that shape its climate. This is because schools have differences in terms of taste, atmosphere or ideology, student behavior, and academic performance, as well as other aspects. Therefore, the school climate is very important for giving teachers a perception of all aspects related to the work environment of an organization in the school context.



The work environment is commonly understood as being physical features, i.e., school facilities, nearby communities, and infrastructure buildings. However, according to the Regulations and Planning Guidelines for Building Planning by the Economic Planning Unit [13], there are no explicit specifications for infra- and infostructures for post-secondary classes or sixth form centers [13], as all sixth form classes and buildings in Malaysia do not meet the requirements of the post-secondary curriculum or the university level. In addition, the provision of adequate facilities is also one of the issues faced by sixth form education, particularly for the sixth form center modes two and three, which share some of their physical facilities and equipment with mainstream secondary education [14].



On the academic side, the changes brought about by the rebranding of sixth forms have also increased the workload of teachers by failing to provide detailed guidelines, research-based learning, and colloquiums [14]. This is due to factors such as the syllabus, lack of courses, and training and time constraints. This can have an impact on the learning environment of sixth forms. In terms of social relationships, there is dissatisfaction among sixth form teachers regarding the implementation of teaching and training tasks [14]. This can influence the school’s social climate, which is an important part of the learning environment [15].



This was supported by Bryk and Schneider [16], who showed that a complex network of social relationships in schools is a critical factor in the school environment. The issues and problems facing sixth form teachers can further influence students’ academic achievements. This can be seen in spite of the increase in the national cumulative grade point average (CGPA) for Higher School Certificate achievement in 2017; however, the percentage of GPA 4.00 decreased slightly to 485 candidates (1.13%) compared to 565 candidates (1.31%) in 2016 [17].



Efficacy has been associated with optimistic self-confidence in competencies or opportunities to successfully perform tasks and provide good results [18,19]. Teacher efficacy can be linked to beliefs that influence teacher behavior in performing instructional activities in the classroom [20,21,22,23]. Teachers who know that they have the ability to bring positive progress in the development and learning of their students have high self-efficacy [24,25]. Teachers as individuals who are directly involved in activities related to teaching and learning always receive feedback on the effectiveness of various individuals such as students, colleagues, parents, and administrators [26,27]. Effective feedback is also received from the teacher’s environment. This feedback can form self-efficacy based on past experiences, observations and direct experiences, and social influences, as well as physiological and emotional conditions [18]. The interpretation made by teachers on this effectiveness information helps them determine their level of self-efficacy. In general, consistent success in teaching activities increases self-efficacy, and failure, in turn, reduces self-efficacy [19].



High teacher efficacy is associated with positive perceptions of school climate-related factors [28]. Studies have shown that teachers’ satisfaction with their school climate is a major contributor to their decisions to stay in the profession based on the variables of self-efficacy, work conditions, and job satisfaction [29]. In this regard, sixth form teachers need to have high self-efficacy to adapt to the increasingly complex educational situation in schools. High self-efficacy practices foster teachers’ confidence in teaching students to meet high standards, and they tend to exhibit teaching behavior that supports this goal [20].



In addition, studies on school climate and its relationship with self-efficacy are still lacking in Malaysia, especially in sixth form centers. Therefore, the school climate in sixth form centers needs to be studied based on the perceptions of teachers to make sixth form transformation possible. By assessing the school climate, school leaders obtain information on every aspect of the school that requires improvement [30]. Accordingly, the purpose of this study was to study the physical, academic, and social dimensions of the school climate in sixth form centers in Selangor to evaluate the effectiveness of the rebranding efforts of the center. The key research questions which guided this study were:




	
What is the level of school climate in the sixth form centers in Selangor according to the physical, social, and academic dimensions with regard to the mode?



	
What is the sixth form teacher efficacy level in Selangor according to the dimensions of student involvement, teaching and learning strategies, and classroom management with regard to the mode?



	
Is there a relationship between the school climate and sixth form teacher efficacy in Selangor?



	
What are the school climate dimensions that most contribute to sixth form teacher efficacy in Selangor?










