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Abstract: This article presents the results of a study conducted on a sample of students at a techno-
logical university in western Mexico, in which the aim was to identify a possible relationship between
the presence of male chauvinistic behaviors and complex thinking. The argument that motivates this
analysis focuses on the assumption that a person with high levels of complex thinking should have
a more integrated vision of the capabilities of people beyond their gender, as well as a tendency to
question, from a critical point of view, the possible stereotypes rooted in their environment. This
article describes the study, its methodology, analyses, results, and the conclusion that high levels
of complex thinking result in lower levels of male chauvinistic attitudes. Although it is recognized
that this work is not exhaustive, its results are valuable for further educational, social, and gender
studies research.
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1. Introduction

The historical deconstruction of the patriarchal male chauvinism belief system has its
origins in feminist movements and gender studies, which are credited with making visible
the phallocentrism implicit in hegemonic Euro-Western theories of the human being [1].
The naturalization and legitimization of the androcentric order leave the conscience un-
protected since they establish a social order that is symbolically articulated to ratify the
male dominance on which it is based. According to Castañeda [2], male chauvinism can be
defined as:

“ . . . a set of beliefs, attitudes, and behaviors that rest on two fundamental
ideas: on the one hand, the polarization of the sexes, i.e., a counterposition of
the masculine and the feminine according to which they are not only different
but mutually exclusive; on the other, the superiority of the masculine in areas
considered important by men. Hence, male chauvinism involves a series of
definitions of what it means to be a man and a woman, as well as a whole way of
life based on it”. (p. 25)

Thus, rethinking hegemonic masculinity as an exercise that deconstructs heteronor-
mativity has been a task that can be recognized from feminist movements, which, from
critical positions, have made visible the different forms of violence that arise precisely from
heteronormativity as a category [3]. As Beauvoir [4] mentioned, the meanings are not part
of sex (as a biological destiny) but a social construction; therefore, one is not born a male,
but chauvinistic males are constructed.

In this sense, male chauvinistic attitudes and behaviors, as a result of this social
construction, can be associated with belief systems and the way in which the environment
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is perceived, with the development of complex thinking being an element that has an
impact on their possible adoption or rejection. Complex thinking is understood as the
cognitive process that recognizes the interconnection and dynamics between multiple
elements and systems, involving critical analysis, reflection, and consideration of multiple
perspectives and approaches that interact in reality. From the perspective of complex
thinking, chauvinism is seen as a biased view of the world.

Based on the above, this article presents the results of a study conducted on a sample of
students at a technological university in western Mexico, which seeks to identify a possible
relationship between the presence of male chauvinistic behaviors and complex thinking.
The argument that motivates this analysis is centered on the assumption that a person with
high levels of complex thinking should have a more integrated vision of the capabilities
of people beyond their gender, as well as a tendency to question, from a critical point of
view, the possible stereotypes rooted in their environment. Methodologically, a descriptive
statistical approach was carried out, mainly by analyzing means and standard deviations
and constructing a boxplot analysis.

1.1. Theoretical Framework
1.1.1. Understanding Male Chauvinism from the Perspective of Androcentrism and the
Patriarchal System

The heteronormativity that assigns the androcentric order as valid and universal
assumes that legitimization gives it a neutral character [5]. In this sense, the androcen-
tric order operates subjectively as a symbolic, self-regulating mechanism that structurally
aligns social hierarchies with expectations according to sex as a biological and determinant
character for men and women with variations, as well as common features by culture [6].
Saltzman [7] describes three arguments of cultural justification: first, an ideology and its
expression in language; second, negative meanings assigned to women and their activi-
ties; and third, the structural exclusion of women’s participation in the spaces of power,
especially in the economic, political, and cultural spheres.

In this sense, male chauvinism can be defined as a system that organizes men’s ways
of thinking and articulates androcentrism to position, from the patriarchal structure and
culture with a biological and dichotomous basis, to a hegemonic view of power that gives
meaning to male behaviors that subordinate, oppress, and discriminate against women
(and what is stereotyped as feminine) [8]. At the same time, male chauvinism annuls the
possible diversity of masculine ways of acting and the desires and needs of men that escape
this hegemonic view [9].

