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Abstract: A shortage of qualified teachers has been a long-term problem in many school districts and
education systems internationally. During the COVID-19 pandemic, the current human resource gap
in teaching significantly impacted the quality of teaching services and the experience of all school par-
ties. Based on social cognitive career and motivation theory, two research questions guided this study:
(1) Why did kindergarten teachers decide to leave their teaching positions and education professions
permanently during the COVID-19 pandemic? (2) Did stress, burnout, and technology-related issues
influence their career decision? 60 kindergarten teachers shared their insights through interviews and
focus group activities. The results indicated that personal considerations of their family and trained
skills, surrounding environment and individuals, and financial considerations played important roles
in their career decisions and sources of stress. The study provides recommendations to government
heads, school leaders, human resource planners, and headteachers to replan and reform current
human resource and workforce planning for the ongoing teachers’ shortages during and after the
COVID-19 pandemic.

Keywords: burnout; career decision; human resource management; stress; sustainable human
resource management; teacher professional development; teacher shortage; teacher workforce

1. Introduction

Education is an essential foundation of all countries and regions as children are the
future of their communities. Teachers and education staff are the professionals who deliver
the curriculum and instruction to those children. Although kindergarten and elemen-
tary schools are the primary-level institutions where students receive their educational
experiences at the basic level, parents and government leaders pay special attention in
order to ensure positive teaching and learning experiences [1,2]. Work-related stress is not
uncommon in many industries and professions, and particularly so in the field of education
and teaching [3]. Teachers are required to manage heavy responsibilities, arrange and
grade assignments, exercise classroom management, as well as overseeing administrative
duties, such as Parents’ Day and completing government documents. Moreover, regardless
of the economic and financial situation, school districts and communities often face budget
cuts and limitations in school resources [4]. Due to restrictions such as a shortage of human
resources, teachers continue to face hardships, particularly during the COVID-19 pandemic.

According to a recent report from the Association of California School Administrators [5],
about 8% of teachers leave the education profession each year, whilst 16% of teachers switch
to another school for the following academic year. Although a reasonable turnover of teachers
and their retirement should not impact academic and administrative development, a high
turnover may impact students’ academic experiences and achievements [6].

The COVID-19 pandemic has significantly impacted human resource planning in
the American school system. A recent report [7] indicated that teachers, regardless of
their years of experience, plan to leave their position after the 2020/2021 academic year.
Many of these teachers felt that the government had forced them to return to school for
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face-to-face lessons. Despite many teachers’ health concerns, the school districts and
government agencies had continued with their plans without consulting the teachers’
union. The government’s face-to-face teaching policies made some teachers reconsider
their career development as many, particularly the male teachers, were the breadwinners
of their families. Although there are no government statistics about the turnover rate or
human resource data from government agencies, many school districts have had to hire
unqualified, substitute, and inexperienced teachers to fill the human resource gap during
the 2021/2022 academic year [8].

A recent report [9] indicated that about 44% of teachers had decided voluntarily to
leave their teaching position during the COVID-19 pandemic. A further report [10] showed
the COVID-19 pandemic to have significantly changed human resource planning in many
public-school districts in the United States. The issues raised were as follows: Firstly, of the
almost 1000 teachers who completed the surveys, 43% said stress and disappointment
in their teaching positions had caused them to leave, whilst 24% felt their salary could
not cover their mental and physical health requirements. Many teachers under the age
of 40 decided to switch to other professions and industries as their teaching career had
given them essential training and management experience useful in other industries in the
market [8].

Secondly, the risk of working in a large and closed classroom environment was
one of the biggest concerns, particularly as children were not eligible for vaccines under
government policy. Teachers considered themselves to be exposed to a dangerous working
environment within a group of unvaccinated people [11].