2. Materials and Methods


2.1. Research Design and Sampling Approach


This study employed a survey method. The study population consisted of sixth form teachers currently serving at sixth form centers in Selangor. The State of Selangor was selected because it has all three modes of sixth form. Respondents were selected using random stratified sampling methods, as this type of technique is best used when the population exhibits unbalanced characteristics of a sample, such that the number of samples varies by category [31]. All 36 sixth form centers in Selangor were selected as the study population, involving 1103 teachers as survey respondents. The questionnaires were distributed to the selected respondents using two methods, paper-based and Google forms.




2.2. Instruments


This survey was carried out using a questionnaire instrument. The research school climate questionnaire consisted of five sections: Part A: Teacher demographics; Part B: Physical dimensions of the school climate; Part C: Academic dimensions of the school climate; Part D: Social dimensions of the school climate; Part D: Teacher self-efficacy—adapted from a questionnaire developed by [4,12,21,32,33,34,35]. The process of adapting the instrument involved steps such as selection of items from the original instrument and customization of the items by dimensions through a literature review. The questionnaire was validated by three experts and was pilot tested for reliability following the guidelines of Creswell [36].




2.3. Data Analysis


Descriptive and inference data analysis methods were performed. Descriptive analysis was used to analyze the demographic data obtained and to answer the research questions using frequency, percentage, mean, and standard deviation. The interpretation of the mean scores used to determine the school climate levels was based on the Educational Planning and Research Division [37], as shown in Table 1.



One-way ANOVA tests, correlations, and regressions were the inference analyses conducted in this study. For interpretation of the strength of the relationships of the variables, interpretations were made based on Cohen’s [38] and Pallant’s [39] works, as shown in Table 2.




2.4. Research Conceptual Framework


The conceptual framework of this study was constructed based on Bronfenbrenner’s theory of ecological systems [40] and Bandura’s [18] social cognitive theory. Both of these theories are important in providing the relationship between the school climate, the constructs involved, and the dependent variable studied, i.e., teacher efficacy.



Bronfenbrenner’s [40] theory of ecological systems explains that human development occurs through the complex and reciprocal interactions of an individual with other individuals and their environment. This environment is interactive for an individual and consists of five systems, namely microsystems, mesosystems, nanosystems, ecosystems, and chronosystems. The relationship of school climate to Bronfenbrenner’s [40] theory of ecological systems can be seen by schools as a microsystem of individuals in the school and every interaction that occurs affects the school environment.



The social cognitive theory [18] refers to the reciprocal interaction of behavior, individuals, and the environments in which learning takes place in a social environment [41]. There is an influence between these three factors in influencing individual behavior. In the context of school climate, environmental factors can influence individual behavior, namely teacher self-efficacy, and at the same time, individual behavior also determines the environment [40].



Sixth form transformations require teachers to adapt to school climate changes so that they can improve their self-efficacy to ensure that effective instructional practices are implemented.




2.5. School Climate


School climate has various interpretations and definitions. This is due to the complex and multidimensional school climate construct [42]. To this day, the definitions of and parameters for measuring school climate are still not agreed upon because school climate is often used to cover many aspects of the school environment [12,34,43,44]. Wang and Degol [35] explained that differences exist in defining school climate because there is no universal concrete and appropriate definition, and there are also more abstract and theoretical definitions.



School climate, based on Wang and Degol’s definition [35], is categorized into four domains, namely safety, community, academia, and the institutional environment. The domain of security is divided into three dimensions, namely the physical and emotional as well as instruction and discipline. The community domains are defined through the three dimensions of the quality of interpersonal relationships, respect for diversity, and community sharing. The academic domain is defined using three dimensions, namely leadership, teaching and learning, and professional development. Finally, the domain of the institutional environment refers to the environment, the organizational structure, and the availability of resources.



By looking at and comparing all of the dimensions of the school climate from previous studies, the differences that can be noticed are in the categories and the naming of the dimensions and they are about important aspects and indicators of school climate. In the context of national education, School Toolkit, known as Sarana Sekolah, also emphasizes the school climate’s physical, emotional, academic, and social aspects as the important elements in supporting learning [45].



Therefore the definition of school climate used for this study states that school climate consists of three dimensions, namely physical, social, and academic, as posited by [33,46]. The physical, social, and academic dimensions defined by Loukas [33] were also used by Yegoh [4] in his study to measure the effectiveness of Kenya’s public secondary schools that can create a positive school climate and high academic achievement.



