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Abstract

This study aimed to evaluate the guidelines for the use of GenAl tools available on the web-
sites of the world’s top 200 universities. We collected all publicly available guidelines from
the websites of the top 200 universities listed in the 2026 QS World University Rankings.
These guidelines were evaluated using the same 24-item checklist developed for our 2024
survey of the top 50 universities worldwide. The assessment revealed that 180 institutions
have publicly available guidelines. All universities permit the use of GenAl tools under
specific conditions. These policies are primarily established by academic bodies that focus
on teaching, learning, and innovation. Most guidelines emphasize the use of university-
licensed options to enhance data security. The most cited GenAl tools included ChatGPT,
Microsoft Copilot, and Google Gemini (formerly Bard). More than 80% of the guidelines
covered academic integrity, the limitations of GenAl tools, data privacy, the integration of
GenAl in teaching and assessment, and the need to acknowledge its use. However, the
operation of Al algorithms, reporting mechanisms for non-permitted use, documentation
of prompts, and adoption of outputs were addressed in fewer than 40% of the guidelines. A
comparison with our 2024 data for the subset of 50 universities re-evaluated in 2026 shows
progress in guidelines coverage, reflecting institutions’ rapid responses to the evolving Al
landscape. Despite the QS top 200’s concentration in wealthy nations, our checklist and
findings are actionable for universities across the Global South.

Keywords: generative artificial intelligence; large language models; Al chatbots; guidelines;
higher education; universities; education; academic integrity

1. Introduction

Generative Artificial Intelligence (GenAl) has emerged as a groundbreaking facet of ar-
tificial intelligence (Al). It is characterized by its ability to analyze vast datasets and produce
novel content across various media, including text, images, music, and code. This technol-
ogy is not merely a reflection of existing data; instead, it employs advanced algorithms to
generate new, innovative outputs in response to specific inputs or prompts [1]. Notable
applications such as ChatGPT [2], Google Gemini [3], and DeepSeek [4], among many other
GenAl tools, have become an integral part of today’s online experience, enhancing both
search capabilities and content creation [5].

In academic research, the growing adoption of GenAl in online search engines and
platforms is reshaping how we engage with digital content. Tools like Google Al Overviews,
Google Scholar Labs, Scopus Al and Clarivate’s Web of Science research assistant utilize Al
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to optimize the user experience. These platforms generate tailored search results based on
user queries, making research and information retrieval more efficient and intuitive [6,7].

Furthermore, there is an increasing trend among university students and staff towards
Edge Al solutions (desktop or mobile). These localized, offline applications help users
better protect their data privacy and uphold copyright protections. By processing data
closer to where it is generated or stored, Edge Al enables individuals and institutions to
retain control over sensitive information while still leveraging advanced technologies. This
shift reflects a growing preference for applications that prioritize privacy and security in an
ever-evolving digital landscape [8,9].

The rise in the use of GenAl tools in higher education is transforming how students
learn and enhance their educational experiences. However, these technologies raise con-
cerns regarding their ethical, legal, and appropriate application. Therefore, it is crucial
to establish clear, comprehensive, and principled guidelines for their use [10]. These
guidelines provide a framework for educational institutions to develop institution-specific
policies that promote consistent and ethical practices while encouraging innovation, with
each institution tailoring these policies to its unique needs and context. Typically, special-
ized committees or administrative offices develop these guidelines and translate them into
institutional policies, ensuring their effective interpretation and consistent implementa-
tion [11].

1.1. Objectives of the Study
The primary objectives of this study are as follows:

1.  To locate, assess, and provide a comprehensive overview of the publicly available
guidelines on the websites of the top 200 universities worldwide.

2. To compare our findings with those from our 2024 survey [12] for the 50 universities
included in both surveys, and to observe changes over time.

Through these objectives, the study seeks to provide comprehensive insights into the
evolution of GenAl guidelines in higher education.

1.2. Related Work

Ullah et al. [12] evaluated guidelines for the use of GenAlI at the top 50 universities
worldwide, as ranked by the Quacquarelli Symonds (QS) World University Rankings 2024.
They used an expert-reviewed 24-item checklist divided into three categories: general
information, usage instructions, and ethical/legal considerations. The study found that
82% of these institutions had published guidelines. All universities permitted the use
of GenAl under specific conditions, such as requiring instructor approval and proper
acknowledgment. A significant majority of the guidelines covered academic integrity
(88%), data privacy (85%), and the verification of Al outputs (93%). However, only 20% of
the survey guidelines provided explanations of Al algorithms, 32% documented specific
prompts and outputs, and 34% included formal reporting mechanisms for misconduct.
They concluded that while institutional responses are rapidly expanding, the current
guidelines often serve as a “quick fix.” They argued for a comprehensive re-evaluation of
the curriculum and for enhanced Al literacy to better prepare students and faculty for a
future in which Al is deeply integrated into knowledge creation. They discussed literature
published up to Q4 2024 on guidelines for the use of GenAl Therefore, the subsequent
sections will discuss selected studies published after this period.

Wang et al. [13] conducted a systematic literature review of 139 articles to analyze the
“meso-level” application of GenAl in higher education classroom teaching. The findings
highlighted a notable “disciplinary bias” in the adoption of GenAl, with a predominant
focus on fields such as Engineering, Health and Medicine, and Language. In contrast,
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areas such as the basic sciences and humanities remain underrepresented and marginalized
in this trend. They documented that GenAl primarily serves as a “New Subject” (vir-
tual partner) or a “Direct Mediator” (instructional tool). However, its ability to support
personalized data analysis and predict academic outcomes has not been fully explored.
Many current integrations mainly target the Augmentation level of the SAMR (Substitu-
tion, Augmentation, Modification, and Redefinition) framework. However, the authors
cautioned that merely substituting student thought processes can hinder critical thinking.
Institutions need to progress towards the “Redefinition” level by promoting GenAl literacy.
They should focus on creating data-driven, adaptive teaching strategies that emphasize
real-world learning experiences.

Tong et al. [10] analyzed the contents of 28 journal articles published between 2020
and 2024 to evaluate higher education GenAl policies against a ten-element governance
framework. Their findings indicated that most policies emphasized transparency (82%),
privacy (71%), and fairness (71%). However, there was a critical lack of focus on technical di-
mensions, including interpretability (36%), explainability (32%), and robustness (18%). The
study emphasized the necessity for institutions to adopt a collaborative, interdisciplinary
governance model. This approach should prioritize Al literacy and technical oversight to
create a responsible and equitable learning environment for students.

McDonald et al. [14] examined policy documents regarding the use of GenAl from
116 U.S. research universities. They used open coding to identify themes related to class-
room integration, ethics, and privacy in the documents. The study found that most of these
institutions (63%) actively encouraged the use of GenAl, with many providing resources
such as sample syllabi (56%) and classroom activities (50%) to leverage the technology.
Many universities discouraged the use of unreliable Al detection tools (44%). They found
that guidance was predominantly focused on writing tasks, with STEM and coding applica-
tions remaining infrequent or vague. About half of the institutions addressed issues related
to ethics and privacy, as well as Diversity, Equity, and Inclusion (DEI). However, these
topics were often considered less important than practical implementation. The authors
emphasized that adopting GenAl in educational institutions often requires significant
changes to teaching methods.

An et al. [15] employed a mixed-methods approach to examine the GenAl guidelines
of the top 50 U.S. universities. They manually collected 214 publicly available documents
for analysis. The study identified four primary discourse topics: integration in learning
and assessment, visual and multimodal media, security and ethical considerations, and
academic integrity. Institutional sentiment was overwhelmingly positive across all types of
universities. However, supportive language was used with faculty, while a more cautious,
regulatory approach was adopted with students. Furthermore, 94% of the universities
provided guidance specifically for faculty, while researchers (18%) and administrative
staff (14%) received less attention. Additionally, the use of unreliable Al detection tools
was discouraged. The authors concluded that institutions are placing a high priority on
proactive pedagogical innovation, but they must develop flexible policies that address all
stakeholders and adapt rapidly as technology evolves.

Taeihagh [16] highlighted the socio-technical risks associated with GenAl, including
hallucinations, opacity, and the leakage of sensitive information. He also identified critical
governance challenges such as Big Tech dominance and the “pacing problem,” in which
regulation lags rapid technological innovation. The author critiqued existing technocratic
solutions to governance, arguing that they are inadequate for addressing the complexities
of GenAl, and highlighted the need for a fundamental shift toward proactive, adaptive,
and participatory frameworks. The study concluded that sustainable governance must
involve international cooperation and public engagement. Moreover, there is a need to
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address power imbalances and ensure the responsible, ethical integration of Al across all
sectors of society.

Crompton et al. [11] utilized the Delphi technique and collective writing to establish a
global consensus on the governance of GenAl in higher education. The study synthesized
the perspectives of 35 international experts from 22 countries on six continents to identify
the essential components of effective policy and practice. A significant majority of the panels
(88%) advocated for a hybrid governance model that combines formal, authoritative policies
for accountability with flexible, advisory guidelines to accommodate the rapid evolution
of technology. The consultation resulted in an eight-part framework that addresses core
pillars, including academic integrity, data privacy, equitable access, and GenAl literacy. The
experts recommended establishing dedicated GenAl committees and conducting regular
policy reviews to ensure institutional relevance. The study concluded that sustainable
GenAl governance must function as an interconnected institutional ecosystem. It should
transition from reactive prohibition to a proactive, evidence-based approach that balances
technological innovation with ethical responsibility and pedagogical excellence.

Abir and Zhou [17] conducted a thematic analysis of publicly available GenAl guide-
lines from the top 50 Japanese universities. They examined how cultural and pedagogical
values shaped institutional governance. Their findings indicated that Japanese institutions
adopted a cautious, values-driven approach, aligning GenAl use with philosophies such
as “all-round education” and intellectual resilience, which prioritized the learning process
and critical thinking over technological efficiency or final outcomes. Policies emphasized
faculty autonomy in classroom implementation and student responsibility for ethical use.
The guidelines frequently highlighted risks, such as misinformation, privacy concerns, and
Western-centric bias, through the strategic use of metaphors. The authors concluded that
while Western institutions often favor flexibility and rapid innovation, the Japanese model
offers a deliberate, ethics-grounded framework that balances technological adoption with a
commitment to holistic student development.

Azevedo et al. [18] analyzed the GenAl guidelines for the faculties of Pennsylva-
nia State University, the University of North Carolina, and the State University of New
York. They found that universities often promote Al for its potential benefits but fre-
quently overlook critical ethical and equity concerns. These concerns include algorithmic
bias, risks to intellectual property, and the disproportionate burden on faculty to manage
technological transitions.

Smith et al. [19] conducted consultative case studies at two Australian universities.
They proposed a four-layer strategic framework: encompassing context, development,
implementation, and review to guide the responsible integration of GenAl in academic
research. The study identified critical governance needs, including mandatory disclo-
sure of Al involvement, rigorous documentation for reproducibility, and adaptation of
postgraduate supervision to safeguard critical thinking.

Pérez-Pérez et al. [20] conducted a systematic scoping review of 11 studies that were
published between 2022 and 2026. Their objective was to identify and synthesize trans-
parency mechanisms for the use of GenAl in higher education assessments. They found
a significant difference between what is considered standard discourse and how things
operate in practice. The study found that transparency was often vaguely defined, and
institutions frequently relied on unverified self-disclosure or subjective instructor judgment
rather than formal evaluative criteria.