1.1.2. Dimensions of Male Chauvinism

The patriarchal-heteronormative system designates an opposite gender identity for
each sex, i.e., women are assigned the feminine gender, and men, the masculine. Sensitivity
is perceived as the absence of rationality, and subjectivity as the absence of objectivity.
Examples include feminine sensibility, which is perceived as the absence of masculine
rationality, and feminine subjectivity, which is the absence of masculine objectivity. That
said, masculinity and male chauvinism are consolidated in negating what is devalued
or lacking. According to Bustamante in De la Cruz and Morales [10], male chauvinism
contains five dimensions:

1. Male dominance refers to the influence of men over women as the ultimate authority
over their partner. It promotes female dependence and a lack of individual develop-
ment.

2. Male superiority shows men’s capacity over women, assigning them priority and
privilege to grant exclusively to women the tasks of care and administration of the
home so that their possibilities of labor and professional growth are subordinated.

3. Women have exclusive and total responsibility over household management; however,
the management of the home, as well as the authority to make decisions, is for men.
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4. Transgenerational norms from parents to children concerning sexual roles are assigned
by gender and influenced by culture.

5. Men receive the attribute of exercising sexual control which allows them to manage
their sexuality at their discretion; therefore, the woman assumes a passive role of
silence and even acceptance of the man’s infidelity.

1.1.3. Male Chauvinism from a Critical Point of View

Male chauvinism is linked to traditional masculinity, which is imposing and dominant.
Male chauvinism education occurs in the early stages when children learn that the strong
dominate and subjugate the weak, which is replicated in adult life [11]. As a counterpart
to male chauvinism, a reconceptualization of the meaning of being a man is required,
balancing traditional roles attributed to the feminine and the masculine [12].

Therefore, it is necessary to study male chauvinism from a critical viewpoint that
questions the old paradigms that have become hegemonically rooted in our society. To
think of a new vision of masculinity is to overcome the prejudices of what “masculine”
or “feminine” means, allowing us to open up new possibilities and not limit ourselves to
a culturally constructed dichotomous position [13]. This dichotomy between masculine
and feminine does not necessarily give rise to chauvinistic men; however, the exclusive
adoption of attitudes and behaviors associated with masculine or feminine as elements
that exclude one from the other can have an impact on the development of this type of
patriarchal visions. Closing oneself to this thinking means that men only have two options:
to be a man or a woman, since leaving this scheme implies feminizing oneself [14].

Chauvinistic men are also expected to overcome homophobic attitudes [13], so it
is necessary to question whether a cultural change is evident in how these concepts are
perceived or whether these ideas continue to be rooted in the male chauvinistic and
violent culture. Questioning points such as “Men who oppose the patriarchal model (men
dominate, and women obey) are faggots” are relevant for analyzing male chauvinism and
the possible change towards positive masculinities.

It is essential to recognize that overcoming male chauvinism implies a critical vision
of the meaning of masculinity which questions how the male chauvinistic and patriarchal
system has generated violence among men; i.e., the fact that men have also suffered from
the irrational injustice of men who reach positions of power and seek to reaffirm their
dominance over others. In this sense, in addition to criticizing this issue, it is necessary to
empirically question how the individual perceives the validity of this type of attitude.

1.1.4. Complex Thinking as an Element of Paradigm Restructuring

Complex thinking or reasoning refers to the ability of a person to apply integrative
thinking that enables them to analyze and synthesize information for problem-solving and
develop continuous learning [15]. The notion of complexity refers to the broad understand-
ing of the environment multidimensionally, considering all the elements that interact in
any phenomenon [16].

The competency of complex thinking allows individuals to face the challenges of
reality integrally and strategically, considering diverse disciplines and approaches within
their analysis and choices [17]. Therefore, complex thinking determines how people
perceive their environment, considering what they know, believe, or have learned from
it [18]. Within this vision of complexity, the competency of complex thinking considers
four sub-competencies or types of reasoning: systemic, creative, scientific, and critical
thinking [19].

Systems thinking is the type of reasoning that allows the analysis of interconnected
problems and recognition of the elements that make them up and the dynamics between
them [20]. Scientific thinking allows people to make decisions and solve problems by
adopting objective and validated methodologies and tools for reasoning and formulating
and testing hypotheses [21]. For its part, innovative thinking, also known as creative
thinking, considers the inclusion of processes that evaluate reality from different angles
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and perspectives, seeking to generate proposals and solutions that are both original and
feasible [22]. Finally, critical thinking makes it possible to evaluate the validity of reasoning
from one’s own vision, allowing one to rethink problems beyond existing paradigms [23].