Thirdly, many teachers were not ready for the new online teaching and learning
approach. Although school districts provided emergency training and technology support
(in hardware and software), teachers unused to this felt burnt out as their contracts had not
previously required them to use extensive technology. For example, in some subjects such
as music, fine arts, and vocational courses, a virtual-based classroom environment would
need additional preparation and requirements due to the new instructional style. As many
of the teachers do not understand the delivery options, burnout could eventually lead them
to new career decisions. A recent study [12] examined a group of language teachers’ stress
and coping strategies linked to the online teaching and learning environment of the COVID-
19 pandemic. The results indicated that workload, family health, loss of control at work,
no recreation, and blurred lines were the top five sources of stress. A further study [13]
gave time management, technology issues, parents, balancing home and teaching, and a
lack of resources as the main concerns of online teaching during the COVID-19 pandemic.

The COVID-19 pandemic continues to impact school management and human re-
source management in the American education system and school districts. However,
as this is a contemporary issue, there are only a few studies and academic research projects
concerning this subject. Therefore, the results of this study will fill the research gaps in
human resource shortages, school management during the global crisis, and long-term and
sustainable solutions in teacher career development and decisions.

A shortage of qualified teachers has been a long-term problem in many school districts
and education systems internationally. Many leaders want to understand how to establish
sustainable human resources management and workforce development of their teachers
and educational staff. During the COVID-19 pandemic, the current human resource gap
in teaching significantly impacted the quality of teaching services and the experience of
all school parties. As a result, the researcher employed the qualitative research method
with multiple interview sessions, focus group activities, and member checking interview
sessions from 60 former kindergarten teachers in the United States for the investigation.
Based on social cognitive career and motivation theory [14–16], two research questions
guided this study:

1. Why did kindergarten teachers decide to leave their teaching positions and education
profession permanently during the COVID-19 pandemic?

2. Did stress, burnout, and technology-related issues influence their career decision?
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2. Theoretical Framework

Social cognitive career and motivation theory [14–16] was employed as the theoreti-
cal framework to explore and understand the relationship between stress and the career
decisions of kindergarten teachers in the United States, based on the guidelines from the
social cognitive career theory [16] and self-efficacy approach [17]. The social cognitive
career and motivation theory was appropriate for understanding the internal and external
factors which may influence an individual’s motivations and decision-making process.
First, the psychological and internal factors involved with self-efficacy impact the (1) aca-
demic interests, (2) personal considerations, and (3) achievements of education and career
goals. Second, the social external factors impact the (1) interests in career development,
(2) financial considerations, and (3) surrounding environments and individuals [14–16].
Figure 1 outlines the social cognitive career and motivation theory.
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Figure 1. Social cognitive career and motivation theory [14–16].

Based on the application of the social cognitive career and motivation theory, the re-
searcher could design the research questions, interview questions, and focus group ques-
tions to gather and collect qualitative data and stories from a group of kindergarten teachers.
The social cognitive career and motivation theory was useful because it may direct social
science researchers and scholars about the internal and external factors impacting indi-
viduals’ behaviors and intentions, in this case, their career decision during the COVID-19
pandemic. As for the relationships between stress, burnout, technology-related issues, and
career decision, based on the social cognitive career and motivation theory [14–16], the re-
searcher was able to understand how these elements positively or negatively impacted the
career development, career motivation, and career decisions of these groups of participants.
Therefore, the application of this theoretical framework was appropriate to answer the
research questions.

3. Materials and Methods
3.1. Research Design

The qualitative phenomenological approach [18] with interpretivism [19] served as
the research design in this study. In fact, the human resource shortages and teachers’
workforce problems are long-term and ongoing issues, which concern school leadership
and government departments internationally. Unlike a qualitative case study, in which the
research sites, designs, and participants’ groups tend to be limited to a single site or location,
the qualitative phenomenological approach tends to collect and gather information and
sharing from a wider perspective and population. Therefore, the qualitative phenomeno-
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logical approach was useful to collect a wider perspective from different participants within
the country.