Li et al. [21] conducted a cross-national qualitative content analysis of 124 GenAl
policy documents from 110 leading universities in the United States, Japan, and China
to identify distinct institutional governance patterns. Using an extended Technology
Acceptance Model (TAM) as an analytical lens, the authors developed the University
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Policy Development Framework for GenAl (UPDF-GAI) to evaluate institutional responses
across five key domains: perceived usefulness, perceived risk, facilitating conditions, social
influence, and self-efficacy. Their findings revealed three divergent governance logics: U.S.
universities adopted a decentralized, innovation-oriented approach prioritizing faculty
autonomy and peer collaboration; Japanese institutions followed a centrally coordinated,
risk-aware model focused on ethics; and Chinese universities exhibited a highly centralized,
institutionally directed structure that emphasized national strategic alignment. The study
concluded that GenAl governance is inextricably linked to national socio-political structures
and advocated the UPDF-GALI as a flexible diagnostic tool to help institutions balance
technological innovation with ethical responsibility.

A study by Alba, Mcilwain, and An [22] examined how top U.S. universities are
managing Generative Al by analyzing 422 policy documents. They found that most schools
have strict rules against using Al for coursework and tight controls on data privacy. While
teachers have some freedom in how they use Al in the classroom, the overall policies are
mostly controlled by the university administration. The size of the university or its funding
does not seem to change these policies much. The researchers believe that universities need
to move away from strict rules and adopt more flexible, community-based approaches to
effectively integrate technology in education.

Ofosu-Asare [23] conducted a review of 108 research papers to examine the ethical
issues surrounding educational Generative Al and identified significant gaps in governance
across five key areas: protecting privacy, reducing algorithmic bias, ensuring transparency,
holding individuals accountable, and maintaining academic integrity. To address these
concerns, the author developed a framework that integrates concepts from four ethical
approaches: deontological ethics, which emphasizes the protection of rights such as privacy
and fairness; utilitarianism, which aims to enhance learning for everyone, particularly the
vulnerable; virtue ethics, which focuses on honesty and critical thinking; and care ethics,
which prioritizes relationships and well-being. The study concluded that Generative Al
should serve to enhance, rather than replace, fundamental educational values to ensure
student dignity and fairness in education.

2. Materials and Methods

We compiled a list of the top 200 universities according to the 2026 Quacquarelli
Symonds (QS) University Rankings. The QS World University Rankings 2026 were chosen
for this study because they are well-known and respected in evaluating universities world-
wide. These rankings consider factors such as academic reputation, employer reputation,
citations, and international student involvement. This makes them a good way to identify
universities that are diverse and research-focused, where the use of GenAl and related poli-
cies is likely to be more developed and impactful. The QS ranking includes a diverse range
of universities in its top 200 list. By concentrating on these institutions, the study becomes
more manageable and emphasizes those that play a significant role in policymaking. These
universities often establish guidelines that other schools may adopt.

From 1 April 2026 to 20 April 2026, we searched the public websites of these universi-
ties for GenAl guidelines to evaluate their availability. The search term utilized in this study
was ‘guidelines or policies for the use of generative artificial intelligence (GenAl) tools,’
specifically targeting university websites to gather relevant information and insights. If a
paragraph or more is available on the university’s website discussing the use of GenAl tools,
that information is included in this study for evaluation. This study focuses on measuring
coverage rather than the quality or depth of the content. Only universities that made no
mention of GenAl tools on their websites were excluded from the study. Most universities
had an English version of their website; however, if an English version was unavailable,
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Google Translate was employed to translate the non-English guidelines and policies into
English. If the university had multiple guidelines from different departments, they were
all evaluated together. This assessment utilized the same evaluation tool/checklist [12]
(Appendix A) that was previously developed, validated, and published in our December
2024 survey of the top 50 universities worldwide. The instrument used was a simple binary
measure that assessed only the availability of specific items in the guidelines. As a result,
the first author conducted the survey without a second rater, as the second rater would
likely give the same scores. Our 2024 survey [12] and Abir and Shigeta’s 2025 survey [24] of
the top 50 Japanese universities effectively utilized the same checklist in a similar manner.
We assessed the presence of all 24 checklist items, and the results are reported as frequen-
cies and percentages. The list of 200 universities, along with links to the identified GenAl
guidelines, is included in Appendix B.

3. Results

The following summary synthesizes findings from our survey of 200 university web-
sites, conducted between 1 April 2026 and 20 April 2026, which assessed the availability
and content of guidelines these institutions published on the use of GenAlI tools.

3.1. General Availability of Guidelines

Of the 200 university websites examined, a significant majority, 180 universities (90%),
had publicly available guidelines for the use of GenAl tools. Conversely, 20 universities
(10%) did not provide any such guidance on their public-facing online platforms (Table 1).
Whilst it is possible that some of these institutions maintain guidelines on private intranets,
such documents were inaccessible for the purposes of this survey, and their existence could
not be verified. This group includes high-ranking institutions such as Université PSL, Paris,
France (Rank 28), and Zhejiang University, Hangzhou, China (Rank 49). Geographically,
these institutions represent a diverse range of countries, including China, Japan, France,
Canada, Argentina, Korea, Germany, Italy, Chile, Spain, Indonesia, and Saudi Arabia.

Table 1. List of universities without publicly available GenAlI use guidelines at the time the survey
was conducted on 20 April 2026.

S. No Rank Name of the University
1 28 Université PSL, Paris, France
2 49 Zhejiang University, Hangzhou, China
3 67 King Fahd University of Petroleum & Minerals, Saudi Arabia
4 70 Université Paris-Saclay, France
5 73 Sorbonne University (merged from Paris IV & UPMC, France
6 84 Universidad de Buenos Aires, Argentina
7 102 Pohang University of Science and Technology (POSTECH), Republic of Korea
8 103 Nanjing University, China (Mainland)
9 105 Rheinisch-Westfélische Technische Hochschule Aachen, Germany
10 109 Tohoku University, Japan
11 128 Sapienza University of Rome, Italy
12 133 University of Science and Technology of China, China (Mainland)
13 143 King Saud University, Saudi Arabia
14 159 Hanyang University, Republic of Korea
15 168 University of Montreal, Canada
16 170 Hokkaido University, Japan
17 173 Universidad de Chile, Chile
18 186 Wuhan University, China (Mainland)
19 188 University Complutense Madrid, Spain
20 189 Universitas Indonesia, Indonesia
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3.2. Trends in General Information and Currency

Release/update date: This is provided by 69% of universities. Among the 180 univer-
sities with published guidelines, there is a clear trend towards keeping information up to
date. In 2026 alone, 33 guidelines were issued or updated, followed by 49 updated in 2025,
26 in 2024, and 16 in 2023 (Table 2). The most common general information items identified
are detailed below:

Table 2. Presence (yes/no) of general information items in the guidelines retrieved (n = 180).

Rank Items Yes No
1 Examples of GenAl tools 152 (84%) 28 (16%)
2 Release/update date 124 (69%) 56 (31%)
3 Introduction to GenAl tools 120 (67%) 60 (33%)
4 Guidelines issuing authority 119 (66%) 61 (34%)
5 Objectives and scope of the guidelines 101 (56%) 79 (44%)
6 Contact information for guidance 98 (54%) 82 (46%)
7 How does an Al algorithm work? 34 (19%) 146 (81%)

Examples of GenAl tools: These are present in 84% of the guidelines reviewed
(152 institutions). A total of 102 GenAl tools were mentioned in the surveyed guide-
lines. The most frequently cited tools were ChatGPT (134 mentions), Microsoft Copilot
(76 mentions), and Google Gemini/Bard (72 mentions). Other tools included Claude
(30 mentions), DALL-E (20 mentions), and Midjourney (18 mentions). Google Notebook
LM was mentioned 17 times, Grammarly 14 times, Microsoft Bing 12 times, and Zoom Al
Companions nine times. Adobe Firefly, Perplexity, and Elicit were each mentioned eight
times. The Chinese model, DeepSeek, was indicated in the guidelines of seven universities.
The remaining 89 GenAl tools were mentioned fewer than seven times. Many universities
recommend using only university-licensed GenAl tools for educational, research, and
administrative purposes. Notably, 37 institutions mentioned Microsoft Copilot, while
seven mentioned Google Gemini as a licensed GenAl tool available at the universities. A
smaller number highlighted other GenAlI tools. The focus on licensed tools stems from
their improved security features. These GenAl tools do not use personal information for
learning and training when users log in with university credentials.

Guideline issuing authority: The issuing authority was identified in 119 (66%) of
the guidelines. In most instances (46 universities), these guidelines were developed by
academic bodies or centers focused on teaching, learning, and innovation within the institu-
tions. The names of these bodies varied, including titles such as the Center for Teaching and
Learning, the Center for Teaching, Learning and Innovation, the Teaching and Learning
Hub, and the Center for Excellence in Teaching, Learning, and Innovation, among others.
At 24 universities, the Information Technology and Communication departments issued
the guidelines. At 17 universities, dedicated Al units or skills centers focused on blended,
online, or digital learning took on this responsibility. Furthermore, in 15 universities, the
guidelines were released by the office of the President, Vice President, Vice Provost, or
Deputy Vice Chancellor for Academic and Educational Affairs. Other departmental contri-
butions included guidelines issued by the library at seven universities, by research offices
at five universities, by departments focused on quality assurance, enhancement, or support
at three universities, and by the marketing and communication office and the strategic
development office, each at one university.

Universities, in addition to the guidelines set by their main governing bodies, have
various departments that establish their own specific guidelines. For example, libraries
often create Library Guides (LibGuides) to acknowledge and reference generative Al
(GenAl) tools. The Information Technology department provides guidelines related to data
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security, privacy, and the accessibility of GenAl tools. The research department focuses on
the application of Al in academic research, while the examination department addresses
assessment issues concerning the use of GenAl. Moreover, various departments, disciplines,
or fields have developed their own distinct guidelines.

Technical explanations in the surveyed guideline documents are rare; only 19% of
guidelines explain how generative Al algorithms work. Furthermore, 54% of the institutions
in our sample provide specific contact information for further guidance, and 56% of them
clearly define the objectives and scope of their policies (Table 2).

3.3. Instructional Guidance and Practical Application

A consistent trend across all 180 institutions is the explicit permission to use GenAl
tools, with 100% of guidelines permitting their use under certain conditions (Table 3).
However, the depth of instructional detail varies significantly.

Table 3. Presence (yes/no) of items covering instructions on the use of GenAl tools in the retrieved
guidelines (n = 180).

Rank Items Yes No

1 GenAl tools usage permitted 180 (100%) 0

2 Instances unsuitable for GenAl tool usage (limitations) 160 (89%) 20 (11%)
3 Strategies for use in classrooms and assessments 150 (83%) 30 (17%)

Details of the GenAl tool employed o o

4 (description/name/version/date) 146 (81%) 34 (19%)
5 Instructor approval for GenAl utilization 142 (79%) 38 (21%)
6 Domains for GenAl tools utilization 138 (77%) 42 (23%)
7 Purpose of utilizing GenAl tools 83 (46%) 97 (54%)
8 Details of the provided prompts to the GenAl tool 69 (38%) 111 (62%)
9 Documentation of GenAl tool outputs 56 (31%) 124 (69%)
10 Utilization and adaptation of GenAl output 48 (27%) 132 (73%)

Limitations and Suitability: 89% of guidelines outline instances where GenAl
is unsuitable.

Classroom Integration: 83% provide strategies for use in assessments.

Tool Identification: 81% require users to provide details of the specific GenAl tool
used (e.g., name, version, and date).

Accountability: 79% require instructor approval to use the tool.

Usage Context: 77% specify the domains for GenAl utilization.

There is a noticeable lack of transparency regarding the practical process of using Al
Only 38% of guidelines require users to document the specific prompts provided to the
tool. Furthermore, only 27% offer guidance on adapting or transforming GenAl output
into final work (Table 3).

3.4. Ethical and Legal Considerations

Universities have prioritized academic conduct over legal compliance, with the
primary focus directed towards academic integrity, data privacy, and verification of
generated outputs.

Academic Integrity: 93% of the guidelines address GenAl-related misconduct.

Data Privacy: 85% discuss data privacy and security.

Verification: 79% instruct users to evaluate and verify GenAl-generated content.

