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Abstract: In this study, a descriptive bibliometric analysis of the scientific production was performed
in the Web of Science on burnout and/or stress in teachers in pandemic situations. The aim of the
study was to analyse the scientific production on stress and burnout in teachers during the COVID-19
pandemic. A total of 75 documents from 33 journals with 3947 cited references were considered,
with 307 researchers from 35 countries publishing at least one article. The country with the most
publications was the USA, followed by China and Spain. The USA was the country with the most
collaborations. A total of 184 institutions published documents, and the universities with the most
records were Christopher Newport and Columbia, although the American University of Sharjah
and Cape Breton University had a higher overall citation coefficient. Of the 33 journals that have
published on the subject, Frontiers in Psychology and the International Journal of Environmental Research
and Public Health stood out in terms of the number of articles, and they were also listed in this order
with regard to their impact factor.
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1. Introduction

The global pandemic caused by COVID-19 has caused a serious health emergency
that has had significant global effects [1]. The rapid spread of the virus has also led to
border closures, travel bans, the closure of businesses and workplaces and lockdowns of
non-essential workers in many countries [2,3]

This situation has posed significant challenges for the population and has impacted
on workers’ health, productivity and efficiency [4]. Along with the impact that a pandemic
can have in itself, a key element is the perception of the pandemic, which can result in
negative emotions such as uncertainty, fear, insecurity and stress. These emotions have an
impact on performance at work [5,6].

One of the first measures that governments around the world adopted to help maintain
social distancing and reduce infections was to close schools [4,7–9]. By 20 March 2020,
schools in 137 countries had been closed as a result of COVID-19 [10,11]. School and
university teaching went online and remained there throughout the 2010–2021 academic
year [4,12,13].

Teachers have had to face new situations at work, as during lockdowns they had to
adapt their teaching to the new pandemic context. Their work demands changed, as they
had to adapt to online environments and the use of new teaching methodologies, which
together with factors such as emotional exhaustion and a lack of resources led them to
experience stress and burnout [9,14,15]. This exponential increase in teachers’ workload
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and efforts occurred without an equal increase in the control they could exercise or in
the resources or rewards allocated to them, which, as postulated by Karasek’s demands–
control model [16] and the effort–reward model [17], has led to a substantial increase in
work-related stress [18–20]. Such an increase in work-related stress levels over time could
be related to an increase in burnout symptoms [21–25].

Burnout syndrome refers to this chronification of work-related stress, manifesting as
a long-lasting response to chronic emotional and interpersonal stressors at work [24,26].
As suggested by several authors [27,28], burnout seems to have serious consequences for
both workers and the organizations to which they belong [29]. Among the former, a wide
range of consequences have been described for the individual’s physical and mental health,
including cardiovascular, respiratory, muscular, digestive and nervous system (anxiety,
depression, etc.) disorders, and various psychosomatic alterations [30]. It sometimes mani-
fests through maladaptive behaviours such as eating disorders, obesity, self-medication,
alcohol and psychoactive substance use or marital and family conflicts [31–38]. From the
point of view of organisations, the problems it creates include [39–41] deterioration in job
performance and quality of work, low job satisfaction, absenteeism, increased job turnover,
reduced interest and effort in performing work activities, increased interpersonal conflicts,
increased workplace accidents and, of course, a decline in the quality of the individual’s
working life [42–45], which seems to greatly affect business productivity [44,46,47].

In the specific case of teachers, burnout can negatively affect teaching effectiveness [48–50],
teachers’ interactions with students [51], their work motivation [52], their ability to support
students [53,54] and absenteeism [55]. It can also affect teachers’ health and well-being
at work, increasing their likelihood of suffering from various pathologies such as depres-
sion [56] or insomnia [57], among others.

This situation has generated the need for research on how teachers have coped with
this situation and the psychological states arising from it that have affected their teaching
practice [44–46]. The psychological consequences of this change in the work environment
include an increase in the number of hours worked from home, isolation and the lack
of communication between colleagues, among others. These factors affect workers in
general [58] and teachers in particular [59].

Given the importance of burnout and its likely increase due to the situation caused by
the emergence of COVID-19, it is to be expected that there has been a high impact on this
topic in the available scientific production in the scientific literature.

In this respect, according to the Web of Science (WoS), 489 bibliometric reviews have
been published on COVID-19, most of them focused on the biological, pharmacological,
nursing or medical aspects of the impact of the disease or its treatment. Another consid-
erable part focused on the impact of the pandemic from the point of view of business or
the economy. Of these 489 reviews, 17 included some reference to stress [60–76] but none
mentioned burnout. Likewise, 5 considered teachers [71,76–78], with 3 of them focusing on
university teachers [71,77–80] and the other 2 on the use of learning through ICT [77,80].
None of the available reviews analysed the role of stress and/or burnout in teachers.

Thus, given the importance of burnout and its possible increase due to COVID-19,
especially in the case of teachers, together with the discovery of the absence of bibliometric
studies on the subject, the present research takes on importance.

The present study aimed to carry out a bibliometric analysis of articles published on
the Web of Science (WoS) related to teachers’ burnout and/or stress in a pandemic situation.

Bibliometric studies, unlike other types of systematic reviews, allow a more detailed
quantification of scientific production, offering information that may also be present in
other types of systematic reviews (such as authors, universities or journal production).
However, these other methodologies lack certain useful types of information such as the
impact of all these factors, which can be addressed by including the analysis of the number
of citations received, the analysis of co-authorship or co-citation networks and a thematic
analysis based on the frequency of occurrence of terms and their relationships.
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The data provided by this study can provide a global picture of the scientific impact
and can facilitate decision-making when establishing policies, promoting innovation plans
or allocating resources to mitigate the effects of the pandemic in the teaching environment.
Thus, the quality of life and health of teachers, and therefore also the quality of teaching in
general, is ultimately improved.

It is this approach that generates the main question of this research. How important
is the stress experienced by teachers and how does it affect their health? In addition, the
following questions have guided the design of this study:

RQ1—How have the articles published on stress and burnout in teachers evolved
since the beginning of the pandemic?

RQ2—Which authors have published the most articles on teacher stress and burnout
during the pandemic, and which have been the most cited?

RQ3—Which countries, academic journals and institutions have published the most
on the topic of teacher stress and burnout during the pandemic, and how many citations
have they received?

RQ4—Which co-authorship networks, cross-country cooperations, co-citations and
co-words are related to the study of teacher stress and burnout in pandemic situations?

RQ5—What are the main topics studied within this research field?
The article is organized as follows. First, the methodology is presented, with details

of the bibliometric methodological techniques and the software used in this study. Next,
the results are presented by means of bibliometric tables and maps. The results are then
discussed. Finally, the conclusions, the implications for future research and the limitations
are presented.

2. Materials and Methods
2.1. Data Collection

Bibliometric analysis uses bibliographic indicators to analyse the most critical literature
in a specific field of research [81]. This study analyses all published articles indexed in
the Web of Science Core Collection™ (SSCI, SCI Expanded) on stress and burnout among
teachers in pandemic situations. Only Web of Science (WoS) publications were considered,
as this is considered the most widely accepted database for the collection and analysis of
scientific articles [82].