This model is supported by [4] Bronfenbrenner’s theory of ecological systems [40], which is one of the theories used to explain school climate and can be used to explain the influence of school climate on the cognitive, social, and physical conditions of individuals, which, in this study, refer to teachers’ self-efficacy. Based on this theory, definition, and model, the conceptual framework of this study (Figure 1), built with independent variables, was a three-dimensional school climate (physical, social, and academic dimensions), while the dependent variable was teacher self-efficacy (student involvement, teaching and learning, and classroom management).



	
Physical Dimension






The physical dimension includes the environmental, resource availability, and security constructs. These constructs refer to the physical factors of the building, facilities, and resources available at sixth form centers. The institutional environment looks at the hygiene, infrastructure, maintenance, and esthetic qualities [12,35]. Resource availability refers to the facilities and equipment provided for the operation of the school in general and for teaching and learning in particular. Safety refers to the school’s readiness for emergency prevention by focusing on fire extinguishers, emergency directions, fire hydrants, emergency bells, and gathering places.



	b.

	
Academic Dimension







The academic dimension refers to the constructs of teaching and learning, leadership, and professional development [33,35]. Tableman [47] stated that the academic environment is important for promoting learning and self-achievement. Teaching and learning can be carried out effectively through the commitment of teachers who have high expectations as well as provide the encouragement and assistance needed by students. Leadership is defined as the art or process of influencing human activities related to their duties so that they are willing to engage and strive toward effectiveness and the achievement of organizational goals [48]. School leaders must play a role in the implementation of the school curriculum involving teaching and learning and must always be sensitive and concerned about matters related to academia in schools. Teachers’ professional development refers to an activity and process designed to develop the skills, professional knowledge, and attitudes of teachers so that they are able to improve student learning [49].



	c.

	
Social Dimension







The social dimension involves relationship quality, respect for diversity, and partnership [35]. The quality of interpersonal relationships refers to the consistency, frequency, and nature of relationships that occur in the school, i.e., student–teacher relationships, student relationships, and staff relationships [50,51,52]. Respect for diversity refers to positive relationships among the administrators, teachers, staff, and students. These relationships occur regardless of background, such as religion, culture, or race, as well as the level of relationships between teachers or between teachers and students. Partnership refers to the relationship between the school and the community, involving the external environment of the school. Sharing shows the extent to which schools can foster constructive relationships with the local community [53].




2.6. Self-Efficacy


Bandura [54] defined self-efficacy as a belief in one’s ability to take the actions necessary to succeed in certain situations by providing the foundation for motivation and personal accomplishment. It is basically an individual’s belief in the power that he or she has to produce a desired effect [22,55,56,57,58]. Hence, teacher self-efficacy is the belief and skill of educators in their ability to achieve their goals, which is an important characteristic of teachers and is associated with success in teaching [19,21]. The model of teacher self-efficacy in this study was used by [21] and consists of three dimensions, namely student involvement, teaching and learning strategies, and classroom management.



	
Student Involvement






Student involvement is an educator’s ability to encourage students’ value learning and to motivate learning [21]. In addition, Fredricks [59] explained as the involvement of educators in teaching students about the importance of working together to achieve teaching goals. Factors that define student engagement include the behavioral, emotional or psychological, and cognitive aspects developed by teachers [60]. Therefore, teachers play a very important role in student engagement. This is because the actions and behavior of teachers in the classroom influence student engagement.



	b.

	
Teaching and Learning Strategies







The daily duties of teachers are closely related to their responsibilities in the classroom, and this requires planning of teaching and learning strategies [61]. Tschannen-Moran and Hoy [21] stated that teaching and learning strategies are teachers’ techniques that support independent thinking, creativity in teaching, or strategic methods for assessment. Teacher effectiveness, referring to teaching strategies, is related to teachers’ beliefs about their ability to use a variety of teaching strategies effectively [62]. With this, teachers are able to perform teaching tasks effectively, despite facing certain constraints in performing said tasks.



	c.

	
Classroom Management







Classroom management refers to creating a safe and stimulating learning environment [63]. Emmer and Hickman [64] related classroom management to strategies developed to emphasize encouragement for appropriate behavior among students through positive reinforcement, inspiration, and commitment, despite disruptive behavior. Therefore, classroom management requires teachers to use a variety of strategies to control behavior and to create and maintain an environment in the classroom that provides opportunities for students to learn [21].