While citation is a pillar of academic work, only 69% of guidelines include specific
instructions for referencing GenAl outputs. Legal compliance is mentioned in about
half of the documents (56%). Interestingly, due to the rise of detection software, 67% of
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universities provided instructions on using Al detection tools. The least common feature is
a formal reporting mechanism for GenAl-related issues, found in only 18% of the surveyed
documents (Table 4).

Table 4. Presence (yes/no) of items covering legal and ethical issues in the retrieved guidelines
(n = 180).

Rank Items Yes No

1 Academic integrity and misconduct 167 (93%) 13 (7%)

2 Data privacy and security 153 (85%) 27 (15%)
3 Evaluation and verification of GenAl outputs 142 (79%) 38 (21%)
4 Referencing and citing of GenAl outputs 124 (69%) 56 (31%)
5 Use of Al detection tools 121 (67%) 59 (33%)
6 Legal compliance 100 (56%) 80 (44%)
7 Reporting mechanisms 33 (18%) 147 (82%)

3.5. Comparison of the 2024 and 2026 Surveys

All 50 universities in our 2024 assessment [12] are also among the 200 universities
surveyed in the current study. This presents an opportunity to examine how the policies of
these 50 universities (a subgroup within the 200) have changed since 2024, including how
many have been updated and what new material has been added.

In our initial review, only 41 of the 50 universities had publicly available guidelines.
However, our 2026 survey indicates that 48 universities now have GenAl guidelines
available on their websites. A comparison of specific items is presented in Table 5, which
contrasts the findings from the 2024 and 2026 surveys. Overall, the latest guidelines
from this subgroup of 50 universities provide greater coverage across almost all surveyed
dimensions than the corresponding guidelines from the same universities that we surveyed
in 2024.

Table 5. Comparison of 50 universities present in the 2024 and 2026 surveys.

Presence of Item in  Presence of Item in

S. No Items the 2024 Survey the 2026 Survey
Among Among
41 Universities 48 Universities
A. General Information
1 Guidelines issuing authority 36 (88%) 43 (90%)
2 Release/update date 22 (54%) 38 (79%)
3 Objectives and scope of the guidelines 31 (76%) 41 (85%)
4 Introduction to GenAl tools 37 (90%) 42 (88%)
5 How does an Al algorithm work? 08 (20%) 12 (25%)
6 Examples of GenAl tools 34 (83%) 45 (94%)
7 Contact information for guidance 24 (59%) 37 (77%)
B. Instructions Regarding the Use of GenAl Tools
8 GenAl tools usage permission 41 (100%) 48 (100%)
9 Domains for GenAl tools utilization 29 (71%) 43 (90%)
10 Instances unsuitable for GenAl tool usage (limitations) 35 (85%) 47 (98%)
11 Instructor approval for GenAl utilization 31 (76%) 41 (85%)
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Table 5. Cont.

Presence of Itemin  Presence of Item in

S. No Ttems the 2024 Survey the 2026 Survey
Among Among

41 Universities 48 Universities

Details of the GenAl tool employed o o
12 (description/name/version/date) 26 (63%) 44 (92%)
13 Purpose of utilizing GenAl tools 15 (37%) 30 (63%)
14 Details of the provided prompts to the GenAl tool 13 (32%) 25 (52%)
15 Documentation of GenAl tool outputs 13 (32%) 23 (48%)
16 Utilization and adaptation of GenAl output 23 (56%) 24 (50%)
17 Strategies for use in classrooms and assessments 29 (71%) 45 (94%)
C. Instructions Regarding Ethical and Legal Issues

18 Data privacy and security 35 (85%) 47 (98%)
19 Evaluation and verification of GenAl outputs 38 (93%) 46 (96%)
20 Referencing and citing of GenAl outputs 23 (56%) 37 (77%)
21 Academic integrity and misconduct 36 (88%) 46 (96%)
22 Use of Al detection tools 17 (41%) 42 (88%)
23 Legal compliance 24 (59%) 36 (75%)
24 Reporting mechanisms 14 (34%) 15 (31%)

4. Discussion

Our findings show that universities worldwide (180 of the 200 top-ranked universities
surveyed) recognize the need for GenAl guidelines and Al literacy to ensure the appro-
priate legal and ethical use of these tools in academic research, teaching, and learning. A
comparison with our 2024 data for the subset of 50 universities re-evaluated in 2026 shows
progress in guideline coverage, reflecting institutions’ rapid responses to the evolving
Al landscape.

Justification of the 24-item checklist: The checklist used in this study was developed by
the authors (M.U.) in our earlier 2024 survey [12] and was reviewed for face validity by col-
leagues with expertise in educational technology and academic integrity. We acknowledge
that it is not derived from a single, externally validated psychometric instrument. However,
its items map directly onto the eight-part governance framework proposed by Crompton
et al. (2026) [11], covering academic integrity, data privacy, equitable access, and GenAl
literacy, and onto the five domains of the University Policy Development Framework for
GenAlI (UPDF-GAI) reported by Li et al. (2026) [21]. We therefore argue that the checklist
has strong construct alignment with the most recent global consensus frameworks, even
though it was purpose-built for rapid policy content analysis rather than for attitudinal
measurement. Our study found that, although most top-tier universities have responded
to the GenAl trend by establishing institutional frameworks, the focus remains heavily cen-
tered on academic integrity and general tool awareness. A secondary tier of instructional
detail, including prompt documentation, output adaptation, and legal compliance, remains
unaddressed by more than half of the institutions surveyed.

An analysis of 24 checklist items across various categories shows that leading univer-
sities worldwide prioritize essential governance aspects. They place a strong emphasis
on academic integrity (93%), tool limitations (89%), and data privacy (85%). In contrast,
secondary technical and operational aspects, such as algorithmic explanations (19%), details
regarding the adoption and utilization of GenAl output (27%), and mechanisms for report-
ing misconduct (18%), are largely overlooked. Additionally, cross-national studies in the
broader literature indicate that regional governance patterns vary with socio-political struc-
tures. For example, the United States typically adopts decentralized, innovation-oriented
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policies, while Japan tends to follow risk-aware, values-driven frameworks. China, on the
other hand, employs centralized, state-aligned models [17,21].

Only a small number of the reviewed guidelines offered insights into GenAl algo-
rithms, including how Al systems function and their inherently probabilistic nature. This
nature underlies many limitations of these systems, including hallucinations, incomplete
responses, and non-reproducible outputs. Furthermore, there were limited instructions on
documenting prompts and outputs, using Al detection tools, and reporting misconduct.
These findings suggest that while universities have made progress in developing guidance
for GenAl, many frameworks still fall short in supporting the practical and responsible
application of these technologies.

Taylor and LaCroix [25] examined the tension between institutional promotion of
GenAlI and the enforcement of academic integrity standards in higher education. They
argued that whether the use of GenAl constitutes misconduct depends on a prior question
about the university’s purpose and function. Drawing on historical and rhetorical analyses
of mission statements from leading university groups, including the Canadian U15, the
UK Russell Group, and the US Ivy League, the authors identified a disconnect between
institutional ideals of innovation and excellence and the practical implementation of GenAl
policies. They argued that this inconsistency creates moral and institutional ambiguity,
whereby students may be held accountable for behaviors shaped by broader institutional
practices. The study concluded that universities cannot credibly enforce academic integrity
standards in the age of GenAl without first ensuring coherence between their stated
missions, pedagogical approaches, and adoption of emerging technologies.

While Al detection tools may seem like a solution for some universities seeking to
police academic integrity, their reliability in academic settings has repeatedly been shown
to be limited [26]. Indiana University’s Kelley School of Business, for example, recently
updated its Al Playbook [27], clearly stating that Al detection tools are not approved for
use by faculty. These include tools such as GPTZero, Turnitin Al Detection, and Originality
Al The rationale behind this decision is that such tools can produce false positives and false
negatives, raise privacy concerns, and may disproportionately affect short-form writing
and multilingual students. Similarly, an increasing number of universities are discourag-
ing or discontinuing the use of Al detection tools due to concerns about their reliability,
transparency, and potential impact on students. For example, the University of Water-
loo discontinued Turnitin’s Al detection functionality [28], while Vanderbilt University
disabled its Al detector [29] and the University of Greenwich chose not to implement it [30].

Instead of focusing on Al detection tools, ideal guidelines should help students and
academic staff develop the critical Al literacy needed to use GenAl responsibly and ef-
fectively. They should recognize that users need to critically evaluate Al-generated text
and editing suggestions rather than accept them without scrutiny. When GenAl outputs
are reviewed by users with the necessary awareness and skills, these tools can become
powerful aids for refining text and improving efficiency. However, when users lacking such
awareness accept outputs uncritically, there is a risk that inaccurate, misleading, or inap-
propriate content may be incorporated into academic work, potentially misrepresenting the
author’s intended message and affecting the author’s academic or professional credibility.
The ability to critically evaluate GenAl outputs should therefore be considered an essential
lifelong competency that universities actively foster.

Guidelines should also emphasize the limitations of GenAl tools and clarify where
they cannot and should not replace human expertise, critical thinking, subject knowledge,
and scholarly judgment in teaching, learning, and assessment. Al-generated content may
be inaccurate, misleading, fabricated (“hallucinations”), or may include inappropriate
use of copyrighted material; therefore, users remain responsible for any content they
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produce, publish, or share. Universities should support responsible exploration of GenAl
by providing students and academic staff with inclusive access to a range of vetted tools in
secure, appropriate environments, e.g., at the University of Oxford [31]. Ultimately, GenAl
should complement rather than replace the development of evidence-based reasoning,
disciplinary knowledge, and critical thinking skills that underpin higher education. Users
should be encouraged to verify Al-generated outputs against reliable sources to assess
accuracy and identify potential errors.

4.1. Comparison with the UNESCO 2025 Survey

Our findings align with, but also diverge from, the broader global picture painted
by UNESCO’s 2025 survey of 400 higher education institutions across 90 countries [32].
While our study found that 90% of the world’s top 200 universities already have publicly
available GenAl guidelines, UNESCO reports that only about 19% of institutions globally
have formal policies, though two-thirds have or are developing guidance. This discrepancy
underscores a sharp equity gap. Furthermore, while 90% of academics in the UNESCO
sample use Al tools, over half feel uncertain about how to integrate them into pedagogy,
and one in four institutions has already encountered ethical issues, including student
overreliance, authorship disputes, and research bias. Table 6 contrasts our elite-university
sample with the UNESCO global survey.

Table 6. Comparison of our study with the UNESCO 2025 global survey.

Our Top 200 Universities Study UNESCO 2025 Survey

Elite, wealthy, Mixed global sample, including
research-intensive universities developing regions

Who it covers

Policy maturit 90% already have public Only ~19% have formal policies;
y y guidelines 42% are developing them
. . Mostly the US, UK, Europe, and Exphc.1t1y shqws Latin )
Regional equity Fast Asia America/Caribbean lagging at
45%

Identifies why institutions
struggle and what approaches
work

Checklist of what policies

Practical insight .
contain

UNESCO'’s survey identifies two starkly different policy strategies. The first is a
regulatory approach, focused on detecting Al use and punishing misuse. The second is
an iterative, emergent approach that consults faculty and students, makes Al literacy a
mandatory component, and redesigns assessment systems. Our finding that many elite
universities, including Indiana University, Vanderbilt University, and the University of Wa-
terloo, are abandoning Turnitin Al detection tools [27-29], and our recommended emphasis
on Al literacy over surveillance, lean heavily toward this second, emergent approach.