An advanced search was performed in the subject search field, referring to the title,
abstract or keywords of the papers. The search string used in the subject field was:

((TS = (stress)) OR TS = (burnout OR burn-out OR “burnout syndrome” OR “burn-out
syndrome” OR “burn-out syndrome” OR “burn out syndrome”)) AND TS = ((teach* OR
school) AND (pandemic OR COVID 19 OR COVID-19 OR Coronavirus OR “Health Crisis”
OR “sanitary crisis” OR “healthcare crisis” OR “health emergency” OR “SARS-CoV-2”)).

The search chain was limited by the notification of the first cases of atypical pneumonia
by the Chinese authorities to the WHO, which took place on 31 December 2019 [27], up to
29 November 2021, the date of the first case of the Omicron variant. The WHO first reported
this variant, B.1.1.529, on 24 November 2021, with the first known case of infection in South
Africa reported on 9 November 2021 [83]. Omicron provided a new perspective in dealing
with the pandemic, which together with the full vaccination schedule for those aged 12
years and older led to a significant decline in the cumulative incidence, hospitalisation and
ICU occupancy [84].

The authors adopted the PRISMA (preferred reporting items for systematic reviews
and meta-analyses) approach [85,86] to review and select papers in the literature search.
This approach has also been used in other bibliometric studies in various fields [87–89].

The search generated 433 articles that were reviewed by reading the title, abstract
and keywords to identify related contributions and to select those relevant for inclusion in
the analysis.

In this first review, we eliminated duplicate records (N = 36) and checked unknown
data and authors’ names in order to avoid misspellings of names and initials. We also
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addressed synonyms and homonyms in authors’ names through other fields such as the
author’s address [90]. As not all co-authors’ addresses are listed in the WoS database,
Google was used to complete the information. In the event of changes in the institution,
the most up-to-date one was chosen [91]. A further 250 articles were eliminated, based
on their suitability according to the following inclusion criteria: (1) literature reviews
and empirical studies, (2) scientific journal articles, (3) published in any language in the
last 5 years, (4) in the Web of Science core collection SCI Expanded and SSCI databases,
and (5) examining stress and burnout coped with by teachers and professors during the
health crisis produced by COVID-19. The study was therefore limited to research articles
in the strict sense, including only original papers and excluding editorials, book reviews,
conference abstracts, letters, editorials and news items. This led us to eliminate 286 articles
that did not meet the criteria.

As a result, 147 articles were selected, and the following exclusion criteria were
applied: (1) university professors and (2) interventions outside the school setting. A
complete reading of the articles led to the exclusion of 72 articles, leaving 75 articles for the
following analysis (Figure 1).
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2.2. Bibliometric Analysis

Duplicate and unrecognised records were identified and homogenised after the plain
text data were available. The analysis was subsequently carried out in two different stages.
First, the basic bibliometric indices (number of articles published per year, per author,
per country, per institution and per journal) were calculated using the HistCite statistical
software package (version 2010.12.6; HistCite Software LLC, New York, NY, USA) [92].
Secondly, analysis of co-authorships, cross-country collaborations and co-keywords and
the thematic analysis were performed using the R package bibliometrix and VOSviewer.

The data collected for authors, years, countries, journals and cited references were
obtained using HistCite (version 10.12). This software presents the information in an
orderly and detailed manner. This software performed the basic bibliometric analyses:
the number of articles per year, the number of articles per author, the number of articles
per journal and the number of articles per country. However, Hitscite shows not only
quantitative indicators but also quality indicators: the total global citation score (TGCS)
and the TLGCS (local global citation score). For this reason, both quantitative and quality
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indicators were taken into account in this work. The total global citation score (TGCS)
refers to the total number of citations received by the articles selected in the analysis carried
out using WoS. The total local citation score (TLCS) represents the number of citations in
the WoS received only by the articles selected in the specific analysis carried out.

VOSviewer software [93] was then used to analyse the bibliographic linkage and
thematic analysis. The retrieved data were also analysed using R v.3.4.1 software with the R
package bibliometrix (http://www.bibliometrix.org, accessed on 15 December 2021) [94,95].
The data were imported into R and converted into a bibliographic data framework. Bib-
liometrix covers the entire workflow, while VOSviewer facilitates bibliographic coupling
analysis and enables identification of significant articles in WoS subject searches, contribut-
ing to the bibliometric analysis.

The R software package [95] was used to analyse the basic information of the search
string performed, the cross-country collaboration index, the map of cross-country collab-
orations, the authors’ word cloud and the analysis of strategic diagrams. The strategy
diagrams based on the joint word analysis enabled identification of the main research
topics, as well as emerging themes in the field.

A literature linkage analysis was also carried out to identify the different clusters.
Bibliographic linkage measures the similarity between two articles by identifying the
number of references they have in common.

Moreover, the number of references cited in the articles does not change over time. As
a result, unlike co-occurrence analysis, this analysis is not influenced by the time at which
it is performed. For this reason, it is appropriate for use in systematic literature reviews
and has been used in previous studies (Viner et al., 2020 [9]).

3. Results

After reviewing all the documents, the WoS database search retrieved a total of
75 articles published in 33 journals by 307 authors. The average number of citations
per document was 4.12. A total of 212 keywords and 264 author’s keywords were found.
Finally, there were around 4 authors per paper, and the collaboration index was 4.31. This
information is presented in Table 1.

Table 1. Summary of information on stress and burnout in teachers during the COVID-19 pandemic.

Main Information about Data

Journals 33
Articles 75
Average citations per documents 4.97
Avarage citations per year per document 1.99
Avarage years from publication 1.16
References 3947
Document Types
Article 75
Documents contents
Keywords Plus (ID) 212
Author’s Keywords (DE) 264
Authors
Authors 307
Authors Appearances 332
Authors of single-authored documents 5
Authors of multi-authored documents 302
Authors collaborations
Single-authored documents 5
Documents per Author 0.24
Authors per Document 4.09
Co-Authors per Documents 4.43
Collaboration Index 4.31

http://www.bibliometrix.org
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3.1. Basic Indicators

This first section of the results presents the basic indicators, with the papers and
citations per year and the number of papers and citations per author, per institution and
per country. For the journals, details are given of those that have published at least 1 article,
the number of publications, citations and the impact factor. Finally, the evolution of the
authors’ keywords according to the year of publication is presented.

3.1.1. Years

The number of published articles was 75, focusing on the years 2020 and 2021. The
search was conducted from 31 December 2019 to 29 November 2021. The first article was
published in 2020, and 12 publications were found for that year. There was a significant
increase in the number of publications (63) on this topic in just one year. The global citations
amounted to 222 in 2020 and 151 in 2021.

3.1.2. Authors

A total of 307 researchers published at least 1 article on the topic of burnout and/or
stress in teachers.