3. Results


This study involved 695 sixth form teachers, including 175 teachers (25.2%) in sixth form center mode 1, 139 teachers (20.0%) in sixth form center mode 2, and 381 teachers (54.8%) in sixth form center mode 3. The majority of the respondents were female teachers (85.5%), while 14.5% of the respondents were male teachers. The breakdown of the academic qualifications of the respondents saw that two had a diploma qualification (0.3%), 536 had a bachelor’s degree (77.1%), 154 teachers had a master’s degree (22.2%), and three teachers had a doctoral degree (0.4%). The respondents were profiled based on their teaching subjects, where 132 teachers (19%) taught in the science stream and 563 teachers (81%) taught in the social science steam. The majority of the respondents (42.4%) had more than 15 years of teaching experience, 186 teachers (26.8%) had 11 to 15 years of experience, 77 teachers (11.1%) had experience between 6 to 10 years, and 137 (19.7%) had at most 5 years of teaching experience.



3.1. School Climate Level in the Sixth Form Centers


Overall, we found that the school climate in all of the sixth form center modes in Selangor was high (mean = 3.60, SD = 0.44), as shown in Table 3. Dimensional analysis showed that the social (mean = 3.87, SD = 0.49) and academic (mean = 3.87, SD = 0.49) dimensions were high, while the physical dimension was moderate (mean = 3.08, SD = 0.62).



This shows that the school climate in the sixth form centers was in good condition, further reflecting the positive feelings of the sixth form teachers. This is in line with Loukas [33], who stated that the school climate is an individual attitude and feeling that is influenced by the school environment. Therefore, a good school climate will shape positive attitudes and feelings. These findings regarding school climate are also in line with some recent studies conducted in secondary schools in Malaysia, which showed that the school climate is at a high level [65,66,67,68]. However, of the three dimensions tested, the academic and social dimensions were high, while the physical dimension was moderate.



This study found that the school climate level for the physical dimension in the sixth form centers was moderate. This indicates that the physical environment has yet to meet the ambition of the Ministry of Education, Malaysia, in providing infra- and infostructure through the provision of Informational Technology (IT) facilities and equipment to create a university-based learning environment that is conducive to teacher work. This finding supports the studies by [69,70,71] which showed that the physical condition of school buildings and facilities influences teachers’ attitudes and morale and, thus, the learning environment and academic achievement in schools.




3.2. Teacher Efficacy Level in the Sixth Form Centers


Overall, we found that the sixth form teacher efficacy level in Selangor was high (mean = 4.11, SD = 0.42), as shown in Table 4. This finding can be further explained by the three dimensions involved in classroom management being at very high levels (mean = 4.25, SD = 0.49), followed by high levels of teaching and learning strategies (mean = 4.11, SD = 0.48) and high levels of student engagement (mean = 3.96, SD = 0.49).



The findings of the overall study showed that the sixth form teacher efficacy level in Selangor was high. This shows that sixth form teachers in Selangor have high confidence in their ability to carry out their teaching responsibility. This finding is in line with the studies by [72,73,74,75,76] which showed that teacher efficacy in Malaysia is high. Meanwhile, from the three dimensions tested, the classroom management dimensions were at the highest level, followed by high levels of teaching and learning strategies and student engagement. This finding is in line with the findings of Aziah et al. [77] and Yeow [76], who also showed that classroom management dimensions are at a higher level than the other dimensions.




3.3. Relationships between School Climate and Sixth Form Teacher Efficacy


The findings of the Pearson correlation test analysis between school climate and teacher efficacy are presented in Table 5.



The results of the correlation test analysis showed that there was a significant positive relationship between school climate and teacher efficacy, with a Pearson correlation coefficient of r = 0.53 (p < 0.05). This finding is consistent with previous studies showing that there is a positive relationship between school climate and teacher efficacy [28,78,79,80].



The findings also showed that the school climate, in all three dimensions (i.e., physical, academic, and social dimensions), was significantly related to teacher efficacy. However, the social and academic dimensions had a stronger relationship with teacher efficacy when compared to the physical dimension. These findings also prove that the school climate can enhance or decrease teacher efficacy. This finding is in line with those of Tschannen-Moran et al. [62] and Hosford and O’Sullivan [28], who correlated school climate aspects with teacher efficacy.