4.2. Study Limitations

The limitations of this study include the exclusive focus on publicly accessible GenAl
guidelines from university websites. It is important to note that some universities may
have additional guidelines available on their private intranet, which we were unable to
access or verify for our survey. Consequently, any potential insights or guidelines present
in those documents were not considered in our analysis. Moreover, our study focused on
items from a 24-item checklist, thereby excluding any additional items that might have
been relevant.
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Our paper does not systematically analyze regional differences (e.g., whether European
universities emphasize data privacy more than Asian ones). This is a deliberate limitation
of our descriptive design: the 24-item checklist was applied uniformly to all 180 guidelines,
and the sample sizes within individual regions (other than North America, Europe, and
East Asia) are too small for robust statistical cross-tabulation, with Africa and Latin America
markedly underrepresented in the QS top 200 and therefore in our sample. Future research
should purposively sample universities by UNESCO region or World Bank income category
to test whether privacy framing, academic integrity enforcement, or tool licensing vary
systematically with geography or national data protection regimes.

Additionally, this study lacked inter-rater reliability checking. Ideally, two researchers
should have independently coded all 180 guidelines against the 24-item checklist, or at least
a second coder should have coded a subset; however, due to limited resources, only one
author (M.U.) performed the coding. Furthermore, our sample is focused on elite, wealthy,
research-intensive universities and is not fully representative of the broader global higher
education landscape, including developing regions and nascent universities. Nevertheless,
we provide below practical guidance on how universities in the Global South (two-thirds
or more of the world’s institutions) can benefit from our study.

4.3. Implications for Resource-Constrained Universities

Our study focuses on the world’s top 200 universities/institutions that are, by defi-
nition, elite, well-resourced, and research-intensive. A legitimate question, therefore, is
how this analysis could be useful for a new or relatively new, non-ranked, and resource-
constrained university in a developing country. Here, we outline where our study delivers
direct value and where it requires significant adaptation.

4.3.1. What These Universities Can Use Directly

First, the 24-item checklist (Appendix A) is the most practical contribution of this
paper. Even if a nascent university cannot address all 24 items, the checklist helps adminis-
trators answer the question: “What are we forgetting?” They can begin with the five or six
items that cost nothing, such as requiring students to name the tool they used, or stating
that instructors must approve Al use in assessments. Second, our finding that 0% of top
universities ban GenAl outright provides political cover for administrators facing pressure
from local stakeholders (parents, ministry officials, or traditional faculty) to prohibit Al use.
The global consensus is clear: conditional permission is the only realistic stance. Third, our
warning about Al detection tools could save resource-constrained universities both money
and reputational harm. We note that many elite universities, including Indiana University,
Vanderbilt University, and the University of Waterloo, have abandoned Turnitin’s Al de-
tector and similar tools because they produce false positives and disproportionately flag
non-native English speakers [27-29]. For a nascent university with limited funds, this is
critical: scarce resources should not be wasted on unreliable detection software. Fourth, the

‘gaps’ identified in our study, such as explaining how algorithms work (in order to better un-

derstand their limitations), documenting prompts, and reporting mechanisms, provide an
essential list of what not to forget, even if some items cannot be implemented immediately.

4.3.2. Where Our Study Needs Heavy Adaptation

The surveyed universities frequently mention ‘university-licensed” versions of Copilot
and Gemini, and have dedicated teaching centers, legal teams, and IT security offices to
draft and enforce these policies. A new or resource-constrained university may lack the
budget for enterprise Al licenses, the staff time to form a ‘Center for Teaching and Learning,’
robust data-privacy legislation to reference, or reliable campus-wide Internet. Moreover, the
top 200 QS universities assume a baseline of digital fluency among students and faculty. A
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nascent university in a developing country may need to start with far more basic questions,
such as ‘Does our faculty know what a large language model is?” In other words, basic Al
literacy levels of staff and students must be assessed before policy implementation.

4.3.3. A Pragmatic Way Forward

If advising a new university in a developing country, we would recommend the
following steps. First, adopt the 24-item checklist, but not the guidelines’ verbatim policy
language. The 180 guideline URLs in Appendix B provide direct access to real policies
from MIT, Oxford, NUS, and others; however, a university should not attempt to build an
Oxford-level policy on a shoestring budget. Instead, our study should be used as a map of
the terrain, with each institution building the path it can actually afford to maintain. The
UNESCO 2025 survey [32] further justifies a lean, literacy-first, iterative policy approach.
Second, use the 24 items to run a quick internal audit, marking which are ‘free” and easy
to include (academic integrity rules, citation requirements) versus ‘expensive’ (licensed
tools, dedicated GenAl portals, legal compliance reviews). Third, start with three pillars:
(a) Al use is permitted only when the instructor approves it, (b) students must declare what
tool they used, and (c) the student is responsible for verifying accuracy. These three rules
cover approximately 70% of institutional risk with zero technology spend. Fourth, invest
in faculty literacy first, not student surveillance. One of our paper’s core arguments is that
Al literacy beats Al detection. For a resource-constrained university, training 50 faculty
members to understand hallucinations and prompt engineering is cheaper and more
effective than purchasing Al detection software licenses.

4.3.4. Other Resources to Consult

In addition to our study and the UNESCO 2025 survey [32], nascent universities
should consult UNESCQO'’s ‘Guidance for Generative Al in Education and Research’ (2023,
updated 2026) [33], which is explicitly designed for ministries and institutions in the
Global South. National or regional ministries of education in developing countries have
increasingly issued Al-in-education frameworks that carry legal weight; this paper does
not. Practical, non-paywalled implementation guides are also available from Jisc (UK) and
Educause (US). The references within our paper—particularly Crompton et al. (2026) [11],
Li et al. (2026) [21], and McDonald et al. (2025) [14]—offer theoretically robust governance
frameworks and cross-national comparisons. Finally, the ‘Kelley Al Playbook’ [27] provides
a concrete faculty-facing guide from Indiana University that can be adapted to local needs.

4.4. Anticipated Development

The priorities expected for the use of GenAl in higher education will continue to evolve
over time. A significant development is the transition from strict, punitive rules towards
more flexible guidelines tailored to specific academic disciplines [11,13,22]. Additionally,
there will likely be a greater focus on fostering Al literacy and providing instructional
support for educators to effectively integrate Al into their teaching practices [10,13,14].
We can also expect ongoing shifts in institutional stances regarding Al detection tools
and origin-tracking mechanisms, favoring evidence-based, thoughtful policymaking over
automated surveillance [14,15,26]. Furthermore, it will be essential to align institutional
policies with external regulations while promoting equity, data privacy, and fair access
for all students [18,23,32]. Together, these developments aim to establish a balanced,
sustainable approach to the incorporation of Al across higher education.

5. Conclusions

In summary, well-conceived guidelines for GenAl use are crucial for navigating
the complexities of higher education as Al technologies become increasingly embedded
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in teaching, learning, and academic practice. Our research revealed that universities
worldwide are actively adopting GenAl guidelines to ensure the ethical and lawful use of
GenAl in higher education.

Future guidelines should adopt a more comprehensive and adaptive approach by
continually evaluating and reflecting on the use of GenAl as technologies and use cases
evolve. Institutions should strengthen their understanding of how Al affects academic
integrity standards, recognize that new challenges will continue to emerge, and adopt
policies accordingly. They should also address equity considerations related to the adoption
and use of GenAl tools, remain open to feedback from their communities, and commit to
regular reviews to ensure inclusive access for students and staff. Ongoing training, clear
guidance, and institutional support will be essential to encourage the safe, responsible, and
equitable use of GenAl across higher education.
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Appendix A. Instrument for Assessing the Guidelines on the Use of
Generative Artificial Intelligence Tools in Universities

Name of the university:

Categories and Checklist
S.No Items Yes No

A. General Information

1 Guidelines issuing authority
Release/update date

Objectives and scope of the guidelines
Introduction to GenAl tools

How does an Al algorithm work?

N Ul = W N

Examples of GenAl tools
7 Contact information for guidance

B. Instructions Regarding the Use of GenAl Tools

8 GenAl tools usage permission

9 Domains for GenAl tools utilization

10 Instances unsuitable for GenAl tool usage (limitations)
11 Instructor approval for GenAl utilization
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Categories and Checklist
S.No Items Yes No

Details of the GenAl tool employed

12 L -
(description/name/version/date)

13 Purpose of utilizing GenAl tools

14 Details of the provided prompts to the GenAl tool

15 Documentation of GenAl tool outputs

16 Utilization and adaptation of GenAl output

17 Strategies for use in classrooms and assessments

C. Instructions Regarding Ethical and Legal Issues

18 Data privacy and security

19 Evaluation and verification of GenAl outputs
20 Referencing and citing of GenAl outputs

21 Academic integrity and misconduct

22 Use of Al detection tools

23 Legal compliance

24 Reporting mechanisms

Appendix B. List of the World’s Top 200 Universities and Their
Corresponding Guidelines URLs (As Accessed in April 2026)

University Name

Guidelines URL (Accessed on 20 April 2026)

Massachusetts Institute of
Technology (MIT), United States

https:/ /ist.mit.edu/ai-guidance

Imperial College London, United Kingdom

https:/ /www.imperial.ac.uk/admin-services/library/lear
ning-support/generative-ai-guidance/

Stanford University, United States

https:/ /uit.stanford.edu/security /responsibleai

University of Oxford, United
Kingdom

https:/ /www.ox.ac.uk/students/life/it/ genai-tools/guid
ance-on-safe-and-responsible-use-of-genai

Harvard University, United States

https:/ /www.huit.harvard.edu/ai/guidelines

University of Cambridge, United Kingdom

https:/ /blendedlearning.cam.ac.uk/artificial-intelligence-a
nd-education/using-generative-ai

ETH Zurich (Swiss Federal Institute
of Technology), Switzerland

https:/ /ethz.ch/staffnet/en/news-and-events/internal-n
ews/archive/2024/07 /new-guidelines-for-the-use-of-gene
rative-ai-in-education.html

National University of Singapore (NUS), Singapore

https:/ /libguides.nus.edu.sg/new2nus/ai_guidelines_inf
ographics

University College London (UCL), United Kingdom

https:
/ /library-guides.ucl.ac.uk/generative-ai/acknowleding

California Institute of Technology (Caltech), United
States

https:
/ /www.imss.caltech.edu/services/ai/caltech-ai/guidelin
es-for-secure-and-ethical-use-of-artificial-intelligence-ai

https://doi.org/10.3390/£i18090492


https://ist.mit.edu/ai-guidance
https://www.imperial.ac.uk/admin-services/library/learning-support/generative-ai-guidance/
https://www.imperial.ac.uk/admin-services/library/learning-support/generative-ai-guidance/
https://uit.stanford.edu/security/responsibleai
https://www.ox.ac.uk/students/life/it/genai-tools/guidance-on-safe-and-responsible-use-of-genai
https://www.ox.ac.uk/students/life/it/genai-tools/guidance-on-safe-and-responsible-use-of-genai
https://www.huit.harvard.edu/ai/guidelines
https://blendedlearning.cam.ac.uk/artificial-intelligence-and-education/using-generative-ai
https://blendedlearning.cam.ac.uk/artificial-intelligence-and-education/using-generative-ai
https://ethz.ch/staffnet/en/news-and-events/internal-news/archive/2024/07/new-guidelines-for-the-use-of-generative-ai-in-education.html
https://ethz.ch/staffnet/en/news-and-events/internal-news/archive/2024/07/new-guidelines-for-the-use-of-generative-ai-in-education.html
https://ethz.ch/staffnet/en/news-and-events/internal-news/archive/2024/07/new-guidelines-for-the-use-of-generative-ai-in-education.html
https://libguides.nus.edu.sg/new2nus/ai_guidelines_infographics
https://libguides.nus.edu.sg/new2nus/ai_guidelines_infographics
https://library-guides.ucl.ac.uk/generative-ai/acknowleding
https://library-guides.ucl.ac.uk/generative-ai/acknowleding
https://www.imss.caltech.edu/services/ai/caltech-ai/guidelines-for-secure-and-ethical-use-of-artificial-intelligence-ai
https://www.imss.caltech.edu/services/ai/caltech-ai/guidelines-for-secure-and-ethical-use-of-artificial-intelligence-ai
https://www.imss.caltech.edu/services/ai/caltech-ai/guidelines-for-secure-and-ethical-use-of-artificial-intelligence-ai
https://doi.org/10.3390/fi18090492