The researchers with the most publications on this topic were Lee J and Liu F, Mon-
dragón NI, Ozamiz-Etxebarria N, Pressley, Santamaria MD and Santxo (N = 3). Those with
the most global citations were MacIntyre, Gregersen and Mercer (TGCS = 63), followed
by Kim LE and Asbury (TGCS = 45) and Mondragon, Ozamiz-Etxebarria, Santamaria
and Santxo (TGCS = 25). The results, showing the authors with the most publications are
presented in Figure 2, establishing 3 or more documents as the cut-off point. A comparison
is also shown for Recs, the TLCS (local citation score) and the TGCS (global citation score).
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The following shows the area of training of the authors with the highest number of
publications, based on their affiliations. This information is presented in Table 2.

3.1.3. Institutions

As can be seen in Figure 3, and with 2 publications as the cut-off point, Christopher
Newport University and Columbia University were the universities with the most pub-
lished documents, with 3 documents each. However, in terms of global citations and with
twelve citations as the cut-off point, the American University of Sharjah and Cape Breton
University were the universities with the most global citations (TGCS = 63), followed by the
University of York (TGCS = 45), Bucharest University (TGCS = 24), University of the Basque
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Country (TGCS = 22), Christopher Newport University (TGCS = 13) and the Pontifical
Catholic University of Valparaíso (TGCS = 12).

Table 2. Most productive authors by area of training (≥3 Recs).

Author Area of Training/Department

Lee J Psychiatry

Liu F Educational Science
Teacher Education

Mondragon NI Evolutionary and Educational Psychology
Social Psychology

Ozamiz-Etxebarria N Developmental and Educational Psychology

Pressley T Psychology

Santamaria MD Research and Diagnostic Methods in Education

Santxo NB Didactics and School Organisation
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3.1.4. Countries

Researchers from a total of 35 countries published at least 1 article on this research
topic. In terms of the number of publications, and with 5 articles as the cut-off point, the
country that published the most was the United States (N = 27), followed by China (N = 13),
with Spain in third place (N = 12). In fourth place for publications in WoS was Australia
(N = 9), followed by the United Kingdom (N = 6) and Italy (N = 5). These figures can be
seen in Figure 4.

The map below shows the same distribution by country, showing all the countries that
published at least 1 article (Figure 5).

Figure 6 shows that the country that received the most citations in the entire WoS,
establishing a cut-off point of more than 40 articles, was the United States (N = 68), followed
by Austria and the United Arab Emirates (N = 63). Next were Canada and Spain (N = 60 in
both cases), followed by the United Kingdom (N = 48).
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3.1.5. Journals

A total of 47 journals have published at least 1 article on this topic. Of all these journals,
8 have published 2 articles and 5 have published more than 2 articles. This number was
established as the cut-off point (Table 3).

The leading journals in terms of number of articles published were Frontiers in Psychol-
ogy (N = 14) and International Journal of Environmental Research and Public Health (N = 13).
Finally, School Psychology was ranked third (N = 8), followed by Frontiers in Psychiatry and
School Psychology Review (N = 4).
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Table 3. Journals by the number of publications and citations received (TLCS and TGCS) and the
impact factor (JCR) [96] (≥2 Recs).

Journal Recs TLCS TGCS JCR (2021)

Frontiers in Psychology 14 0 53 2990

International Journal of Environmental
Research and Public Health 13 0 89 3390

School Psychology 8 0 1 4333

Frontiers in Psychiatry 4 0 3 4157

School Psychology Review 4 1 10 2722

Aera Open 2 0 12 2280

Bmc Public Health 2 0 4 3295

British Journal of Educational
Psychology 2 11 45 3241

Early Childhood Education Journal 2 1 2 1771

Education and Information
Technologies 2 1 3 2917

Frontiers in Public Health 2 0 19 3709

Heliyon 2 0 2 2850

International Archives of Occupational
and Environmental Health 2 0 0 3015

Note: Recs is the number of articles, TLCS is the local citation score, TGCS is the global citation score and JCR is
the factor impact.

With regard to the impact factor of the 5 journals that published the most articles,
Frontiers in Psychiatry had the highest impact factor (JCR = 4.16; Q1), followed by Interna-
tional Journal of Environmental Research and Public Health (JCR = 3.39; Q2) and, in third place,
Frontiers in Psychology (JCR = 2.99; Q2). The results can be seen in Table 3.

3.1.6. Most Common Keywords

There were 276 most common keywords used in the publications studied, with a
cut-off point of 3 or more, as presented in Figure 7. The central terms of burnout and stress
(N = 25) stand out, followed by impact (N = 17), health (N = 12), mental health (N = 13)
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and self-efficacy and work (N = 10). Anxiety and depression are also prominent (N = 9), as
is job-satisfaction (N = 7).
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3.2. Co-Citation Analysis

This section presents the co-citation analysis. First, the co-authorship network is
represented, followed by the cross-country collaboration networks and finally the keyword
networks. All these results are represented in the following maps.

3.2.1. Co-Authorship

Of the total of 257 authors, only collaborations between authors who wrote 1 or more
articles together are presented. The 7 co-authorship networks, involving 22 researchers
who published a joint article on this topic, are presented. Each of the networks is presented
using Louvain’s algorithm. In specific terms, there is 1 network of 5 researchers, 2 networks
of 4 researchers, 1 network of 3 researchers and 3 networks of 2 researchers. Figure 8 shows
the various collaborative networks.
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3.2.2. Collaborations between Countries

As shown in Figures 9 and 10, the United States was the most collaborative country in
terms of inter-country collaborations, followed by China and the United Kingdom. There
was also a strong network of collaboration between Spain and Chile and between Austria
and the United Arab Emirates.
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Figure 10 below shows the collaboration networks between countries, with the size of the
letters and the width of the connections indicating the number of connections between them.

3.3. Thematic Analysis

Finally, this third section presents the results of the thematic analysis. First, we show
the bibliographic coupling analyses for both documents and words, and second, we show
a strategic diagram of the various themes. All these results are represented in maps.

3.3.1. Bibliographic Coupling for Documents and Keywords

A cut-off point of at least 6 citations per document was established in the bibliographic
coupling for documents. Subsequently, only those that were connected were selected,
leaving 18 documents in the final analysis, which were distributed over four different
clusters (with a different colour for each cluster). The size of the letters is proportional to
the number of citations and to the frequency of connections between them. These clusters
can be seen in Figure 11.
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A thematic review of each of the clusters is presented below, with the number of
papers in the cluster, citations and leading authors.

Red cluster (210 citations, 9 papers): psycho-emotional state of teachers and coping
strategies.

This is the largest cluster and is composed of 9 papers. It received a total of 198 citations.
The subject of these papers is mainly related to the psychological state (or mental health or
emotional situation) of teachers during the COVID-19 crisis (resulting from work demands
and available resources), with some authors measuring stress, anxiety and depression,
as well as somatic outcomes (such as insomnia, tension and irritability) and emotional
exhaustion (due to stress triggers such as the need to apply new technologies to teaching as
a result of school closures).