From the latter, it is possible to appreciate how complex thinking can be a relevant
element in the restructuring of paradigms because it enables the individual to analyze and
evaluate the current information of a topic or problem, discerning what reality does not say
and thus rendering them able to reach a level of understanding by which they can make a
decision and have their own vision [24].

For Morin [25], critical thinking is fundamental for understanding the contemporary
world since it allows the evaluation of reality, the problematization of development, and
the rethinking of existing paradigms regarding current events. As part of this skill, con-
ceptualization, analysis, synthesis capacity, active evaluation of information, generation
of classifications, experience, reflection, and communication of information are consid-
ered [26].

2. Materials and Methods

A convenience sample of 427 students from a technological university in western
Mexico was taken. The selection of the students was random, seeking those from most
careers (disciplinary programs) and different ages. The study was carried out in September
2022. A self-administered questionnaire digitalized on the Google Forms platform was
answered voluntarily by the students (see Table 1).

Table 1. Characteristics by gender of the sample.

Male Female Total
n % n % n %

262 61% 165 39% 427 100

Considering that this is an exploratory study involving individuals, the implemen-
tation was regulated and approved by the interdisciplinary research group R4C and the
IRB of the university, with the technical support of the Writing Lab of the Institute for the
Future of Education at Tecnologico de Monterrey.

For this study, two instruments used in previous studies were applied.

• The objective of the eComplexity instrument is to measure the perception of the level
of mastery that participants have regarding the reasoning-for-complexity competency
and its sub-competencies. It is an instrument theoretically and statistically tested by a
team of experts in the field [27]. The instrument comprises 25 items divided into four
sub-competencies: systemic, scientific, critical, and innovative (or creative) thinking.
Each item was answered on a five-level Likert scale.

• The Male Chauvinistic Behavior and Perception of Positive Masculinities Attitudes
Scale for Complex Environments is an instrument designed to measure the perception
of men and women about the presence of male chauvinistic behaviors and their
perception of attitudes associated with the construction of positive masculinities in
different situations of their lives. It is an instrument theoretically and statistically
tested by a team of experts in the field [28]. In general, the instrument consists of
30 items designed as statements that are answered on a Likert scale and that allows
measurement of the level of agreement and disagreement of the individual through
five levels of response: strongly agree, agree, neither agree nor disagree, disagree,
and strongly disagree. The instrument considers two subscales: (a) Male Chauvinistic
Behaviors and (b) Perception of Positive Masculinities Attitudes. Specifically, the
subscale of male chauvinistic behaviors is subdivided into self-perception and attitudes
toward other people and their environments.

It is important to point out that the scale of male chauvinistic attitudes and behaviors
is subject to a social desirability bias, i.e., that in a contemporary society one would expect
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no acceptance of this type of attitudes and behaviors. In this sense, the expected result
is zero, and therefore, any presence, even the slightest, can be considered as a negative
element, as it shows a vision of male chauvinism rooted in the belief system.

Regarding data processing, we conducted a multivariate descriptive statistical anal-
ysis and an exploratory analysis using R [29] and RStudio [30] computer software. The
descriptive analysis consisted mainly of the means and standard deviations analyses and
a boxplot analysis. The analysis of means determines a representative value for the male
chauvinistic behavior of the students and the perception that students have of their de-
velopment of the complex thinking competency and its sub-competencies. The standard
deviation represents in one value the dispersion from the mean of the male chauvinistic
behavior and the students’ perceived development of the competencies by the students.
Boxplot analysis, also known as box-and-whisker plot, allows us to observe the symmetry
of our data by quartiles or percentiles, their dispersion, outliers, the median, and mean
values of male chauvinistic behavior, and competency and sub-competencies of complex
thinking. Finally, a dispersion analysis was performed. This analysis intends to illustrate
the male chauvinistic behavior of the students’ perceived development of the competency
and sub-competencies of complex thinking.