Future Internet 2026, 18, 492

17 of 28

University Name

Guidelines URL (Accessed on 20 April 2026)

The University of Hong Kong, Hong Kong, China

https:/ /innowings.engg.hku.hk/innowing1/aiguide/

Nanyang Technological University (NTU), Singapore

https:/ /www.ntu.edu.sg/research/resources/use-of-gai-i
n-research

University of Chicago, United States

https:/ /genai.uchicago.edu/about/generative-ai-guidance

Peking University, China

https:/ /stl.pku.edu.cn/uploads/202411/26102211_98533_6
7921156[-|STLAcademicRules- AIPolicy-Fall2024.pdf

University of Pennsylvania, United States

https:/ / cetli.upenn.edu/resources/generative-ai/penn-ai-
guidance-and-policies/

Cornell University, United States

https://cals.cornell.edu/communication/graduate/phd-pr
ogram-manual/genai-policy

Tsinghua University, China

https:/ /www.tsinghua.edu.cn/en/info/1244 /14599 .htm

University of California, Berkeley (UCB), United
States

https:/ /ai.berkeley.edu/guidance-use-ai

The University of Melbourne, Australia

https:/ /students.unimelb.edu.au/academic-skills /study-
skills /learning-with-genai/GenAl-at-Melbourne

The University of New South Wales, Australia

https:/ /www.teaching.unsw.edu.au/ai/guidelines

Yale University, United States

https:/ /provost.yale.edu/news/guidelines-use-generative-
ai-tools

Ecole Polytechnique Fédérale de Lausanne,
Switzerland

https:/ /www.epfl.ch/education/teaching/index-html/ai-
teaching/guidelines-for-using-ai-in-studying /

Technical University of Munich, Germany

https:/ /www.tum.de/en/news-and-events/all-news/pre
ss-releases/details/ guidelines-for-the-use-of-ai-in-science

Johns Hopkins University, United States

https:/ /it johnshopkins.edu/featured-articles /new-guidel
ines-for-responsible-use-of-generative-ai/

Princeton University, United States

https:/ /oit.princeton.edu/generative-ai

The University of Sydney, Australia

https:
/ /www.sydney.edu.au/students/responsible-ai-use.html

McGill University, Canada

https:/ /www.mcgill.ca/gps/students/policies-and-guidel
ines/guidelines-using-generative-ai-research

Université PSL, France

No guidelines were found on the website https://psl.eu/en
as of 20 April 2026.

University of Toronto, Canada

https:/ /www.utsc.utoronto.ca/ctl/staying-current-genai-u
-t-guidelines

Fudan University, China

https:/ /rdr.fudan.edu.cn/datahome/ai/home

King’s College London (KCL), United Kingdom

https:/ /www.kcl.ac.uk/about/strategy/learning-and-teac
hing/ai-guidance

Australian National University, Australia

https:/ /www.anu.edu.au/students/academic-skills / refere
ncing-and-academic-integrity /academic-integrity-best-pra
ctice/guide
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University Name

Guidelines URL (Accessed on 20 April 2026)

The Chinese University of Hong
Kong, Hong Kong, China

https:/ /clear.cuhk.edu.hk/web/technology-empowered-t
eaching/generative-ai-in-education/

University of Edinburgh, United
Kingdom

https:/ /information-services.ed.ac.uk/computing /comms-
and-collab/elm/generative-ai-guidance-for-students/usi
ng-generative

The University of Manchester, United Kingdom

https:/ /www.teachingcollege.fse.manchester.ac.uk/artific
ial-intelligence-and-teaching-and-learning/

Monash University, Australia

https:/ /www.monash.edu/graduate-research/support-a
nd-resources/guidance-on-generative-ai

The University of Tokyo, Japan

https:/ /utelecon.adm.u-tokyo.ac.jp/en/docs/ai-tools-in-c
lasses/

Columbia University, United States

https:/ /provost.columbia.edu/content/ office-seniorvice-p
rovost/ai-policy

Seoul National University, Republic
of Korea

https:/ /snurnd.snu.ac.kr/?q=board /bd011/view /12792/
download /23525

University of British Columbia, Canada

https:/ /genai.ubc.ca/guidance/

Institut Polytechnique de Paris,
France

https:/ /www.polytechnique.edu/teaching-learning /en/ai-
resources

Northwestern University, United States

https:/ /www.it.northwestern.edu/about/policies/guidanc
e-on-the-use-of-generative-ai.html

The University of Queensland, Australia

https:
//itali.ug.edu.au/teaching-guidance/generative-ai-teachi
ng-learning-and-assessment/rules-using-ai-assessment

The Hong Kong University of Science and Technology,

Hong Kong, China

https:/ /cei.hkust.edu.hk/en-hk/education-innovation/ge
nerative-ai-education

University of Michigan-Ann Arbor, United States

https:/ /genai.umich.edu/resources/students

University of California, Los Angeles (UCLA), United

States

https:/ /genai.ucla.edu/guiding-principles-responsible-use

Delft University of Technology, the Netherlands

https:/ /filelist.tudelft.nl/me/Organisatie / Generative %2
0AI%20Guidelines%20for%20Students%20%E2%80%93%20
Faculty%200f%20Mechanical %20Engineering%C2%A 0202
6%20Jan.pdf

Shanghai Jiao Tong University,
China

https:/ /www.sjtu.edu.cn/resource/upload /202503 /20250
306_192305_495.pdf

Zhejiang University, China

No guidelines were found on the website
https:/ /www.zju.edu.cn/english/ as of 20 April 2026.

Yonsei University, Republic of Korea

https:/ /socsci.yonsei.ac.kr/socsci/community /notice.
do?mode=download&articleNo=448211&attachNo=191153

University of Bristol, United
Kingdom

https:/ /www.bristol.ac.uk/bilt/sharing-practice/guides/g
uidance-on-ai/
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Carnegie Mellon University, United States

https:/ /www.cmu.edu/teaching/technology/aitools/use/
index.html

The University of Amsterdam,
the Netherlands

https:/ /www.uva.nl/en/about-the-uva/policy-and-regul
ations/education/policy-framework-and-guidelines-on-ge
nai-in-education.html

The Hong Kong Polytechnic University, Hong Kong,
China

https:/ /www.polyu.edu.hk/ar/students-in-taught-progr
ammes/use-of-genai/

New York University (NYU), United States

https:/ /nyupress.org/ai-policy /

London School of Economics and Political Science
(LSE), United Kingdom

https:/ /www.lse.ac.uk/DSI/ Assets/documents/LSE-Gui
dance-on-the-use-of-Generative- Al-for-research.pdf

Kyoto University, Japan

https:/ / oei.kyoto-u.ac.jp/en/use-of-generative-ai-en/ai-
guideline/

Ludwig-Maximilians-Universitit Miinchen, Germany

https://cms-cdn.lmu.de/media/15-soziologie/studium/d
okumente/wichtige-unterlagen/ai-guidelines_2025.pdf

Universiti Malaya (UM), Malaysia

https:
//ias.um.edu.my/Student%20Affairs /Guideline/Compilat
ion%20Policy%20&%20GP%20A1%20-%20Final %20V3.pdf

KU Leuven, Belgium

https:/ /www.kuleuven.be/english /education/student/ed
ucational-tools/guidelines-for-students-on-the-authorised-
use-of-genai

Korea University, Korea

https:/ /kucec.korea.ac.kr/bbs/gchina /447 /177702 /down
load.do

Duke University, United States

https:
/ /lile.duke.edu/ai-and-teaching-at-duke-2/artificial-intell
igence-policies-in-syllabi-guidelines-and-considerations/

City University of Hong Kong, Hong Kong, China

https:/ /www.cityu.edu.hk/GenAl/guidelines.htm

National Taiwan University (NTU), Taiwan

https:/ /www.dlc.ntu.edu.tw/en/ai-tools-en/

The University of Auckland, New
Zealand

https:
/ /www.auckland.ac.nz/en/law/current-students/llb-infor
mation/academic-information/student-use-of-ai.html

University of California, San Diego (UCSD), United
States

https:/ /univcomms.ucsd.edu/resources/ai-guidance/ind
ex.html

King Fahd University of Petroleum & Minerals, Saudi
Arabia

No guidelines were found on the website
https:/ /www.kfupm.edu.sa/ as of 20 April 2026.

University of Texas at Austin, United States

https:/ /security.utexas.edu/ai-tools

Brown University, United States

https:/ /libguides.brown.edu/Al

Université Paris-Saclay, France

No guidelines were found on the website
http:/ /www.universite-paris-saclay.fr/ as of 20 April 2026.

University of Illinois at Urbana-
Champaign, United States

https:/ /genai.illinois.edu/best-practices-using-generative
-ai-in-research/
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Lund University, Sweden

https:/ /www.campusonline.lu.se/en/learning-strategies/
how-use-generative-ai-responsibly

Sorbonne University, France

No guidelines were found on the website
https:/ /www.sorbonne-universite.fr/en as of 20 April 2026.

The University of Warwick, United Kingdom

https:/ /warwick.ac.uk/fac/sci/lifesci/research/der/wor
kshop/sls_pgr_ai_guidance.pdf

Trinity College Dublin, The Uni-
versity of Dublin, Ireland

https:/ /www.tcd.ie/langs-lits-cultures / current-students/
ai-guidelines/

University of Birmingham, United Kingdom

https:/ /intranet.birmingham.ac.uk/student/libraries /asc/
student-guidance-gai.aspx

The University of Western Australia, Australia

https:/ /www.uwa.edu.au/students/- /media/project/uw
a/uwa/students/academic-support/using-artificial-intell
igence-tools-at-uwa---a-guide-for-students-(2026).pdf

KTH Royal Institute of Technology, Sweden

https:/ /intra. kth.se/en/utbildning/systemstod / generativ-
ai/riktlinjer-1.1405092

University of Glasgow, United Kingdom

https:/ /www.gla.ac.uk/myglasgow /learningandteaching /
af-aiguidance/

Ruprecht-Karls-Universitidt Heidelberg, Germany

https:/ /backend.heiskills.uni-heidelberg.de/de/dokumen
te/ai-guideline-en/download

University of Washington, United States

https:/ /it.uw.edu/guides/security-authentication/artificia
l-intelligence-guidelines/

Adelaide University, Australia

https:/ /au.libguides.com/aistudy/unigenai

Pennsylvania State University,
United States

https:/ /ai.psu.edu/resources/guidelines

Universidad de Buenos Aires, Argentina

No guidelines were found on the website
https:/ /www.uba.ar/ as of 20 April 2026.