Some authors suggest the use of techniques such as mindfulness to improve the
emotional state of teachers, as well as increasing resources, promoting training or improving
professional identity. In other cases, protective factors are identified, as well as the main
risk factors. Based on the analyses in these articles, it is important to provide high-quality
educational support and services to help maintain teachers’ psychological well-being,
including preventive interventions, adequate planning to improve communication and
timely legislation.

The most cited article was by Macintyre et al. [97], with 62 citations. These authors
examine the stress and coping strategies of a group of teachers during the pandemic, based
on a survey measuring stressors and 14 coping strategies grouped into two major constructs:
the approach and the avoidant groups. In the former, according to Macintyre et al. [97], the
strategies perform active work by acting to change the stressor or accept its presence, and
the avoidant strategies present responses such as denial, distraction or repression.

Positive psychological outcomes (well-being, health, happiness, resilience and growth)
during the pandemic correlated positively with approach strategies and negatively with
avoidant coping, which only correlated consistently with negative outcomes (stress, anxiety,
anger, sadness and loneliness).

The second most cited article in this cluster was by Kim and Asbury [4], with 45 cita-
tions. This article discusses various emotional aspects resulting from the stress experienced
by teachers due to school closures and the need to adapt to the new online context. They
address issues such as uncertainty, professional identity, lack of contact with students
and their concern for the most vulnerable students as triggers for emotional exhaustion
in teachers.

Finally, the article by Matiz, Fabbro, Paschetto, Cantone, Paolone and Crescentini [98]
appears in third place with 25 citations. The authors deal with meditation techniques



Int. J. Environ. Res. Public Health 2022, 19, 7134 13 of 24

such as mindfulness to improve the mental health or emotional situation of teachers by
mitigating the negative effects that they experience in their psychological state due to
the public health measures that had to be adopted because of the pandemic. This article
measures levels of distress and emotional exhaustion, and assesses mindfulness, empathy
and psychological well-being skills.

Green cluster (55 citations, 5 papers): technostress and its impact on the working
environment.

In second place is the green cluster, which was composed of 5 papers that received 55
citations. This cluster identifies the use of new technologies and the difficulty for teachers in
adapting to this new work context as one of the most important stressors. This situation and
the need to learn to use ICT led to an increased workload, a mismatch between demands
and resources and an incorrect perception of their own skills, triggering a series of negative
emotions that led teachers to suffer burnout and technostress.

In this cluster, the most cited article, with 24 citations, was by Panisoara et al. [99]. The
authors discuss the role of the use of new technologies as the main occupational stressor in
the pandemic era and look at how motivation and attitude can help teachers to cope with
working remotely. The article notes a link between motivation and teachers’ intentions to
continue with online teaching.

The second most cited article was by Zho and Yao [100]. This received 12 citations and
discusses stress as a mental health problem that increased during the pandemic period,
leading to anxiety, depressive symptoms, fear, denial and anger. The authors argue that
social support can act as a protective factor in reducing stress. If teachers’ psychological
distress is not alleviated, their mental health may be affected, and this may in turn impact
on the mental health of their students.

Finally, Penado-Abilleira et al. [101], with 7 citations, discuss the adaptation of teachers
to the technostress experienced due to the irruption of the online methodology in Spain.

Blue cluster (27 citations, 2 papers): the influence of socio-economic and cultural
factors on teachers’ quality of life.

In third place, the blue cluster was composed of 2 papers with 27 citations, with the
main theme of the influence of socio-economic and cultural factors on teachers’ quality of
life during the pandemic and the impact on both physical and mental health.

The most cited article was by Sharma and Bhaskar [102], with 18 citations. The
authors discuss how social, economic and cultural factors interfere with the personal and
academic status of teachers and students during the pandemic. The risk of unemployment
or inequality in the provision of educational technologies and online platforms are stressors
and influence overall well-being or the lack thereof. It concludes by highlighting the need
to implement support services to combat pandemic problems that most affect vulnerable
or under-resourced populations, and thus combat future outbreaks.

The second article by Lizana et al. [103], with 9 citations, focuses on teachers’ quality
of life and how it was affected by the pandemic. It consists of a longitudinal study, with
teachers assessed in two stages: pre-pandemic and pandemic. The authors explain how
before the pandemic, teachers already had a low perception of their quality of life, but that
this perception has undergone a significant change in all the indicators of the evaluation
questionnaire used (Short Form 36 Health Survey) as a result of the changes that have taken
place since 2020. This decline is attributed by the authors to work overload, feelings of
uncertainty, loneliness and fear of the situation.

Yellow cluster (14 citations, 2 papers): cognitive resources to generate subjective and
psychological well-being and reduce stress.

Finally, the yellow cluster was the least cited, with 14 citations in its 2 papers. The
papers propose cognitive–behavioural strategies to improve mental health in the time of
COVID-19. They propose promoting the adaptive process and resilience through creativity
and general well-being.

The article by Anderson et al. [104], with 7 citations, investigates the importance
of increasing teachers’ resilience and well-being in order to overcome the situation and
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the challenges posed by the pandemic. The authors propose using creativity as a way to
improve the feeling of self-efficacy in teaching and to reduce anxiety and the effects of
traumatic stress caused by the pandemic. The direct relationship between different aspects
of creative resources, general well-being and resilience in the face of adversity is discussed
in this article.

The article by Zadok-Gurman, Jakobovich, Dvash, Zafrani, Rolnik, Ganz and Lev-
Ari [105], which is cited 7 times, argues for the importance of using cognitive–behavioural
therapies to reduce teachers’ stress and burnout. These cognitive restructuring processes
increase psychological and subjective well-being, mindfulness and resilience, which help
to improve teachers’ mental health.

A bibliographic coupling for co-word networks was then performed, and a group
of four clusters of different colours is shown in Figure 12. In both cases, the size of the
letters is proportional to the frequency of occurrence of the keyword and to the number of
connections between them.
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The size of the letters is proportional to the frequency of occurrence and the number
of connections between the words. Four main groups of keywords were found. The cut-off
point was set at 5 or more occurrences of these keywords, and the total number of words
was 31. The first group is composed of 7 words, and refers to “burnout”. We also saw
related concepts such as “self-efficacy”, “work”, “job-satisfaction” and “distance learning”.

We observed a second network composed of 7 words referring to the central point of
“COVID-19”, with “mental health”, “depression”, “resilience” and “pandemic” as major
concepts connected to it.

The third network is composed of 10 words, with “impact” and “health” as central terms,
related to others such as “job demands”, “resources”, “motivation” and “personality”.