3. Results

Table 2 shows the mean values and deviations of the total and gender male chauvinistic
behavior scale and subscales. The results show male chauvinistic behavior in both genders.
However, men present a higher mean value than women (mean values of 2.39 and 1.86,
respectively). At the subscale level, the behavior is similar, i.e., men obtain higher mean
values than women. Regarding self-perception, the men’s mean is 2.24 while the women’s
is 1.63. In this sense, men tend to recognize themselves as dominant and women as more
submissive. In terms of attitude towards people and the environment, men have a mean of
2.54 and women 2.09. Thus, both genders conceive reality based on the idea that the male
perspective is the authentic and universal one.

Table 2. Male chauvinistic behavior: mean values and standard deviations. Scale and subscales of
male chauvinistic behavior.

Men Women Total
Concept Mean SD Mean SD Mean SD

Male chauvinistic scale 2.39 0.76 1.86 0.71 2.19 0.79
Attitude towards people subscale 2.54 0.56 2.09 0.54 2.37 0.60

Self-perception subscale 2.24 0.89 1.63 0.79 2.01 0.90

To complement Table 2, Figure 1 shows the bar chart by gender with mean values and
standard deviations of male chauvinistic behavior at the scale and subscale levels. In this
sense, the figure shows the male chauvinistic behavior of males and females, in which a
stronger male chauvinistic behavior among male students stands out.

On the other hand, Figure 2 analyzes the male chauvinistic behavior of students by
age range. Students aged 15 to 18 present the highest male chauvinistic behavior compared
to the rest (mean value of 2.5). On the other hand, students aged 19 to 22 and 23 to 26 have
the same mean value (2.29). However, the concentration of 50% of the values of students’
male chauvinistic behavior aged 19 to 22 indicates a slightly lower behavior than those
aged 23 to 26. Finally, it should be noted that students aged 27 years and older presented
the lowest male chauvinistic behavior, i.e., their mean was 1.94.
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Figure 2. Male chauvinistic behavior: boxplot analysis by students’ age range.

Figure 3 shows the boxplot analysis of students’ subscales of male chauvinistic be-
havior. Although both genders had high mean values in the subscales, men trended to
higher mean values. It should also be noted that higher mean values were in the subscale of
attitudes toward people and their environment, that is to say, both genders tend to perceive
the successful man as subjugating other men and subordinating women.

Table 3 displays the perception of the development of the competency of complex
thinking and its sub-competencies. The students perceived themselves highly in developing
the sub-competency of systemic thinking (mean 4.06). In second place was their perception
of critical thinking (3.95), followed by innovative thinking (3.84), and finally, scientific
thinking (3.71). Concerning the overall level of complex thinking, the students’ mean was
3.89 in this perception. By gender, women perceived themselves with a higher development
of complex thinking and its sub-competencies.
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Table 3. Complex thinking: means and standard deviations of complex thinking competency and
sub-competencies by gender.

Men Women Total
Concept Mean SD Mean SD Mean SD

Complex thinking competency 3.87 0.62 3.93 0.61 3.89 0.62
Scientific thinking sub-competency 3.67 0.63 3.77 0.61 3.71 0.62
Critical thinking sub-competency 3.92 0.58 3.99 0.61 3.95 0.59

Innovative thinking sub-competency 3.81 0.60 3.88 0.57 3.84 0.59
Systemic thinking sub-competency 4.06 0.62 4.07 0.59 4.06 0.61

To complement the above, Figure 4 shows the boxplot analysis by gender in the
perception of the development of each sub-competency of complex thinking. It can be
observed that the dispersion in students’ perception of each sub-competency was similar for
both genders. Women had higher mean values and less dispersion in each sub-competency.
Particularly noteworthy is the more compact dispersion in the perceived sub-competency
of innovative thinking. Men’s data showed more dispersion and more values in the lowest
quartile in each of the sub-competencies.
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To illustrate a relationship between the perception of complex thinking and male
chauvinistic behavior, Figure 5 shows a scatter plot color-coded according to gender.
The figure illustrates an interesting behavior regarding the possible relationship between
complex thinking and male chauvinistic behavior, mainly in women; that is, it shows that
women who perceive themselves to be more developed in the competency of complex
thinking (high mean values) present at the same time less development in male chauvinistic
behavior (low mean values). It should be noted that although there is male chauvinistic
behavior in women, it is lower than in men.
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Figure 6 shows the dispersion analysis for each sub-competency of complex thinking
and the male chauvinistic behavior of the students. Among women, the greater the
perception of each sub-competency of complex thinking, the less male chauvinistic behavior
is indicated by the values. Although similar behavior is observed in some men, it is more
evident in women.
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4. Discussion

The first results analyzed are those corresponding to the subscale of male chauvinistic
behaviors. As can be seen in Table 2 and Figure 1, the general average for male chauvinistic
attitudes is moderately below the mean (2.19), with men having the highest result (2.39)
compared to women (1.86). Regarding the sub-indicators, the attitude towards other people
and their environment was the indicator with the highest results (2.37), within which
men showed an average above the mean (2.54), the highest result of the scale. Regarding
self-perception, male chauvinistic attitudes gave results below the average (2.01), which
was also replicated in men (2.24) and women (1.63).