Tokyo Institute of Technology, Japan

https:/ /www.titech.ac.jp/english/student/students/news
/2024 /069374

University of Leeds, United
Kingdom

https:/ /generative-ai.leeds.ac.uk/

University of Southampton, United Kingdom

https:
/ /www.southampton.ac.uk/about/governance/regulatio
ns-policies/policies / using-gen-ai-during-your-studies

Boston University, United States

https:/ /www.bu.edu/aida/guidance/generative-ai-guide
lines-for-classroom-use/

Freie Universitédt Berlin, Germany

https:/ /www.mi.fu-berlin.de/en/data-science/ Aktuelles /
News/Al-Guidelines.html

Purdue University, United States

https:/ /www.purdue.edu/securepurdue/it-policies-stan
dards/Application%200f%20AlLphp

The University of Osaka, Japan

https:
/ /www.osaka-u.ac.jp/en/news/topics/2023/04/17001
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The University of Sheffield, United Kingdom

https:
/ /sheffield.ac.uk/academic-skills /using-generative-ai

Uppsala University, Sweden

https:/ /www.uu.se/en/staff/organisation-and-governanc
e/regulations/guidelines-on-the-use-of-generative-ai-in-te
aching-and-assessment

Durham University, United
Kingdom

https:/ /www.durham.ac.uk/departments/academic/co
mmon-awards/policies-processes/assessment/academic
-misconductai-policy-and-guidance/

University of Alberta, Canada

https://guides.library.ualberta.ca/generative-ai

University of Technology Sydney, Australia

https:/ /www.uts.edu.au/about/leadership-governance/p
olicies/a-z/use-of-ai-in-research-guidelines

The University of Nottingham,
United Kingdom

https:
/ /www.nottingham.ac.uk/studyingeffectively/ai/ai.aspx

Karlsruhe Institute of Technology (KIT), Germany

https:/ /www.informatik.kit.edu/downloads/studium/G
uidelines_Generative_AI_Informatics.pdf

Politecnico di Milano, Italy

https:/ /www.gsom.polimi.it/en/flow /aipolicy

University of Zurich (UZH), Switzerland

https:/ /www.uzh.ch/en/explore/basics/ai/recommenda
tions.html

University of Copenhagen, Denmark

https:/ /phd.ku.dk/english/regulations/ai-assisted-techno
logies/

Pohang University of Science and Technology
(POSTECH), South
Korea

No guidelines were found on the website
https:/ /www.postech.ac.kr/eng/index.do as of 20 April
2026.

Nanjing University, China
(Mainland)

No guidelines were found on the website
https:/ /www.nju.edu.cn/en/ as of 20 April 2026.

Utrecht University, the Netherlands

https:/ /students.uu.nl/sites/default/files/Guidelines%20
genAl_%20BSc%20Afstudeerproject%20Biologie_25-26-p4-
EN.pdf

Lomonosov Moscow State
University, Russian Federation

https:/ /www.oriental-msu.ru/en/about/policy-on-gener
ative-ai/

Rheinisch-Westfilische Technische Hochschule

Aachen, Germany

No guidelines were found on the website
https:/ /www.rwth-aachen.de/cms/~a/root/?lidx=1 as of
20 April 2026.

Technical University of Denmark, Denmark

https:
/ /www.inside.dtu.dk/en/research/funding-for-your-res
earch/use-of-ai-for-creating-research-grant-applications

Universidade de Sao Paulo (USP),
Brazil

https:/ /understandingai.iea.usp.br/guidelines-para-o-uso
-da-ia-no-ensino/

Tohoku University, Japan

No guidelines were found on the website
https:/ /www.tohoku.ac.jp/en/ as of 20 April 2026.
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https://www.nottingham.ac.uk/studyingeffectively/ai/ai.aspx
https://www.informatik.kit.edu/downloads/studium/Guidelines_Generative_AI_Informatics.pdf
https://www.informatik.kit.edu/downloads/studium/Guidelines_Generative_AI_Informatics.pdf
https://www.gsom.polimi.it/en/flow/aipolicy
https://www.uzh.ch/en/explore/basics/ai/recommendations.html
https://www.uzh.ch/en/explore/basics/ai/recommendations.html
https://phd.ku.dk/english/regulations/ai-assisted-technologies/
https://phd.ku.dk/english/regulations/ai-assisted-technologies/
https://www.postech.ac.kr/eng/index.do
https://www.nju.edu.cn/en/
https://students.uu.nl/sites/default/files/Guidelines%20genAI_%20BSc%20Afstudeerproject%20Biologie_25-26-p4-EN.pdf
https://students.uu.nl/sites/default/files/Guidelines%20genAI_%20BSc%20Afstudeerproject%20Biologie_25-26-p4-EN.pdf
https://students.uu.nl/sites/default/files/Guidelines%20genAI_%20BSc%20Afstudeerproject%20Biologie_25-26-p4-EN.pdf
https://www.oriental-msu.ru/en/about/policy-on-generative-ai/
https://www.oriental-msu.ru/en/about/policy-on-generative-ai/
https://www.rwth-aachen.de/cms/~a/root/?lidx=1
https://www.inside.dtu.dk/en/research/funding-for-your-research/use-of-ai-for-creating-research-grant-applications
https://www.inside.dtu.dk/en/research/funding-for-your-research/use-of-ai-for-creating-research-grant-applications
https://www.inside.dtu.dk/en/research/funding-for-your-research/use-of-ai-for-creating-research-grant-applications
https://understandingai.iea.usp.br/guidelines-para-o-uso-da-ia-no-ensino/
https://understandingai.iea.usp.br/guidelines-para-o-uso-da-ia-no-ensino/
https://www.tohoku.ac.jp/en/
https://doi.org/10.3390/fi18090492
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Queen Mary University of London (QMUL), United

Kingdom

https:/ /www.qmul.ac.uk/doctoralcollege /skills-training /t
raining-and-development-tools/ai-guidance-for-pgrs/

University of Wisconsin-Madison, United States

https:
/ /it.wisc.edu/ai/generative-ai-uw-madison-use-policies /

Qatar University, Qatar

https:/ /www.qu.edu.qa/en-us/about/policy /Documents
/Instructions%20onThe%20Use%200{%20Generative%20Ar
tificial %20Intelligence%20Tools%20at%20Qatar%20Univer
sity-Approved.pdf

University of St Andrews, United Kingdom

https:/ /www.st-andrews.ac.uk/policy/information-gove
rnance-and-management-information-security / use-of-ge
nerative-ai---1lm.pdf

Aalto University, Finland

https:/ /www.aalto.fi/en/services/responsible-use-of-gen
erative-artificial-intelligence-in-the-research-process

University of California, Davis,
United States

https:/ /iet.ucdavis.edu/aggie-ai/student-guide-gen-ai

Pontificia Universidad Catélica de Chile, Chile

https:/ /sociologia.uc.cl/wp-content/uploads/2025/10/Po
litica-de-uso-etico-de-IA-ISUC-v1.pdf

University of Helsinki, Finland

https:/ /www.helsinki.fi/en/research /research-integrity /a
i-research

University College Dublin, Ireland

https:/ /www.ucd.ie/science/tdmedia/Generative- AI-Gui
de%20Updated.pdf

Leiden University, the Netherlands

https:/ /www.staff.universiteitleiden.nl/binaries/content
/assets/governance-and-global-affairs /docentenplatform
/fgga-student-guidelines-ai-use.pdf

Rice University, United States

https:/ /tss.rice.edu/ai-usage-guidelines

University of Oslo, Norway

https:
/ /www.uio.no/english/studies/resources/ai_student.html

University of Waterloo, Canada

https:/ /uwaterloo.ca/current-graduate-students/academi
cs/governing-rules-and-regulations/generative-artificial-
intelligence-genai-guidance-graduate

Georgia Institute of Technology, United States

https:/ /oit.gatech.edu/ai/genai

Indian Institute of Technology Delhi (IITD), India

https:/ /academics.iitd.ac.in/wp-content/uploads/2025/0
9/1ITD-AI-Guidelines.pdf

RMIT University, Australia

https:
//www.rmit.edu.au/students/my-course/ai-in-learning

Sungkyunkwan University, Republic of Korea

https:/ /aiguide.skku.edu/aiguide_eng/index.do

Universiti Kebangsaan Malaysia (UKM), Malaysia

https:/ /www.ukm.my/spsfper/wp-content/uploads /2026
/07 /Lampiran-Garis-Panduan-GEN-AI-Universiti-Keban
gsaan-Malaysia.pdf

Sapienza University of Rome, Italy

No guidelines were found on the website
https:/ /www.uniromal.it/en as of 20 April 2026.
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https://www.rmit.edu.au/students/my-course/ai-in-learning
https://aiguide.skku.edu/aiguide_eng/index.do
https://www.ukm.my/spsfper/wp-content/uploads/2026/07/Lampiran-Garis-Panduan-GEN-AI-Universiti-Kebangsaan-Malaysia.pdf
https://www.ukm.my/spsfper/wp-content/uploads/2026/07/Lampiran-Garis-Panduan-GEN-AI-Universiti-Kebangsaan-Malaysia.pdf
https://www.ukm.my/spsfper/wp-content/uploads/2026/07/Lampiran-Garis-Panduan-GEN-AI-Universiti-Kebangsaan-Malaysia.pdf
https://www.uniroma1.it/en
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Indian Institute of Technology Bombay (IITB), India

https:/ /www.hss. iitb.ac.in/sites /default/files /2026-03 /H
S5%20A1%20Policy%20-%20FINAL.pdf

Humboldt-Universitit zu Berlin, Germany

https:/ /ki.cms.hu-berlin.de/en/guidelines-for-the-use-of
-chatgpt-and-other-generative-ai-tools/guidelines-for-the-
use-of-chatgpt-and-other-generative-ai-tools

Aarhus University, Denmark

https:/ /studerende.au.dk/en/gai

University of Bath, United Kingdom

https:/ /teachinghub.bath.ac.uk/guide/staff-guidance-on-
the-ethical-and-legal-use-of-genai/

University of Science and Technology of China, China
(Mainland)

No guidelines were found on the website
https://en.ustc.edu.cn/ as of 20 April 2026.

Universiti Putra Malaysia (UPM),
Malaysia

https:/ /sgs.upm.edu.my/upload/dokumen /202503051331
05Borang_Generatif Al pdf

Universiti Sains Malaysia (USM),
Malaysia

https:/ /learning4life.usm.my/programs/mc-ai-teaching-1
earning/

Universidad Nacional Auténoma de México (UNAM),
Mexico

https:/ /www.cee.unam.mx/?sdm_process_download=
1&download_id=3089

Newcastle University, United Kingdom

https:/ /www.ncl.ac.uk/academic-skills-kit/good-academi
c-practice/artificial-intelligence /

Alma Mater Studiorum—~University
of Bologna, Italy

https:/ /www.unibo.it/en/university/statute-standards-str
ategies-and-reports/artificial-intelligence

Macquarie University, Australia

https:/ /libguides.mq.edu.au/generativeai/usingethically

Eindhoven University of Technology, the Netherlands

https:/ /assets.w3.tue.nl/w/fileadmin/Education_Guide
/Chemical%20Engineering%?20and%20Chemistry /Regulati
ons/Guidelines%20for%20Using%20Generative%20Models
%20Like%20ChatGPT%20and %20Copilot.pdf

Erasmus University Rotterdam, the Netherlands

https:/ /www.eur.nl/en/about-university /policy-and-regu
lations/regulations-and-guidelines/ai-usage-guidelines

University of North Carolina, Chapel Hill, United
States

https:/ /handbook.unc.edu/generativeai.html

King Saud University, Saudi Arabia

No guidelines were found on the website
https:/ /ksu.edu.sa/en as of 20 April 2026.