3.4. Factors Predicting School Climate Dimensions Influencing the Effect of Sixth Form Teacher Efficacy in Selangor


Based on the unstandardized coefficient values in Table 6, we found that each unit of social dimension change in school climate gave a positive change of 0.38 units, and each unit of academic dimension change in school climate gave a positive change of 0.18 units toward sixth form teacher efficacy.



The social dimension comprised the school climate dimension that most influenced teacher efficacy compared to the academic dimension. This shows that social dimensions are a key factor in influencing teacher efficacy. While academic achievement is always emphasized in schools, the social aspect also needs to be given due attention. The evaluation of success, mainly focusing on academic success, causes teachers to become overwhelmed with tasks that interfere with their emotions and morals. Teachers should be in a social environment that can provide encouragement and support of their welfare, regardless of academic or non-academic matters.



The results of the stepwise multiple regression analysis in Table 7 show that the two predictors of social dimension and academic dimension accounted for 38% of the variance in the teacher efficacy level (R2 = 0.377).



Of the three school climate dimensions tested, the academic and social dimensions were the predictors that accounted for 38% of the variance in teacher efficacy levels, as shown in Figure 2. This indicates that there were other school climate predictors that contributed to the other 62% of variance in teacher effectiveness that were not included in this study. According to Wang and Degol [35], the other factors that contribute to school climate and, thus, can be considered in further studies are individual physical safety, discipline and regulation, emotion, attachment, and organizational structure.





4. Discussion


4.1. Implications for the Ministry of Education


These research findings can serve as a guide for the Ministry of Education to develop a more comprehensive and effective plan for improving sixth form transformation planning. In particular, the Ministry of Education has been able to develop appropriate action plans for sixth form teachers to ensure that sixth form centers are always in a positive school climate that can impact teacher efficacy. This can be done by identifying aspects that impact the school climate and teacher efficacy in sixth form centers.



Overall, the school climate and teacher efficacy in all sixth form centers in Selangor are high. However, there are still aspects that must be addressed to improve and further the transformation planning being implemented. One of the focuses mentioned in the transformation planning process is infra- and infostructure. Although the findings showed that there was no significant contribution of the physical dimension to teacher efficacy, these aspects of infra- and infostructure still require improvement and create a gap for sixth form centers.



The aspects of infra- and infostructure planning that the Ministry of Education intends to address are crucial in ensuring that the quality of education is improved. In addition, the Ministry of Education aims to drive education system improvements in the second wave of the National Education Policy [2]. Therefore, improving the education system should not override the importance of the education infrastructure, particularly at the university level, to ensure that teachers and students are in a conducive learning environment.




4.2. Implications for School Leaders


School leaders can use the findings of this study to assist in planning at the school level, which can support the improvement of teaching and learning quality. However, sixth form school leaders need to be equipped with the necessary skills and knowledge to guide university administration. This is because school leaders, as administrators, need to ensure that every aspect of the school climate is considered in the quality and sustainable school planning process. Therefore, school leaders must be trained to master all of the important aspects that can help them better manage a sixth form center.



School leaders also need to carry out school climate assessments from time to time to obtain input on current situations before a program or initiative is introduced to ensure its success and effectiveness. By conducting an assessment, school leaders can monitor the school climate in sixth form centers and take appropriate action to create a conducive environment for teachers and students. School leaders also need to be exposed to the management implemented at other university institutions to improve the management in their sixth form centers.



This is to ensure that school leaders can better plan for the goal of making sixth form education comparable to that of pre-university education. Successful school leaders play a role in ensuring that the school climate is in a good position to help improve teacher efficacy. Therefore, leaders can fulfill their responsibilities with the help of highly qualified teachers to meet the MOE’s policy aspirations in line with sixth form education transformation.



In addition, this study is expected to contribute to the field of school climate studies, particularly pertaining to sixth form, which need to be conducted in Malaysia based on the findings of school climate studies concerning the physical, academic, and social dimensions. The findings can serve as inputs and guides for education planning in general in transforming education in Malaysia.




4.3. Implications for Theory and Research


This research has contributed to educational research relating to school climate and has highlighted the importance of social and academic dimensions to teacher efficacy. It replicated previous findings that teachers’ perceptions of school climate influenced their self-efficacy. Hence, the present study revealed the unique contribution of teachers’ perceptions in explaining the aspects of the school environment that contributed to their own efficacy.