3.2. Recruitment and Participants

The purposive and snowball sampling strategies were employed [20]. First, the re-
searcher orally invited five former kindergarten teachers who had already left their position
during the 2020/2021 academic year in the United States. Once the participants agreed
to their participation, the researcher formally sent the invitation letter, consent form, risk
statement, protocol, and related materials to the participants.

Once the participants completed the first interview session, they were requested to
try their best to refer at least one former kindergarten teacher who had left their teaching
position due to the COVID-19 pandemic. After several rounds of referrals and invitations,
60 former kindergarten teachers agreed to join the study.

Please note that 52 participants were married. 50 were married with at least one child
whilst none of them were single parents. All had received at least a bachelor’s degree,
and 21 had received a postgraduate degree. There were 48 female participants. In addition,
the participants were required to meet all the following criteria:

• Former kindergarten teacher,
• Left their teaching position due to the COVID-19 pandemic,
• American citizen,
• At least 18 years old and willing to share their stories.

3.3. Data Collection

Three data collection tools were used: (1) two sessions of a semi-structured inter-
view; (2) focus group activity; and (3) member checking interview. First, according to
Creswell [21], the interview tool is one of the common data collection tools used in qual-
itative and education studies. According to Seidman [22], in order to collect rich and
comprehensive qualitative data for social sciences and education studies, multiple inter-
view sessions are recommended. In fact, lived stories and personal backgrounds cannot be
answered in a short period of time. If individuals are given multiple interview sessions,
some in-depth understanding and lived stories may be captured. Therefore, the researcher
decided to conduct two interview sessions per participant. Based on this protocol and
arrangement, the participants were asked to join two virtual-based, semi-structured, one-
on-one, and private interview sessions with the researcher. During the interview session(s),
the researcher asked the participants about their career decision, stress, and burnout issues
of their teaching position. Each interview session lasted from 102 to 119 min.

After all participants completed their interview sessions, the researcher arranged the
focus group activities in order to collect stories based on group discussions. Due to the
geographic locations and time differences, the focus group activities were also conducted
via a virtual-based application. Six participants joined each of the focus group activities,
therefore, ten focus group activities were conducted. Each focus group activity lasted from
183 to 201 min with two ten-minute breaks.

After all participants had completed the data collection procedure, the researcher sent
the related data to the participants for confirmation. The researcher arranged the member
checking interview sessions to confirm the validity of the qualitative data. The member
checking interview sessions were conducted via a virtual-based application for 38 to 56 min.
All the participants agreed with their supplied data. Please note that all the data collection
sessions were recorded by a digital recorder. All the participants agreed with this arrangement.

3.4. Data Analysis

After the researcher gathered all the data from the data collection procedure, the
researcher transcribed the oral messages and stories to written transcripts for data analysis.
The grounded theory approach [23,24] was employed to study the data and conduct the
data analysis procedure. The researcher re-read the data several times to categorise the
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connections, themes, and subthemes. First, the researcher employed the open-coding tech-
nique to categorise the first-level themes and subthemes [23,24]. At this point, 18 themes
and 8 subthemes were merged; however, conducting further analysis was necessary. There-
fore, the researcher employed the axial-coding technique to further narrow the data [24].
As a result, three themes and two subthemes were yielded as the second-level themes for
this study.

3.5. Validity

The idea of triangulation was employed [20] in order to confirm the qualitative
data. Multiple interview sessions, focus group activities, and member checking interview
sessions were used. With three data collection tools and methods, the researcher could
confirm the validity of the data from all the participants. More importantly, based on the
member checking interviews, all parties double confirmed their data and stories from the
interview sessions and focus group activities. With this confirmation from the triangulation
procedure, the researcher could further conduct data analysis.

3.6. Human Subject Protection

Privacy is the most important aspect of this study. Therefore, the researcher kept
locked and stored the signed consent forms, oral messages, written transcripts, background
information, contact information, school information, computer, and related materials in
a password-protected cabinet. Only the researcher could read the materials. After the
researcher completed the study, all the related information and materials were deleted and
destroyed. The current study received support and approval from the Woosong University
Academic Research Funding 2021/2022 (D#2021/211313).