Texas A&M University, United States

https:/ /ai.tamu.edu/teach-with-ai/use-guidelines-and-eth
ics.html

Technische Universitdt Berlin, Germany

https:/ /www.tu.berlin/en/qu/study-and-teaching /exams
/ usage-of-ai-tools

University of Southern California, United States

https:/ /libguides.usc.edu/generative- Al /usc-guidelines

Stockholm University, Sweden

https:/ /www.su.se/english/divisions/department-of-co
mputer-and-systems-sciences/education/during-your-st
udies/dsvs-ai-policy
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University of Groningen, the Netherlands

https:/ /www.rug.nl/society-business/center-for-informati
on-technology /services/ ai-office /beleid-en-regelgeving /71
ang=en

University of Liverpool, United Kingdom

https:/ /www.liverpool.ac.uk/about/the-university /repor
ts-policies-and-governance/ai-at-liverpool / policies-and-
guidance/guidance-learning-teaching-and-assessment/

University of Cape Town, South
Africa

https:/ /cilt.uct.ac.za/teaching-resources/artificial-intellig
ence-teaching-learning

Western University, Canada

https:/ /ai.uwo.ca/using-ai/principles-of-using-ai.html

University of Vienna, Austria

https:/ /studieren.univie.ac.at/en/using-ai-in-your-studies
/ai-in-your-studies-what-is-permitted /

Universiti Teknologi Malaysia
(UTM), Malaysia

https:/ /cdex-apps.utm.my/files/guidelines /Guidelines-f
or-the-Use-of-Generative- Artificial-Intelligence-in-Teachi
ng-and-Learning-UTM.pdf

Wageningen University & Research, the Netherlands

https:/ /support.wur.nl/sys_attachment.do?sys_id=e8ac05
2e2bc8c710163afd33fe91bf09

University of Exeter, United
Kingdom

https:/ /www.exeter.ac.uk/about/strategies /enabling-ai/
ai-for-researchers/

University of Geneva, Switzerland

https:/ /www.unige.ch/en/university /politique-generale /
use-generative-artificial-intelligence-unige/

Lancaster University, United
Kingdom

https:/ /portal.lancaster.ac.uk/ask/study/developing-acad
emic-skills/using-ai-in-your-learning-and-assessment/

University of Basel, Switzerland

https:/ /www.unibas.ch/dam/jcr:
a2b6971b-7524-47e3-9¢11-df38260157ee /KFE_%20guidelin
€s%20use%20AI1%20in%20research_%2020260120_FINAL_.
2026-01-20-16-31-50.pdf

Hanyang University, Republic of Korea

No guidelines were found on the website
https:/ /www.hayang.ac.kr/web/eng as of 20 April 2026.

University of Barcelona, Spain

https:/ /web.ub.edu/en/web/politiques-digitalitzacio/iag

Michigan State University, United States

https:/ /comms.msu.edu/resources/use-of-ai

Ghent University, Belgium

https:/ /www.ugent.be/eb/en/degree-students/feb-guide
lines-genai

King Abdul Aziz University (KAU), Saudi Arabia

https:/ /kau.edu.sa/en/page/instructional-guides

Nagoya University, Japan

https:/ /en.nagoya-u.ac.jp/about/commitments/ai/

Chalmers University of Technology, Sweden

https:
/ /guides.lib.chalmers.se/c.php?g=728318&p=5304140

Al-Farabi Kazakh National
University, Kazakhstan

https:/ /www.farabi.university/science/publications /456
1?lang=en

Washington University in St. Louis, United States

https:
/ /ctl.wustl.edu/resources/generative-ai-and-teaching /
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https://www.farabi.university/science/publications/4561?lang=en
https://ctl.wustl.edu/resources/generative-ai-and-teaching/
https://ctl.wustl.edu/resources/generative-ai-and-teaching/
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University Name

Guidelines URL (Accessed on 20 April 2026)

University of Montreal, Canada

No guidelines were found on the website
https:/ /www.umontreal.ca/en/ as of 20 April 2026.

University of York, United Kingdom

https:/ /www.yorku.ca/uit/cio/wp-content/uploads/site
5/936/2024/11/Generative- AI-Guidelines-20240601.pdf

Hokkaido University, Japan

No guidelines were found on the website
https:/ /www.global.hokudai.ac.jp/ as of 20 April 2026.

Kyushu University, Japan

https:/ /api.lib.kyushu-u.ac.jp/opac_download_md /7343
643/60_p019.pdf

Universitat Auténoma de Barcelona, Spain

https://www.uab.cat/en/libraries/ai-guide

Arizona State University, United States

https:/ /ai.asu.edu/policy-and-resources

McMaster University, Canada

https:/ /provost.mcmaster.ca/generative-artificial-intellig
ence-2/task-force-on-generative-ai-in-teaching-and-learn
ing/provisional-guidelines-on-the-use-of-generative-ai-in-
teaching-and-learning/

Universidad de Chile, Chile

No guidelines were found on the website https:/ /uchile.cl/
as of 20 April 2026.

National Tsing Hua University, Taiwan

https:/ /curricul.site.nthu.edu.tw /p /404-1208-292958.ph
p?Lang=en

Khalifa University of Science and Technology, United

Arab Emirates

https:/ /library.ku.ac.ae/aitools/

Tongji University, China

https:/ /nic.tongji.edu.cn/info /1126 /1496.htm

University of California, Santa
Barbara (UCSB), United States

https:
/ /cio.ucsb.edu/artificial-intelligence /ai-use-guidelines

Indian Institute of Technology
Madras (IITM), India

https:/ /eduaipolicy.org/universities /indian-institute-of-t
echnology-madras

Cardiff University, United Kingdom

https:/ /sites.cardiff.ac.uk/ilrb /using-gen-ai-to-support-y
our-literature-searching /

Emory University, United States

https:/ /communications.emory.edu/resources/responsib
le-ai-guidelines.html

Curtin University, Australia

https:/ /www.curtin.edu.au/students/study-support/gen
ai-use-at-curtin/

University of Bern, Switzerland

https:/ /www.ens.unibe.ch/unibe/portal / fak_historisch/
dsl/ens/content/e41030/e72711/e568769/e1510672 /Guide
linesontheuseof Al DepartmentofEnglish_eng.pdf

University of Wollongong, Australia

https:
//www.uow.edu.au/student/support-services/academic-s
kills/online-resources/ effective-studying /using-genai/

Wuhan University, China (Mainland)

No guidelines were found on the website
https:/ /www.whu.edu.cn/ as of 20 April 2026.
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University Name Guidelines URL (Accessed on 20 April 2026)

https:/ /tec.mx/sites/default/files /repositorio/integridad-
academica/guidelines-ai-faculty-tec-de-monterrey_0.pdf?s
rsltid=AfmBOopdUC4-1Y30-QpMCMV-frOb8TWITYNXm
yBmHhkcbSex34ZN6Zgo

Tecnolégico de Monterrey (ITESM), Mexico

University Complutense Madrid. Spain No guidelines were found on the website
Y p ' 9P https:/ /www.ucm.es/english as of 20 April 2026.

No guidelines were found on the website https:/ /ui.ac.id/

Universitas Indonesia, Indonesia as of 20 April 2026.

Ohio State University, United States https:/ /ai.osu.edu/resources-buckeyes/responsible-use

Queen’s University, Ontario, Canada https:/ /www.queensu.ca/ai/strategic-framework/guidin
Y ’ g-principles-responsible-use

https:

Université Catholique de L. in (UCL), Belgi
niversité Catholique de Louvain ( ), Belgium / /www.uclouvain.be/en/ai/using-genai-at-uclouvain

https:/ /www.gw.uni-hamburg.de/en/service/dL-buero/

Universitat Hamburg, Germany aktuelles/2025/2025-11.html

University of Reading, United Kingdom https:/ /www.reading.ac.uk/cqsd/artificial-intelligence

https: .nl 2025 -f k-for- t
Vrije Universiteit Amsterdam, the Netherlands . ps' /,/Vu n /eﬁ/news/ /mew-framework-for-genera
ive-ai-in-education

https:/ /www.waseda.jp/fsss/sss/assets /uploads/2023/1

Waseda Universit
aseda University, Japan 2/2£fb7170d4ccb848464dcbeal555a17a.pdf

https:
www.otago.ac.nz/administration/policies/policy-collect
University of Otago, New Zealand ,// & _/ e /,p /policy
ion/use-of-generative-artificial-intelligences-and-autono

mous-content-generation-in-learning-and-teaching-policy

https:
Vienna University of Technology, Austria //www.tuwien.at/en/studies/teaching-at-tu-wien/digital
ly-supported-teaching/artificial-intelligence-in-education

https:/ /oaeri.nycu.edu.tw/userfiles / oaerien/files /2024061

National Yang Ming Chiao Tung University, Taiwan 2115323201 pdf

Queen’s University Belfast, United Kingdom https:/ /blogs.qub.ac.uk/digitallearning/ai/ai-in-research/
! qub-guidance-on-responsible-use-of-ai-in-research/

References

1.

ISUEE

Dwivedi, Y.K.; Kshetri, N.; Hughes, L.; Slade, E.L.; Jeyaraj, A.; Kar, A.K.; Baabdullahh, A.M.; Koohangi, A.; Raghavanj, V.;
Ahujak, M.; et al. Opinion Paper: “So what if ChatGPT wrote it?” Multidisciplinary perspectives on opportunities, challenges
and implications of generative conversational Al for research, practice and policy. Int. J. Inf. Manag. 2023, 71, 102642. [CrossRef]
OpenAl ChatGPT [Large Language Model]. Available online: https://chatgpt.com/ (accessed on 20 July 2026).

Gemini [Large Language Model]. Available online: https://gemini.google.com/app (accessed on 21 July 2026).

DeepSeek. DeepSeek [Large Language Model]. Available online: https://deepseek.com/en/ (accessed on 20 July 2026).
Rahman, A.; Mabhir, S.H.; Tashrif, M.T.A.; Karim, M.A.; Aishi, A.A.; Kundu, D.; Debnath, T.; Moududi, A.A.; Zunead Abedin
Eidmum, Z.A.; Miah, A.SM. Comparative analysis based on deepseek, chatgpt, and google gemini: Features, techniques,
performance, future prospects. Syst. Soft Comput. 2025, 7, 200396. [CrossRef]

Withorn, T. Google Al overviews are here to stay: A call to teach Al literacy. Coll. Res. Libr. News 2025, 86, 214. [CrossRef]
Sotoducho-Pelc, L.; Sulich, A. Artificial intelligence in academic research: A comparative study of Scopus Al and Web of Science
Research Assistant. Procedia Comput. Sci. 2025, 270, 6126-6135. [CrossRef]

https://doi.org/10.3390/£i18090492


https://tec.mx/sites/default/files/repositorio/integridad-academica/guidelines-ai-faculty-tec-de-monterrey_0.pdf?srsltid=AfmBOopdUC4-iY3O-QpMCMV-fr0b8TWjIYNXmyBmHhkcbSex34ZN6Zgo
https://tec.mx/sites/default/files/repositorio/integridad-academica/guidelines-ai-faculty-tec-de-monterrey_0.pdf?srsltid=AfmBOopdUC4-iY3O-QpMCMV-fr0b8TWjIYNXmyBmHhkcbSex34ZN6Zgo
https://tec.mx/sites/default/files/repositorio/integridad-academica/guidelines-ai-faculty-tec-de-monterrey_0.pdf?srsltid=AfmBOopdUC4-iY3O-QpMCMV-fr0b8TWjIYNXmyBmHhkcbSex34ZN6Zgo
https://tec.mx/sites/default/files/repositorio/integridad-academica/guidelines-ai-faculty-tec-de-monterrey_0.pdf?srsltid=AfmBOopdUC4-iY3O-QpMCMV-fr0b8TWjIYNXmyBmHhkcbSex34ZN6Zgo
https://www.ucm.es/english
https://ui.ac.id/
https://ai.osu.edu/resources-buckeyes/responsible-use
https://www.queensu.ca/ai/strategic-framework/guiding-principles-responsible-use
https://www.queensu.ca/ai/strategic-framework/guiding-principles-responsible-use
https://www.uclouvain.be/en/ai/using-genai-at-uclouvain
https://www.uclouvain.be/en/ai/using-genai-at-uclouvain
https://www.gw.uni-hamburg.de/en/service/dL-buero/aktuelles/2025/2025-11.html
https://www.gw.uni-hamburg.de/en/service/dL-buero/aktuelles/2025/2025-11.html
https://www.reading.ac.uk/cqsd/artificial-intelligence
https://vu.nl/en/news/2025/new-framework-for-generative-ai-in-education
https://vu.nl/en/news/2025/new-framework-for-generative-ai-in-education
https://www.waseda.jp/fsss/sss/assets/uploads/2023/12/2ffb7170d4ccb848464dcbea1555a17a.pdf
https://www.waseda.jp/fsss/sss/assets/uploads/2023/12/2ffb7170d4ccb848464dcbea1555a17a.pdf
https://www.otago.ac.nz/administration/policies/policy-collection/use-of-generative-artificial-intelligences-and-autonomous-content-generation-in-learning-and-teaching-policy
https://www.otago.ac.nz/administration/policies/policy-collection/use-of-generative-artificial-intelligences-and-autonomous-content-generation-in-learning-and-teaching-policy
https://www.otago.ac.nz/administration/policies/policy-collection/use-of-generative-artificial-intelligences-and-autonomous-content-generation-in-learning-and-teaching-policy
https://www.otago.ac.nz/administration/policies/policy-collection/use-of-generative-artificial-intelligences-and-autonomous-content-generation-in-learning-and-teaching-policy
https://www.tuwien.at/en/studies/teaching-at-tu-wien/digitally-supported-teaching/artificial-intelligence-in-education
https://www.tuwien.at/en/studies/teaching-at-tu-wien/digitally-supported-teaching/artificial-intelligence-in-education
https://www.tuwien.at/en/studies/teaching-at-tu-wien/digitally-supported-teaching/artificial-intelligence-in-education
https://oaeri.nycu.edu.tw/userfiles/oaerien/files/20240612115323201.pdf
https://oaeri.nycu.edu.tw/userfiles/oaerien/files/20240612115323201.pdf
https://blogs.qub.ac.uk/digitallearning/ai/ai-in-research/qub-guidance-on-responsible-use-of-ai-in-research/
https://blogs.qub.ac.uk/digitallearning/ai/ai-in-research/qub-guidance-on-responsible-use-of-ai-in-research/
https://doi.org/10.1016/j.ijinfomgt.2023.102642
https://chatgpt.com/
https://gemini.google.com/app
https://deepseek.com/en/
https://doi.org/10.1016/j.sasc.2025.200396
https://doi.org/10.5860/crln.86.5.214
https://doi.org/10.1016/j.procs.2025.10.082
https://doi.org/10.3390/fi18090492