These results indicate, in general, a presence of persistent male chauvinistic attitudes
and behaviors in the sample; although the average is below the median of the scale, the
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actions and attitudes are perceptible. For this type of scale, the simple presence of results
higher than zero is evidence of ingrained behaviors in the sample since, considering that
the scale required answers from “completely agree” to “completely disagree,” these results
reflect a perceived tolerance of social male chauvinism. Notably, the means of the women,
although not high, are not statistically negative, which allows us to conclude that their
attitude towards male chauvinism, although not of acceptance, is not one of rejection either.

To better understand these results, we produced two boxplot graphs (Figures 2 and 3)
to reveal the specific behavior of the sample considering age and gender. The first graph
(Figure 2) shows the behavior by age. As can be seen, individuals between 15–18 years
of age are those with the highest average number of responses associated with male
chauvinistic attitudes and behaviors, followed by the other age groups in ascending order.
As seen in Figure 2, the results show a trend that relates age to male chauvinistic attitudes,
with the youngest individuals showing the highest results and the oldest individuals
showing the lowest. The data presented in this graph are relevant because, theoretically,
older people have a more traditional education in regions such as Latin America, which
could more easily explain this type of behavior [14] which is contrary to these results.

Figure 3 focuses on the analysis of the results by gender. This figure shows that
most responses are concentrated around the average, being lower in both indicators of
the subscale for women than for men. Regardless, it is possible to note the presence
of responses at the limits of the subscale, i.e., with responses of complete acceptance or
complete rejection. As for the indicator of self-perception, a high number of women who
reject this type of attitude is notable, in contrast to male chauvinistic behaviors towards
other people, where there are no entirely negative responses. The case of men is very
similar. In their indicator of self-perception, the men’s responses ranged from acceptance
to rejection. This did not occur in attitudes towards others, where the responses were
concentrated around the average.

Thus, as a conclusion of the male chauvinism subscale analysis, we can point out that
the sample accepts the presence of male chauvinistic behaviors and attitudes as part of
their daily life since, although they do not promote or celebrate them, they do not reject
them either, giving space for these types of actions to remain as a natural part of the social
belief system. It is worth noting that the tendency of high results was more marked among
men between 15 and 18 years of age, the sample group with the most recurrent presence of
male chauvinistic attitudes.

After having identified this characteristic in the sample, we analyzed the participants’
levels of complex thinking. Table 3 shows that, in general, the mean of the sample in terms
of complex thinking was high (3.89), with women’s (3.93) being higher than men’s (3.87).
The same holds in all sub-competencies, where women outperformed men. In general, the
sub-competency with the best results was systems thinking (4.06), and the worst evaluated
was scientific thinking (3.71). To better explain the results of the sub-competencies, Figure 4
shows a boxplot of the responses, indicating the behavior of the respondents. Table 3 shows
the better results of the group of women, who, in most cases, outperformed men both in
averages and medians. Notably, women had the highest number of responses at the limit
of the scale, i.e., they responded the most in disagreement and total agreement. Although
men presented some borderline cases, most of their responses were concentrated in the
boxes of the graph.

At this point, the results did not allow us to note a particular tendency or relationship
between the level of male chauvinistic attitudes and complex thinking, so we decided to
deepen the analysis. We therefore produced a series of scatter plots to identify whether
there was a trend between the development of complex thinking and the presence of male
chauvinistic attitudes.

Figure 5 illustrates a relationship between the responses of both elements; the dis-
persion of the responses is concentrated in the lower right quadrant of the graph, i.e., the
higher the level of complex thinking, the lower the level of male chauvinistic attitudes.
In addition, it is possible to note that women are located in the lower part of the figure,
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showing that, although having the best results in complex thinking, they also had the least
acceptance of this type of behavior. This result is expected, since it is presumed that if
a person has a high level of complex thinking he or she should be able to appreciate the
environment and people in an integrative way, questioning value judgments or stereotypes
by specific characteristics [19].