4. Results and Findings

Based on the comments of 60 participants in the 120 interview sessions and 10 focus
group activities, the researcher captured rich data and categorized themes and subthemes.
Table 1 outlines these themes and subthemes.

Table 1. Themes and subthemes.

Themes and Subthemes

4.1. Personal Considerations: Family and Trained Skills
4.1.1. Health Concerns

4.2. Surrounding Environment and Individuals: Stress from the School Requirements
4.2.1. School Personnel and Administrative Style

4.3. Financial Considerations: Overloaded But Low Salary

4.1. Personal Considerations: Family and Trained Skills

. . . my family members do not want me to work in the school anymore because it
was very dangerous . . . the current school facilities and equipment are not ready
for the COVID-19 and the infection of the coronavirus . . . my family cannot take
this risk because we have children and seniors in our household . . . (Participant
#33, focus group, married, two children, female, and bachelor).

All 60 participants expressed that their family decisions outweighed their career devel-
opment in the school environment. The family was one of the most common considerations
in their career decisions. Although four of the participants were single individuals with
no family responsibilities, all believed they should be responsible to their parents and
partner. Due to the lockdown, social distancing recommendations, and health warnings
from the local and federal government departments, they had decided to leave the teaching
profession. The following is a story from a single individual:

. . . the government and health professionals told us that many people are sent
to the intensive care unit . . . I don’t want my parents and my loved ones . . . care
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and cry for my selfishness . . . they kept warning me . . . I can re-join the teaching
one or two years after . . . and work in other safer companies . . . I need to listen
and respect my loves . . . (Participant #12, interview, married, one child, female,
and bachelor).

Another married participant indicated that his children, wife, parents, and in-laws had
encouraged him to work for other professions before the COVID-19 pandemic was over.
Although he expressed unwillingness for changing his career development, he believed
that health and family considerations outweighed his personal demands, saying:

. . . yes, I somehow don’t want to quit . . . but all my family members wanted
me to leave for a few years . . . I argued with them . . . but I think it is good to
listen to my wife and children . . . I think my children are right . . . I always put
my children and my wife’s recommendation first . . . I was a little upset . . . but I
am happy that I made that decision . . . (Participant #45, interview, married, two
children, male, and bachelor).

Many participants felt that their skills and training from their teaching positions
strongly prepared them to take on other positions and career pathways even if the economy
declined significantly. Although the COVID-19 pandemic and lockdown significantly
impacted employment opportunities, all had decided to leave the teaching profession and
develop new careers. The researcher captured this story:

. . . I was in the school for more than a decade . . . I worked as an associate
department head . . . I did not know I could switch to other professions . . . but I
was wrong . . . I am working as a department head of a non-profit organization
for immigrants and minority children . . . I still need to visit people . . . but the
risk is lower . . . also, I can use my skills from my school and department . . .
in this organization and position too . . . (Participant #18, interview, single, no
children, female, and master).

Health Concerns

Health concerns are common considerations in career decisions and development [11].
More than 100 health-related keywords were captured from the data collection procedure.
Although the government provided some recommendations, such as the use of a facemask
for health protection, many did not want to take any risks in the school environment,
as many were parents with children at home. Two comments were captured:

. . . I cannot take any risks . . . I might take the virus from the classroom envi-
ronment back to my home . . . one of my sons has a long-term medical problem
. . . if he gets the virus from me, I don’t know how to face my son anymore . . .
I applied for different positions other than education . . . I received more than
ten interviews, and I received three offers too . . . (Participant #6, focus group,
married, three children, female, and bachelor).