Future Internet 2026, 18, 492 27 of 28

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

Kamel Boulos, M.N.; Chherawalla, M.A. Towards empowering the offline clinician: A method for enhancing dermatology
reference material utility through mobile edge Al-based retrieval-augmented generation. Soc. Sci. Res. Netw. (SSRN) 2026,
6988699. [CrossRef]

Masters, K.; Valanci-Aroesty, S.; Benjamin, J.; Mehta, N.; MacNeill, H. Using locally-hosted Small Language Models (SLMs) to
protect student, patient and research subject data in Health Professions Education. Med. Teach. 2026, 1-4. [CrossRef] [PubMed]
Tong, A.; Zainol, Z.; Chong, T.S.; Renganathan, K. Al governance on young consumers in higher education: A content analysis of
policies for generative Al Young Consum. 2025, 26, 865-885. [CrossRef]

Crompton, H.; Burke, D.; Nickel, C.; Bozkurt, A.; Miao, F; Sharples, M.; Greene, ].A.; Parsons, D.; Gill-Simmen, L.; Edmett, A,;
et al. Governing generative Al in higher education: A global Delphi study on policy and practice. Int. J. Educ. Technol. High. Educ.
2026, 23, 21. [CrossRef]

Ullah, M.; Naeem, S.B.; Kamel Boulos, M.N. Assessing the guidelines on the use of generative artificial intelligence tools in
universities: A survey of the world’s top 50 universities. Big Data Cogn. Comput. 2024, 8, 194. [CrossRef]

Wang, P; Jing, Y.; Shen, S. A systematic literature review on the application of generative artificial intelligence (GAI) in teaching
within higher education: Instructional contexts, process, and strategies. Internet High. Educ. 2025, 65, 100996. [CrossRef]
McDonald, N.; Johri, A.; Ali, A.; Collier, A.H. Generative artificial intelligence in higher education: Evidence from an analysis of
institutional policies and guidelines. Comput. Hum. Behav. Artif. Hum. 2025, 3, 100121. [CrossRef]

An, Y.; Yu, ].H.; James, S. Investigating the higher education institutions” guidelines and policies regarding the use of generative
Al in teaching, learning, research, and administration. Int. ]. Educ. Technol. High. Educ. 2025, 22, 10. [CrossRef]

Taeihagh, A. Governance of generative Al. Policy Soc. 2025, 44, 1-22. [CrossRef]

Abir, M.G.H.; Zhou, K.Z. Examining generative Al policies in Japanese universities: A qualitative perspective. In Proceedings
of the 53rd Research Conference on Communication, Information and Internet Policy (TPRC 53), Washington, DC, USA, 18-20
September 2025. [CrossRef]

Azevedo, L.; Mallinson, D.]J.; Wang, J.; Robles, P.; Best, E. Al policies, equity, and morality and the implications for faculty in
higher education. Public Integr. 2026, 28, 186-201. [CrossRef]

Smith, S.M.; Tate, M.; Freeman, K.; Walsh, A.; Ballsun-Stanton, B.; Lane, M. A university framework for the responsible use of
generative Al in research. J. High. Educ. Policy Manag. 2026, 48, 17-36. [CrossRef]

Pérez-Pérez, I.; Gonzélez-Afonso, M.C.; Plasencia-Carballo, Z.; Pérez-Jorge, D. Transparency mechanisms for generative Al use in
higher education assessment: A systematic scoping review (2022-2026). Computers 2026, 15, 111. [CrossRef]

Li, M;; Xie, Q.; Enkhtur, A.; Meng, S.; Chen, L.; Yamamoto, B.A.; Murakami, M. A framework for developing university policies
on generative Al governance: A cross-national comparative study. Stud. High. Educ. 2026, 1-29. [CrossRef]

Alba, C.; Mcilwain, C.; An, R. ChatGPT on campus: How top U.S. universities govern generative Al across higher education.
Policy Rev. High. Educ. 2026, 10, 285-314. [CrossRef]

Ofosu-Asare, Y. Guiding the future: Developing an ethical framework for generative Al use in education. Int. J. Inf. Learn. Technol.
2026, 43, 26—44. [CrossRef]

Abir, M.G.H.; Shigeta, K. Evaluating generative Al policies in higher education: Insights from Japan’s top universities. In
Proceedings of the 7th International Conference on Modern Educational Technology (ICMET), Fukuoka, Japan, 18-20 December
2025; pp. 165-171. [CrossRef]

Taylor, T.B.; LaCroix, T. Purpose before policy: Academic integrity, generative Al, and rhetorical stance. High. Educ. 2026, 1-20.
[CrossRef]

McKie, A. Universities are relying on Al-detection software to catch cheating. How well do the programs work? Nature 2026,
655,535-537. Available online: https://www.nature.com/articles/d41586-026-01358-2 (accessed on 20 July 2026). [CrossRef]
[PubMed]

Kelley School of Business. Kelley AI Playbook: Principles, Practice, and Policies for Faculty. Available online:
https:/ /kelley.iu.edu/Kelley_Al_Playbook.pdf (accessed on 20 July 2026).

University of Waterloo. Discontinuing Use of AI Detection Functionality in Turnitin. Available online: https:/ /uwaterloo.ca/ass
ociate-vice-president-academic/discontinuing-use-ai-detection-functionality-turnitin (accessed on 20 July 2026).

Vanderbilt University. Guidance on Al Detection and Why We’re Disabling Turnitin’s Al Detector. Available online: https:
/ /www.vanderbilt.edu/brightspace/2023/08/16/guidance-on-ai-detection-and-why-were-disabling-turnitins-ai-detector/
(accessed on 20 July 2026).

University of Greenwich. Our Decision to Opt-Out of Using Turnitin’s Al Detection Tool. Available online: https://www.gre.ac.u
k/articles/public-relations / our-decision-to-opt-out-of-using-turnitins-ai-detection-tool (accessed on 20 July 2026).

University of Oxford. Generative Al at Oxford. Available online: https:/ /www.ox.ac.uk/gen-ai (accessed on 20 July 2026).

https://doi.org/10.3390/£i18090492


https://doi.org/10.2139/ssrn.6988699
https://doi.org/10.1080/0142159X.2026.2667293
https://www.ncbi.nlm.nih.gov/pubmed/42108660
https://doi.org/10.1108/YC-10-2024-2303
https://doi.org/10.1186/s41239-026-00602-z
https://doi.org/10.3390/bdcc8120194
https://doi.org/10.1016/j.iheduc.2025.100996
https://doi.org/10.1016/j.chbah.2025.100121
https://doi.org/10.1186/s41239-025-00507-3
https://doi.org/10.1093/polsoc/puaf001
https://doi.org/10.2139/ssrn.5374222
https://doi.org/10.1080/10999922.2024.2414957
https://doi.org/10.1080/1360080X.2025.2509187
https://doi.org/10.3390/computers15020111
https://doi.org/10.1080/03075079.2026.2696496
https://doi.org/10.1080/23322969.2026.2622674
https://doi.org/10.1108/IJILT-06-2024-0113
https://doi.org/10.1109/ICMET67594.2025.11451957
https://doi.org/10.1007/s10734-026-01706-1
https://www.nature.com/articles/d41586-026-01358-2
https://doi.org/10.1038/d41586-026-01358-2
https://www.ncbi.nlm.nih.gov/pubmed/42409943
https://kelley.iu.edu/Kelley_AI_Playbook.pdf
https://uwaterloo.ca/associate-vice-president-academic/discontinuing-use-ai-detection-functionality-turnitin
https://uwaterloo.ca/associate-vice-president-academic/discontinuing-use-ai-detection-functionality-turnitin
https://www.vanderbilt.edu/brightspace/2023/08/16/guidance-on-ai-detection-and-why-were-disabling-turnitins-ai-detector/
https://www.vanderbilt.edu/brightspace/2023/08/16/guidance-on-ai-detection-and-why-were-disabling-turnitins-ai-detector/
https://www.gre.ac.uk/articles/public-relations/our-decision-to-opt-out-of-using-turnitins-ai-detection-tool
https://www.gre.ac.uk/articles/public-relations/our-decision-to-opt-out-of-using-turnitins-ai-detection-tool
https://www.ox.ac.uk/gen-ai
https://doi.org/10.3390/fi18090492

Future Internet 2026, 18, 492 28 of 28

32. UNESCO. UNESCO Survey: Two-Thirds of Higher Education Institutions Have or Are Developing Guidance on Al Use.
UNESCO. 2025. Available online: https://www.unesco.org/en/articles /unesco-survey-two-thirds-higher-education-institutions-
have-or-are-developing-guidance-ai-use (accessed on 13 August 2026).

33. UNESCO. Guidance for Generative Al in Education and Research. UNESCO, 2023 (Updated 2026). Available online: https:
/ /www.unesco.org/en/articles/guidance-generative-ai-education-and-research (accessed on 13 August 2026).

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

https://doi.org/10.3390/£i18090492


https://www.unesco.org/en/articles/unesco-survey-two-thirds-higher-education-institutions-have-or-are-developing-guidance-ai-use
https://www.unesco.org/en/articles/unesco-survey-two-thirds-higher-education-institutions-have-or-are-developing-guidance-ai-use
https://www.unesco.org/en/articles/guidance-generative-ai-education-and-research
https://www.unesco.org/en/articles/guidance-generative-ai-education-and-research
https://doi.org/10.3390/fi18090492

	Introduction 
	Objectives of the Study 
	Related Work 

	Materials and Methods 
	Results 
	General Availability of Guidelines 
	Trends in General Information and Currency 
	Instructional Guidance and Practical Application 
	Ethical and Legal Considerations 
	Comparison of the 2024 and 2026 Surveys 

	Discussion 
	Comparison with the UNESCO 2025 Survey 
	Study Limitations 
	Implications for Resource-Constrained Universities 
	What These Universities Can Use Directly 
	Where Our Study Needs Heavy Adaptation 
	A Pragmatic Way Forward 
	Other Resources to Consult 

	Anticipated Development 

	Conclusions 
	Appendix A
	Appendix B
	References