To better support this result, we decided to conduct this same analysis for each sub-
competency of complex thinking. Thus, Figure 6 presents this same relationship between
the male chauvinism subscale and the perception of each sub-competency of complex
thinking. As in Figure 5, it is possible to note a trend that relates the high perception of
each sub-competency with lower male chauvinistic attitude results. In all cases, the women
show a more marked tendency towards higher results in the perception of achievement of
the sub-competencies and lower results in male chauvinistic attitudes.

In this sense, the results show that the acquisition and development of the competency
of complex thinking can be a relevant element in the attention, management, and reduction
of male chauvinistic attitudes, contributing to the development of individuals who are
more critical of their reality, with a systemic vision of their environment and a motivation
to search for arguments that question the judgments rooted in the social belief system.

These results are in line with previous studies such as those proposed by Lealand,
Harste and Cluse [31] or Cekiso [32], who associate gender stereotypes and machismo with
the development of critical thinking, or those of Mella [33] or Ferati, Demukaj, Kurti and
Mortberg [34], who find a relationship between cognitive biases about gender and the level
of development of systematic thinking. In general, these results corroborate the fact that the
acquisition and development of complex thinking and its sub-competencies can be strong
allies in the process of forming a more equitable vision between men and women [35,36].

5. Conclusions

This article presents the results of a study conducted on a sample of students at a
technological university in western Mexico, which sought to identify a possible relationship
between the presence of male chauvinistic behaviors and complex thinking. From the data
obtained, we found a possible association between both, assessing that the students’ per-
ception of their achievement of the complex thinking competency and its sub-competencies
can influence the level of presence of male chauvinistic attitudes and behaviors. In addition,
it was possible to identify a greater tendency for young men to engage in this behavior, in
contrast to women and even older men. In general, this article provides a broader view
of how male chauvinistic behaviors are still present in the belief system of a university
community in Mexico, opening the possibility of analyzing the links of this type of behavior
with other social, psychoemotional, or formative factors.

It is recognized that this study could be considered limited by not having a more
significant and varied sample of students, as well as by not considering responses that
correlate at the limits of both scales. In this sense, the possibility is open for a broader study
that considers a more varied population. In addition, this article opens vast possibilities
for complementary studies in the academic field of education and behavioral sciences
and gender studies, which are especially important in a region with such a deep-rooted
patriarchal belief system as the Latin American region.

It is necessary to point out that despite these results, it is not possible to demonstrate
a full connection that low levels of complex thinking are the cause of machismo or the
presence of macho attitudes or actions. Regardless, this does not imply that the results
presented here are neither interesting nor open the possibility of studies on the connection
of these elements with other environmental factors such as education, family, culture,
etc. In this sense, while this article cannot be considered an exhaustive study, the results
presented are nonetheless valuable, not only for the design of didactic strategies to analyze
this behavior in students but also to contribute to its modification.

As pointed out in the discussion, these results in a university population could be
considered positive because of the low means on the male chauvinism subscale; however,
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this achievement does not overshadow the challenge still present in educational institutions,
where the ideal should not be low results, but rather the absence of this type of behavior.

Explicitly, the findings of this study show that the acquisition and level of development
of complex thinking and its sub-competencies can be elements that influence the perception
of gender roles, and therefore impact the development of stereotypes, sexist behaviors, or
the adoption of more equitable beliefs between genders. Thus, the implications of these
results may not only be valuable for educational institutions, but also for any environment
that suffers from social discomforts associated with entrenched patriarchal views, such as
gender violence or lack of equity between men and women. In this sense, it is possible
to derive different lines of research, ranging from the deepening of these results in other
educational environments or with broader or diverse populations, to even making appli-
cations in other spaces such as companies or the general population. It also opens the
possibility for studies that associate complex thinking with other stereotypes that do not
necessarily pertain to gender, such as racial or ethnic stereotypes, to see if similar results
can be achieved.

We hope our study’s results can be a milestone in the study of male chauvinism in a
country like Mexico, where these attitudes continue to be rooted in the belief system of
both men and women.
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