. . . My children are still very young . . . I have already stopped their on-campus
classes . . . I sent them back home . . . but I have to take care of my children and
my family . . . I really don’t want my children . . . be outside with other children
. . . who did not care about their health . . . this virus is not easy as I read the news
from other channels . . . I cannot be sick too . . . we could not afford these risks
. . . (Participant #8, focus group, married, three children, female, and bachelor).

Another group of participants expressed their concerns about the government and
school leadership (i.e., mainly about the health controls and policies). As a result, they left
their position and joined other professions. This story was captured:

. . . perhaps some other teachers could overcome the illness . . . but I did not
believe the health department and the government . . . the virus could impact
our lungs . . . washing hands . . . could not help . . . this is common sense . . .
government urged us . . . wash hands . . . I don’t think this is the way to protect
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my family members and me . . . as I care about my sons . . . I might just go to
another profession and come back later . . . (Participant #40, interview, married,
three children, female, and master).

In short, in line with social cognitive career and motivation theory [14–16], the personal
considerations of family and health were important to these groups of former kindergarten
teachers. With a reflection from a previous study [25], health considerations can be signifi-
cantly linked to individuals’ career decisions. Although turnover and attrition may not be
manifest during an economic downfall, skill training and professional development were
very important in these groups of former teachers [26].

4.2. Surrounding Environment and Individuals: Stress from the School Requirements

Many previous studies [6,27] have indicated that environments and individuals played
important roles in teachers’ career decisions, particularly regarding their turnover and
attrition behavior. The researcher captured two stories reflecting this:

. . . although the health department asked us to wash hands and wear a mask
during the lessons . . . the school and classrooms were not safe . . . if one student
was infected, washing hands could not protect us . . . the school asked us to go
online for the lessons . . . but teachers still needed to go back to school . . . what
about other teachers or staff . . . not all of them wore masks and washed hands
. . . (Participant #21, interview, married, one child, female, and bachelor)

. . . I am afraid . . . we have to have body interactions with children . . . children
need to sing and eat together in the room . . . they are not vaccinated and the
classroom cannot ensure the social distancing . . . in some big classrooms, we may
have the social distancing . . . but not all teachers can teach in these big classrooms
. . . children run and play together . . . they cannot control themselves with the
social distancing . . . (Participant #37, focus group, married, two children, female,
and bachelor).

School Personnel and Administrative Style

Almost all participants expressed concern with health protection from their co-workers
in the school. Although many reports had indicated that wearing a mask and washing
hands could potentially protect their health, not all agreed with the recommendations. A
story was captured of these concerns:

. . . some teachers did not wear masks and cough without any protection . . . I
was afraid as I believe health is my first consideration . . . I have two children,
and my own parents are senior citizens . . . I cannot take any risks . . . if I am
infected, who can take care of my family? After careful consideration, I have to
take a year off from school . . . (Participant #1, interview, married, two children,
female, and bachelor).

Another participant with a health background disagreed with the school district’s manage-
ment of health standards and regulations at the school and in the district, particularly over the
argument concerning the channels of infection and regulation in the classroom environment:

. . . the coronavirus is a respiratory tract infection . . . washing hands and having
fresh air cannot protect us from the infection . . . the school told us that we should
open the windows and wash our hands . . . with basic sense in health . . . this is
not the ways for respiratory tract protection . . . I’m afraid I have to disagree with
the regulation and style of the management . . . either seek another position in
other school districts or so . . . I decided to leave the teaching profession for other
make-sense workplaces . . . (Participant #26, interview, married, no children,
female, and bachelor).

Many participants indicated that although the COVID-19 pandemic was an unex-
pected health crisis, the people in their surrounding environment did not follow basic
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health regulations and protection. Due to stress around their health and families, they
decided to leave their positions and the teaching profession temporarily or indefinitely.