The last cluster, with 7 words, has “stress” as the central term. It refers to concepts
such as “mental health”, “anxiety”, “education” and “lockdown”.
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3.3.2. Strategic Thematic Analysis

Finally, a strategic diagram of the thematic area analysed is presented (Figure 13).
The size of the spheres represents the number of occurrences of these keywords. The
upper right quadrant shows the driving themes, the upper left quadrant shows niche/very
specialised themes, the lower right quadrant shows core themes and the lower left quadrant
shows emerging or disappearing themes. The themes in the upper right quadrant are
“association”, “resilience”, “mental-health” and “depression”, all of which are relevant
and well-developed for the structuring of this research field. The themes in the upper
left quadrant are “job demands”, “emotional intelligence” and “quality scale”, with well-
developed internal linkages but few relevant external linkages, and therefore they are only
marginally relevant to the field.
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The themes in the lower left quadrant are poorly developed and marginal, represent-
ing mainly emerging or fading themes. In this case, “anxiety”, “personality” or “health
resources” appear to be close to the middle ground and may become emerging themes due
to their centrality. Finally, the themes in the lower right quadrant are essential to this field
of research but are still developing. As a result, cross-cutting and general basic themes
such as “stress” or “impact” and “burnout” or “self-efficacy” also appear in this quadrant.
The thematic analysis shows that in order to obtain better results, a research focus related
to “stress impact” and “burnout” could be given to “self-efficacy”, as these are essential
themes in this field but are yet to be developed.

4. Discussion

This article addresses the literature on burnout and job stress that has emerged from
the COVID-19 pandemic and its impact on teachers’ health [100,106]. This is due to factors
such as uncertainty, work overload, the use of new technologies, perceived self-efficacy
and improvisation, among others [101,107,108].

The aim of this analysis was therefore to examine the articles related to teacher stress
and burnout that emerged from the COVID-19 pandemic. The analysis carried out enabled
us to identify the issues that attracted the most interest among researchers. As previously
stated, although bibliometric analyses have certain similarities with other forms of review,
they also have particularities that make them especially interesting when dealing with
literature reviews. Some examples are the inclusion of the analysis of citations and the
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analysis of co-authorship or co-citation networks, as well as thematic analysis based on the
frequency of occurrence of terms and their relationships.

Although all the existing literature on the subject was published only in the last two
years, the interest is evident. The topics addressed, which include stress, burnout, coping
strategies, self-efficacy, depression, mental health, impact on work and resources, show a
real need in our society and in the field under study, particularly with regard to teaching
practice [97].

The results obtained will allow us to evaluate management strategies and identify
the most important issues for designing future improvements. We discuss the questions
guiding the present research on the publication of articles below, in terms of the topics
covered, authors, academic journals, countries and institutions, co-authorship networks,
cross-country cooperation networks, co-citations and, finally, the main themes in this field
of study.

RQ1—How have the articles published on stress and burnout in teachers evolved
since the beginning of the pandemic?

There were 153 articles found on this topic, which were reduced to 75 after the selection
and identification of sources by means of a flowchart. These showed that there was interest
among researchers on the stress and burnout suffered by teachers prior to the COVID-
19 pandemic, but the number of articles on the subject increased significantly after the
pandemic and following the measures that were adopted worldwide to help maintain
social distancing and reduce infections [4,7–9]. Some authors measured the level of stress
and burnout before and after the pandemic, endeavouring to assess both the increase and
the factors that influenced it [103]. Other authors performed comparative analyses between
different countries [109,110]. Ozamiz-Etxebarria et al. [111] carried out a study to measure
the symptomatology of teachers when they returned to the classroom after the lockdown
period, using a questionnaire measuring symptoms of anxiety, depression and stress.

Given that the situation analysed was during the SARS-CoV-2 pandemic period and
used the terms “pandemic”, “COVID-19”, “Coronavirus”, “health crisis”, “sanitary crisis”,
“healthcare crisis” and “health emergency”, the first specific article on the stress and burnout
suffered by teachers during the COVID period appeared in 2020. The number of articles
published increased, with 12 of the 75 documents analysed published in 2020, rising to
63 in 2021. Likewise, there were 222 and 151 global citations (TGCS) in 2020 and 2021,
respectively.

RQ2—Which authors published the most articles on stress and burnout in teachers
and which were the most cited?

Most of the authors published only one article on stress and burnout during the
COVID-19 pandemic focusing on the teaching profile. A total of 7 authors published
3 articles (Lee, Liu, Mondragon, Ozamiz-Etxebarria, Pressley, Santamaria and Santxo)
that received no citations in this specific search. However, of these, 2 (Mondragon and
Ozamiz-Etxebarria) were cited in the WoS 25 times (TGCS). This suggests that productive
researchers are beginning to take an interest in this subject.

A total of 16 authors published 2 articles on the subject analysed. MacIntyre and Mercer
had sixty-three global citations (TGCS) but none in the specific search. Finally, Asbury and
Kim had 45 global citations (TGCS) in WoS and 11 on publications on this subject.

Most of the articles studied were published in 2021 (63) and 12 of them in 2020, and
therefore the number of citations should be rechecked in future research.

RQ3—Which countries, academic journals and institutions have published the most on
the topic of stress and burnout in teachers, and what is the impact factor of these journals?

Nineteen institutions published more than 1 article on the research topic. Christopher
Newport University and Columbia University were in first place, with 3 articles each.
Various universities published 2 articles, but with practically no citations on the topic
(TLCS). However, the American University of Sharjah and Cape Breton University both
had 63 global citations in the WoS (TGCS).
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A total of 35 countries published on the subject, with the USA being the most pro-
ductive, with 27 publications, followed by China and Spain with 13 and 12, respectively.
Spain was also at a high level in terms of the number of citations in the WoS (TGCS), with
60 citations, which was not far behind the USA with 68.

Finally, the journals that published the most articles on stress and burnout in teachers
during the pandemic were Frontiers in Psychology and International Journal of Environmental
Research and Public Health, with 14 and 13 articles published, respectively. Both have a
high impact factor ((JCR = 2.99; Q2; JCR = 3.39; Q2). However, Frontiers in Psychiatry, with
4 published articles, has the highest impact factor (JCR = 4.16; Q1).

RQ4—Which co-authorship networks, cross-country cooperation networks and co-
citations studied stress and burnout in teachers in pandemic situations?

Five co-authorship networks were found. The USA was clearly the country with the
most collaborations, followed by China. However, there was a strong collaboration network
between Spain and Chile.

RQ5—What are the main topics studied within this research field?
The recurring themes that appeared in most of the articles were stress, burnout, impact

and mental health.
There were four main clusters on this topic. Of these, the cluster referring to the

psycho-emotional state of teachers and coping strategies was the most frequently cited.
Several authors investigated stress levels, establishing correlations between psychological
states and different types of coping [97]. The second most cited article investigated the
stress-triggered emotional aspects of school closures and the teachers’ need to adapt to new
work situations, including the online context [4]. Finally, there is research on the levels of
distress and emotional exhaustion arising from the pandemic, assessing mindfulness skills,
empathy and psychological well-being [98].

The next article deals with technostress and its impact on the work environment. This
is a recurring theme in most of the articles discussed. Panisoara et al. [99] and Penado-
Abilleira et al. [101] highlight the requirement to use new technologies as a stressor during
this pandemic period, together with how motivation and attitude play a decisive role
in coping with this stressor. Zho and Yao [100] also highlight the situation of anxiety,
depressive symptoms, fear and denial, among other issues that teachers are facing, and
how social support can act as a protective factor.