In addition, no other study in Malaysia has used sixth form teachers from all three modes of sixth form as respondents to explore the school climate–teacher efficacy link. Hence, this study has enriched the school climate field by including sixth form teachers, answering research calls for measuring the school climate–teacher efficacy link from different groups of respondents.





5. Limitations and Future Directions


There are several limitations to this study. First, this study only focuses on the physical, social, and academic dimensions of school climate. The findings illustrated potential targets of mentioned interventions from the Ministry of Education, school leaders, and theory and research within the suggested dimensions. Second, this study investigates the link between school climate and teacher efficacy only. Many studies have linked school climate with other variables such as students’ achievements and improvement of learning. Lastly, this is a self-perception study in which only sixth form teachers were involved. Hence, the perceptions may not represent a larger group of teachers who are not teaching sixth form students in the state of Selangor. Future studies should include different perceptions of headteachers and students to obtain a complete and wider view. It is also suggested that more variables should be included into this school climate study.




6. Conclusions


A good school climate reflects the attitudes and feelings of its members toward the school environment. The school climate also has a significant impact on every individual level in the school, particularly on teachers, in creating a conducive environment for teaching and learning. This is evidenced by the high school climate and high teacher efficacy in sixth form centers. However, the physical dimensions of the environment, resource availability, and safety are critical aspects that need to be addressed in sixth form transformation planning.



There are gaps in the physical infrastructure aspect of each of the sixth form center modes. However, the school climate under the social and academic dimensions shows that the sixth form centers can still create a good school environment and can influence teacher efficacy. A high level of sixth form teacher efficacy provides the impression that the environment in sixth form centers as a whole influences teachers to perform their roles and responsibilities effectively. Therefore, the important aspects of the school climate should be taken care of by all stakeholders to ensure successful planning of sixth form transformation.
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Figure 1. Research conceptual framework showing the variables of school climate and teacher self-efficacy. 
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Figure 2. Correlation and contribution between the school climate and teacher efficacy. 
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Table 1. Mean score interpretation.
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	Mean Score
	Mean Score Interpretation





	1.00 to 1.80
	Extremely low



	1.81 to 2.60
	Low



	2.61 to 3.40
	Moderate



	3.41 to 4.20
	High



	4.21 to 5.00
	Extremely high
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Table 2. Correlation coefficient interpretation.
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	Correlation Ratio
	Strength of Relationship





	±0.00 to 0.29
	Weak



	±0.30 to 0.49
	Moderate



	±0.50 to 1.00
	Strong
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Table 3. School climate level mean score by dimension.
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	Dimension
	Mean
	Standard Deviation
	Interpretation





	Academic
	3.87
	0.49
	High



	Social
	3.87
	0.49
	High



	Physical
	3.08
	0.62
	Moderate



	Total mean score
	3.60
	0.44
	High
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Table 4. Teacher efficacy level mean score by dimension.
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	Dimension
	Mean
	Standard Deviation
	Interpretation





	Classroom management
	4.25
	0.49
	Extremely high



	Teaching and learning strategy
	4.11
	0.48
	High



	Student involvement
	3.96
	0.49
	High



	Total mean score
	4.11
	0.42
	High
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Table 5. Pearson correlation relationship between the school climate and teacher efficacy.
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	Teacher Efficacy





	School climate
	Pearson correlation
	0.527 **



	
	Sig. (two-tailed)
	0.000



	
	N
	695







** p < 0.05.
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Table 6. Coefficients for the social and academic dimension predictors.
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Model

	
Unstandardized Coefficients

	
Standardized Coefficients

	
t

	
Sig.

	
Correlation






	

	
B

	
Standard Error

	
Beta

	

	

	




	
(Constant)

	
1.942

	
0.108

	
-

	
18.034

	
0.000

	
-




	
Social

	
0.384

	
0.039

	
0.447

	
9.895

	
0.000

	
0.599




	
Academic

	
0.175

	
0.039

	
0.203

	
4.500

	
0.000

	
0.537
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Table 7. Social and academic dimensions of the school climate contribution model.
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	Model
	R
	R2
	Adjusted R2
	Estimated Standard Error





	2
	0.614
	0.377
	0.375
	0.33593
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