4.3. Financial Considerations: Overloaded but Low Salary

A recent study [10] indicated that the economic downturn and the limited financial
resources of government agencies had led many school districts to encourage early retire-
ment to balance the budget. However, the workload and responsibilities of teachers were
not reduced in line with the financial cut. Moreover, as teachers do not have the same
control over students in the virtual-based classrooms as in the physical classroom environ-
ment, many teachers indicated that the balance between their extra workload and reduced
salary did not match their expectations, particularly in terms of classroom management
stress [12]. As a result, more than two-thirds indicated that financial considerations played
an important role in their career decisions. This story was captured:

. . . I can make more money for my family . . . my 20 years of experience always
helped me up with many good career opportunities and leadership . . . the current
management in the school district was crazy . . . many teachers left their position
because of the chaotic styles . . . the government did not help, and they were not
helpful too . . . I am moving to the private sector, and I can see a better future . . .
(Participant #60, interview, married, two children, female, and bachelor).

As kindergarten teachers often teach interdisciplinary courses, a proportion of these
teachers decided to move to other industries. Two stories were captured:

. . . I am a private piano trainer . . . I am no longer a teacher because I need a break
from the financial crisis in the country . . . I can control my time management and
I can do something that I want and love . . . I think it is a good move for many of
us . . . (Participant #48, focus group, married, one child, female, and bachelor).

. . . kindergarten teachers cannot make a good salary based on the national
statistics . . . but if I can do some similar works and tasks with better salary and
lower stress . . . it is a good move for many of us . . . teaching in kindergarten
with such a low salary is not fun at all . . . the COVID-19 pandemic also makes the
school crazy . . . the state wants to cut the budget again . . . this is not acceptable
. . . (Participant #55, interview, married, two children, female, and master).

5. Discussion

Based on the social cognitive career and motivation theory [14–16], the current study
discovered that family issues and health concerns played an important role(s) in career
decisions and motivations, particularly when kindergarten teachers decided to leave their
teaching positions and education profession permanently during the COVID-19 pandemic.
First of all, a group of parents indicated that they had to balance the advantages and
disadvantages within their family. In line with a recent study [28], a group of female
professionals needed to leave their position due to overloaded family responsibilities.
In this case, many parents decided to give up their career pathways as they had to take
care of their children who could not go to school during the COVID-19 pandemic. In line
with another recent study [29] it was further echoed that fathers and fathers-to-be needed
to balance their financial income (i.e., low salary from the teaching position) and family
expenses during the COVID-19 pandemic. With the reflection using the social cognitive
career and motivation theory [14–16], many decided to take their trained skills from
their previous experiences (i.e., from their teaching experiences) and transfer them to
other industries.

Additionally, many participants indicated their concerns about the health policies
and safety protections from the school, local, and federal levels. In line with a recent
study [30], if organizations and local government departments could not manage their
policies effectively, employees were more likely to leave their position due to health and
safety issues, such as stress and psychological disorder [31]. In this case, in line with the
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social cognitive career and motivation theory [14–16], health concerns played an important
role(s) in their career decisions, particularly for participants with children and senior
members in their families. With the reflection of the social cognitive career and motivation
theory [14–16], the personal consideration of health concerns played important roles in
individuals’ career decisions.

Many previous studies [6,27] have indicated that environments and individuals played
important roles in teachers’ career decisions, particularly in their turnover and attrition
behavior. For example, a study [6] indicated that urban school districts and systems have
the highest turnover and attrition rates due to their workplace conditions. Many indicated
that their school facilities lacked consideration of health crises and global pandemics
regarding the school environment. In other words, although teachers wore masks and
washed hands during the school day, they could still become infected. Physical and
mental stress and concerns continued to impact the career decisions of these groups of
participants. In line with social cognitive career and motivation theory [14–16], although the
government and school districts tried their best to ensure effective health-related policies
and regulations, government actions could not appease the concerns over social distancing
and environmental issues, which led to stress and the career decisions of many teachers
during the COVID-19 pandemic.