The next cluster addressed the influence of socio-economic and cultural factors on
teachers’ quality of life. In this cluster, Sharma and Bhaskar [102] explain how these influ-
ence the most vulnerable and under-resourced populations, including both teachers and
students. They discuss the need to provide support services to combat these shortcomings
and personal situations. Lizana et al. [103] focus on the loss of quality of life among teachers.
They carry out research in two stages: pre-pandemic and pandemic, and although both
show a perception of a poor quality of life in this professional profile, the authors show
that largely as a result of the overload of work, uncertainty, loneliness and fear caused by
the pandemic, the difference is significant.

Finally, the last thematic block mentioned cognitive resources to generate subjective
and psychological well-being and reduce stress. Various cognitive–behavioural strategies
to improve the mental health of teachers are proposed. Anderson et al. [104] propose the
use of creativity to increase the feeling of self-efficacy and thus reduce the effects of stress
and increase resilience, while Zadok-Gurman, et al. [105] advocate cognitive–behavioural
therapies to achieve this goal.

The strategic diagram shows that for better development in this research field, future
studies should focus on “association” or “resilience” and “mental-health” or “depression”,
which are fundamental topics in this field and are well-developed, considering that they
have a “driving” role within the scientific field researched. Factors such as “depression”
and “mental-health” in general, should be the subject of study, as the research points to an
increased risk during the pandemic. Working on resilience would act as a protective factor.
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Furthermore, this thematic analysis shows that in order to obtain better results, a
focus of research could be “stress impact” and “burnout” with “self-efficacy”, as these are
essential themes in this field that are not sufficiently developed.

Although the density of the themes of “anxiety”, “personality” and “health resources”
is currently low and these themes are weak, they are very close to the intermediate point
(centrality), and therefore we can consider them as possible emerging themes and therefore
suitable for future research.

Finally, we did not observe any importance in the themes of “job demands”, “emo-
tional intelligence” or “quality and scales”, as although they were highly developed, they
were isolated in the scientific field studied.

5. Conclusions, Limitations and Implications

In conclusion, there was a higher number of collective authorships compared to
individual authorships. Only 5 documents were written by a single author. The most
common authorship pattern was 4 authors, and the collaboration index was 4.31. These
results show a preference for collaborative work in this field. This favours the creation of
research groups and communication between specialists. In this sense, we can appreciate
that most of the collaborations identified correspond to authors from the same country.

Likewise, there was a high rate of collaboration between countries, especially between
the United States, China and the United Kingdom, followed by Spain and Chile, and
Austria and the United Arab Emirates. These collaborations can serve to strengthen inter-
institutional cooperation ties and create international research networks that contribute to
the generation of knowledge on the subject.

Regarding the productivity index, no significant difference was identified between the
leading authors, with 3 being the highest number of publications, therefore showing that
this is an emerging topic. In terms of countries, the USA is generating more knowledge
on the subject of study, with 27 publications, followed by China and Spain with 13 and
12 publications. However, it should be noted that in terms of the highest number of citations
in the WoS as a whole, the USA still stands out but is not significantly different from Spain
(68 and 60, respectively).

With regard to the thematic analysis, stress, burnout, coping strategies, self-efficacy,
depression, mental health, and impact on work and resources, among others, showed
the real need that exists in teaching practice to address these issues. Specifically, it can
be observed in the strategic diagram presented. The diagram shows how “stress impact”
and “burnout”, together with “stress”, “burnout”, “coping strategies”, “self-efficacy”,
“depression”, “mental health”, “impact on work and resources” and “health resources” are
essential themes yet to be developed.

The impact of the COVID-19 pandemic on teachers’ emotional well-being and qual-
ity of life is an important challenge that needs to be addressed by both the educational
community and society at large [3,103]. The study conducted shows that the stress and
burnout suffered by teachers during the COVID-19 pandemic led to a growing interest
in this topic and in everything related to mental health, coping strategies and measures
that can be adopted to alleviate the effects and improve teachers’ emotional and physical
condition [111]. This increase is evidenced by the main bibliometric indicators, which
show a considerable increase in the number of publications. A total of 372 researchers
have published in the last two years, with Mondragón NI, Ozamiz-Etxebarria and Ozamiz-
Etxebarria being widely cited. The most productive universities were Christopher Newport
University and Columbia University. The American University of Sharjah and Cape Breton
University were the universities in first place for global citations, followed by York Univer-
sity, Bucharest University, the University of the Basque Country and Christopher Newport
University, among others. If this is related to the countries that have published, out of a
total of 35 countries that have published, the USA was the most productive country with
27 publications, followed by China and Spain with 13 and 12, respectively.
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It is true that the teaching profession has always brought with it added stress due to
excessive workloads, interpersonal communication problems, insufficient training and job
insecurity [112], but based on the bibliometric analysis carried out, it can be seen that as a
result of the COVID-19 pandemic there has been an increase that could endanger teachers’
health, leading them to suffer from burnout syndrome and causing an increase in cases of
sick leave, absenteeism and poor job performance [99,105,113].

Workload can therefore be considered a stress trigger for teachers. Education authori-
ties should prevent this risk [110]. Teachers reported significant workloads, psychosomatic
problems and burnout as a consequence of the pandemic and changes in their work context,
highlighting the need for training in the use of new technologies [114,115].

The problems detected relating to professional identity and job satisfaction must be
improved by training and by informing teachers of the challenges that may arise in the
classroom and offering them practical solutions [116].

As a result, there is an evident need to support teachers psychologically [100,111]) and
thus safeguard their emotional health [117]. In this respect, there is an important interest in
incorporating measures to reduce the stress associated with the use of technology. These
measures should aim to avoid the consequences of technostress at the organisational level,
such as absenteeism and reduced performance in technology users, especially as a result of
non-use or misuse of technology in the workplace [118].

The analysis conducted therefore shows the need for further study in this area. Our
present situation shows that this is not a temporary situation that is going to abate, and
therefore, society in general and teachers in particular will have to adapt to and live
with these circumstances that affect our quality of life and therefore our emotional well-
being, interpersonal relationships, material well-being, personal development, physical
well-being, self-determination and rights [103].

The results obtained in this research can provide a starting point for other authors to
study recurring themes such as the lack of teacher training in new technologies in more
depth and the need to provide strategies of all kinds such as cognitive–behavioural strate-
gies, social support and resources of all kinds (methodological, financial and technological,
among others) for work performance.

Relevant information on the distribution of articles in journals, the countries where
most literature has been published, co-authorship networks, citations and, most importantly,
the most recurrent research topics that have aroused the greatest interest among authors
were presented and discussed. All this information will be significant for further research.
It should be noted that no articles on bibliometric analysis were found in the WoS on
the subject under investigation, and this represents the strength of this research and its
limitation at the same time, since the search should be extended to other databases such as
EBSCO or Scopus as a future line of study.

Excessive workloads, job insecurity, insufficient training and changes in their working
environment were the most important causes of stress suffered by teachers during the
pandemic. Together with emotional factors such as fear, exhaustion and professional
identity problems, these factors can lead to burnout syndrome, which can cause both
physical and psychological health problems and lead to absenteeism and low productivity
at work.