Besides their concerns surrounding environmental factors and student behavior, al-
most all participants expressed concern regarding their school co-workers and the adminis-
trative styles of the leaders, regardless of the COVID-19 pandemic [23,32,33]. Although
most teacher encounters are with their students, the behavior of their co-workers and
relationships with the school leadership and school district leaders can also influence
their physical health, mental stress, and career decisions. In conclusion, in line with social
cognitive career and motivation theory [14–16], the behavior of the teachers’ co-workers
in the school and the managerial style and regulations from the upper management sig-
nificantly impacted their stress and career decisions during the COVID-19 pandemic [34].
Due to stress around their health and families, they decided to leave their positions and
the teaching profession temporarily or indefinitely.

Many participants strongly believed that their skills from their previous school en-
vironments had prepared them to take up promotions and upper leadership in other
industries and professions [35]. Regardless of the type of school, whether kindergarten
or secondary, the skills of classroom management, group control, and time and stress
management are essential in many managerial positions. Besides the skill-management
relationship, many indicated that private schools and educational organizations had open-
ings as many parents wanted to send their children to these institutions for private tuition.
As kindergarten teachers often teach interdisciplinary courses, such as music, mathematics,
language, and speaking, a proportion of these teachers decided to switch to the private
sector. It should be noted that as these participants are no longer registered as teachers on
the state’s computer system, they can no longer be categorized as teachers.

In concordance with a recent study [13], the issues of time management, technology,
parents, balancing home and teaching, and lack of resources were reflected in the current
concerns of these groups of teachers. Another recent study [36] also indicated that early
year teachers have transferable interdisciplinary skills that are valued in many private
sectors, such as group training and human resources. In line with social cognitive career
and motivation theory [14–16], these groups of highly skilled participants tended to work
in the private sector due to financial considerations.

6. Conclusions
6.1. Limitations and Future Research Directions

Four limitations and future research directions were categorised. First, the COVID-19
pandemic is an international health crisis. All parts of the global community face similar
teacher shortage issues and financial concerns. As the current study only focused on the
situation in the United States, further studies and investigations should be conducted.
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Therefore, future research studies may use this study as the blueprint and direction to
collect data from their communities.

Second, due to the limited resources, only one researcher was involved with this
study and some people may be concerned about the validity of the study. However,
the researcher employed the triangulation tools, including multiple interview sessions,
focus group activities, and member checking interview sessions in order to confirm the
qualitative data and stories. In the future, researchers may invite multiple researchers and
scholars for data collection and data analysis. In this way, different voices and opinions
may be collected and merged.

Third, some people may argue that the qualitative research method can create conflicts
and biases due to the data collection tools. However, the researcher tried their best to
increase the data collection tools (i.e., three tools) in order to exercise triangulation. In the fu-
ture, researchers may employ a mixed methodology, including surveys and questionnaires
at the domestic and international levels for further development.

Fourth, although kindergarten and elementary schools always face human resource
shortages, secondary schools and universities also face a similar shortage. Therefore,
researchers in secondary school education and higher education administration may also
conduct human resource and teacher shortage research studies in order to solve the on-
going problems and situations in the education system.

6.2. Contributions to the Practice

Three contributions can be categorised. First, school leadership and department
heads may take the results of this study to reform and upgrade their current policies and
management in their school environments. In fact, many participants were parents and
family breadwinners and although many still needed to make money for their family,
the unbalanced and chaotic management at their workplace forced them to leave their
position. The school leadership should apply the recommendations from this study to
reform their school conditions in order to keep the human resource in their schools.

Second, the government leaders and policymakers should reform the health policy for
both public and private school environments. Many participants were concerned about the
health and safety issues in their school environments because unlike adults and teenagers,
young children could not receive the vaccines due to governmental policies. If a school
cannot ensure the social distancing recommendations, other policies and regulations should
be introduced in order to meet the needs of all parties (e.g., teachers, parents, and students).

Third, government leaders may take this study as a blueprint to reform and upgrade
their human resources and workforce management and planning strategies. Although
the COVID-19 pandemic is unique, the human resource and workforce shortage of school
teachers will continue after the global crisis. The current situation offers opportunities to
rethink and reform the long-term strategies for public and private school planning. The re-
sults of this study may provide some recommendations and directions to the Government
and Department of Education.
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employees in hospitality after all? The impact of COVID-19 on employees’ work attitudes and turnover intentions. Int. J. Hosp.
Manag. 2021, 94, 102754. [CrossRef]

31. Labrague, L.J.; Santos, J.A.A. Fear of COVID-19, psychological distress, work satisfaction and turnover intention among frontline
nurses. J. Nurs. Manag. 2021, 29, 395–403. [CrossRef] [PubMed]

32. Kwee, C. The application of career theories in teachers’ professional development and career decision: A literature review.
Univers. J. Educ. Res. 2020, 8, 3997–4008. [CrossRef]

http://doi.org/10.1007/s40299-018-0403-4
http://doi.org/10.1007/s10212-012-0166-x
http://doi.org/10.1177/0022429408321635
https://content.acsa.org/articles/teacher-turnover-what-you-need-to-know
https://content.acsa.org/articles/teacher-turnover-what-you-need-to-know
http://doi.org/10.3102/0013189X211004138
https://www.marketwatch.com/story/teachers-were-already-leaving-the-profession-due-to-stress-then-covid-19-hit-11614025213
https://www.marketwatch.com/story/teachers-were-already-leaving-the-profession-due-to-stress-then-covid-19-hit-11614025213
http://doi.org/10.14485/HBPR.7.4.10
http://doi.org/10.1016/j.system.2020.102352
http://doi.org/10.11114/ijce.v3i2.4931
http://doi.org/10.3390/healthcare9030326
http://doi.org/10.2147/AMEP.S288885
http://doi.org/10.1006/jvbe.1994.1027
http://doi.org/10.3390/su13084195
http://doi.org/10.1108/CDI-04-2017-0072
http://doi.org/10.1111/puar.12435
http://doi.org/10.1001/jamanetworkopen.2019.13054
http://doi.org/10.1016/j.ijhm.2020.102754
http://doi.org/10.1111/jonm.13168
http://www.ncbi.nlm.nih.gov/pubmed/32985046
http://doi.org/10.13189/ujer.2020.080925


Sustainability 2021, 13, 11521 12 of 12

33. Hallinger, P.; Heck, R.H. Collaborative leadership and school improvement: Understanding the impact on school capacity and
student learning. Sch. Leadersh. Manag. 2010, 30, 95–110. [CrossRef]

34. Daniel, S.J. Education and the COVID-19 pandemic. Prospects 2020, 49, 91–96. [CrossRef] [PubMed]
35. Burdina, G.M.; Krapotkina, I.E.; Nasyrova, L.G. Distance learning in elementary school classrooms: An emerging framework for

contemporary practice. Int. J. Instr. 2019, 12, 1–16. [CrossRef]
36. Ardhian, T.; Ummah, I.; Anafiah, S.; Rachmadtullah, R. Reading and critical thinking techniques on understanding reading skills

for early grade students in elementary school. Int. J. Instr. 2020, 13, 107–118. [CrossRef]

http://doi.org/10.1080/13632431003663214
http://doi.org/10.1007/s11125-020-09464-3
http://www.ncbi.nlm.nih.gov/pubmed/32313309
http://doi.org/10.29333/iji.2019.1211a
http://doi.org/10.29333/iji.2020.1328a

	Introduction 
	Theoretical Framework 
	Materials and Methods 
	Research Design 
	Recruitment and Participants 
	Data Collection 
	Data Analysis 
	Validity 
	Human Subject Protection 

	Results and Findings 
	Personal Considerations: Family and Trained Skills 
	Surrounding Environment and Individuals: Stress from the School Requirements 
	Financial Considerations: Overloaded but Low Salary 

	Discussion 
	Conclusions 
	Limitations and Future Research Directions 
	Contributions to the Practice 

	References