The solutions provided by the various authors highlight the need to provide teachers
with financial and methodological resources and means, as well as the importance of
working on cognitive–behavioural strategies. Technological training for teachers and the
reduction of the workload sometimes caused by this lack of training and information is one
of the resources on which most of the authors agree.

Therefore, studies such as the one carried out in this article will serve to encourage the
implementation of public and private policies necessary to improve the health of teachers
and, by extension, the quality of teaching provided and, in conclusion, to improve the
performance of their work practice.
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A possible limitation of the present study can be found in the time frame analysed,
as it was limited to the period between the communication by the Chinese authorities to
the WHO of the first cases of atypical pneumonia (31 December 2019) and 29 November
2021, the date of the first case of the new Omicron variable linked to mass vaccination of
the population. Nonetheless, we believe that this is valuable information and shows the
growing interest in the topic under study as evidenced by the progression in publications
worldwide. We will also continue to build on the existing literature and expand it over time.

Author Contributions: Conceptualization, V.G.-D. and D.N.-M.; methodology, V.J.P.-G. and T.G.-D.;
software, V.G.-D.; formal analysis, V.J.P.-G. and T.G.-D.; investigation, D.N.-M.; resources, V.G-D
and V.J.P.-G.; writing—original draft preparation, D.N, V.G.-D. and T.G.-D.; writing—review and
editing, V.J.P.-G. and V.G.-D.; visualization, V.G.-D., D.N.-M. and T.G.-D.; supervision, V.P-G; project
administration, V.G.-D. All authors have read and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Institutional Review Board Statement: Not applicable.

Data Availability Statement: Data are available upon reasonable request to the corresponding author.

Acknowledgments: The authors thank the Catholic University of Valencia San Vicente Mártir for
their contribution and help in the payment of the Open Access publication fee. We would also like to
thank all the teachers who participated in the research despite the hard times of the pandemic and
the high workload and stress.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Martínez, C.N.; Bañón, A.R. Emprendimiento en épocas de crisis: Un análisis exploratorio de los efectos de la COVID-19. Small

Bus. Int. Rev. 2020, 4, 53–66. [CrossRef]
2. Balsalobre, J.P.; Pecharromán, D.P. Coronavirus: Efecto del estado de alarma en la evolución de la epidemia. Previsiones y

estimaciones. Bie3 Bol. IEEE 2020, 18, 625–653. Available online: https://dialnet.unirioja.es/servlet/articulo?codigo=7552075
(accessed on 20 January 2021).

3. Lizaraso Caparó, F.; Del Carmen Sara, J.C.; Lizaraso Caparó, F.; Del Carmen Sara, J.C. Coronavirus y las amenazas a la salud
mundial. Horiz. Méd. Lima 2020, 20, 4–5. [CrossRef]

4. Kim, L.E.; Asbury, K. ‘Like a rug had been pulled from under you’: The impact of COVID-19 on teachers in England during the
first six weeks of the UK lockdown. Br. J. Educ. Psychol. 2020, 90, 1062–1083. [CrossRef]

5. Dal-Ré, R.; Camps, V. Who should be vaccinated against COVID-19 first? Med. Clin. (Barc.) 2021, 156, 177–179. [CrossRef]
6. Picazo, J.J. Vacuna frente al COVID-19. Rev. Esp. Quimioter. 2021, 34, 569–598. [CrossRef]
7. Sheikh, A.; Sheikh, A.; Sheikh, Z.; Dhami, S. Reopening schools after the COVID-19 lockdown. J. Glob. Health 2020, 10, 010376.

[CrossRef]
8. Lancker, W.V.; Parolin, Z. COVID-19, school closures, and child poverty: A social crisis in the making. Lancet Public Health 2020,

5, e243–e244. [CrossRef]
9. Viner, R.M.; Russell, S.J.; Croker, H.; Packer, J.; Ward, J.; Stansfield, C.; Mytton, O.; Bonell, C.; Booy, R. School closure and

management practices during coronavirus outbreaks including COVID-19: A rapid systematic review. Lancet Child Adolesc. Health
2020, 4, 397–404. [CrossRef]

10. World Bank Education COVID-19 School Closures Map. Available online: https://www.worldbank.org/en/data/interactive/20
20/03/24/world-bank-education-and-covid-19 (accessed on 1 March 2022).

11. UNESCO. Adverse Consequences of School Closures. 2020. Available online: https://en.unesco.org/covid19/educationresponse/
consequences (accessed on 20 December 2020).

12. Al Lily, A.E.; Ismail, A.F.; Abunasser, F.M.; Alhajhoj Alqahtani, R.H. Distance education as a response to pandemics: Coronavirus
and Arab culture. Technol. Soc. 2020, 63, 101317. [CrossRef]

13. Besser, A.; Lotem, S.; Zeigler-Hill, V. Psychological Stress and Vocal Symptoms Among University Professors in Israel: Implications
of the Shift to Online Synchronous Teaching During the COVID-19 Pandemic. J. Voice 2020, 36, 291.e9–291.e16. [CrossRef]
[PubMed]

14. Bottiani, J.H.; Duran, C.A.K.; Pas, E.T.; Bradshaw, C.P. Teacher stress and burnout in urban middle schools: Associations with job
demands, resources, and effective classroom practices. J. Sch. Psychol. 2019, 77, 36–51. [CrossRef] [PubMed]

15. Shackleton, N.; Bonell, C.; Jamal, F.; Allen, E.; Mathiot, A.; Elbourne, D.; Viner, R. Teacher Burnout and Contextual and
Compositional Elements of School Environment. J. Sch. Health 2019, 89, 977–993. [CrossRef] [PubMed]

16. Karasek, R.A. Job Demands, Job Decision Latitude, and Mental Strain: Implications for Job Redesign. Adm. Sci. Q. 1979,
24, 285–308. [CrossRef]

http://doi.org/10.26784/sbir.v4i2.279
https://dialnet.unirioja.es/servlet/articulo?codigo=7552075
http://doi.org/10.24265/horizmed.2020.v20n1.01
http://doi.org/10.1111/bjep.12381
http://doi.org/10.1016/j.medcli.2020.11.001
http://doi.org/10.37201/req/085.2021
http://doi.org/10.7189/jogh.10.010376
http://doi.org/10.1016/S2468-2667(20)30084-0
http://doi.org/10.1016/S2352-4642(20)30095-X
https://www.worldbank.org/en/data/interactive/2020/03/24/world-bank-education-and-covid-19
https://www.worldbank.org/en/data/interactive/2020/03/24/world-bank-education-and-covid-19
https://en.unesco.org/covid19/educationresponse/consequences
https://en.unesco.org/covid19/educationresponse/consequences
http://doi.org/10.1016/j.techsoc.2020.101317
http://doi.org/10.1016/j.jvoice.2020.05.028
http://www.ncbi.nlm.nih.gov/pubmed/32600872
http://doi.org/10.1016/j.jsp.2019.10.002
http://www.ncbi.nlm.nih.gov/pubmed/31837727
http://doi.org/10.1111/josh.12839
http://www.ncbi.nlm.nih.gov/pubmed/31691287
http://doi.org/10.2307/2392498


Int. J. Environ. Res. Public Health 2022, 19, 7134 21 of 24

17. Siegrist, J. Adverse health effects of high-effort/low-reward conditions. J. Occup. Health Psychol. 1996, 1, 27–41. [CrossRef]
[PubMed]

18. Osifila, G.I.; Abimbola, A.T. Workload and lecturers’ job satisfaction in Adekunle Ajasin University, Akungba-Akoko, Ondo State,
Nigeria. J. Educ. Learn. EduLearn 2020, 14, 416–423. [CrossRef]

19. Xu, Z.; Yang, F. The impact of perceived organizational support on the relationship between job stress and burnout: A mediating
or moderating role? Curr. Psychol. 2021, 40, 402–413. [CrossRef]

20. Shiri, R.; Hiilamo, A.; Rahkonen, O.; Robroek, S.J.W.; Pietiläinen, O.; Lallukka, T. Predictors of working days lost due to sickness
absence and disability pension. Int. Arch. Occup. Environ. Health 2021, 94, 843–854. [CrossRef]

21. Dreison, K.C.; White, D.A.; Bauer, S.M.; Salyers, M.P.; McGuire, A.B. Integrating Self-Determination and Job Demands-Resources
Theory in Predicting Mental Health Provider Burnout. Adm. Policy Ment. Health Ment. Health Serv. Res. 2018, 45, 121–130.
[CrossRef]

22. Drüge, M.; Schladitz, S.; Wirtz, M.A.; Schleider, K. Psychosocial Burden and Strains of Pedagogues—Using the Job Demands-
Resources Theory to Predict Burnout, Job Satisfaction, General State of Health, and Life Satisfaction. Int. J. Environ. Res. Public
Health 2021, 18, 7921. [CrossRef]

23. Engelbrecht, G.J.; de Beer, L.T.; Schaufeli, W.B. The relationships between work intensity, workaholism, burnout, and self-reported
musculoskeletal complaints. Hum. Factors Ergon. Manuf. Serv. Ind. 2020, 30, 59–70. [CrossRef]

24. Maslach, C.; Schaufeli, W.B.; Leiter, M.P. Job Burnout. Annu. Rev. Psychol. 2001, 52, 397–422. [CrossRef] [PubMed]
25. McCarty, W.P.; Aldirawi, H.; Dewald, S.; Palacios, M. Burnout in Blue: An Analysis of the Extent and Primary Predictors of

Burnout Among Law Enforcement Officers in the United States. Police Q. 2019, 22, 278–304. [CrossRef]
26. Maslach, C.; Goldberg, J. Prevention of burnout: New perspectives. Appl. Prev. Psychol. 1998, 7, 63–74. [CrossRef]
27. Mojica-Crespo, R.; Morales-Crespo, M.M. Pandemia COVID-19, la nueva emergencia sanitaria de preocupación internacional:

Una revisión. Med. Fam. SEMERGEN 2020, 46, 65–77. [CrossRef]
28. Cifuentes-Faura, J. Crisis del coronavirus: Impacto y medidas económicas en Europa y en el mundo. Occup. Med. 2020. [CrossRef]
29. Gil-Monte, P. Manual de Psicosociología Aplicada al Trabajo y a la Prevención de los Riesgos Laborales; Pirámide: Madrid, Spain, 2014;

ISBN 978-84-368-3144-3.
30. Stanton, R.; To, Q.G.; Khalesi, S.; Williams, S.L.; Alley, S.J.; Thwaite, T.L.; Fenning, A.S.; Vandelanotte, C. Depression, Anxiety and

Stress during COVID-19: Associations with Changes in Physical Activity, Sleep, Tobacco and Alcohol Use in Australian Adults.
Int. J. Environ. Res. Public Health 2020, 17, 4065. [CrossRef]

31. Bosma, H.; Peter, R.; Siegrist, J.; Marmot, M. Two alternative job stress models and the risk of coronary heart disease. Am. J. Public
Health 1998, 88, 68–74. [CrossRef]

32. Guglielmi, R.S.; Tatrow, K. Occupational Stress, Burnout, and Health in Teachers: A Methodological and Theoretical Analysis.
Rev. Educ. Res. 1998, 68, 61–99. [CrossRef]
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Kontekst Değişkenleri ile İlişkisi: Çok Değişkenli Analiz. Educ. Sci. 2016, 41, 147–161. [CrossRef]

51. Travers, C. Current Knowledge on the Nature, Prevalence, Sources and Potential Impact of Teacher Stress. In Educator Stress.
Aligning Perspectives on Health, Safety and Well-Being; McIntyre, T., McIntyre, S., Francis, D., Eds.; Springer: Cham, Switzerland,
2017; pp. 23–54. [CrossRef]

52. McLean, L.; Taylor, M.; Jimenez, M. Career choice motivations in teacher training as predictors of burnout and career optimism in
the first year of teaching. Teach. Teach. Educ. 2019, 85, 204–214. [CrossRef]

53. Jennings, P.A.; Greenberg, M.T. The Prosocial Classroom: Teacher Social and Emotional Competence in Relation to Student and
Classroom Outcomes. Rev. Educ. Res. 2009, 79, 491–525. [CrossRef]

54. Zapf, D.; Vogt, C.; Seifert, C.; Mertini, H.; Isic, A. Emotion work as a source of stress: The concept and development of an
instrument. Eur. J. Work. Organ. Psychol. 1999, 8, 371–400. [CrossRef]

55. Makhdoom, I.F.; Atta, M.; Malik, N.I. Counterproductive Work Behaviors as an Outcome of Job Burnout among High School
Teachers. Bull. Educ. Res. 2019, 41, 79–92.

56. Martínez-Monteagudo, M.C.; Inglés, C.J.; Granados, L.; Aparisi, D.; García-Fernández, J.M. Trait emotional intelligence profiles,
burnout, anxiety, depression, and stress in secondary education teachers. Personal. Individ. Differ. 2019, 142, 53–61. [CrossRef]

57. Gómez, R.A.F.; Valle, C.M.Z. Impacto psicológico en los docentes de educación primaria a causa de la COVID-19. Acad. Rev.
Investig. En Cienc. Soc. Y Humanid. 2021, 8, 129–139.

58. Workers Want to Telework but Long Working Hours, Isolation and Inadequate Equipment Must be Tackled. Available on-
line: https://www.eurofound.europa.eu/es/publications/article/2021/workers-want-to-telework-but-long-working-hours-
isolation-and-inadequate-equipment-must-be-tackled (accessed on 5 April 2022).

59. Ribeiro, B.M.D.S.S.; Scorsolini-Comin, F.; Dalri, R.D.C.D.M.B. Ser docente en el contexto de la pandemia de COVID-19: Reflexiones
sobre la salud mental. Index Enferm. 2020, 29, 137–141.
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